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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· [bookmark: _Toc140045565]Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc236296941]About this resource
The student assessment samples are aligned to the sample assessment task. This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. They have been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. The assessment samples support students to understand the requirements of the formal assessment task. They can also be used by teachers to support collaborative marking practices and the development of consistent teacher judgement. This document is designed as an example of how the English Advanced 11–12 Syllabus (2024) (NESA 2024) could be implemented. More information is available via How to use the English 11–12 sample assessments.
Teachers can adapt the samples provided in this resource to suit their own school context. The content has been prepared by the English curriculum team 7–12, unless otherwise credited.
[bookmark: _Toc140045566][bookmark: _Toc236296942]Purpose of this resource
[bookmark: _Toc140045567]This sample assessment samples booklet is not a standalone resource and aligns with the following support materials for the Year 12 program ‘The craft of writing’:
Assessment resources: Assessment – 12.4; Core formative tasks – 12.4
Programming resources: Program – 12.4
Resource and activities support in Word: Resources and activities – 12.4; Core texts – 12.4
· Resource and activities in PowerPoint: In conversation – Saunders – 12.4; Phase 1 – context of Saunders – 12.4; Phase 2 – Saunders and discursive writing – 12.4; Phase 3 – engaging with The Yield – 12.4; Phase 4 – connecting with The Yield – 12.4; Phase 5 – composing – The craft of writing – 12.4; Support for terminology – voice – 12.4
· Scope and sequence: English Advanced Year 11–12 Option 1
· Assessment schedule: English Advanced Year 11–12 Option 1.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc236296943]Target audience
A combination of teacher and student information is contained in this resource. The purpose of the content intended for teachers is educative. Teachers must ensure they omit or delete information that is not relevant to students prior to distribution. Instructions have been provided throughout this resource to indicate where this may be necessary.
[bookmark: _Toc140045568][bookmark: _Toc236296944]When and how to use
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing to students.
[bookmark: _Toc140045569]These student assessment samples have been designed for ’The craft of writing’ program of Year 12. Student assessment samples support students in understanding expectations and preparing for assessment tasks by providing concrete examples of work that clarify assessment criteria. These samples model effective writing techniques and diverse approaches, encouraging students to explore various ideas in their own writing. They facilitate self-assessment, allowing students to identify strengths and areas for improvement, while also reducing anxiety by demystifying the assessment process. Additionally, samples serve as a reference for feedback, helping students understand how to enhance their work based on demonstrated successful elements.
[bookmark: _Toc236296945]Opportunities for collaboration
[bookmark: _Toc138846988]The How to use the English 11–12 sample assessments page provides an outline of some of the ways this student assessment samples booklet can be used with colleagues.

[bookmark: _Toc236296946]Student work sample 1
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc236296947]Part A – discursive composition
The Power of Voice: Whose stories get remembered?
History is often presented as something fixed, as if it has already been written and all we can do is accept it. However, when we look more closely, it becomes clear that the stories we remember are influenced by who has the power to record them. Some voices appear often in books, classrooms and public discussions, while others are missing or rarely mentioned. Because of this, voice is important. It is not only about speaking, but also about whether people are willing to listen and recognise that voice as important.
This idea has become clearer to me through reading different texts that question how stories are recorded. Tara June Winch’s novel The Yield is one example. The novel shows how the history of a community can change depending on who tells the story. In the novel, August Gondiwindi creates a Wiradjuri dictionary while she reconnects with her family and Country. The dictionary includes words that describe places, cultural knowledge and memories. Although it looks like a list of definitions, it becomes something more meaningful because it preserves language that might otherwise be lost. It shows how language can protect identity and culture.
The novel also includes letters written by August’s grandfather, Albert. In these letters he describes his experiences at a mission school and the challenges faced by his community. These personal letters present a different perspective from official records created by institutions. Institutional documents often appear factual and authoritative, but they do not always include the voices of the people affected by those decisions. By including both the dictionary and the letters, The Yield shows how different forms of writing can preserve stories that might otherwise be ignored. This reminds readers that history is not always a single version of events, but a collection of perspectives.
Another text that raises similar questions is Mykaela Saunders’ essay ‘Overture’. In this piece, Saunders reflects on her experiences as an Aboriginal writer working within the Australian literary industry. She describes how certain voices are often expected to follow particular styles or themes in order to be accepted. When writers do not meet these expectations, their work may be overlooked or dismissed. Saunders uses her own perspective to show how literary spaces can influence which stories are published, promoted and taught.
Through this discussion, Saunders encourages readers to think about whose voices are considered legitimate. Her writing suggests that stories are not ignored by accident. Instead, social and cultural systems can shape what is recognised as valuable knowledge. When readers consider this idea, it becomes easier to see how the stories included in classrooms, libraries and media can influence our understanding of national identity and culture.
Thinking about these texts has also made me reflect on youth voices. Young people are often described as passionate but inexperienced. Because of this, their opinions can sometimes be dismissed by adults. However, many young people are speaking about issues that affect their futures, including climate change, education and mental health. Through speeches, social media campaigns and protests, they try to share their concerns and encourage action.
One example of youth advocacy can be seen in the global climate strikes that took place in many countries. Students organised protests and encouraged political leaders to take stronger action on environmental issues. While some adults supported these movements, others criticised them by suggesting that young people should focus on school rather than politics. This reaction shows how youth voices can still be questioned even when they are speaking about issues that directly affect them.
At the same time, it is important to recognise that not all young people share the same experiences or opportunities. The phrase ‘youth voices’ can sometimes make it seem like all young people think in the same way. In reality, young people come from many different cultural, economic and social backgrounds. Some have greater access to platforms where they can express their ideas, while others may struggle to have their perspectives heard. Because of this, discussions about youth voices should also consider whose voices within that group are most visible.
These ideas connect back to the texts by Winch and Saunders. Both writers show that stories and perspectives can be overlooked when institutions decide which voices deserve attention. In The Yield, the dictionary and letters help preserve experiences that might otherwise be lost. In ‘Overture’, Saunders reflects on how cultural expectations can shape which stories are valued in literature. Together, these texts suggest that listening to a wider range of voices can create a more accurate understanding of history and society.
Ultimately, the question of whose stories are remembered is closely connected to power. When certain voices are repeated and others are ignored, the record of history can become incomplete. Texts like The Yield and ‘Overture’ encourage readers to question the stories they encounter and consider whose perspectives may be missing. By recognising a wider range of voices, communities can develop a more balanced understanding of the past and present. Listening carefully to different perspectives does not mean every voice will agree, but it allows more people to participate in shaping the stories that will be remembered in the future.


[bookmark: _Toc236296948]Part B – reflective response
When planning my discursive response, I focused on the idea that voice is not only about speaking but about whose words are recorded and remembered. This led me to frame my piece around the question ‘Whose stories get remembered?’ Using this question helped guide the direction of the response and encouraged the reader to think about how power can influence memory and history. It also helped me connect the ideas from the texts to my discussion of youth voices.
Saunders’ ‘Overture’ influenced my thinking about voice and authority. In this text, Saunders reflects on her experiences as an Aboriginal writer and raises questions about whose stories are accepted in literary spaces. This helped me consider how some voices are treated as more legitimate than others. In my response, I tried to adopt a reflective tone that allowed me to move between discussing the texts and considering broader social ideas. This approach allowed the piece to feel more conversational while still maintaining a clear focus on the central idea.
I also used Tara June Winch’s The Yield to support my ideas. In my response, I referred to August’s dictionary and Albert’s letters because they show how different forms of writing can preserve perspectives that might otherwise be ignored. Rather than analysing the texts in detail, I used them as examples to support my discussion of how voice and authority influence which stories are remembered. This helped keep the response focused on the central question rather than turning the piece into an extended text analysis.
Another choice I made was to repeat the phrase ‘youth voices’ throughout the response. I used this repetition to keep reminding the reader of the focus of the discussion. The idea was that repeating the phrase would help emphasise that young people’s perspectives are often questioned or dismissed. Saunders’ writing also influenced this choice, as her discussion returns to similar ideas about voice and recognition.
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If I were to improve this response, I would make my examples more specific, so my ideas feel less general and more grounded. I would also refine sections where my language becomes broad, as this weakens authority. Overall, however, my choices helped me create a discursive response that remains focused on a real issue, uses texts as support rather than the main focus, and employs structure and repetition to reinforce the idea that youth voices still matter, even when they are not treated as authoritative by society.
[image: NSW Government logo.]
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[bookmark: _Toc236296949]Annotated student work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part A assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 1 – student work sample annotations for Part A – discursive composition
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	History is often presented as something fixed, as if it has already been written and all we can do is accept it. However, when we look more closely, it becomes clear that the stories we remember are influenced by who has the power to record them. Some voices appear often in books, classrooms and public discussions, while others are missing or rarely mentioned. Because of this, voice is important. It is not only about speaking, but also about whether people are willing to listen and recognise that voice as important.
	The opening establishes a conceptual focus on voice, power and authority, addressing the central idea of the task.
The paragraph maintains a clear line of thought, though some ideas are expressed in a dense or abstract way that assumes a knowledgeable audience.
Sentence structure is generally clear, though some ideas are abstract and could be more directly explained.
	Clarifying the intended audience earlier in the response would strengthen the sense of purpose and direction.
Signposting that youth voices will be discussed later in the response would help guide the reader through the progression of ideas.
Varying sentence length throughout the paragraph would improve flow and readability.
Using more precise wording when referring to groups such as ‘young people’ would strengthen clarity and engagement with the reader.

	This idea has become clearer to me through reading different texts that question how stories are recorded. Tara June Winch’s novel The Yield is one example. The novel shows how the history of a community can change depending on who tells the story. In the novel, August Gondiwindi creates a Wiradjuri dictionary while she reconnects with her family and Country. The dictionary includes words that describe places, cultural knowledge and memories. Although it looks like a list of definitions, it becomes something more meaningful because it preserves language that might otherwise be lost. It shows how language can protect identity and culture.
	The paragraph draws on The Yield to support the discussion of how narrative perspectives and records shape cultural memory.
The discussion of August’s dictionary shows understanding of text features, though the analysis of language devices and stylistic features is implicit rather than explicit.
The connection between these examples and the broader idea of narrative authority is clear, although explanation of features remains general.
	Naming specific textual features such as narrative perspective, structure, characterisation or the dictionary form would strengthen the depth of analysis.
Linking the textual example more directly to the argument about power, perspective and narrative authority would strengthen cohesion across the paragraph.
Introducing the main idea at the beginning of the paragraph before presenting textual evidence would strengthen the clarity of the discursive argument.

	The novel also includes letters written by August’s grandfather, Albert. In these letters he describes his experiences at a mission school and the challenges faced by his community. These personal letters present a different perspective from official records created by institutions. Institutional documents often appear factual and authoritative, but they do not always include the voices of the people affected by those decisions. By including both the dictionary and the letters, The Yield shows how different forms of writing can preserve stories that might otherwise be ignored. This reminds readers that history is not always a single version of events, but a collection of perspectives.
	The paragraph explains how letters provide an alternative perspective and demonstrates understanding that history is shaped by selective recording.
Ideas are logically connected to the central question, though explanations of textual features remain general.
	Explicitly identifying features of the letters, such as perspective or tone, would improve precision in textual discussion.
Emphasising how these examples challenge the ‘official’ version of history would deepen the argument about voice and authority.

	Another text that raises similar questions is Mykaela Saunders’ essay ‘Overture’. In this piece, Saunders reflects on her experiences as an Aboriginal writer working within the Australian literary industry. She describes how certain voices are often expected to follow particular styles or themes in order to be accepted. When writers do not meet these expectations, their work may be overlooked or dismissed. Saunders uses her own perspective to show how literary spaces can influence which stories are published, promoted and taught.
	The paragraph introduces ‘Overture’ to extend the discussion of whose voices and stories or experiences are recognised.
The response identifies Saunders’ perspective and shows how cultural and institutional expectations affect visibility.
Analysis of language devices and stylistic features is general, focusing on purpose and perspective.
	Including a concrete example of Saunders’ style, tone or structure would make the discussion more precise and grounded in textual evidence.
Linking the example more explicitly back to the question of whose stories are remembered would strengthen cohesion of response.

	Through this discussion, Saunders encourages readers to think about whose voices are considered legitimate. Her writing suggests that stories are not ignored by accident. Instead, social and cultural systems can shape what is recognised as valuable knowledge. When readers consider this idea, it becomes easier to see how the stories included in classrooms, libraries and media can influence our understanding of national identity and culture.
	The paragraph extends the argument about power and authority, connecting Saunders’ ideas to broader social systems.
The response shows an understanding of the link between perspective and cultural recognition.
	Using a specific textual feature, quotation or example would clarify and support the point being made.
Connecting this paragraph more clearly to earlier examples from The Yield would strengthen cohesion across the response.

	Thinking about these texts has also made me reflect on youth voices. Young people are often described as passionate but inexperienced. Because of this, their opinions can sometimes be dismissed by adults. However, many young people are speaking about issues that affect their futures, including climate change, education and mental health. Through speeches, social media campaigns and protests, they try to share their concerns and encourage action.
	The paragraph links ideas from the texts to a contemporary context.
The response identifies that youth voices are sometimes dismissed, maintaining a connection to the central theme of power.
The discussion is general, with limited reference to specific evidence.
	Including a specific example of youth advocacy would strengthen the persuasiveness of the argument.
Linking the discussion more clearly to textual analysis would help integrate ideas across the response.

	One example of youth advocacy can be seen in the global climate strikes that took place in many countries. Students organised protests and encouraged political leaders to take stronger action on environmental issues. While some adults supported these movements, others criticised them by suggesting that young people should focus on school rather than politics. This reaction shows how youth voices can still be questioned even when they are speaking about issues that directly affect them.
	The paragraph provides a concrete contemporary example that supports the discussion of youth voices and authority.
The response demonstrates understanding of how power affects which voices, perspectives and experiences are taken seriously.
	Expanding on the consequences or impact of these strikes would strengthen the development of the argument.
Reflecting briefly on the connection to texts such as The Yield and ‘Overture’ would strengthen cohesion across the discussion.

	At the same time, it is important to recognise that not all young people share the same experiences or opportunities. The phrase ‘youth voices’ can sometimes make it seem like all young people think in the same way. In reality, young people come from many different cultural, economic and social backgrounds. Some have greater access to platforms where they can express their ideas, while others may struggle to have their perspectives heard. Because of this, discussions about youth voices should also consider whose voices within that group are most visible.
	The paragraph demonstrates awareness of diversity within youth voices and challenges overgeneralisation.
The response extends the discussion of representation and authority.
	Integrating a brief example or scenario would clarify how different youth voices are represented.
Embedding these ideas within the earlier paragraph would improve the flow and organisation of the discussion.

	These ideas connect back to the texts by Winch and Saunders. Both writers show that stories and perspectives can be overlooked when institutions decide which voices deserve attention. In The Yield, the dictionary and letters help preserve experiences that might otherwise be lost. In ‘Overture’, Saunders reflects on how cultural expectations can shape which stories are valued in literature. Together, these texts suggest that listening to a wider range of voices can create a more accurate understanding of history and society.
	The paragraph synthesises ideas from both texts and links them to the central question.
The response demonstrates understanding of how texts illustrate the selective nature of memory and authority.
	Including a specific feature or quotation from each text would strengthen textual support for the argument.
Clarifying how this synthesis supports the central argument about authorial voice would strengthen overall cohesion.

	Ultimately, the question of whose stories are remembered is closely connected to power. When certain voices are repeated and others are ignored, the record of history can become incomplete. Texts like The Yield and ‘Overture’ encourage readers to question the stories they encounter and consider whose perspectives may be missing. By recognising a wider range of voices, communities can develop a more balanced understanding of the past and present. Listening carefully to different perspectives does not mean every voice will agree, but it allows more people to participate in shaping the stories that will be remembered in the future.
	The conclusion returns to the central question and summarises key ideas about voice, authority and representation.
References to the texts reinforce the argument.
The phrasing is clear, though some sentences remain abstract.
	Echoing language or imagery from the introduction would strengthen structural cohesion across the composition.
Simplifying some phrasing in the conclusion would make the final message clearer and emphasise the central argument more effectively.


[bookmark: _Toc236296950]Annotated student work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 2 – student work sample annotations for Part B – reflective response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	When planning my discursive response, I focused on the idea that voice is not only about speaking but about whose words are recorded and remembered. This led me to frame my piece around the question ‘Whose stories get remembered?’ Using this question helped guide the direction of the response and encouraged the reader to think about how power can influence memory and history. It also helped me connect the ideas from the texts to my discussion of youth voices.
	The reflection identifies the central concept that shaped the composition and explains how the guiding question influenced the structure of the response.
The response shows an understanding of how purpose and focus were established.
Evaluation is present but remains general.
	Explaining how the guiding question shaped a specific paragraph or idea in Part A would clarify how the composition was structured.
Using more explicit evaluative language, such as explaining why the guiding question helped guide the response, would improve clarity in the reflection.

	Saunders’ ‘Overture’ influenced my thinking about voice and authority. In this text, Saunders reflects on her experiences as an Aboriginal writer and raises questions about whose stories are accepted in literary spaces. This helped me consider how some voices are treated as more legitimate than others. In my response, I tried to adopt a reflective tone that allowed me to move between discussing the texts and considering broader social ideas. This approach allowed the piece to feel more conversational while still maintaining a clear focus on the central idea.
	The reflection explains how a core text shaped the writer’s understanding of voice and authority.
A connection is made between Saunders’ ideas and the tone of the discursive response.
The explanation shows awareness of how texts can influence compositional choices, though evaluation remains broad.
	Referring to one specific moment or idea from ‘Overture’ would strengthen the explanation of how the text influenced compositional choices.
Commenting on how readers may respond to the reflective tone would deepen the evaluation of audience impact.

	I also used Tara June Winch’s The Yield to support my ideas. In my response, I referred to August’s dictionary and Albert’s letters because they show how different forms of writing can preserve perspectives that might otherwise be ignored. Rather than analysing the texts in detail, I used them as examples to support my discussion of how voice and authority influence which stories are remembered. This helped keep the response focused on the central question rather than turning the piece into an extended text analysis.
	The reflection explains why The Yield was included and how it supported the central argument. It demonstrates awareness that texts can be used as examples to support a broader discussion.
Evaluation is present but expressed in general terms.
	Explaining whether this approach successfully maintained the discursive form would strengthen the evaluation of compositional effectiveness.
Referring to one specific section of the composition where the text supported the argument would clarify how textual ideas shaped the response.

	Another choice I made was to repeat the phrase ‘youth voices’ throughout the response. I used this repetition to keep reminding the reader of the focus of the discussion. The idea was that repeating the phrase would help emphasise that young people’s perspectives are often questioned or dismissed. Saunders’ writing also influenced this choice, as her discussion returns to similar ideas about voice and recognition.
	The reflection identifies a deliberate language choice and explains how it was intended to shape the reader’s understanding of the topic.
The connection to Saunders’ writing shows awareness of how texts can influence compositional decisions.
	Explaining how repetition influenced the flow of the response would strengthen evaluation of language choices.
Identifying one example where repetition reinforced the argument would improve precision in the reflection.

	If I were to improve this response, I would make my examples more specific, so my ideas feel less general and more grounded. I would also refine sections where my language becomes broad, as this weakens authority. Overall, however, my choices helped me create a discursive response that remains focused on a real issue, uses texts as support rather than the main focus, and employs structure and repetition to reinforce the idea that youth voices still matter, even when they are not treated as authoritative by society.
	The conclusion demonstrates reflective insight into strengths and limitations of the response.
The student shows an emerging understanding of how specificity, evidence and structure contribute to authority.
The language is clear but general, and evaluation remains broad rather than precise.
This conclusion summarises learning and introduces limited new insight.
	Returning more explicitly to the core text in the conclusion and summarising how it shaped final compositional choices would strengthen the overall coherence of the reflection.
Using more precise evaluative language throughout the reflection would consolidate learning and improve overall clarity.
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[bookmark: _Toc236296951]Student work sample 2
Teacher note: the following work sample is designed to provide one example of a completed composition that aligns with the assessment task requirements. It is not designed to be an example of exemplary student work.
[bookmark: _Toc236296952]Part A – persuasive composition
Why This Story Matters Now
Have you ever stopped to think about which stories are told the most, and which ones are rarely heard at all? In books, films, television and even in classrooms, we often see the same kinds of stories repeated. These stories usually come from familiar voices that society already values. But there are many other stories that stay in the background, especially those from people who have been ignored, silenced or pushed to the margins.
This persuasive piece is called Why This Story Matters Now, and I want to persuade you that underrepresented voices are important and deserve more attention. These stories are not just an extra or a trend. They help us better understand the world we live in and the people around us.
One key reason underrepresented stories matter is authenticity. When people tell stories based on their own lived experiences, those stories feel more real and meaningful. For example, a refugee writing about leaving their home, an Aboriginal person sharing stories connected to land and culture, or a young person exploring identity and belonging. 
These stories are not abstract ideas. They reflect real lives and real struggles. Authentic stories can help audiences connect emotionally and see issues from new perspectives. 
Some people might argue that we already have many important stories, especially classic texts that have lasted for centuries. Writers like Shakespeare and other well-known authors are often described as ‘universal’. These stories are valuable and still relevant, but they do not represent everyone. When only certain voices are studied or shared, other perspectives are left out. Including underrepresented voices does not mean replacing traditional texts. Instead, it helps create a broader and more inclusive view of the world.
Stories are powerful because they shape how we see ourselves and others. They can act like mirrors, showing us our own lives, or windows, allowing us to look into the lives of others. When people never see themselves reflected in stories, they may begin to feel invisible or unimportant. This can affect how they see their place in society. On the other hand, when different voices are included, stories can help build empathy and understanding. They allow audiences to learn about experiences they may never have encountered before.
There are many examples of underrepresented stories that show why this matters. Aboriginal, migrant and working-class stories often explore themes of injustice, resilience and identity. These stories challenge stereotypes and show more complex and truthful experiences. When voices are silenced, stereotypes and misunderstandings can grow. This can lead to unfair judgments and discrimination. By listening to a wider range of stories, audiences can develop a more accurate understanding of the world.
Underrepresented stories are not only important for the people who tell them. They benefit everyone. When we are exposed to different perspectives, we learn to think more critically and question our assumptions. This is especially important for young people, who are still developing their views and values. Stories can influence how they understand fairness, justice and belonging. 
In today’s world, there are many challenges, including inequality, cultural division and global crises. In times like these, it is not enough to only listen to the loudest or most powerful voices. We need to hear from people with different experiences and backgrounds. These voices can offer insights that might otherwise be missed. Without them, our understanding of complex issues remains limited. That is why these stories matter now. Waiting until ‘later’ means allowing silence to continue. Every year that underrepresented voices are ignored is another year of missed understanding and missed opportunities for change. Listening now helps create a more informed and empathetic society.
So, what can we do? We can start by reading more widely and seeking out stories that are different from our own experiences. Teachers can include a broader range of texts in classrooms. Audiences can support films, books and media that highlight diverse voices. These actions may seem small, but they can make a real difference.
When we listen to many voices, not just a few, we create a richer and more honest picture of the world. That is why underrepresented stories matter now – because understanding, fairness and empathy depend on whose stories we choose to hear.


[bookmark: _Toc236296953]Part B – reflective response
In writing Why This Story Matters Now, I wanted to develop an authentic voice that would connect with my audience. I used a conversational style by asking questions like ‘Have you ever stopped to think about which stories are told the most?’ This helped make the speech feel more personal and inclusive, so the audience might feel involved and think deeply about the topic. I repeated phrases like ‘underrepresented voices’ and ‘these stories matter’ to keep my main points clear and easy to remember. These choices came from reading ‘Overture’ by Mykaela Saunders, which uses short, rhythmic lines to sound strong and honest without being too formal or complicated. From this, I learned that authority in writing can come from being genuine and clear, not just from using complicated language or big words. I also tried to keep my tone respectful and inviting, so the audience would trust me and listen carefully.
To establish authority, I used Tara June Winch’s The Yield and mentioned how August’s dictionary entries keep culture alive, which showed how stories help preserve identity and tradition. These sources made my argument stronger because they gave real examples of why listening to underrepresented voices matters. I chose these sources because they connected to the bigger ideas I wanted to explore about culture, identity and fairness. Using research helped my writing seem more credible and showed I was informed about the topic. It made me feel more confident that my argument had a solid foundation.
Looking back on the writing process, I learned that it is hard to be both authentic and authoritative. Sometimes I worried my language was too simple or repetitive, but I think writing clearly helps build trust with the audience more than complicated words do. I also found it difficult to fully explain all my examples because I had to keep the speech a certain length, and sometimes my ideas did not flow as smoothly as I wanted. If I had more time, I would try to develop my counter-arguments more and explain my examples in greater detail to make the message stronger. Overall, writing this speech helped me understand that honesty and research together can make a persuasive and trustworthy argument, even if my style is straightforward and not very fancy.
[bookmark: _Toc236296954]Annotated student work sample – Part A
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part A assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 3 – student work sample annotations for Part A – persuasive response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	Have you ever stopped to think about which stories are told the most, and which ones are rarely heard at all? In books, films, television and even in classrooms, we often see the same kinds of stories repeated. These stories usually come from familiar voices that society already values. But there are many other stories that stay in the background, especially those from people who have been ignored, silenced or pushed to the margins.
	The response opens with a rhetorical question to engage the audience, establishing relevance.
Uses contrast between ‘common’ and ‘marginalised’ stories to create emphasis, meeting expectations of sound use of language for audience and purpose.
The introductory paragraphs demonstrate variable control of ideas.
	Experimenting with varied punctuation, such as semicolons or dashes, would improve the flow between ideas and help maintain audience interest.
Using a wider range of sentence structures would support clearer progression of ideas and create a more engaging rhythm in the composition.

	This persuasive piece is called Why This Story Matters Now, and I want to persuade you that underrepresented voices are important and deserve more attention. These stories are not just an extra or a trend. They help us better understand the world we live in and the people around us.
	The purpose is stated and this part previews the composition’s main argument, which is effective for audience focus.
The tone is appropriate, shifting slightly between formal and conversational.
	Maintaining a more consistent formal register throughout the composition would strengthen persuasive authority and credibility.
Developing a more consistent tone across the persuasive piece would improve cohesion and help the argument feel more controlled.

	One key reason underrepresented stories matter is authenticity. When people tell stories based on their own lived experiences, those stories feel more real and meaningful. For example, a refugee writing about leaving their home, an Aboriginal person sharing stories connected to land and culture, or a young person exploring identity and belonging.
	There is clear signposting and constructs a list of examples to support the appeal to ethos.
This demonstrates sound use of language and engagement with core persuasive strategies.
Examples are broad and lack depth.
	Developing examples with more vivid detail or description would enhance emotional appeal and strengthen the support for key ideas.

	These stories are not abstract ideas. They reflect real lives and real struggles. Authentic stories can help audiences connect emotionally and see issues from new perspectives.
	Short, emphatic sentences create a persuasive and empathetic tone, exhibiting some control of language features appropriate to audience engagement.
	Including a personal anecdote or specific case study would increase emotional impact and make the argument more relatable for the audience.

	Some people might argue that we already have many important stories, especially classic texts that have lasted for centuries. Writers like Shakespeare and other well-known authors are often described as ‘universal’. These stories are valuable and still relevant, but they do not represent everyone. When only certain voices are studied or shared, other perspectives are left out. Including underrepresented voices does not mean replacing traditional texts. Instead, it helps create a broader and more inclusive view of the world.
	The student introduces a sound argument with some logic. This reflects developing control of argumentation and engagement with audience concerns.
	Strengthening this argument with clearer transitional phrases and more precise phrasing would improve coherence and support smoother reading.

	Stories are powerful because they shape how we see ourselves and others. They can act like mirrors, showing us our own lives, or windows, allowing us to look into the lives of others. When people never see themselves reflected in stories, they may begin to feel invisible or unimportant. This can affect how they see their place in society. On the other hand, when different voices are included, stories can help build empathy and understanding. They allow audiences to learn about experiences they may never have encountered before.
	The use of an extended metaphor of mirrors and windows to explain the importance of representation.
Audience engagement is developed through appeal to pathos and logical explanation of consequences.
	Incorporating statistics or research findings about the social impact of representation would strengthen the logical appeal and authority of the argument.

	There are many examples of underrepresented stories that show why this matters. Aboriginal, migrant and working-class stories often explore themes of injustice, resilience and identity. These stories challenge stereotypes and show more complex and truthful experiences. When voices are silenced, stereotypes and misunderstandings can grow. This can lead to unfair judgements and discrimination. By listening to a wider range of stories, audiences can develop a more accurate understanding of the world.
	Use of inclusive language and lists various underrepresented groups, linking their stories to themes that appeal to justice and fairness.
	Including more specific textual or real-life examples would move the response beyond generalisations and provide stronger support for the claims presented.
Developing ideas in greater detail would strengthen the demonstration of audience awareness and improve the depth of discussion.

	Underrepresented stories are not only important for the people who tell them. They benefit everyone. When we are exposed to different perspectives, we learn to think more critically and question our assumptions. This is especially important for young people, who are still developing their views and values. Stories can influence how they understand fairness, justice and belonging.
	This paragraph broadens the argument to the wider societal benefits of inclusive storytelling.
The language is clear with an appeal to logos and pathos, showing some control in developing the argument’s reach.
	Linking the discussion more clearly to examples from literature or media would demonstrate deeper critical engagement with the topic.

	In today’s world, there are many challenges, including inequality, cultural division and global crises. In times like these, it is not enough to only listen to the loudest or most powerful voices. We need to hear from people with different experiences and backgrounds. These voices can offer insights that might otherwise be missed. Without them, our understanding of complex issues remains limited. That is why these stories matter now. Waiting until ‘later’ means allowing silence to continue. Every year that underrepresented voices are ignored is another year of missed understanding and missed opportunities for change. Listening now helps create a more informed and empathetic society.
	The response uses recent global crises as examples to show why the topic is important. An explanation of the causes and effects of these events appeals to reader’s logic and emotions.
	Incorporating rhetorical devices such as repetition or parallelism would increase momentum and strengthen audience engagement in this section.
Using smoother transitions between ideas would strengthen cohesion and help the argument progress more clearly.

	So, what can we do? We can start by reading more widely and seeking out stories that are different from our own experiences. Teachers can include a broader range of texts in classrooms. Audiences can support films, books and media that highlight diverse voices. These actions may seem small, but they can make a real difference.
	The call to action uses a rhetorical question and direct address. This builds engagement but the call is general rather than specific.
	Referring to specific texts, films or authors would strengthen the call to action and provide concrete examples for the audience.

	When we listen to many voices, not just a few, we create a richer and more honest picture of the world. That is why underrepresented stories matter now – because understanding, fairness and empathy depend on whose stories we choose to hear.
	The conclusion restates the central argument with an extended metaphor of collective voices, reinforcing the purpose.
	Varying sentence length and incorporating figurative language in the conclusion would create a more memorable and impactful closing.
Using purposeful repetition of key phrases would strengthen cohesion and reinforce the central ideas.


[bookmark: _Toc236296955]Annotated student work sample – Part B
Teacher note: the following annotated work sample is designed to provide one example of a completed composition that aligns with Part B assessment task requirements. It is not designed to be an example of exemplary student work. It is indicative of a C-range response.
Table 4 – student work sample annotations for Part B – reflective response
	Student work sample
	Annotations in relation to the marking criteria
	Suggestions for feedforward and skill development

	In writing Why This Story Matters Now, I wanted to develop an authentic voice that would connect with my audience. I used a conversational style by asking questions like ‘Have you ever stopped to think about which stories are told the most?’ This helped make the speech feel more personal and inclusive, so the audience might feel involved and think deeply about the topic. I repeated phrases like ‘underrepresented voices’ and ‘these stories matter’ to keep my main points clear and easy to remember. These choices came from reading ‘Overture’ by Mykaela Saunders, which uses short, rhythmic lines to sound strong and honest without being too formal or complicated. From this, I learned that authority in writing can come from being genuine and clear, not just from using complicated language or big words. I also tried to keep my tone respectful and inviting, so the audience would trust me and listen carefully.
	There is clear identification of language and style choices which support an authentic and persuasive voice.
There is some use of metalanguage, for example, ‘conversational’, ‘repetition’ and ‘rhythmic’. This use of metalanguage shows understanding of how form influences tone.
There are some lapses in cohesion but mostly clear expression.
	Discussing specific language choices in more detail, such as explaining how repetition emphasises key ideas, would strengthen the clarity of the analysis.
Introducing metalanguage related to language and structure earlier in the reflection would help clarify how compositional choices shaped the response.
Providing a clearer overview of the main argument at the beginning of the reflection would improve cohesion and guide the reader through the explanation of choices.

	To establish authority, I used Tara June Winch’s The Yield and mentioned how August’s dictionary entries keep culture alive, which showed how stories help preserve identity and tradition. These sources made my argument stronger because they gave real examples of why listening to underrepresented voices matters. I chose these sources because they connected to the bigger ideas I wanted to explore about culture, identity and fairness. Using research helped my writing seem more credible and showed I was informed about the topic. It made me feel more confident that my argument had a solid foundation.
	The student uses research to support their argument and shows an awareness of intertextuality and how appeal to authority strengthens writing.
The student demonstrates an understanding of the larger social and cultural issues their speech addresses and provides some evaluation of how research strengthens credibility.
	Using more precise metalanguage when describing compositional decisions, for example, authority, perspective or intertextual references would help clarify how ideas were developed.
Including short examples or quotations from the texts referenced in the composition would better demonstrate how these sources influenced the response.
Explaining how particular choices might influence the reader’s understanding would strengthen the connection between compositional decisions and audience impact.

	Looking back on the writing process, I learned that it is hard to be both authentic and authoritative. Sometimes I worried my language was too simple or repetitive, but I think writing clearly helps build trust with the audience more than complicated words do. I also found it difficult to fully explain all my examples because I had to keep the speech a certain length, and sometimes my ideas did not flow as smoothly as I wanted. If I had more time, I would try to develop my counter-arguments more and explain my examples in greater detail to make the message stronger. Overall, writing this speech helped me understand that honesty and research together can make a persuasive and trustworthy argument, even if my style is straightforward and not very fancy.
	The student shows reflective awareness about their language choices and the challenges they experienced in writing.
They recognise the importance of clarity and audience engagement through an appeal to ethos.
The response begins to evaluate the effectiveness of the student’s own writing by identifying both strengths and areas for improvement.
	Providing more specific examples of language and structural choices used in the composition would make the reflection more precise and clearly show how meaning was developed.
Using clearer evaluative language when discussing compositional choices would strengthen the reflection by explaining how well particular decisions supported the purpose of the response.
Linking suggested improvements to how they would strengthen clarity, audience engagement or argument would make the evaluation more purposeful.
Identifying specific next steps for development as a writer would help translate reflection into practical improvement goals.
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[bookmark: _Toc138846993][bookmark: _Toc149324465][bookmark: _Toc150181684][bookmark: _Toc150259390][bookmark: _Toc151447422][bookmark: _Toc151632402]The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc236296957]Support and alignment
[bookmark: _Hlk206156332]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk205201026][bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 3.3.2
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: subject matter experts from Curriculum, school-based colleagues, Aboriginal Education and Aboriginal Education and Communities, Stage 6 Strategy, High Performance Gifted Education team, Professional and Ethical Standards.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
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Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: student assessment samples
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 13 March 2026
Review date: 13 March 2028


[bookmark: _Toc140045581][bookmark: _Toc236296958]References
[bookmark: _Hlk150250750]This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://www.nsw.gov.au/education-and-training/nesa/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
English Advanced 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
NESA (NSW Education Standards Authority) (n.d.) ACE Rules, NSW Curriculum website, accessed 26 February 2026.
——(2024) ‘Assessment Principles’, Assessment and reporting, NESA website, accessed 6 February 2026.
Saunders M (2022) ‘Overture’, in Saunders M (ed) This All Come Back Now, University of Queensland Press, St Lucia. Reproduced and made available for copying and communication by NSW Department of Education for its educational purposes with the permission of Mykaela Saunders. This resource is licensed until 31 July 2030. 
State of New South Wales (Department of Education) (n.d.) Planning, programming and assessing K–12, NSW Department of Education website, accessed 13 April 2026.
——(n.d.) Effective assessment advice, NSW Department of Education website, accessed 13 April 2026.
——(n.d.) ‘School excellence’, Policy library, NSW Department of Education website, accessed 13 April 2026.
——(n.d.) ‘School Excellence Framework’, School Excellence, NSW Department of Education website, accessed 13 April 2026.
——(2024) Our Plan for NSW Public Education, NSW Department of Education website, accessed 13 April 2026.
Winch TJ (2021) The Yield, Penguin Random House Australia, Sydney. Reproduced and made available for copying and communication by NSW Department of Education for its educational purposes with the permission of Penguin Random House Australia Pty Ltd. This resource is licenced up until April 2031.


© State of New South Wales (Department of Education), 2026
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2026.
Material in this resource not available under a Creative Commons license:
the NSW Department of Education logo, other logos and trademark-protected material
material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.

image1.png




image2.png




image3.png
NSW

GOVERNMENT





image4.svg
                              


