
English EAL/D (Year 12) – core formative tasks
12.2 – ‘Language, identity and culture’
This document contains the core formative tasks that accompany the teaching and learning program, ‘Language, identity and culture’ – Year 12, program 2.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc151622421][bookmark: _Toc147228330][bookmark: _Toc242888274][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English EAL/D 11–12 Syllabus (2024) (NESA 2024) could be used in programming and assessment practice. More information is available via How to use the English 11–12 sample assessments.
[bookmark: _Toc242888275]Purpose of this resource
[bookmark: _Toc145666033]This sample core formative tasks booklet is not a standalone resource and aligns with the following support materials for the program ‘Language, identity and culture’:
Assessment resources: Assessment – 12.2; Student assessment samples – 12.2
Programming resources: Program – 12.2
[bookmark: _Hlk205198958]Resources and activities support in Word: Resources and activities – 12.2; Core texts – 12.2
Resources and activities in PowerPoint: Phase 2 – exploring language, identity and culture – 12.2; Phase 2 – introduction to drama – 12.2; Phase 3 – developing the language to engage with text – 12.2; Phase 3 – CFT 2 and intertextuality – 12.2; Phase 4 – Lily and Adeline – 12.2; Phase 4 – syntax and surtitling – 12.2
Scope and sequence: English EAL/D Year 11–12
Assessment schedule: English EAL/D Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice.
[bookmark: _Toc147228332][bookmark: _Toc151622423][bookmark: _Toc242888276]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment principles and their advice on Formative assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc242888277]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Language, identity and culture’. Students will develop discursive writing skills and deepen their understanding of language, identity, and cultural representation by exploring how dramatic devices features shape meaning and audience interpretation.
The core formative tasks are written specifically about the core texts used in the program. If different texts are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen text.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the responses required by the formal assessment.
[bookmark: _Toc147228334][bookmark: _Toc151622425][bookmark: _Toc242888278]Opportunities for collaboration
The English 11–12 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.
[bookmark: _Toc147228335][bookmark: _Toc151622427]

[bookmark: _Toc242888279]Language, identity and culture – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s Effective assessment advice, NESA’s Assessment principles as well as NESA’s advice on Formative assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will engage with the prescribed text Miss Peony by Michelle Law. They focus on how language shapes individual and collective identity by analysing its use in expressing personal, social and cultural complexities. Students experiment with language choices that affirm or challenge assumptions about individuals and cultures.
The formal assessment is an extended discursive response. The core formative tasks build students’ capacity to demonstrate their understanding in the formal assessment task. This includes composing texts that thoughtfully explore language, identity and culture through a range of modes and purposes. Students will compose a discursive speaking task, a silent discussion and an annotation of dramatic language devices and textual evidence.

[bookmark: _Toc151622428][bookmark: _Toc242888280]Core formative task 1 – our stories
Teacher note: Core formative task 1 – our stories can be found in Phase 1. Relevant activities and resources can be found below.
An annotated sample of the script for this task has been provided in Phase 1, resource 5 – our stories, an example in Resources and activities – 12.2 with suggestions for how to use it with students.
Phase 1 and Core formative task 1 – our stories are designed to encourage students to reflect on a personal story, figure or situation that has influenced their understanding of language, culture and identity. By transforming their 60-second story into a discursive oral recording, students will develop skills in articulating ideas thoughtfully while practising the conventions of discursive language. This prepares them to engage critically with the skills and concepts necessary for the program and formal assessment.
Prompt:
You have been asked to contribute a discursive oral recording to Our school, Our stories. This is a student-run podcast designed to support English as an additional language or dialect (EAL/D) learners in NSW public schools. Its purpose is to help students feel understood, inspired and connected by sharing personal experiences about language, identity and culture.
Identifying a story and focus
1. Students return to their story from Phase 1, activity 2 – our stories in 60 seconds as a starting point for this task.
1. They consider the prompt and choose a focus from their story to develop. They may consider:
1. how their cultural background shapes their use of language
the challenges or advantages of bilingualism and multilingualism
experiences with cultural stereotypes or assumptions
how language connects them to their identity or community
the impact a particular figure or situation has had on their understanding of language, identity and culture.
Planning their message
Students decide what message they want to share with EAL/D learners who might be listening to the podcast.
1. Students write a clear statement about their main message.
Planning your discursive oral recording
1. Students use the scaffold provided in Core formative task 1 – our stories to plan a script for their recording.
Drafting your discursive oral recording
1. Students draft their script using the scaffold provided and time to ensure it is within the 2 to 3-minute limit.
A table of discursive language devices has been provided in Core formative task 1 – our stories to support students.
Practising your oral delivery
1. Once students have completed their script, they consider the features of speech in the table of speech features provided in Core formative task 1 – our stories.
1. Students determine the tone they will use that matches the message of their script.
Students highlight or annotate sections of their script that they will emphasise, pause for effect, shift their tone and play with their speaking volume.
Students practise reading their script before recording.
Peer feedback
1. Students partner with a peer and take turns reading their scripts aloud.
1. While their partner reads, students listen carefully to their use of tone, pauses, emphasis, volume and engagement.
1. Students share one specific strength and one area their peer could improve regarding oral delivery features.
1. Students briefly discuss how the suggested improvements could help make the message clearer or more engaging.
1. After the feedback, students review their script and consider adjusting their script or delivery strategy before recording.
Recording the script
1. Students complete their recording on the platform indicated and upload as instructed.
[bookmark: _Toc242888281]Relevant resources
Phase 1, activity 2 – our stories in 60 seconds
Phase 1, activity 3 – my cultural iceberg
Phase 1, resource 5 – our stories, an example
Teacher note: students will demonstrate their ability to convert personal narrative into a discursive oral piece with clear communication of ideas about language, culture and identity.
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
Understanding
· The ways cultural perspectives and identities are represented in texts
· The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Responding
· Compose texts that use forms and features to represent a range of perspectives on culture and identity
· Use accurate syntax in clauses and sentences in own spoken and written text
[bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]English EAL/D 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.

[bookmark: _Toc242888282]Core formative task 2 – silent discussion and reflection
Teacher note: Core formative task 2 – silent discussion and reflection can be found in Phase 3. Relevant activities and resources can be found below.
An annotated sample of a silent discussion has been provided in the PowerPoint Phase 3 – CFT 2 and intertextuality – 12.2 with suggestions for how to use it with students.
Phase 3 and Core formative task 2 – silent discussion and reflection are designed to help students explore how Michelle Law uses language to create distinct voices and challenge cultural stereotypes in Miss Peony. The reflective writing will support students in thinking critically about their learning process and understanding of identity and voice in the play.
[bookmark: _Toc242888283]Part A – silent discussion
Teacher preparation for the silent discussion
Determine the most suitable platform for the silent discussion to occur, consider use of Google Docs or similar platform that can be easily accessed, downloaded and monitored.
Organise students into groups of 3, adapt as needed for your context. Keep the groupings small so all students can meaningfully contribute. You may choose to adapt some of the approaches or advice in Group tasks in English 7–10.
Model the process of a silent discussion. Consider using NSWEduChat to model this in real time, be guided by the advice on Using NSWEduChat for English 11–12. Note that there is an annotated student sample provided with suggestions on how to use with students.
Provide students with at least 30 minutes, adapt as needed for your context.
Student preparation for the silent discussion
1. Engaging with the prompt and question. Students engage with the quotation from the In Conversation with Michelle Law interview.
‘So for me, language in this play was very important, ’cause to make sure that their [the characters] voices are distinct from one another and to really disprove any misconception that an audience member might have about Chinese culture being quite monolithic.’ 
This quotation is found in Part 2 – on how language shapes meaning (9:04).
1. How does Michelle Law elevate diverse voices in her play?
1. Students unpack key language within the prompt and question.
1. Students identify the ideas and concepts present.
Gathering ideas.
1. Students make some brief notes on how they may respond to the prompt and question by considering how Miss Peony uses language, characterisation and dramatic form to present a variety of voices and identities. Students might discuss:
examples of distinct voices they noticed in the play
how language differences highlight individuality and cultural nuance
ways the play challenges stereotypes about Chinese culture
their thoughts on why it is important to represent diverse voices in storytelling.
Engaging in the silent discussion
1. Engage with peers’ responses.
1. Students to use the platform as instructed by the teacher and use an agreed upon method so their responses can be distinguished. Consider including their name before each response or allocating a font colour.
1. One student will begin the discussion by sharing their response to the prompt. Students should reflect on the response written by their classmates and write thoughtful comments, questions or agreements beneath their entries.
1. Students to adhere to time limit as instructed by the teacher.
Reminders
1. No verbal interaction. Remind students that this is a silent discussion and everything happens in writing. They should take their time to consider each response carefully before replying.
1. Students must keep the discussion respectful and focused on deepening their collective understanding.
1. Provide students with a copy of the silent discussion at the conclusion of the task.
[bookmark: _Toc242888284]Part B – reflection
Reflective writing (300 to 500 words)
1. After the silent discussion, students write a short reflective response that addresses:
What new insights about language, identity, and culture they gained from the discussion.
How reading others’ ideas affected their understanding of Miss Peony.
What challenges they faced in expressing their thoughts in writing rather than speaking.
How these reflections might influence their approach to the upcoming assessment task.
Students use the questions in Core formative task 2 – silent discussion and reflection, Part B – reflection to guide their reflective response.
[bookmark: _Toc242888285]Relevant resources
In conversation with Michelle Law and specifically Part 2 – on how language shapes meaning (9:04)
Phase 3 – CFT 2 and intertextuality – 12.2 (PowerPoint)
Teacher note: the ideas and language students develop during this silent discussion will inform their analytical writing and help them articulate well-supported arguments about identity and culture in the formal assessment.
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
EEA-12-06 explains how choices of language, form and structure can shape meaning in own compositions
Understanding
· The ways cultural perspectives and identities are represented in texts
· The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
· The different perspectives on personal, social and historical issues represented in texts
Responding
· Compose texts that use forms and features to represent a range of perspectives on culture and identity
· Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
Note: bold outcome content is not addressed in this task.
English EAL/D 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc242888286]Core formative task 3 – annotated dramatic devices and textual evidence
Teacher note: Core formative task 3 – annotated dramatic devices and textual evidence can be found in Phase 4. Relevant activities and resources can be found below.
An annotated sample for this task has been provided in Phase 4, resource 2 – Core formative task 3 – annotated student sample. There are suggestions for how to use it with students.
Phase 4 and Core formative task 3 – annotated dramatic devices and textual evidence are designed to support students analytical understanding of Miss Peony by helping them identify, explain and reflect on how language and dramatic features work together to express identity and culture. The annotations created will directly support their upcoming assessment task, where they will compose texts that explore these ideas.
Selecting dramatic devices and textual evidence
1. Students choose 3 dramatic features from Miss Peony that they believe are most effective in conveying ideas about language, identity and culture.
1. Students identify 3 specific excerpts or moments from the play that showcase these features in action. These could be quotations, scenes or stage directions that highlight cultural identity, language use or representation.
Annotating selections
1. For each dramatic feature and textual reference students select from Miss Peony, they write detailed annotations to explain their significance. Students use the scaffolds provided in Core formative task 3 – annotated dramatic devices and textual evidence of the resource booklet.
[bookmark: _Toc242888287]Relevant resources
Phase 4, resource 2 – Core formative task 3 – annotated student sample
Teacher note: the annotations clearly explain how language and text features express cultural identity. They also make strong connections between textual evidence and the ideas explored in the Language, identity and culture focus area, helping students prepare for the assessment task.
EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
Understanding
· The ways cultural perspectives and identities are represented in texts
· The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Responding
· Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
· Use accurate syntax in clauses and sentences in own spoken and written texts
English EAL/D 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc189750094][bookmark: _Toc206509779][bookmark: _Toc242888288][bookmark: _Toc151622435]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc242888289]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching strategies as per the goals of Our Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English EAL/D 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: core formative tasks booklet
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar page.
Creation date: 25 August 2026
Review date: 25 August 2028
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