
English EAL/D (Year 12) – assessment
12.2 – ‘Language, identity and culture’
This document contains a sample assessment notification. It accompanies the teaching and learning program for ‘Language, identity and culture’ – Year 12, program 2.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· [bookmark: _Toc140045565]Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc242888074]About this resource
This sample assessment notification has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English EAL/D 11–12 Syllabus (2024) (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Many schools have their own resource and assessment templates. Teachers can adapt the material provided to suit their context. The content from the heading ‘Language, identity and culture – extended discursive response’ to the heading ‘Student support material’ is student facing and could be copied and pasted into the school’s assessment template.
[bookmark: _Toc140045566][bookmark: _Toc242888075]Purpose of this resource
[bookmark: _Toc145666033][bookmark: _Toc140045567]This sample assessment notification is not a standalone resource and aligns with the following support materials for the program ‘Language, identity and culture’:
Assessment resources: Student assessment samples – 12.2; Core formative tasks – 12.2
Programming resources: Program – 12.2
Resource and activities support in Word: Resources and activities – 12.2; Core texts – 12.2
Resource and activities in PowerPoint: Phase 2 – exploring language, identity and culture – 12.2; Phase 2 – introduction to drama – 12.2; Phase 3 – developing the language to engage with text – 12.2; Phase 3 – CFT 2 and intertextuality – 12.2; Phase 4 – Lily and Adeline – 12.2; Phase 4 – syntax and surtitling – 12.2
Scope and sequence: English EAL/D Year 11–12
· Assessment schedule: English EAL/D Year 11–12.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Hlk205452749]This resource is intended to support teachers to provide a core of syllabus-aligned programming and assessment practice.
[bookmark: _Toc242888076]Target audience
A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. This is intended to support the teacher and their practice as they design formal assessment task notifications.
[bookmark: _Toc140045568][bookmark: _Toc242888077]When and how to use
[bookmark: _Toc140045569]This sample assessment notification has been designed for program 2 of Year 12. It provides information to students about what to expect in the formal assessment task for this program, which is an extended discursive response. Students are provided with the opportunity to experiment with discursive writing conventions and share their ideas, thoughts and perspectives inspired by the prescribed text, Miss Peony by Michelle Law, as part of their study of the Language, identity and culture focus area. Students will develop and refine their composition in class. Their extended discursive response will demonstrate their understanding of the complexities of and relationships between language, identity and culture.
Students will complete the composition in-class. They will also submit a completed copy of Phase 6, activity 3 – assessment planning and Core formative task 3 – annotated dramatic devices and textual evidence. Students develop their skills in written expression through the core formative tasks in the teaching and learning program.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the assessment to students.
Change the tense of the instructions if you are issuing the assessment later in the program when students have already engaged with key learning.
[bookmark: _Toc242888078]Opportunities for collaboration
The How to use the English 11–12 sample assessments page provides an outline of some of the ways this sample assessment notification can be used with colleagues.


[bookmark: _Toc242888079]Language, identity and culture – extended discursive response
[bookmark: _Toc126938999][bookmark: _Toc140045571]In this program, you will explore how language shapes individual and collective identity by analysing its use in expressing personal, social and cultural complexities. This will be done through the study of one prescribed text and various short texts. This will inform your understanding of the ways language influences perceptions of identity in different contexts. You will experiment with choices that affirm or challenge assumptions about individuals and cultures. Targeted English language study focuses include vernaculars and idioms. This will enable you to reflect on diverse representations of identity while composing texts that convey a range of perspectives.
[bookmark: _Toc242888080]Task overview
Teacher note: the annotations column has been provided to assist assessment design. This column is for the teacher only and should be deleted prior to distributing the assessment notification to students.
The task overview provides a concise description of key information about the assessment.
Table 1 – overview of the assessment task
	Year 12 – English EAL/D
	Task details
	Annotations

	Task number
	2
	[Task number – ensure this reflects the chronological order outlined within the scope and sequence and the assessment schedule.]

	Issue date
	Term 1, Week 2 (last lesson of the week – indicative only)
	[Issue and date – state the day and date the assessment is issued.]
Teacher note: issue date – ACE rule 2.1.2.29 (HSC) states that ‘schools must provide students with sufficient written notice, typically 14 calendar days, of an upcoming assessment task’.

	Due date
	Term 1, Week 8 (first lesson of the week – indicative only)
	[Due date – state the day and date the assessment is due. The timing, frequency and nature of assessment processes should be time efficient and manageable for teachers and students. Issue the task early in the program so students can make connections and seek clarification as they progress through their learning. The NESA Developing school-based assessment programs in Stage 6 information provides useful guidance for schools implementing formal assessment procedures in Stage 6.]
Teacher note: ACE rule 2.1.2.29d (HSC) mandates that task notifications must include the ‘scheduled date and time for attempting or submitting the task’.

	Outcomes being assessed
	A student:
EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
	[Ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]
Teacher note: ACE rule 2.1.2.29b (HSC) mandates that task notifications must include the ‘syllabus outcomes assessed’.

	Weighting
	20% (indicative only)
	[Where applicable, ensure details align with the scope and sequence, assessment schedule and any details that have been provided to students in the school’s assessment handbook.]

	Course component weighting
	Knowledge and understanding of course content: 50%
Skills in responding to texts and communication of ideas appropriate to the audience, purpose and context across all modes: 50%
	[Ensure details align with the scope and sequence, assessment schedule and any details provided to students in the school’s assessment handbook.]
Teacher note: ACE rule is 2.1.2.29a (HSC) mandates that task notifications must include the ‘weighting of the assessment task’.

	Submission details
	The extended discursive response will be completed in class on the due date.
At the beginning of the lesson, on the due date, students also need to submit:
a completed copy of Phase 6, activity 3 – assessment planning
a completed copy of Core formative task 3 – annotated dramatic features and textual evidence.
	[Be specific about the process for submission and parameters for the task. This includes:
· where the task will be submitted
· word and time limits
· any additional information in accordance with school assessment policy.]
Teacher note: ACE Rule 2.1.1.12 mandates that a task that has parts, with multiple due dates spanning weeks or months, is not a single formal assessment task.


[bookmark: _Toc176529682]English EAL/D 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc242888081]Task description
[bookmark: _Toc176529681][bookmark: _Toc140045572]Teacher note: when transferring this task into your school’s assessment template, provide a short description of the task. This description should be written in plain English. It should include a clear outline of the audience, purpose and context of the task. This helps students understand appropriate style, form, and the necessary language, forms and features required. This advice and the purpose, audience and context of the task can be customised at a school level.
Supplementary information can be provided later in the document. This reduces the cognitive load experienced while using the notification. The assessment should align with the Department of Education’s Effective assessment advice as well as NESA’s Assessment principles. It should provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
In this task, you will contribute an extended discursive response to a special issue of an Australian literary journal exploring the significance of language, identity and culture in elevating diverse voices. You will complete the composition in class on the due date. Along with the response, you will also submit completed copies of Phase 6, activity 3 – assessment planning and Core formative task 3 – annotated dramatic features and textual evidence.
[bookmark: _Toc242888082]The context of the task
Teacher note: the Voices of Australia literary journal is fictional. The task provides an authentic audience, purpose and context. Teachers may adjust as necessary to suit their school context. If you choose to change this aspect of the assessment, the description should be written in plain English. It should include a clear outline of the audience, purpose and context of the task. This helps students understand appropriate style, form and the necessary language features required.
[bookmark: _Toc126939001][bookmark: _Toc140045573]Drafting and feedback processes are included in the program to ensure that students are prepared to complete the task on the due date.
Your Year 12 English EAL/D class has been invited to contribute discursive responses to the special Stories that Shape Us edition of the Voices of Australia literary journal. This edition features Australian stories that explore language, culture and identity, encouraging readers to appreciate how diverse voices enrich our society.
For your contribution, write a clear and engaging 700 to 900-word discursive response. Evaluate how texts use the language elements of the dramatic form to represent cultural ideas and celebrate diverse voices within Australian society.
In your response, you should:
create a clear and engaging discursive response – use the forms, features and language conventions appropriate to a discursive composition for the Voices of Australia literary journal audience
explore how Law’s Miss Peony and another text use language to represent culture and identity to express and celebrate diverse voices in Australia
consider how Miss Peony and another text influenced your understanding of the relationship between language and cultural identity.
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[bookmark: _Toc242888083]What is the teacher looking for in this assessment task?
Teacher note: this outline uses the criteria points from the marking guidelines to articulate the skills and knowledge required to meet the requirements of this task. It highlights to students what is expected of the response.
Table 2 – outline of what the teacher is looking for
	The teacher is looking to see how well you
	Outcomes
	Understanding
	Responding

	compose a clear and engaging discursive response that explores the ideas and concepts of the ‘Language, identity and culture’ focus area
	EEA-12-05 composes critical and creative texts that use textual form and language features to shape meaning for a range of purposes and audiences
	The ways cultural perspectives and identities are represented in texts
	Compose texts that use forms and features to represent a range of perspectives on culture and identity

	demonstrate control of language and structure appropriate to the audience, purpose and context of the journal
	EEA-12-04 communicates ideas, perspectives and arguments in a range of modes for a variety of purposes, audiences and contexts
	
	Compose texts that use forms and features to represent a range of perspectives on culture and identity
Use accurate syntax in clauses and sentences in own spoken and written texts

	use Miss Peony and an additional text to explore and evaluate how composers represent cultural ideas and celebrate diverse voices in Australian society
	EEA-12-01 evaluates the ways an author’s choice of textual forms and features shapes meaning in texts from different modes and mediums
EEA-12-02 analyses the ways context, cultural references and perspectives influence composition and audience response
	The ways in which texts created by authors from diverse backgrounds represent people, places, histories and experiences
Culturally specific phrases, idioms, colloquialisms, collocations and references in a range of texts
The different perspectives on personal, social and historical issues represented in texts
	Compose critical texts that affirm and challenge ideas, values and perspectives that are represented in text
Make connections with other texts through language, form and structure


English EAL/D 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc242888084]Steps to success
Teacher note: this schedule is designed to support students to successfully complete the task and to support teachers in their monitoring of student progress. The list should be refined to reflect the resources and materials provided to the class. The list provided below reflects the resources, activities and core formative tasks that would be useful for students as they refine their assessment submission. This schedule is not for the purposes of compliance and students should not be penalised for not meeting interim times. The second column could be:
· determined and refined by the teacher based on school context
· used to feed forward
· co-constructed with students.
Implementing the steps to success will support you to demonstrate your knowledge, skills and understanding and prompt you to seek support as it is needed. These steps also provide you with opportunities to receive feedback throughout the drafting and refining process. You should refer to the following resources and activities to help you prepare for the assessment task.
Table 3 – assessment preparation schedule
	Steps
	What I need to do

	Understand the task requirements
	Familiarise yourself with the requirements of the assessment task, specifically the question/prompt.
Use:
Phase 6, activity 1 – understanding the assessment task
Teacher note: for Phase 6, resource 1 – how to isolate and deconstruct key terms of a question or prompt and Phase 6, resource 2 – rubric decoding and reflection, students should refer to their notes associated with these resources.

	Engage with sample responses and the marking criteria
	Analyse different student responses to identify strengths and areas for improvement. Compare A-range and C-range samples to understand quality expectations. Use the marking criteria to evaluate how language, evidence and structure contribute to achieving different grades. Annotate samples to inform your own writing process.
Use:
Student assessment samples – 12.2
Phase 6, activity 2 – using the marking guidelines and annotations to refine an assessment sample
Teacher note: for Phase 6, resource 2 – rubric decoding and reflection and Phase 6, resource 3 – using an A-range response to inform understanding, students should refer to their notes associated with these resources.

	Gather and review your notes
	Collect and review all relevant notes and materials from previous phases. This includes language analysis, silent discussions, discursive writing, surtitling and dramatic devices.
Organise key ideas quotations, and analytical points that will support your response. Reflect on how these insights connect to the concepts of identity, culture and language in Miss Peony.
Use:
Phase 3, activity 3 – Law on language in Miss Peony
Core formative task 2 – silent discussion and reflection
Phase 4, activity 4 – writing discursively about personal cultural connections
Phase 4, activity 5 – Law on the role of surtitling
Core formative task 3 – annotated dramatic features and textual evidence

	Create a thesis statement and plan your discursive response
	Develop a clear thesis statement that addresses the assessment question/prompt. Outline your main arguments and supporting evidence, integrating textual references and dramatic devices.
Use planning activities to structure your response logically, ensuring your ideas link back to the focus on language, identity and cultural perspectives.
Use:
Phase 3, activity 5 – analytical paragraph
Phase 3, resource 7 – teacher reference – analytical paragraph
Core formative task 3 – annotated dramatic features and textual evidence
Phase 6, activity 3 – assessment planning
Teacher note: for Phase 3, resource 7 – teacher reference – analytical paragraph, students should refer to their notes associated with this resource.

	Use peer and teacher feedback to refine and polish your discursive composition
	Engage in the feedback cycle, evaluating, revising and editing your work based on self, peer and teacher feedback and the assessment marking criteria.
Use:
Core formative task 3 – annotated dramatic features and textual evidence
Phase 6, activity 3 – assessment planning
Phase 6, activity 4 – textual evidence showcase
Teacher note: for Phase 6, resource 4 – peer review menu students should refer to their notes associated with this resource.

	Submission
	Complete your response in-class on the due date as outlined by the submission instructions in the ‘Task overview’.
On the due date, you will also submit a completed copy of:
Core formative task 3 – annotated dramatic features and textual evidence
Phase 6, activity 3 – assessment planning




[bookmark: _Toc242888085][bookmark: _Toc126939003]Marking guidelines
Teacher note: the structure of the marking criteria depends on the requirements of the assessment task. Two marking criteria templates have been provided. This demonstrates the various approaches to marking criteria. The following marking criteria table contains language that may be useful in the composition of criteria for each grade. Each criterion has been refined to reflect the requirements of the outcomes. The language is reflective of the Performance Band Descriptions for English EAL/D, syllabus outcomes and the Year 12 English EAL/D Understanding and Responding focus area content.
The Performance Band Descriptions for English EAL/D can be used to report student achievement in Year 12 in all NSW schools. Teachers may find the language helpful when composing their own marking criteria.
The English Stage 6 Performance Band Descriptions for English EAL/D ‘summarise the knowledge, understanding and skills typically demonstrated by students at each band level in a particular course. NESA uses these holistic descriptions to report a student’s overall level of achievement in an HSC course’ (NESA 2024).
ACE rule 2.1.1.29e (HSC) mandates task notifications ‘must include the marking criteria (where appropriate).’
[bookmark: _Toc242888086]Marking criteria
Teacher note: please see the ‘What is the teacher looking for’ section of this document for details on the Understanding and Responding focus area content.
The following table features the marking guidelines for the extended discursive response.
Table 4 – teacher-facing criteria
	[bookmark: _Toc126939004]Grade
	Marking guideline descriptors

	A
	· Perceptively explores the ideas of the focus area in a highly engaging discursive response (EEA-12-05)
Composes a highly developed response that evaluates how composers use textual forms and features to represent cultural ideas and celebrate diverse voices in Australian society (EEA-12-01, EEA-12-02)
Demonstrates highly developed control of language and structure appropriate to the audience, purpose and context (EEA-12-04)

	B
	· Effectively explores the ideas of the focus area in an engaging discursive response (EEA-12-05)
Composes a well-developed response that demonstrates thorough understanding of how authors use textual forms, features and cultural contexts to represent cultural ideas and celebrate diverse voices in Australian society (EEA-12-01, EEA-12-02)
Demonstrates well-developed control of language and structure appropriate to the audience, purpose and context (EEA-12-04)

	C
	· Clearly references the focus area in a sound discursive response (EEA-12-05)
Composes a response that demonstrates an understanding of how texts represent cultural ideas and celebrate diverse voices in Australian society (EEA-12-01, EEA-12-02)
Demonstrates appropriate control of language and structure for the audience, purpose and context (EEA-12-04)

	D
	Attempts to reference the focus area in a discursive response (EEA-12-05)
Composes a response that may describe representation and celebrations of culture (EEA-12-01, EEA-12-02)
Demonstrates some control of language and structure (EEA-12-04)

	E
	Attempts to compose a piece of writing (EEA-12-05)
Demonstrates limited control of language (EEA-12-04)



[bookmark: _Toc242888087]Student-facing rubric
Teacher note: the student-facing rubric is designed to provide context-specific explanations of the assessment marking criteria. This rubric uses student-friendly language and unpacks the specific knowledge, skills and understanding required when composing each component of the assessment. When teachers are providing feedback, they may make comments on the specific knowledge, skills or understanding that need further development and methods for improvement.
[bookmark: _Toc126939005][bookmark: _Toc140045575]Below are the student-facing guidelines for the extended discursive response.
Table 5 – student-facing rubric
	Criteria
	Extensive
	Thorough
	Sound
	Basic
	Elementary

	Compose a clear and engaging discursive response evaluating how Miss Peony and other texts’ textual forms and features represent and celebrate diverse voices and identities within Australian society.
You could do this by:
developing a thesis that explores complex ways language and cultural ideas represent and celebrate diverse connections
supporting your thesis with relevant textual evidence from different texts and/or anecdotes that illustrate how language fosters connections
analysing and presenting different points of view about how Miss Peony’s language and form, alongside other texts, help express personal and group identities.
	Your response develops a perceptive and comprehensive thesis that evaluates and explores complex ways authors use textual forms, features and cultural representation to celebrate diverse voices in Australian society.
Your response has extensively supported your thesis through effective use of well-selected textual evidence and/or anecdotes.
Your response has effectively analysed and presented different points of view about how Miss Peony’s language and form, alongside other texts, help express personal and group identities.
	Your response develops a clear thesis that effectively explains how authors use textual forms, features and cultural contexts to celebrate diverse voices in Australian society.
Your response includes relevant textual evidence from Miss Peony and other texts support your ideas thoughtfully.
Your response has analysed and presented different points of view about how Miss Peony’s language and form, alongside other texts, help express personal and group identities.
	Your response presents a sound thesis exploring some ideas about language and cultural identity.
Your response includes textual evidence from Miss Peony and another text.
Your response has presented different points of view about Miss Peony’s language and form, alongside another texts.
	Your response describes some aspects of language and cultural identity.
Textual evidence used is limited or generally related.
	Your response identifies some idea(s) about language and cultural identity or dramatic or literary elements of a text.
There is minimal relevant textual evidence.

	Analyse how Miss Peony and another text use language, culture and literary elements to express and celebrate diverse voices and identities within Australian society.
You could do this by:
· exploring the representation of cultural ideas and diverse voices
· providing detailed analysis and relevant examples from Miss Peony and another text
· examining and presenting different viewpoints about how language, form and context shape meaning in Miss Peony and another text.
	Your analysis is insightful and comprehensive, showing how authors use language, form and cultural references to represent and celebrate diverse voices in Australian society.
Ideas are clearly developed and extensively supported with well-chosen textual evidence and strong explanations of how the texts represent and celebrate diverse voices and identities.
	Your analysis is clear and shows how authors use language, form and cultural references to represent and celebrate diverse voices in Australian society.
Ideas are supported with relevant textual evidence and clear explanations of how the texts represent and celebrate diverse voices and identities.
	Your analysis is sound and shows how authors use language, form and cultural references.
Textual evidence supports ideas, though some explanations may lack depth about how the texts represent and celebrate diverse voices and identities.
	Your analysis attempts to show how language, form and cultural references are used, but may lack clarity or depth.
Textual evidence and explanations may be limited or general.
	Your analysis is limited. It may only mention basic ideas or list features from one text without explanation.
There is minimal relevant textual evidence or understanding of how language, culture or literary elements celebrate diverse voices or identities.

	Demonstrates control of language and structure appropriate to the audience, context of the journal, focus area and discursive form.
You could do this by:
organising your ideas in a clear and logical order
choosing appropriate vocabulary to express your ideas effectively
· varying your sentence structure for the audience to maintain interest
making clear references to the ‘Language, identity and culture’ focus area statement.
	Your response is highly developed and sustained. Its structure allows your ideas to progress coherently and cohesively.
Your response demonstrates perceptive vocabulary and sentence-level choices which communicate your ideas effectively to the audience for the journal.
Your response demonstrates effective and consistent control of language throughout.
	Your response is well-developed and detailed. Its structure allows your ideas to progress logically.
Your response has made clear vocabulary and sentence-level choices which communicate your ideas clearly to the audience for the journal.
Your response demonstrates consistent control of language throughout.
	Your response is sound. Its structure allows your ideas to progress in an appropriate manner.
Your response has applied vocabulary and sentence-level choices which communicate your ideas to the audience of the journal.
Your response demonstrates sound control of language.
	Your response demonstrates a basic attempt to use some structural features.
Your response has made some vocabulary and sentence-level choices to communicate ideas.
Your response demonstrates varying control of language.
	Your response demonstrates a limited attempt to use language or structural features with very limited control.
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[bookmark: _Toc242888088]Assessment policy
[bookmark: _Toc176529689]Teacher note: assessment notifications should contain a reference to the school’s assessment policy and the relevant information or support. Some relevant reminders are suggested below but this should be adjusted to reflect the context of your school. Schools may provide the administrative procedures associated with the following:
· late submission of tasks due to illness or misadventure
· malpractice
· invalid or unreliable tasks
· student appeals
· ‘N’ determinations (where appropriate).
For Year 12, the ACE Rule 2.1.2.26 (HSC) mandates that schools must provide students with written advice about the school’s policies and procedures for school-based assessment. This includes malpractice policies, administrative requirements, illness/misadventure procedures, procedures for invalid or unreliable results and final grade appeal processes. Schools may also choose to provide this information on individual assessment task notifications.
Stage 6 assessment and GenAI is a guide for teachers who are managing assessment processes for Stage 6 courses, with consideration given to generative artificial intelligence (Generative AI).
[bookmark: _Toc242888089]Student support material
[bookmark: _Toc148105389][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]Annotated student work samples are provided in Student assessment samples – 12.2. An example of ‘what a good one looks like’ is provided in Resources and activities – 12.2, Phase 6, resource 3 – using an A-range response to inform understanding.


[bookmark: _Toc242888090]The English curriculum 7–12 team
[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402][bookmark: _Toc140045581]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc242888091]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching strategies as per the goals of the Our Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: Secondary Curriculum subject matter experts, teachers and head teachers from across NSW.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English EAL/D 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: assessment task notification
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through English curriculum professional learning calendar. .
Creation date: 25 August 2026
Review date: 25 August 2028
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