
English Advanced (Year 12) – resources and activities
12.4 – ‘The craft of writing’
This document contains the teacher-facing resources and activities that accompany the teaching and learning program ‘The craft of writing’ – 12.4.
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[bookmark: _Toc236296677]About this resource
This resource booklet aligns with a sample teaching and learning program. It has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English Advanced 11–12 Syllabus (2024) (NESA 2024). It provides an example of one way to approach resource and activity development through a conceptual lens The materials have been created by the English curriculum 7–12 team unless otherwise attributed.
[bookmark: _Toc236296678]Purpose of resource
This resources and activities booklet is not a standalone resource and aligns with the following support materials for the program ‘The craft of writing’:
Assessment resources: Assessment – 12.4; Student assessment samples – 12.4; Core formative tasks – 12.4
Programming resources: Program – 12.4
Resource and activities support in Word: Core texts – 12.4
Resource and activities in PowerPoint: In conversation – Saunders – 12.4; Phase 1 – context of Saunders – 12.4; Phase 2 – Saunders and discursive writing – 12.4; Phase 3 – engaging with The Yield – 12.4; Phase 4 – connecting with The Yield – 12.4; Phase 5 – composing – The craft of writing – 12.4; Support for terminology – voice – 12.4
Scope and sequence: English Advanced Year 11–12 Option 1
Assessment schedule: English Advanced Year 11–12 Option 1.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
[bookmark: _Toc236296679]Target audience
[bookmark: _Toc145666042]This resource booklet is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English Advanced 11–12 Syllabus (2024) (NESA 2024). Teacher-facing material has been included as a ‘resource’, while student-facing material has been labelled ‘activity’ in this booklet.
[bookmark: _Toc236296680]When and how to use
These resources have been designed for The craft of writing focus area of Year 12. This resource booklet provides opportunities for the teacher to develop rapport with their class while getting to know their needs, interests and abilities. The program and associated materials can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the English Advanced 11–12 Syllabus (2024) (NESA 2024) can be implemented.
The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Some of the information is collated from relevant NESA and department documentation. It is important that all users re-read and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout. This ensures the content is an accurate reflection of the most up-to-date syllabus content.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the activities and resources. They provide suggestions for how content could be delivered and links to additional resources. These notes should be removed before distributing activities and resources to students. Many activities include tables with space for students to type their responses. If teachers choose to print these materials for students, they will need to adjust the size of the cells in these tables to allow space for students to write their response.
Student note: the pink feature boxes include information for students to develop and clarify their understanding about why they are engaging with specific activities. These notes could be edited or modified to suit the needs of students within your context.
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394][bookmark: _Toc171679719][bookmark: _Toc236296681]Core texts and text requirements
The core texts and their alignment to the text requirements are provided in their entirety or as the licensed extracts in the Core texts booklet. The name and details of each text, the syllabus requirement being addressed, points of note and a succinct overview of the texts and the reasons for their use in the teaching and learning program is provided.
Teacher note: references in activities to Core text 2, extracts from The Yield by Tara June Winch – extracts 1, 2 and 3 refer to the 3 extracts provided in the Core texts booklet. The opening words of each excerpt used from the extract are included in the title to support identification.
[bookmark: _Toc166768190][bookmark: _Toc169692689][bookmark: _Toc236296682]Pre-reading – supporting all learners
[bookmark: _Toc166768191][bookmark: _Toc169692690]The resources contained in this section are designed to support teachers in preparing for this teaching and learning program.
[bookmark: _Toc236296683]Approach to conceptual programming
Below is a graphic demonstrating the lead and supporting concepts at the heart of the ‘The craft of writing’ sample materials.
Figure 1 – conceptual programming outline for ‘The craft of writing’
[image: Conceptual programming triangle showing the lead concept, supporting concepts and assessment in focus.]
Conceptual understanding and Phases approach to learning
The conceptual programming diagram has been included for teacher reference to showcase one approach to conceptual programming. There is a lead concept – authority and 2 supporting concepts – perspective and style. The conceptual understanding is at the heart of the program and guides the teaching and learning experiences and formative and formal assessment. In this program, students are supported to develop a confident authorial voice and refine their control of stylistic choices as they craft original and deliberate compositions. The choice of concepts here does not mean the program, resources and activities do not connect to other concepts. It means these are your driving force from which the teacher will build towards conceptual understanding and deep knowledge. The guiding questions and conceptual programming questions align with the concepts and represent the ideas that matter to subject English. This structure helps teachers move away from topic and text-based programs and towards conceptual, transferrable learning.
[bookmark: _Toc210127545][bookmark: _Toc236296684]Links to prior learning
The table below provides a summary of links to prior learning resources from Planning, programming and assessing English 7–10. Should students require additional support or revision of certain skills and knowledge, you may wish to review these resources.
Table 1 – link to prior learning of skills and knowledge in English Stages 4 and 5
	Skill or knowledge
	Link to resource

	Engaging in critical thinking – a series of critical thinking routines, including Circle of viewpoints, Gallery walks, Jigsaw, Peer discussion and conferencing, Think-Pair-Share.
	A range of resources are summarised and showcased on Engaging in critical thinking in English 7–10.

	Group tasks – including advice on effectively grouping students, facilitating group work that requires technology, managing respectful group interactions, monitoring collaboration and fairness and discussion prompts.
	An overview of information about, including resources and activities dedicated to group work can be found on Group tasks in English 7–10.

	Developing writing in English 7–10 – offers examples of key writing skills at the word-level, sentence-level and text-level.
	Visit Developing writing in English 7–10 for support for teaching grammar-in-context for students to compose tasks contained within this unit.

	Discursive writing – for composing discursive responses and providing advice to students about cohesive devices, comparing and contrasting, writing complex sentences, experimenting with tense, modality, temporal and causal connectives, use of rhetorical questions and conversational tone.
	Explore Shakespeare retold – Year 10, Term 3, PowerPoint Phase 6 – features of discursive writing – 10.3 to assist students in the revision of key grammatical features needed for the assessment task.

	Persuasive writing – for composing persuasive responses, including advice for how to create a personal authorial voice, the use of language features, including analogy, rhetorical questions, modality and the rule of 3.
	Representation of life experiences – Year 9, Term 1, Phase 1, activity 1 – exploring the effectiveness of texts, Phase 1, activity 2 – personal voice and Core formative task 3 – experimenting with language features.

	Hybrid writing – for composing responses that draw on a range of different forms, including planning of responses, the use of figurative language devices in writing and reflecting on the use of hybrid elements in a response.
	Representation of life experiences – Year 9 Term 1, Phase 2, activity 1 – hybrid texts, Phase 2, activity 2 – exploring an imaginative hybrid text and the Representation of life experiences – imaginative response and reflection assessment notification.

	Reflective writing – for composing reflective responses, including the process of reflection and the language features of the form, including the use of verbs, modality and use of past tense.
	Representation of life experiences – Year 9, Term 1, Phase 5, resource 1 – the language of reflection.
Digital stories – Year 10, Term 4, PowerPoint Phase 5 – reflective writing – 10.4, Phase 5, activity 6 – What is reflective writing? and Phase 5, activity 7 – comparing reflective writing responses.

	Tips for embedding quotations – this essential skill plays a crucial role in reinforcing student arguments and providing credibility to their perspectives.
	Text-level advice includes Embedding evidence where you can explore tips for embedding quotations, such as how to use quotation marks, ellipsis and how to include longer quotations.


[bookmark: _Toc210127546][bookmark: _Toc169692693]

[bookmark: _Toc236296685]Phase 1 – engaging with the unit, the learning community and the focus area
In the ‘engaging with the unit, the learning community and the focus area’ phase, a brief and stimulating introduction is included and is intended to establish an effective classroom culture and build strong rapport between the students and their teacher. Students position themselves as both readers of quality texts and writers developing their own authority. They engage with the key ideas that writing is a deliberate, reflective process and that accomplished writers shape meaning for a range of audiences, purposes and contexts. As students move towards the end of their school journey, they extend their understanding of writing as a lifelong communicative act that can carry authority, power and precision beyond the classroom.
Students are introduced to Core text 1 – ‘Overture’ by Mykaela Saunders (extract) using the PowerPoint Phase 1 – context of Saunders – 12.4. The teaching notes throughout the PowerPoints guide the teacher to the appropriate slides and sections of the program.
This sequence builds students’ understanding of how language and structure create authority, perspective and impact. Students move through shared discussion and close study of powerful writing to early journalling and low-stakes creative experimentation. Ensure cultural and emotional safety when introducing the text and refer to ‘Content that may be traumatic’ and ‘Creating a culturally safe classroom’ in How to use the English core texts for guidance.
Department advice: staff should not use Generative AI tools (including NSWEduChat) to create content about Aboriginal and Torres Strait Islander Cultures, languages or experiences. Using AI in this way risks misrepresentation, reinforcing stereotypes and sharing knowledge that should remain protected. Further information can be found on AI guidelines – enabled tools and acceptable use.


[bookmark: _Toc236296686][bookmark: _Toc169692694]Phase 1, activity 1 – brainstorming powerful writing
Student note: this activity helps activate your prior knowledge of Stage 6 and begin thinking about the qualities that make writing compelling, authoritative and have an impact. The activity begins with brainstorming independently first, then students contribute to a whole-class shared list.
Unless space has been provided, complete the activity in your English book.
Part A – independent brainstorm
In your English book, write your initial ideas. You can write single words, short phrases or full sentences.
Powerful writing is …
Writing feels has an impact when …
Writing has authority when …
Part B – vocabulary support
1. Use this word bank to help expand the ideas from your independent brainstorm.
Table 2 – vocabulary bank for powerful writing
	Term
	Definition
	Example
	How this makes writing powerful

	authentic
	
	
	

	authoritative
	
	
	

	cohesive
	
	
	

	controlled
	
	
	

	engaging
	
	
	

	ethical
	
	
	

	meaningful
	
	
	

	perspective
	
	
	

	point of view
	
	
	

	purposeful
	
	
	

	register
	
	
	

	style
	
	
	

	tone
	
	
	

	voice
	
	
	


Complete the table for each word including the definition, example and explanation of how this makes writing powerful.
Write any additional words or phrases you think belong in the table above.
Part C – evidence from your own experience
Complete the following in your English book.
1. List 2 or 3 examples of texts you have read, viewed or created where you felt the writing was powerful.
1. Explain briefly why you found these texts powerful.
Part D – share and compare
1. After the independent brainstorm, share your ideas with the class. During the discussion, take notes in your English book of any new insights you hear from peers.


[bookmark: _Toc236296687]Phase 1, resource 1 – living glossary
Teacher note: this resource introduces and consolidates the key terminology students will use throughout the focus area. The definitions are provided within the context of this program and the prescribed texts and should not be understood as universal or exhaustive. As part of a gradual release of responsibility, teachers are encouraged to develop this living glossary with students, adding new terms and refining definitions as learning progresses. Because the glossary grows throughout the program, entries may not appear in alphabetical order.
Table 3 – living glossary
	Word
	Definition

	Darug
	An Aboriginal nation and language group whose Country includes parts of what is now also known as western Sydney.

	Bungjalung
	An Aboriginal nation and language group whose Country is in northern NSW and southern Queensland including areas around what is also now known as the Tweed and Byron regions.

	speculative fiction
	Stories that imagine other worlds, futures or realities, with a driving question of ‘What if ... ? ’, such as science fiction, fantasy and horror.

	Aurealis Award
	A major Australian literary prize for speculative fiction.

	anthology
	A collection of different short stories, poems or other pieces of writing, published together as one book.

	paratext
	All the extras around a text that are not the main story, such as the title, cover art, blurb, foreword and other additional information.

	mixtape
	A collection of songs recorded or selected in a chosen order on a cassette, CD or playlist, to create a particular mood or tell a story.

	cassette
	A small plastic case that holds magnetic tape used to record and play sound.

	curation
	The careful selection and organisation of items.

	truth-telling
	An ongoing process of openly sharing historical and contemporary truths. It aims to expose the realities of colonisation, dispossession and systematic injustices while centring and celebrating Aboriginal and Torres Strait Islander Cultures, resilience and unceded sovereignty.

	ethos
	An appeal that establishes the credibility, authority or trustworthiness of a speaker or writer.

	pathos
	An appeal that engages the audience’s emotions to influence understanding or response.

	logos
	An appeal that relies on logic, reasoning and evidence to persuade an audience.

	tonal shifts
	Changes in the writer’s attitude, mood or emotional stance throughout a text.

	omissions
	Information, perspectives or details that are deliberately left out of a text.

	strategic silences
	Deliberate absences or withheld information that invite readers to consider what remains unsaid and why.

	emotional impact
	The feelings or emotional responses a text intentionally evokes in its audience.

	cultural erasure
	The removal, suppression or marginalisation of a culture’s histories, languages, knowledge or perspectives.

	intentionality
	The deliberate choices a composer makes to shape meaning, purpose and audience response.

	shared lived experience
	Knowledge or understanding that arises from common social, cultural or historical experiences within a community or group.

	cultural authority
	The credibility or legitimacy to speak about, represent or share particular cultural knowledge, experiences or traditions, often grounded in lived experience, community relationships or cultural protocols.

	linguistic reclamation
	The process of reclaiming, revitalising or restoring the use and value of a language or linguistic practices that have been marginalised or suppressed.

	taboo
	A social or cultural prohibition that restricts particular behaviours, topics or practices because they are considered sensitive, sacred or unacceptable within a community.

	yarn
	An Aboriginal and Torres Strait Islander conversational practice that involves sharing knowledge, experiences and stories through respectful, reciprocal dialogue.

	colonial construct
	An idea, belief or system developed through colonial ways of thinking that shapes understandings of people, places or histories.

	colonial voice
	A narrative perspective or discourse that reflects or reinforces colonial values, assumptions or power structures.

	institutional voice
	The perspective or authority communicated by organisations or systems (such as governments, education, law or the media) through formal language, policies or official discourse.




[bookmark: _Toc236296688]Phase 1, resource 2 – reflective writing journal
Teacher note: the reflective writing journal is an essential tool in The craft of writing focus area. It provides students with a space to explore ideas, practise stylistic experimentation and develop control over language. It supports ongoing reflection on learning, enabling students to trial experimentation with vocabulary, sentence structures and narrative or rhetorical features in an authentic, low-stakes environment. Through sustained journalling, students deepen their understanding of how writers craft meaning, cultivate a unique authorial voice and refine the metacognitive skills needed to articulate their choices with clarity and purpose in both composition and reflection writing. Visit Reading to write: Transition to English Advanced – 11.1 for further information about how to incorporate reflective writing throughout a program.
Purpose of the reflective writing journal
Your reflective writing journal is a key tool in the focus area The craft of writing. It helps you develop a confident authorial voice and take greater control of your language choices. The journal gives you a space to think about your writing, experiment with style, try new vocabulary and sentence structures and reflect on how writers create meaning.
As part of this process, you may contribute to a shared class mixtape by selecting songs, lyrics or audio texts that connect to your ideas, writing style or the texts you are studying. Like a mixtape, your selections should be intentional – you are curating tone, perspective and meaning.
By using the journal regularly, you build the habits of a writer – observing, drafting, revising and explaining the choices you make as you shape your work.
Introducing the reflective writing journal
Your journal is a creative and reflective workspace. It is a place to explore ideas without the pressure of assessment. You can take risks, experiment with form, authorial voice/point of view and style, and record insights about your writing process.
Reflective writing is central to The craft of writing focus area. Thinking carefully about your own choices helps you understand how meaning is created and how your writing can be improved.
What is expected
You will use your journal regularly, for example:
after key writing activities or lessons
in short entries, such as a paragraph or a few sentences
to reflect on writing choices, experiment with language or explain your thinking as a writer
at times, to select and justify a ‘mixtape’ entry that connects to your writing, ideas or the texts studied in class.
Why your entries matter
Your journal is not formally assessed. It will play an important role in helping you plan, draft and refine your writing for both formative tasks and formal assessments. You may draw on your journal entries to:
notice patterns in your writing
refine your writing habits
explain your choices in reflective commentaries or justification statement.
Writing in your journal
You may be asked to respond to prompts that invite you to:
reflect on the stylistic or structural choices in a text studied in class
experiment with a new language or rhetorical features
analyse the effect of a sentence, metaphor or motif in a mentor text
respond to a class discussion or writing mini-lesson
practise writing openings, endings, shifts in perspective or changes in tone
select a song, lyric or audio text that reflects a tone, idea or stylistic feature, and explain the connection.
Model an entry
You will also see model journal entries that show how writers think, experiment and reflect. These models demonstrate how to:
articulate purpose (I want to create …)
reflect effectiveness (The shift in tone feels stronger because …)
experiment (I am trying a fragmented structure to mimic …)
evaluate. (This sentence feels too heavy; I might revise it by …)
Table 4 – reflective writing model journal entry
	Model journal entry

	As I begin this journal, I’m thinking about how my writing shifts depending on the form I choose. Today in class we examined an extract that used fragments to create urgency, so I’ve tried to mimic that below. The effect isn’t quite what I hoped; it feels disjointed rather than intentionally sharp, but noting this helps me understand what I need to refine. I’m realising that The craft of writing is as much about noticing as it is about composing. My goal over the next few weeks is to pay closer attention to how writers build rhythm, and to be braver in experimenting with it myself.


How to use your journal effectively
1. Take creative risks
Your journal is a risk-free space to try out new ideas, including:
new sentence structures
changes in tone or perspective
figurative language
narrative or discursive openings
rhetorical devices
different punctuation patterns
hybrid or multimodal elements.
Experimentation is an important part of becoming a confident writer. Not every attempt needs to work – trying, adjusting and revising is how your writing develops depth and flexibility.
Share and learn from others (optional) – the class mixtape
Across this program, the class will build a shared ‘mixtape’ of ideas, perspectives and influences. Your journal entries may include songs, lyrics, soundscapes or audio texts that connect to your writing, the texts we study or the ideas we explore. Like a mixtape, your selections should be intentional, you are curating meaning, tone and perspective.
At times, you may be invited to share short excerpts from your journal with classmates. Sharing is always voluntary. When listening to others, focus on:
the intention behind the writing choice
the effect it creates for the reader
ideas or features you might try in your own writing.
Your teacher will guide you when sharing is appropriate, especially if entries include personal or sensitive ideas.
Reflect on your progress
From time to time, you will look back over your earlier entries to reflect on:
how your writing has developed
patterns in your language and stylistic choices
changes in your authorial voice
areas to focus on in future writing
how your reading influences your writing.
This reflection helps you explain and evaluate your writing choices more clearly in formal reflective statements and assessment tasks.
1. 

[bookmark: _Toc236296689]Phase 1, activity 2 – syllabus annotation template
Teacher note: syllabus annotations guide students to unpack the focus area and link the language of the syllabus to classroom practice. Engaging with syllabus language directly connects learning intentions to explicit writing goals, improving metacognition and assessment alignment.
1. In small groups, read the focus area description below.
Use the colour code key: blue – what we are learning; green – what skills will we develop; orange – language features or metalanguage.
Highlight in each colour the learning, skills and language features that appear.
Write one summary sentence in your reflection journal to explain what The craft of writing means in your own words and then share in small groups.
The craft of writing
‘Students strengthen and extend their knowledge and skills as accomplished writers. They write for a range of purposes and audiences, using language to convey ideas with power and precision. Through the study of quality texts of the past as well as recognised contemporary works, students reflect on the process of writing and apply their knowledge of structure, language and form to create their own sustained and cohesive compositions. These provide models and stimulus for the development of their own complex ideas and written expression. They evaluate how writers use language critically, creatively and imaginatively for a range of purposes, including to express insights, evoke emotion, shape perspective or share aesthetic vision.
Students generate and explore various concepts through discussion and speculation. Through drafting and revising, they experiment with figurative, rhetorical and linguistic devices, including allusion, imagery, narrative voice, characterisation and tone. Students consider context, purpose and audience to deliberately shape meaning in their own compositions. They apply the conventions of spelling, punctuation and grammar appropriately in critical, creative and imaginative writing. Students also reflect on the processes of writing to develop their knowledge of textual forms and features in their own sustained and cohesive compositions.
Students refine and strengthen their own skills in composing highly crafted, imaginative, discursive, persuasive and reflective texts’ (NESA 2024).

[bookmark: _Toc236296690]Phase 1, activity 3 – Frayer diagram
Teacher note: this diagram deepens students’ understanding of key metalanguage from the focus area The craft of writing through definition, characteristics, examples and non-examples. Frayer diagrams are a graphic organiser used to understand a word by breaking it into 4 parts: definition, characteristics, examples and non-examples. Frayer models are effective for consolidating abstract concepts and reducing misconceptions. They ensure students have a shared vocabulary for analysing texts and articulating their own choices.
In small groups, complete the Frayer model for each term. The first term is ‘authority’ and an example has been completed below. Use specific examples from Saunders’ ‘Overture’. 
Figure 2 – completed sample Frayer diagram for ‘Authority’
[image: Frayer diagram for the word authority with the headings definition, facts/characteristics, examples and non-examples.]
Use the blank Frayer diagram below as a basis to create Frayer diagrams for the following terms:
aesthetic vision – the writer’s artistic style and viewpoint
allusion – reference to another text, event or idea
authority – how trustworthy, credible or knowledgeable the writer sounds
cohesion – how ideas and paragraphs link
diction – word choice
imagery – sensory descriptive language
motif – recurring symbol, idea or image
perspective – viewpoint shaping interpretation
register – level of formality
syntax – sentence structure
tone – attitude or emotion in the language
voice – the distinct personality, tone or perspective in a text.
Figure 3 –Frayer diagram template
[image: A template for a Frayer diagram.]


[bookmark: _Toc236296691]Phase 1, activity 4 – immediate response to ‘Overture’
Teacher note: this activity is to be completed after students have read the entire Core text 1 – ‘Overture’ by Mykaela Saunders (extract) found in the Core texts booklet.
1. Students complete the table below exploring at least 5 immediate reactions to Core text 1 – ‘Overture’ by Mykaela Saunders (extract).
Table 5 – immediate response to ‘Overture’
	What stands out?
	How does it make you feel?
	What might this suggest about whose perspective is centred or given authority?

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




[bookmark: _Toc236296692]Phase 1, activity 5 – writing experiment template
Teacher note: this scaffold supports writing 2 contrasting versions of the same anecdote – one using a formal register and one using a conversational register. By comparing the 2 side by side, students gain deep insight into how register, syntax and diction shift meaning and authority. This supports the deliberate crafting of voice through the use of register in student writing. This is a key assessment criterion.
1. Think of a small true anecdote (for example, missing the bus, a family ritual, a moment of embarrassment).
1. Complete the planning table first to shape your choices.
Table 6 – writing experiment planning table
	Element
	Formal version choices
	Conversational version choices

	audience
	
	

	diction
	
	

	intended effect
	
	

	syntax
	
	

	tone
	
	


1. Write 2 contrasting versions of the same anecdote:
1. formal register (measured, reflective, complex or controlled syntax, elevated vocabulary)
conversational register (colloquial diction, contractions, rhythm of speech, humour).
After writing, highlight the key differences.
[bookmark: _Toc236296693]Phase 1, activity 6 – peer feedback table
Teacher note: structured prompts guide students to give constructive feedback on tone, clarity and stylistic impact. Peer discussion and conferencing strengthens awareness of key writing skills and reinforces how deliberate language choices shape meaning and authority. This supports students’ ability to justify stylistic decisions.
1. Read each version of your partner’s anecdote carefully. Use the table below to evaluate how effectively each piece establishes tone, register and authority.
Table 7 – peer feedback table
	Area of focus
	Guiding questions
	Notes/feedback

	tone control
	What language choices shape the tone (for example, diction, syntax, punctuation)?
	

	grammatical control
	What spelling, punctuation and syntax has been used correctly or needs to be addressed further?
	

	authenticity of voice
	Which version feels more authentic? Why
	

	authority and credibility
	Which version feels more credible or compelling? What contributes to this?
	

	targeted improvement
	What is one specific, actionable suggestion to strengthen the piece?
	




[bookmark: _Toc236296694]Phase 1, activity 7 – self-assessment rubric
Teacher note: students evaluate their own use of tone, voice, clarity and experimentation. This helps teachers evaluate whether students can explain and justify stylistic choices, an essential skill for the assessment.
1. Tick the descriptor that best matches your writing and provide a one sentence justification for each skill.
Table 8 – self-assessment rubric
	Skill
	1 – emerging
	2 – developing
	3 – proficient
	4 – strong

	authenticity of authorial voice
	
	
	
	

	clarity of purpose
	
	
	
	

	grammatical control
	
	
	
	

	control of tone
	
	
	
	

	experimentation with style
	
	
	
	




[bookmark: _Toc236296695]Phase 2 – discovering and engaging with the conceptual heart of the focus area and the connection to the texts
In the ‘discovering and engaging with the conceptual heart of the focus area and the connection to the texts’ phase, students experiment with tone, perspective and stylistic features. They will test how choices shape authority and influence audience responses. Students experiment with reframing their own experiences in different forms and registers, reflecting on the responsibilities of writers to shape perspective and meaning.
Students will learn that authority in writing emerges through authentic voices, crafted form and cultural perspectives. By experimenting with diverse perspectives and forms students learn to position readers to consider the ideas and values represented in their own work and write with authority. In this phase, students are introduced to the formal assessment, the first core formative task and they explore the first core text in depth.

[bookmark: _Toc236296696]Phase 2, activity 1 – voice, identity and authority
Teacher note: the podcast is available in the PowerPoint In conversation – Saunders – 12.4 and the section on inspiration. The Cornell Note Taking System provides additional details, including an interactive guide that can be used to support students on how to use Cornell notes. Further support with teaching Note-taking and note-making can be found on the Writing in Secondary Resource Hub.
1. As you listen to the podcast In conversation – Saunders and the section on inspiration, make notes in the table below. Pay particular attention to both the language Saunders uses and the tone and emotion used when discussing her worldview.
Table 9 – voice, identity and authority
	Idea from podcast
	Evidence
	How it links to ‘Overture’

	Why Saunders writes
	
	

	Speculative fiction’s purpose
	
	

	Cultural identity
	
	

	Oral storytelling
	
	


How does Saunders’ emphasis on rhythm and sounding ‘like herself’ connect to the mixtape opening of ‘Overture’? You may use the sentence starters below to help frame your analysis and feedback.
This idea of authenticity is reflected in the opening through …
The rhythm helps to express Saunders’ identity by …
By sounding ‘like herself’, Saunders …


[bookmark: _Toc236296697]Phase 2, activity 2 – ‘new music’ extract annotations
Teacher note: use the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 to model the annotation process before students begin independently. Explicitly demonstrate how to apply the colour key to identify tonal shifts, syntactic patterns and markers of cultural positioning. Briefly discuss how the language choices construct voice and authority in the extract.
1. Read the ‘new music’ extract from ‘Overture’ by Mykaela Saunders. Annotate the extract in the table below using the following colour key:
yellow: voice and tonal shifts
blue: syntax and rhythm (cumulative detail, long sentences)
pink: cultural positioning, worldview, context.
Table 10 – Core text 1, ‘new music’
	‘Overture’ – Core text 1, ‘new music’
	Annotation

	There were only a few ways to find new music when I was a teenager, growing up in a small town in a pre-internet world.
I found old music easily enough, flipping through the old girl’s records and listening to them with headphones plugged in to the speakers in the lounge room, studying the cover art and liner notes and lyrics as I sang along. But finding new music was a different, more difficult quest. There were not yet any music blogs to scour or YouTube rabbit holes to get lost in. Radio sucked, even the few alternative stations that we picked up in Tweed. I was too poor to just go out and buy albums whenever I wanted, and CDs were pretty hard to flog, so if I wanted an album I had to be sure I loved it, to justify spending my meagre, illegal wages I earnt cooking brekky at the local markets.
And so mixtapes and compilation CDs were my gateways to finding new music that excited and moved me.
I loved receiving the gift of a mixtape made by someone whose taste I relied on to open up my world ...
I found real joy and pride in making a mixtape that was coveted by people I respected. I loved the ritual of swapping mixtapes with others ...
	The first-person voice immediately establishes the narrator as reflective and personal. The tone is nostalgic, inviting readers to share a remembered experience.
Saunders positions her experience within a particular time and place, shaping readers’ understanding of how identity and access to music were influenced by social and cultural context.
This long cumulative sentence mirrors the narrator’s thinking as she layers details about money, work and music, creating an authentic conversational rhythm.


Re-read the extract, focusing on long cumulative syntax, nostalgic tone and emotional resonance, cultural specificity and how the authorial stance is established early.
Table 11 – Core text 1 – ‘new music’ stylistic features
	Feature
	Example
	Effect
	Why it matters

	authorial stance
	‘There was only a few ways to find new music when I was a teenager’
	Establishes a reflective, personal perspective grounded in lived experience.
	The opening positions readers to trust the narrator’s perspective and establishes the authentic voice that shapes the remainder of the text.

	cultural specificity
	
	
	

	tone and resonance
	
	
	

	syntax
	
	
	


Craft a response summarising Saunders’ credibility as established through the opening to ‘Overture’. Use the guiding questions below to inform your response.
1. How does Saunders establish authority in the opening extract?
Which details feel personal, cultural or reflective?
How does rhythm affect the way you read and interpret the text?


[bookmark: _Toc236296698]Phase 2, resource 1 – building language repertoire
Teacher note: this glossary supports students to develop a shared metalanguage for discussing complex ideas related to voice and authority. Students should be encouraged to actively incorporate this terminology into their responses and compositions to demonstrate conceptual understanding and precision in expression. Regular revisiting of the glossary will support cumulative learning and deepen students’ analytical sophistication.
Table 12 – authority of voice terms
	Authority of voice terms
	Definition

	audience awareness
	The composer’s understanding of who their audience is and the ability to tailor language, tone and content to effectively engage and communicate with them.

	authenticity
	The quality of being genuine and credible in the portrayal of ideas, characters or experiences. It enhances the text’s persuasiveness by fostering a sincere and convincing connection with the audience.

	credibility
	The quality of being trusted and believed in, based on the accuracy, reliability and honesty of the information or source.

	ethos
	The credibility, authority or ethical appeal that a writer or speaker establishes to persuade an audience. It is demonstrated through the communicator’s trustworthiness and expertise.

	perspective
	A lens through which the author perceives the world and creates a text, or the lens through which the reader or viewer perceives the world and understands a text. Readers may also temporarily adopt the perspectives of others as a way of understanding texts.

	positionality
	The social and cultural context, background and perspective from which a writer or speaker approaches a topic. It influences how they understand, interpret and represent ideas or experiences within a text.

	resonance
	The ability of a text or idea to evoke a strong emotional or intellectual response and connect meaningfully with its audience.

	subjectivity
	The expression of personal feelings, opinions and perspectives in a text. It highlights how individual experiences and biases influence the representation of ideas or events.


The following table has terms and definitions that will build student understanding for cultural perspectives.
Table 13 – cultural perspective terms
	Cultural perspective terms
	Definition

	belonging
	The sense of connection and acceptance within a community, culture or place through shared identity, values and relationships giving individuals a feeling of security and inclusion.

	colonial discourse
	The ways of talking, writing and thinking that justify and maintain colonisation, often portraying Aboriginal peoples and their Cultures as inferior or primitive to support control and domination.

	cultural lens
	The way individuals or groups perceive and interpret the world based on their cultural background, beliefs, values and experiences.

	epistemology
	The study of knowledge, how we know what we know including the sources, limits and validity of knowledge and the diverse ways this knowledge is shared. 

	kinship
	A key aspect of Aboriginal Culture and values. It includes the importance of all relationships and of being related to and belonging to the land.

	ontology
	The philosophy of existence and the nature of being, exploring concepts of reality.

	reclamation
	The process by which Aboriginal and Torres Strait Islander peoples assert and regain their cultural identity, land rights, languages and traditions that have been suppressed or lost due to colonisation.

	representation
	The way ideas are portrayed and represented in texts, using language devices, forms, features and structures of texts to create specific views about characters, events and ideas. Representation applies to all modes: spoken, written, visual and multimodal.

	sovereignty
	The inherent right and authority of a people or nation to govern themselves, maintain control over their land, laws and cultural practices and assert their independence without external interference.

	storytelling tradition
	The practice of passing down knowledge, history, laws and cultural values orally from one generation to the next, especially significant in Aboriginal and Torres Strait Islander Cultures as a way to preserve identity and connection to Country.

	temporality (everywhen)
	In Aboriginal and Torres Strait Islander Cultures, temporality refers to the concept that past, present and future are interconnected and exist together, rather than as separate, linear moments highlighting a continuous relationship with ancestors, land and knowledge.

	worldview
	The perspective through which individuals and cultures understand, interpret and interact with the world around them. Worldview shapes one’s values, knowledge systems and ways of being.


The following table has terms and definitions that will build student understanding of structure and forms.
Table 14 – structure and form terms
	Structure and form terms
	Definition

	coherence
	Arranging ideas clearly and logically so that the text flows smoothly, allowing the audience to easily understand and follow the argument or story.

	cohesion
	The use of word associations to create links in texts. Examples of links are the use of repetition of words, pronouns, synonyms, antonyms and words that are related, such as by class and subclass.

	curation
	The selection, organisation and presentation of ideas, texts or perspectives to create meaning and support a particular argument or interpretation.

	editorial commentary
	The writer’s own explanation, analysis or opinion inserted into a text to clarify ideas, provide insight or guide the audience’s understanding and interpretation.

	form
	The structure and overall shape of a text, including its genre (such as novel, poem, film or speech) and the specific features used to organise content and convey meaning effectively to the audience. Form shapes how ideas are presented and influences the audience’s response.

	framing
	The deliberate way a text structures and presents ideas to shape a specific perspective, guiding the audience’s understanding and response to the topic.

	hybridity
	Composite texts resulting from combining elements from different genres, styles and modes.

	metaphor
	Linguistic – a figure of speech used for effect that implies one thing by referring to another.
Literary – an object, entity or situation that can be regarded as representing something else.

	meta-structure
	The overarching framework or organisational pattern that shapes a text’s overall meaning, such as its narrative arc, thematic progression or structural conventions, helping to create coherence and guide the audience’s interpretation.

	motif
	A recurring element, such as an image, symbol, phrase or idea that reinforces and develops the main themes or messages throughout a text.

	sequencing
	The deliberate arrangement and order of ideas, events or information within a text to create logical flow, build meaning and guide the audience’s understanding and engagement. Effective sequencing enhances clarity and impact.

	transition
	The words, phrases or features used to connect ideas and sections within a text, ensuring a smooth and logical flow that guides the audience through the response.


The following table has terms and definitions that will build student understanding of ethical responsibilities.
Table 15 – building language ethical responsibilities terms
	Ethical responsibilities terms
	Definition

	accountability
	The responsibility of individuals or institutions to explain, justify and take ownership of their actions, ensuring transparency and ethical conduct, especially in relation to respecting and supporting diverse cultures and communities.

	appropriation
	Taking a text or component of a text (such as a character or plot) from one context and using it in another context.

	authenticity
	The quality of being genuine and credible in the portrayal of ideas, characters or experiences. It enhances the text’s persuasiveness by fostering a sincere and convincing connection with the audience.

	authorship
	Origin as to author, composer or compiler. For example, the authorship of a book.

	consent
	The voluntary and informed agreement to participate in or allow something to happen, given freely without pressure or coercion.

	cultural safety
	Creating an environment where individuals from all cultural backgrounds feel respected, valued and free from discrimination or humiliation, ensuring that their cultural identity is acknowledged and protected.

	positional ethics
	The understanding that ethical decisions and actions are influenced by an individual’s social, cultural and personal background or position, recognising how these factors affect perspectives and responsibilities in different contexts.

	protocol
	The appropriate ways of behaving, communicating and showing respect for diversity of history and culture. This involves appreciation of the knowledge, standing and status of people within the local Aboriginal community and the school community. Protocols inevitably vary between communities and between people within a community. In establishing a partnership between schools and Aboriginal communities, it is especially important that protocols are acknowledged and respected.

	representation
	The way ideas are portrayed and represented in texts, using language devices, forms, features and structures of texts to create specific views about characters, events and ideas. Representation applies to all modes: spoken, written, visual and multimodal.

	voice-as-power
	The ability of individuals or groups to express their perspectives, stories and identities confidently, using their voice to influence, challenge and shape social, cultural or political change.




[bookmark: _Toc236296699]Phase 2, activity 3 – writing experiment
Teacher note: students should complete this activity in their English books. A teacher modelled C-grade response of the 100 to 150-word draft reflection on Saunders’ ‘Overture’ is provided in the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 slide Experimenting with voice and tone.
1. Compose a 100 to150-word reflection on Saunders’ ‘Overture’. Use a formal register, with measured syntax and an official tone.
Compose a second reflection. This time, use a conversational register, with experimental syntax and an informal tone, like Saunders does in ‘Overture’.
Review both reflections and highlight the following:
green: shifts in diction
pink: syntactical differences
yellow: tonal markers.
You should refer to Phase 2, resource 1 – building language repertoire to support your annotations.
Share your response with a peer and discuss:
Which register felt more authentic?
Which felt more authoritative?
Why?


[bookmark: _Toc236296700]Phase 2, activity 4 – genre, perspective and cultural positioning
Teacher note: guided annotations are available in the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 and the slide ‘Overture’ and speculative fiction. Teachers may benefit from revisiting the textual concept ‘authority’.
It is important to keep in mind that authority is a lived and complex experience. An author has authority over the text they create and you have authority over the text you engage with as a reader.
1. Review Saunders’ ‘Overture’, noting the importance of the use of repetition and how the discursive form can shift from anecdote to cultural argument.
Table 16 – Core text 1 – ‘Spec fic is a big porous basket’
	Core text 1 – ‘Spec fic is a big porous basket’

	Spec fic is a big and porous basket that holds all the slippery types of stories together, including science fiction, climate fiction, alternate history, futurism, post/apocalyptic fiction, utopian and dystopian fiction, fantasy, horror, gothic fiction, surrealism, magic realism, and slipstream fiction.
Spec fic, as a Western genre, employs devices that our cultural stories have dealt in for millennia – the difference is, to us these stories aren’t always parsed out into fiction or fantasy, as they are often just ways we experience life. For example: time travel isn’t such a big deal when you belong to a culture that experiences all-times simultaneously, not in a progressive straight line like Western cultures do. And talk to any Aboriginal kids, from any community anywhere on this continent, about gussies or ghosts, and you will find a captive audience of experts, and maybe a highly skilled storyteller if you’re lucky.
‘Overture’ by Mykaela Saunders 2022


Annotate the extract for:
1. cultural connection (for example, references to Country, community, lived experience)
genre commentary (speculative fiction)
evaluative metalanguage.
Saunders’ perspective shifts throughout this piece. In the table below identify the following in the extract:
1. personal anecdote
1. cultural commentary
1. reflective editorial stance.
Table 17 – genre, perspective and culture – extract and annotation
	Extract
	Annotation

	
	


What impact does this have on the tone and authority of the piece? Complete a brief response of 150 to 200 words explaining your growing understanding. Use your English book.
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[bookmark: _Toc236296701]Phase 2, activity 5 – persuasive voice and rhythm
Teacher note: the podcast is available in the PowerPoint In conversation – Saunders – 12.4 and the section ‘On inspiration’. In this activity, persuasive voice refers to the effect created through a writer’s choices in language devices and stylistic features. This could include tone, rhythm, pacing, sentence structure, register, modality and audience address. Students should be guided to identify the specific choices that create this effect rather than treating voice as a singular feature. Understanding persuasive voice can deepen students’ understanding of the way authors use tone as a persuasive tool.
1. Listen to the podcast In conversation – Saunders and the conversation on inspiration.
1. Complete the table below, thinking about how writers can speak to readers, not at them.
Table 18 – persuasive voice and rhythm
	Feature
	Example
	Effect
	Reader impact

	authenticity
	
	
	

	musicality
	
	
	

	public-facing stance
	
	
	

	rhythm
	
	
	

	warmth
	
	
	

	fragmentation
	
	
	

	sequencing
	
	
	

	repetition
	
	
	

	tone
	
	
	


How does understanding an author’s voice and rhythm help you recognise the way they build authority and connect with their audience in persuasive writing? Use one example from the table to explain your answer in your English book.



[bookmark: _Toc236296702]Phase 2, activity 6 – truth, representation and responsibility
Teacher note: to support students completing this activity it may be beneficial to revise examples highlighted in the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 and the introductory slides.
Student note: the ICIP Principles (Indigenous Cultural and Intellectual Property) recognise the rights of Aboriginal and Torres Strait Islander peoples to own, control and protect their cultural knowledge and expressions. This includes stories, language, art and connections to Country, which are collectively held and culturally significant. The principles emphasise the need for consent, respectful representation and proper attribution when using Aboriginal cultural material. They guide us to engage with texts and knowledge in ways that honour cultural authority and avoid misuse or appropriation.
1. In 3 minutes, write down everything you remember about assertive statements, positioning through cultural authority and the idea that truth can be culturally situated rather than being an ‘objective taste’.
Table 19 – truth, representation and responsibility note-taking space
	Write down everything you remember

	


When we read and study texts by Aboriginal and Torres Strait Islander authors, it is important to understand the frameworks and principles that guide how we engage with these works respectfully.
The framework for teaching Texts authored by Aboriginal and/or Torres Strait Islander Peoples helps teachers and students recognise that these stories come from rich, unique Cultures. They remind us to respect the cultural background of the authors and challenge usual ways of thinking about history and truth, making space for Aboriginal perspectives.
The ICIP Principles (Indigenous Cultural and Intellectual Property) focus on respecting Aboriginal peoples’ rights over their Culture and stories. This means recognising that Aboriginal communities own and control their knowledge, have the right to share it when and how they choose and are responsible for looking after it.
Together, these ideas help us approach Aboriginal texts thoughtfully and respectfully, understanding that these stories carry important cultural knowledge and truth.
1. Think about the guiding questions below:
1. What responsibilities do writers have when representing cultural or personal truths?
1. How does Mykaela Saunders model ethical truth-telling?
1. How can truth be culturally situated rather than ‘objective’?
Write your initial ideas or draft responses for each question, using one sticky note per question.
Place your sticky notes in the designated space under the appropriate guiding question heading.
Walk around quietly to read your classmates’ sticky notes and add comments or new ideas on a new sticky note, contributing to the collective understanding.
Complete the following short-response box on writer responsibility.
Table 20 – truth, representation and responsibility – writer responsibility
	Writer responsibility means ...

	


Complete the following short-response box on how truth operates.
Table 21 – truth, representation and responsibility – how truth operates
	How ‘truth’ operates in ‘Overture’

	


Complete the following short-response box on your key takeaways about ethical writing.
Table 22 – truth, representation and responsibility – key takeaway
	My key takeaways about ethical writing are …

	




[bookmark: _Toc236296703]Phase 2, activity 7 – truth-telling Think-Pair-Share
Teacher note: if using interactive digital document or a physical poster, you can display live results and invite additional comments or questions.
Truth-telling is defined as an ongoing process of openly sharing historical and contemporary truths. It aims to expose the realities of colonisation, dispossession and systematic injustices while centring and celebrating Aboriginal and Torres Strait Islander Cultures, resilience and unceded sovereignty.
This activity is designed to deepen your understanding of how cultural grounding, worldview, authority and storytelling forms shape truth-telling texts. You will take on the role of an interviewer, moving around the room to gather ideas and examples from your classmates. Ask clear, open-ended questions, listen carefully and record concise notes to identify patterns and connections.
1. Form groups and assign roles:
1. Move into small groups.
Each group member will act as an interviewer and is responsible for collecting responses.
Groups will collaborate to summarise findings using a poster or shared notes.
The teacher will allocate group focus areas from one of the following topics:
Group 1: cultural truths and responsibility
Interview questions:
Can you name texts, including ‘Overture’, that tell important cultural truths?
How do these texts show the writer’s responsibility to represent culture?
Group 2: challenging dominant narratives and worldview
Interview questions:
What texts come to mind that challenge mainstream stories or dominant perspectives?
How does the writer’s cultural background or worldview influence how the story is told?
Group 3: language, structure and forms of truth-telling
Interview questions:
Can you think of texts that use unique storytelling forms such as cyclical, fragmented or non-linear structures?
How does the way the story is told help convey the truth or authenticity?
Conduct interviews and record responses:
1. Move around the room and interview multiple classmates.
Record key ideas and examples in the table below.
Table 23 – truth-telling interview responses
	Interview responses

	


Group reporting and recording:
1. Return to your group and share the insights you have gathered.
Collaboratively identify patterns, connections and key ideas.
Record these on a chart, poster or shared digital document.
Whole-class discussion and consolidation:
1. Each group presents their key findings to the class.
As a class, organise responses into categories and add further detail in your English books.


[bookmark: _Toc236296704]Phase 2, activity 8 – the writer’s responsibility statement
Teacher note: this task can be facilitated in a range of ways depending on classroom context. Teachers may choose to record student responses on the board as ideas are shared or have students independently contribute responses using sticky notes on a communal poster or an interactive digital document (for example, a shared slide or online whiteboard). In all approaches, the aim is to collaboratively capture and organise student thinking in a visible, shared space that can be referred to during whole-class discussion.
A sample personal statement can be found in the PowerPoint Phase 2 – Saunders and discursive writing – 12.4 on the slide Crafting authority through voice and structure.
1. Write one sentence or phrase completing any of the following prompts:
A writer is responsible for …
Ethical writing means …
Truth in writing should …
My commitment as a writer is to …
Share your response with the class. Make note of the ideas and phrasing used by your peers. What stands out as our shared beliefs on truth and ethics in writing?
Reflecting on the ideas, craft your own personal statement about the responsibility of writers. Contribute it to the class statement.
[bookmark: _Toc210127566]

[bookmark: _Toc236296705]Phase 2, activity 9 – understanding the assessment task
1. Read English Advanced (Year 12) – assessment – 12.4.
2. Locate the information in the notification to answer the following questions.
Table 24 – understanding the assessment notification details
	Assessment detail
	Answer

	What date has the task been issued?
	

	When is the task due?
	

	What is the weighting of the task?
	

	How and where will the task be submitted?
	

	How many parts are there to this task?
	

	What is the required number of words for each part?
	

	Who is the audience for your writing for this task?
	

	Which core text(s) will you be drawing on for this assessment task?
	

	What do you need to do in Part A of the assessment task?
	

	What do you need to do in Part B of the assessment task?
	




[bookmark: _Toc236296706]Phase 2, resource 2 – deconstruction of key terms in the assessment notification
The table below contains a deconstruction of the key terms and components of the assessment notification.
Table 25 – deconstructing key terms from the assessment prompts
	Term
	Explanation
	Synonyms (related words)

	assessment theme
	The idea of this assessment is ‘Shaping Voices: Echoes and Authority’. All parts of your writing should relate to this idea in some way. This ‘assessment theme’ is different from the Core concepts Theme. In a text, theme is a statement about life that conveys an attitude or value. Your writing should connect to the assessment theme while developing your own insight, attitude or value about authority, perspective or representation.
	organising idea, focus, central concern, insight, attitude, value

	audience
	The people who will read your writing. For this task, the audience is the readers and editors of Sydney Youth Writers’ Festival’s companion anthology. The anthology is aimed at young adult and adult readers who are interested in how the power of language can inspire, provoke, preserve cultural memory or shape perspectives for the future.
	group, listeners, public, readers, viewers

	audience-appropriate language
	Choose words, tone and examples that your audience will understand and connect with. For the submission, your tone should be thoughtful, engaging and creative.
	correct level of formality, suitable tone, register

	clarity
	Making sure your writing is clear. How easily understood is your writing? Could your audience accidently misunderstand the meaning of your work?
	accurate, clear, precise

	cohesion
	Ensuring your writing is logical and flows well. Your ideas build on each other clearly and make sense to the reader.
	logical, smooth, unified

	connection
	A key idea in the theme of the submission. Think about how your writing helps people understand each other, share experiences or build empathy through language.
	bond, link, relationship, understanding

	context
	The real-world situation or reason for writing. Here, you are writing for an anthology with the theme ‘Shaping Voices: Echoes and Authority’.
	background, event, setting, situation

	convey perspectives
	How you show your own views, opinions or experiences in your writing and how you help the reader see those ideas too.
	communicate, express, present, share

	core text
	A text you studied in class that helps guide your own writing. For example, The Yield or ‘Overture’. You reflect on how one of these influenced your writing.
	example, mentor text, sample

	discursive
	A type of writing that explores an idea or issue in a thoughtful and balanced way. It might include personal reflection, stories or examples, not just arguments.
	exploratory, reflective, thoughtful

	drafting and refining
	Writing a first version, then using feedback to improve it. This includes checking structure, language features and clarity. You will do this across the course of the unit.
	editing, improving, revising, reworking

	engagement
	Creating a desire in your audience to continue reading. This can be created through the language devices used and the structure of the response.
	buy-in, interaction, involvement,

	language features
	Tools used in writing, like metaphor, rhetorical questions, emotive words and repetition. You should use these to shape meaning and connect with your audience.
	devices, language or writing tools

	persuasive
	A type of writing that aims to convince the audience to agree with your opinion or perspective. It uses strong arguments, emotive language and persuasive features.
	argumentative, convincing, opinion-based

	purpose
	Why you are writing.
In Part A, your purpose is to write a discursive or persuasive composition that explores an idea relevant to the theme of the anthology.
In Part B, you reflect on how and why you made writing choices, they were influenced by the core texts and evaluate how successful your writing was at building trust with the audience.
	aim, goal, intention, reason

	reflection
	A written explanation that shows how you thought about your writing. You explain your choices, show what you learned from the core texts and how your writing developed.
	analysis, personal response self-assessment

	register
	The style or tone of your writing. For example, is it formal or informal? Emotional or logical? Your choice of register should suit your audience and purpose.
	expression, style, tone, voice

	shape ideas
	This means how you organise, explain and present your message in your writing so it is clear and powerful.
	explain, express, communicate, organise

	text structure
	The organisation or layout of your text. This includes how you open your piece, develop your ideas and conclude effectively. All texts have their own structure, including reflective texts.
	format, layout, organisation




[bookmark: _Toc236296707]Phase 2, activity 10 – marking criteria word clines
Teacher note: this task has been designed in response to the teacher-facing marking criteria of the assessment task. Depending on which criteria format you choose, you may wish to repeat the activity with the student-facing rubric. The department’s Digital Learning Selector contains examples of how to adapt word cline activities.
Student note: a word cline is a list of words that are arranged in order of modality. Understanding modality in a marking criteria means recognising how the strength of your language choices can affect the clarity and effectiveness of your writing.
1. In your English book, create a word cline for each bullet in the marking criteria. The first one has been completed for you in the figure below.
Figure 4 – Part A – composition of a discursive or persuasive text teacher-facing marking criteria

2. What does this word cline suggest about what you need to do to achieve an A-range response? In your English book, create a ‘reflection notes’ box like the one below and add your thoughts.
Table 26 – marking criteria word clines reflection notes (1)
	Reflection notes

	


3. Repeat this process for each bullet point within the marking criteria.
Table 27 – marking criteria word clines reflection notes (2)
	Reflection notes

	




[bookmark: _Toc236296708]Core formative task 1 – structural authority in discursive writing
Student note: to help you generate ideas, draw on your annotations of Saunders’ ‘Overture’, class discussions and notes in your journal so far. This will prepare you for writing more formal academic essays.
The purpose of this task is to help you understand how writers use structural choices and style to build authority and position their audience. You should complete this task in your English book.
1. Compose a discursive response of 500 to 600 words, responding to the prompt below:
How does Saunders’ ‘Overture’ challenge traditional ideas of authority and what does this suggest about the relationship between authority, perspective and power?
Your response should:
respond to the question
develop a sustained conceptual argument
integrate at least 2 textual references
demonstrate deliberate progression of perspective
maintain a consistent authorial voice through controlled language, tone and perspective.
Use the prompts below to guide your response.
You do not need to answer every prompt directly, but they can help you shape your thinking.
1. How does Saunders use tone, perspective and authorial stance throughout ‘Overture’? Are these choices consistent or do they shift? How do these choices influence credibility and authority?
In what ways does the structure of the text guide your understanding of Saunders’ argument? Which parts stand out because of how they are arranged?
What examples of stylistic devices like imagery, tonal shifts or rhetorical questions does Saunders use to build her authority? How do these make her ideas more convincing?
How does Saunders’ approach to authority challenge the idea that power comes only from official status or position? What does this tell you about the connection between voice and influence?
Experiment with drafting for structural intervention.
Rewrite your piece by changing the structure. For example, you might:
reorder ideas for greater emphasis
begin with a personal reflection before moving to analysis
use a circular structure (ending with an idea from the beginning)
break longer sections into shorter paragraphs for impact
shift between first person and third person
change from a formal tone to a more conversational one (or vice versa)
strengthen verbs and reduce weak modality (for example, might or perhaps)
add rhetorical devices such as repetition, contrast or imagery.
Reflect in your journal.
Respond to the prompts below:
I effectively used structure to shape authority in my discursive writing …
Drafting and revising helped …
You might:
restate your original argument and purpose
explain what you will change and why
use before/after thinking (for example, ‘Before feedback …’, ‘After feedback …’)
focus on writing choices rather than just ideas.

[bookmark: _Toc236296709]Task and annotation
Teacher note: the table is designed to support teacher judgement when comparing middle-range and higher-range responses to the same discursive response. The first column provides a middle-range sample that addresses the question and uses textual references but often explains ideas in a direct and predictable way. The second column offers a higher-range level sample response that develops a more sustained authorial voice, integrates personal reflection, uses more purposeful technical analysis and shapes the response as a discursive piece. The third column explains the craft choices that create the improvement.
Teachers may use this table to help students notice the difference between competent and more sophisticated writing. However, its primary purpose is for teacher use. It is to support discussion about what makes a response more developed, more controlled and more effective and assist teachers when identifying similar patterns in their own students’ work and support consistent teacher judgement.
Middle C-range sample response
Authority in literature can seem neutral but Sanders’ ‘Overture’ shows that it is actually connected to perspective and power. I have often assumed that if a book wins a prize or appears on a syllabus it must be good. Saunders challenges this idea by making readers think about who decides which stories are valued and which stories are ignored.
Saunders begins with the idea of a mixed tape. This is a useful comparison because a mixtape is personal and chosen by someone. The person making it decided what songs to include, what to leave out and what order the songs should go in. Saunders uses this memory to help explain how anthologies work. A published anthology also involves choices but these choices have bigger consequences because they decide which writers and cultures are seen by readers. This shows that authority is not just about quality it is also about who has the power to choose.
Saunders also challenges the way people think about genre. Speculative fiction is sometimes treated as if it has clear categories such as science fiction, fantasy, dystopia, horror, paranormal romance, alternate histories, etc. However, Saunders describes speculative fiction as a ‘big porous basket’. This metaphor suggests that speculative fiction can hold many different types of stories and does not need to fit into narrow Western labels. This challenges traditional authority because it questions who has been allowed to define the genre. If speculative fiction is so open then it does not make sense that Aboriginal and Torres Strait Islander voices have often been excluded from it.
One of the strongest parts of ‘Overture’ is the way Saunders connects speculative fiction to real history. She states that Aboriginal and Torres Strait Islander people are ‘post-apocalyptic and not yet post-colonial’. This line is powerful because it opens the meaning of apocalypse. When I think of apocalypse I usually think of destroyed cities, wars and dystopian worlds like in The Hunger Games and The Long Walk. Saunders makes the reader consider that invasion and colonisation can also be understood as apocalyptic. The difference is that the apocalypse is not an imaginary future, it has already happened and we are living in it. This shows how perspective changes the ways stories are understood.
Saunders also explores the idea of taste. She writes that ‘taste is judgement’, which means that it is not just a personal opinion it has impact on others. Taste affects what is published, read, reviewed, taught and even made into movies. As a reader this makes me think about how often I accept other people’s judgements about what is worth reading. Saunders suggests that publishers, critics and readers all make choices about what is valued. Through the mixtape comparison, the basket metaphor and the idea of apocalyptic societies, Saunders shows that Aboriginal and Torres Strait Islander speculative fiction has not been absent but has often been ignored by those with the power to publish it.
Table 28 – sample tasks and annotation
	Instead of this
	Try this
	Annotations

	Authority in literature can seem neutral but Sanders’ ‘Overture’ shows that it is actually connected to perspective and power. I have often assumed that if a book wins a prize or appears on a syllabus it must be good. Saunders challenges this idea by making readers think about who decides which stories are valued and which stories are ignored.
	Authority in literature seems neutral. It is presented as something that just is. It is a matter of taste, expertise or quality. I have been guilty of believing this. A book wins a prize, it must be important. A text appears on our syllabus, it must be worthy. In ‘Overture’, Mykaela Saunders challenges this idea by showing that authority is never separate from perspective. The power to publish, judge and represent stories is also the power to decide whose perspective is treated as literature and whose is ignored.
	Moves from simple statement about authority to a more nuanced reflection on how authority is created.
Uses personal reflection to establish a stronger discursive voice.
Connects authority, purpose and power more purposefully.
Shifts from explaining ‘Overture’ to explaining an idea in its own right.

	Saunders begins with the idea of a mixed tape. This is a useful comparison because a mixtape is personal and chosen by someone. The person making it decided what songs to include, what to leave out and what order the songs should go in. Saunders uses this memory to help explain how anthologies work. A published anthology also involves choices but these choices have bigger consequences because they decide which writers and cultures are seen by readers. This shows that authority is not just about quality it is also about who has the power to choose.
	Saunders begins with a mixtape. A curated playlist based on taste. Made by a person, not an algorithm. Something that is personal. Saunders uses this memory as a device to make the anthology feel less like a cold selection and more like a curation made with care. A mixtape is powerful because someone has chosen who to include, who to leave out and what order you encounter each song in. A published anthology does the same thing except it has cultural consequences. The publisher decides who is read and who is unheard.
	Moves from explaining the mixtape comparison to evaluating it as a metaphor for curation and authority.
Uses short sentence fragments to create a more personal discursive style.
Develops the connection between personal taste and cultural consequences.
Clearly demonstrates that selection is never neutral.

	Saunders also challenges the way people think about genre. Speculative fiction is sometimes treated as if it has clear categories such as science fiction, fantasy, dystopia, horror, paranormal romance, alternate histories, etc. However, Saunders describes speculative fiction as a ‘big porous basket’. This metaphor suggests that speculative fiction can hold many different types of stories and does not need to fit into narrow Western labels. This challenges traditional authority because it questions who has been allowed to define the genre. If speculative fiction is so open then it does not make sense that Aboriginal and Torres Strait Islander voices have often been excluded from it.
	Genre is often treated the same way. As if there are literary genres worthy of reading and there are genres that will rot your brain. We often speak about them as if they each fit into their own very neat container. Science fiction, dystopia and fantasy all sit in their own containers on their own shelves. But categories are also made by people, people with assumptions, assumptions that are subjective not objective. Saunders’ image of speculative fiction as a ‘big and porous basket’ clashes with that idea of separateness. It slithers with the movement created by the sibilance. It is changing. It can be added to and combined. It can hold stories that do not fit neatly into Western literary labels. The image seems generous because it is so open and changeable and yet it exposes a problem. If the basket is so ‘porous’ then why have Aboriginal and Torres Strait Islander voices not been included.
	Moves from identifying genre categories to questioning how those categories are made.
Uses the contrast between ‘containers’ and ‘basket’ to develop a more nuanced idea.
Explanation of sibilance shows not only analysis but own creative flair.
Explains why the openness of the ‘basket’ makes exclusion unreasonable.

	One of the strongest parts of ‘Overture’ is the way Saunders connects speculative fiction to real history. She states that Aboriginal and Torres Strait Islander people are ‘post-apocalyptic and not yet post-colonial’. This line is powerful because it opens the meaning of apocalypse. When I think of apocalypse I usually think of destroyed cities, wars and dystopian worlds like in The Hunger Games and The Long Walk. Saunders makes the reader consider that invasion and colonisation can also be understood as apocalyptic. The difference is that the apocalypse is not an imaginary future, it has already happened and we are living in it. This shows how perspective changes the ways stories are understood.
	Saunders highlights how ridiculous excluding Aboriginal and Torres Strait Islander voices from speculative fiction is. Apocalyptic visions are part of dystopian literature. The war is fought, society is destroyed, a glimmer of the world before remains. Nineteen Eighty-Four follows this as does Brave New World. Both considered to be works of great literature, both written by highly educated white men. Saunders states that Aboriginal and Torres Strait Islander people are ‘post-apocalyptic and not yet post-colonial’. The irony cannot be ignored. Cultures that have lived through the apocalypse of Western invasion are not considered worthy to be published on the matter despite having lived experience. Perhaps their writing is dismissed as being too confronting, or not speculative fiction enough for those with authority to publish. It is our responsibility to think about if we can accept this.
	Moves from explaining the quote to using it as a way to rethink genre and history.
Uses the writer’s own literary knowledge to create a stronger personal connection.
Compares accepted dystopian texts with Aboriginal and Torres Strait Islander lived experience.
Reframes apocalypse as historical and ongoing, not just imagined.

	Saunders also explores the idea of taste. She writes that ‘taste is judgement’, which means that it is not just a personal opinion it has impact on others. Taste affects what is published, read, reviewed, taught and even made into movies. As a reader this makes me think about how often I accept other people’s judgements about what is worth reading. Saunders suggests that publishers, critics and readers all make choices about what is valued. Through the mixtape comparison, the basket metaphor and the idea of apocalyptic societies, Saunders shows that Aboriginal and Torres Strait Islander speculative fiction has not been absent but has often been ignored by those with the power to publish it.
	The word that keeps coming back to me is taste. If traditional publishers and academics do not like something, they can simply say it is not to their taste and we move on to a different text or author. Saunders refuses to allow that approach. Her statement that ‘taste is judgement’ turns preference into a question of authority. Taste decides what is published, reviewed, awarded, taught and remembered. It decides which voices get to be called universal and which are treated as niche. It shows that literary value is filtered through perspective and we all have a role in challenging that. It is our job to challenge structures that give one group power and authority over others, especially for a reason as subjective as taste.
	Moves from listing Saunders’ use of devices to returning to the central idea of taste.
Evaluates how taste becomes a form of judgement and authority.
Creates a stronger emotional and ethical conclusion.
Ends with responsibility, power and perspective rather than a summary of examples.



[bookmark: _Toc236296710]Phase 3 – engaging personally, analytically and critically with texts
In the ‘engaging personally, analytically and critically with texts’ phase, students engage in sustained close reading of selected extracts from Tara June Winch’s The Yield as a core text. They examine how Winch crafts narrative voice, structure and form to shape meaning, establish authority and position readers. Students move beyond surface comprehension to analyse how language choices, narrative fragmentation, tonal shifts and structural design develop an understanding of truth, memory and cultural continuity. The phase explicitly integrates reading and writing. Students analyse Winch’s compositional choices, including fragmentation, reclamation of language, epistolary form, shifts in narrative authority and strategic omission and then experiment with applying these features in their own writing. This deliberate movement between analysis and composition reinforces the understanding that craft is intentional and purposeful.
Winch demonstrates that form is inseparable from meaning. Students explore how Winch represents characters’ relationships with language as acts of resistance, mourning and reclamation. The consider how storytelling can function as cultural preservation, intervention and testimony. Through critical discussion, annotation and reflective writing, students explore how writers shape truth, challenge dominant narratives and make deliberate, responsible choices when representing cultural knowledge, experiences and perspectives. This phase supports students to recognise that authority is constructed, through deliberate choices in language, structure, tone and perspective. Students apply this understanding by refining these choices in their own writing to establish authority.
Indigenous Cultural and Intellectual Property (ICIP) note: teachers must use only publicly available and appropriately authorised examples from Aboriginal Language dictionaries or approved, community-led Language projects. Teachers should avoid using any content that is restricted, sacred, culturally sensitive or otherwise community-owned without explicit permission. Where possible, teachers are encouraged to connect with their local Aboriginal Language Centre, Aboriginal Language and Culture Nest, or relevant Aboriginal Language organisation to ensure respectful, accurate and culturally appropriate use in line with community protocols. Some words such as ‘ngurra’ belong to many different Aboriginal Languages, not just Wiradjuri.
It is also important to note that ‘budyari’ is a Darug word from the language of the Darug people of the Sydney Basin region in New South Wales.
Support for this phase can be found in the PowerPoint Phase 3 – engaging with The Yield – 12.4.
Explain that Language words belong to community and must be handled respectfully. Avoid students creating fake Aboriginal words. The Yield includes Aboriginal Language presented through the fictional dictionary of Albert ‘Poppy’ Gondiwindi. While the dictionary is a literary device, the language itself is not fictional. The words are drawn from the real Wiradjuri language, a living Aboriginal Language undergoing ongoing community-led revival and reclamation.
However, it is important to recognise that the dictionary in the novel represents one character’s personal record of language, shaped by memory, loss, archival recovery and intergenerational disruption caused by colonisation. As noted in the text, some words come from historical sources and from Albert’s own learning. The dictionary reflects language recovery, not a complete or authoritative record. Some spellings, meanings or usages may differ from those preferred or used by Wiradjuri speakers and language custodians today.
The novel portrays language as something that can be fragmented, reclaimed and deeply personal, rather than fixed or standardised. Framing the dictionary this way helps students understand that they are encountering Aboriginal Language through a story about reclamation, not a definitive language guide. It reinforces respect for Aboriginal Languages as living cultural heritage connected to people, place and continuing community authority.

[bookmark: _Toc236296711]Phase 3, activity 1 – jigsaw activity – The Yield
Teacher note: when using this worksheet, guide students to use credible sources, such as scholarly articles, literary reviews, interviews and reputable media publications. Encourage students to take structured notes that connect facts to themes, narrative voice, perspective and stylistic features in The Yield.
Student note: you will work in an expert group to research a specific aspect of The Yield. Take detailed notes, summarise your findings and prepare to teach your peers. Listen actively when other groups present and record new insights in your reflection journal. Use your notes to make connections between the author, context and form.
For the last part of the activity, focus on connections between what you researched and what other groups present. Think about how authorial choices, historical and cultural contexts, and formal features interact to create meaning.
Expert group research
1. Your class is divided into 4 expert groups. Each group will research a different focus area:
1. Author biography and achievements: explore Tara June Winch’s life, literary career, awards, Wiradjuri heritage and how her personal history influences the novel.
1. Historical context: examine colonialism, Aboriginal dispossession and other historical events that shape the text’s themes and perspectives.
1. Cultural context: investigate Wiradjuri culture, language revitalisation, traditions and how cultural continuity and identity are represented in the novel.
1. Narrative form and style: analyse the multivocal narrative, fragmented timelines, inclusion of Wiradjuri language, dictionary entries, letters and other stylistic elements, considering how they shape meaning and reader engagement.
Use the table below to record your key findings. Focus on summarising information clearly, linking it to themes, perspective, voice and stylistic choices in the text.
Table 29 – research table to prepare to read The Yield
	Focus area
	Key facts or evidence
	How this influences the text (themes, perspective, voice, stylistic features)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Jigsaw sharing (peer teaching)
1. Each expert group presents their findings to the rest of the class (2 to 3 minutes per group).
While listening, take notes on what other groups found. In your reflection journal, explicitly connect these insights to themes, narrative voice, stylistic features and the influence of authorial background and context.
Table 30 – jigsaw sharing information
	Focus area
	New insights from peers
	Connection to themes, perspective and form

	
	
	

	
	
	

	
	
	

	
	
	




[bookmark: _Toc236296712]Phase 3, resource 1 – form definition supplement
Teacher note: teachers must use only publicly available and appropriately authorised examples from Aboriginal Language dictionaries or approved, community-led Language projects. Teachers should avoid using any content that is restricted, sacred, culturally sensitive or otherwise community-owned without explicit permission. Where possible, teachers are encouraged to connect with their local Aboriginal Language Centre, Aboriginal Language and Culture Nest, or relevant Aboriginal Language organisation to ensure respectful, accurate and culturally appropriate use in line with community protocols. Some words such as ‘ngurra’ belong to many different Aboriginal Languages, not just Wiradjuri.
This resource is designed to support students in understanding how different textual forms organise, preserve and communicate meaning. Each form shapes the way language is recorded and interpreted, particularly when working with Aboriginal Languages and culturally significant knowledge. Emphasis should be placed on respectful engagement with language materials and awareness that meaning is shaped by cultural context, community authority and intended use. This resource can also be used as a bridge into discussions about representation, preservation and the ethics of documenting language.
Table 31 – form key definitions
	Term
	Definition and example

	dictionary entry
	A dictionary entry provides meaning, pronunciation, usage and sometimes etymology. In cultural contexts, dictionary entries can record histories of language adaptation or survival.
Example: budyari /boo-jah-ree/ (adjective) good, healthy; used in greetings and wellbeing contexts.

	glossary
	A glossary is a list of words with brief explanations, usually organised alphabetically. It can preserve Cultural Knowledge by documenting specialised or endangered vocabulary.
Example: ngurra (noun): home, camp; a place of belonging.

	etymology
	Etymology is the study of a word’s origin and how its form and meaning change over time. It can illustrate the contact between cultures and the evolution or loss of language.
Example: corroboree (noun): from Darug caribberie, referring to a ceremony involving music and dance.

	fragment
	A fragment is a deliberately incomplete piece of text such as a sentence, phrase or idea that invites readers to make connections, notice gaps and consider what has been omitted or lost.
Example: ‘The old words … still waiting.’

	word list
	A collection of words grouped by theme or purpose. Word lists can preserve cultural memory by recording language used for kinship, environment or community practices.
Example: river words: ngambi, bila, warrambool.




[bookmark: _Toc236296713]Phase 3, activity 2 – close reading workshop
Teacher note: this activity develops students’ ability to critically analyse rhetoric, bias and omission in historical and institutional texts. Using the extract from Core text 2, extract 3 – Chapter THIRTY-ONE ‘Reverend Ferdinand Greenleaf’s letter’, students practise close reading. They identify how language constructs authority, appeals to emotion and shapes reader perception. Students annotate the extract using a colour-coding system to identify rhetorical strategies, omissions or silences, and bias or partiality. This process encourages students to move beyond surface comprehension and consider how language can obscure responsibility, normalise colonial perspectives and minimise Aboriginal experience. This activity prepares students for later tasks that examine authority, narrative framing and contested perspectives in the Core text.
Refer to Phase 3, resource 2 – ethos, pathos and logos in the English Stage 4 (Year 7) – resource booklet – speak the speech in Year 7, Term 4 – Speak the Speech if students need support to revisit the essentials of ethos, pathos or logos.
1. Annotate the extract from Core text 2, extract 3 – Chapter THIRTY-ONE below, looking for ethos, pathos, logos, tonal shifts, omissions or strategic silences, emotional impact and cultural erasure.
Use the colour system below when annotating your copy:
yellow – rhetorical strategy (ethos, pathos or logos)
green – mission or silence (What is left unsaid? What is vague, incomplete or strategically softened?)
pink – bias or partiality. (Where is perspective slanted? How does language position the reader?)
Table 32 – close reading – Core text 2, extract 3 – Chapter THIRTY-ONE
	Text
	Annotation

	Reverend Ferdinand Greenleaf’s letter to Dr George Cross,
2nd August 1915, continued
VIII
For a number of years I have been in fear for my life, as if a likely denouement to the recent events. Two months prior I was ordered to report to the Police Station of Massacre Plains. There I was questioned for some hours, interrogated about my ancestors, my Bible and my loyalty. The Mission was raided many times, our rations halved again and again. The people of the township, who never looked favourably on my work with the Natives, had, in recent years and months, threatened myself to no end, and for what reason? Each day I have searched Scripture and my heart and head trying to understand.
	

	From the beginning of the new century it seemed Australian nationalism was growing, and every newspaper devoted great space to explore the topic. Some people had an unwavering conviction that Australia should be united under a common identity, founded on the pioneers, the geography, the flora and fauna – not the immigrant, nor the Native.
	

	And the Aborigines Protection Board’s eventual reaction was swift and unyielding. Seven boys, John, Michael, Bobby, Percival, Samuel, Graham, Richard, and three girls, Isabel, Sally, Kathleen – that on this date range between two years of age and seven years of age – were forcibly taken in the years 1908 to 1914 to the city, I believe, or taken to children’s ‘homes’ throughout the state to be trained for work, trained to be pliant. They were too young to be sent away – eleven years would have been sufficient! We were unable to find exact information of where the children went. Their parents cried every day. Many parents ran away, choosing to conceal their infants with them in the bush, though most were captured and divided.
	


Compose a brief response to each of the following prompts to deepen your analysis:
Ethos, pathos, logos (yellow)
Where does Greenleaf create credibility or moral authority? (Ethos.)
Where does he appeal to emotion or sympathy? (Pathos.)
Where does he use reasoning, cause-and-effect or justification? (Logos.)
Omissions/silences (green)
What information is vague, imprecise or conveniently absent?
How does the letter obscure his role or responsibility?
What cultural knowledge is missing or misrepresented?
Where does the passive voice disguise agency?
Bias (pink)
How does Greenleaf position himself as victim or saviour?
How does the letter centre a colonial perspective and minimise Aboriginal experience?
Where does language normalise harmful actions or beliefs?
Extension questions (optional)
Groups may respond to one of the following:
1. How does Greenleaf’s tone shift across the extract and what does that reveal about power and self-justification?
What does this extract suggest about cultural erasure and the role of colonial institutions?
How might this letter be read differently by an Aboriginal and non-Aboriginal audience?
Which silences feel most significant – and why?


[bookmark: _Toc236296714]Core formative task 2 – developing persuasive authority
Student note: to help you develop your ideas, draw on your annotations of The Yield extracts, class discussion and your notes about authorial voice, perspective and authority.
The purpose of this task is to help you develop greater control of persuasive style in sustained writing. You will explore how writers use narrative perspective, tone and stylistic choices to communicate memory, grief, belonging and cultural authority. Consider how these experiences shape meaning for different audiences. Drawing on these insights, you will craft an extended persuasive response connected to the anthology theme Shaping Voices: Echoes and Authority. In doing so, you will move beyond simple personal reflection to develop a clear, purposeful and persuasive argument grounded in personal insight.
Through planning, drafting, annotation, peer feedback and written reflection, you will refine your ability to shape an authentic and authoritative authorial stance. This process will also strengthen your understanding of how context, audience and purpose influence meaning. This will help prepare you to explain and evaluate your writing choices in the timed reflective component.
Task overview
1. Compose an 800 to 900-word persuasive piece that responds to the anthology theme:
‘What is a truth that demands to be heard in contemporary society?’
Prompts you may find useful are:
Authorial stance – How is credibility established through tone and perspective?
Structure – Does the argument build logically towards a strong conclusion?
Language choices – What devices strengthen persuasion and emotional impact?
Authority – How does the writing convey confidence, ownership and authenticity?
Your response must:
articulate a clear and sustained argument and thesis
demonstrate deliberate structural progression
maintain a consistent and credible authorial voice
position a specific audience
use rhetorical and stylistic devices intentionally.
Annotate your draft for persuasive control.
Identify at least 3 intentional crafting decisions related to:
tone and emotional appeal
structural choices including order of ideas, paragraphing, emphasis
rhetorical devices such as repetition, contrast, imagery or rhetorical questions
word choice including strong verbs, evaluative language or inclusive language
moments where your authorial voice feels especially personal or authoritative.
Exchange drafts and give peer feedback.
Share your annotated draft with a partner or small group. Your peer should give focused, constructive feedback using the questions below on your piece of work.
1. How effectively does the piece engage and persuade the audience?
1. What makes the writing feel authentic or authoritative?
1. How well is the argument structured for clarity and impact?
When giving feedback:
begin with a positive observation
describe the effect the writing had on you as a reader
phrase suggestions as questions
keep comments about the writing, not the writer
keep feedback specific and manageable.
Reflect in your journal using the prompts below:
What makes the truth or experiences I chose important for others to hear?
How did I work to establish authority in my writing?
You might:
refer to specific choices you made in voice, structure or language
explain how you tried to connect with your audience
identify where your writing felt most authentic or convincing
consider what you would refine further to strengthen your authority.



[bookmark: _Toc236296715]Task and annotation
Teacher note: the table is designed to support teacher judgement when comparing middle-range and higher-range responses to the same discursive response. The first column provides a middle-range sample that addresses the question and uses textual references but often explains ideas in a direct and predictable way. The second column offers a higher-range level sample response that develops a more sustained authorial voice, integrates personal reflection, uses more purposeful technical analysis and shapes the response as a discursive piece. The third column explains the craft choices that create the improvement.
Teachers may use this table to help students notice the difference between competent and more sophisticated writing. However, its primary purpose is for teacher use. It is to support discussion about what makes a response more developed, more controlled and more effective and assist teachers when identifying similar patterns in their own students’ work and support consistent teacher judgement.
Middle C-range sample response
We are not listening as well as we should. This is not something I can say like I am innocent because I know I am part of it too. I have been in classrooms, assemblies and conversations where someone says something important and everyone looks sad and serious. I have done that as well. I have made the sympathetic face. I have said the right thing. I have rushed to make someone feel better because that seems like the right thing to do. But sometimes I think we are more interested in what we look like rather than actually caring properly. We want to be good people/ But if nothing changes after the moment is over, then maybe we were not really listening. Maybe we were just reacting or acting.
The truth that needs to be heard in our current, modern day society is that people need to actually listen. To me, listening means more than just hearing words. It means understanding what someone is saying, caring about it, and then doing something about it. Too many people today think listening means nodding along, making eye contact and responding with a comment to show you heard what was being said. That isn’t really listening. To me, real listening means putting yourself in someone else’s shoes and trying to understand their pain. It means not making everything about yourself. People need to stop acting like listening is just being polite because it is so much deeper than that.
This is difficult because we live in a world where everyone is talking all the time. There are speeches, videos, podcasts, comments, news stories, social media posts and people sharing their opinions every second of every day. Someone you know is probably sharing something right now. You might think this is a good thing but it has actually really made us all worse at listening because now everything just seems like content. People repost something and think it means they’ve helped. They write ‘so heartbreaking’ or ‘thoughts and prayers’ but then nothing changes. It is not that awareness is bad, because obviously people have to know about the issues, but awareness can be a way of avoiding responsibility. If you say publicly that something is bad then you are off the hook for actually doing anything about it. You have to actually take action and do something instead of just trying to say the right thing in that precise moment.
Sometimes we refuse to listen to the truth because it disrupts our way of thinking. But disrupting thinking is good. Mykaela Saunders’ ‘Overture’ does this because it argues that Aboriginal and Torres Strait Islander people should have authority over their own stories. This should not even need to be said but clearly it does because for a long time other people have spoken for them or used their stories without understanding them properly.
As a society, it is clear, that we will not listen to a message unless we hear it in the right tone. In The Yield by Tara June Winch there are dictionary definitions that are different from what we normally see. Albert’s words and definitions don’t just give a literal definition; they also give a story. This makes the words much more interesting and have greater meaning because they are connected to something. This shows that language is important because it keeps language alive. And keeping language alive keeps culture alive, and that is why it is important to study languages. It helps you think and feel differently. Studies show that learning a new language expands your thinking.
Society often wants truth to be easy to deal with. They say they will only listen if you are calm, polite and quiet. They do not like it when you raise your voice. They do not like it when you are angry. They certainly do not like it when you cry. They hate it when you are messy, even if you are at your best when you are messy. This is unfair because some truths are emotional. They should make people angry. If something is painful why should it be spoken about in a pleasant way? When people demand it be phrased nicely they are not really listening, they are looking for ways to avoid listening. They are looking for ways to control what they have to deal with as truth. Saunders and Winch both show that truth can come in a strong voice supported by memory and Culture.
Listening does not mean we have to agree with everything straightaway. Listening means taking the truth seriously. Listening means asking what we have seen and what we have ignored. Listening means thinking about what makes us feel uncomfortable. Listening means actually listening. We do not need less voices to be able to listen, we need to listen better to those voices that are already there but are being ignored. We need to stop treating awareness as an action because awareness is passive if you do not do anything to change ourselves and society. It is time that contemporary society stops reacting and starts listening.
Table 33 – sample tasks and annotation
	Instead of this
	Try this
	Annotations

	We are not listening as well as we should. This is not something I can say like I am innocent because I know I am part of it too. I have been in classrooms, assemblies and conversations where someone says something important and everyone looks sad and serious. I have done that as well. I have made the sympathetic face. I have said the right thing. I have rushed to make someone feel better because that seems like the right thing to do. But sometimes I think we are more interested in what we look like rather than actually caring properly. We want to be good people/ But if nothing changes after the moment is over, then maybe we were not really listening. Maybe we were just reacting or acting.
	We are not listening as well as we think we are. This is not an accusation that I can make from a safe distance because I am part of the problem. I have sat in classrooms, assemblies and conversations where someone has offered a difficult truth and I have performed shock, performed anguish and rushed to offer comfort. I’ve watched whole rooms do the same thing. We want to care. We want to be good people. We want to be seen as good people. Sometimes in our rush to be the good person who responds like we care we fail to actually hear the message. We fail to think. We fail to change.
	Moves from a sincerely but slightly general reflection to a more controlled persuasive opening.
Uses purposeful repetition through ‘We want …’ and ‘We failed …’ to build rhythm and emotional force.
Creates a stronger authorial voice by admitting personal complicity rather than leaning towards criticising others which starts building a relationship with the responder.
Positions the responder to reflect on their behaviour not just agree with a general statement.

	The truth that needs to be heard in our current, modern day society is that people need to actually listen. To me, listening means more than just hearing words. It means understanding what someone is saying, caring about it, and then doing something about it. Too many people today think listening means nodding along, making eye contact and responding with a comment to show you heard what was being said. That isn’t really listening. To me, real listening means putting yourself in someone else’s shoes and trying to understand their pain. It means not making everything about yourself. People need to stop acting like listening is just being polite because it is so much deeper than that.
	The truth that demands to be heard in contemporary society is that listening is not the same as agreeing that something is sad. Listening is not a sympathetic face, followed by a quick apology, an automated ‘that must be hard’ and then moving on. Real listening takes time. Real listening can be uncomfortable. It asks us to actually sit with the conversation, even after it has finished. It asks us to notice the parts of ourselves that become defensive, embarrassed or eager to prove we understand. And that is where listening starts. Not with the performance of care and not with empty platitudes. It happens in the moment that we stop making someone else’s truth about our own goodness.
	Moves from a formulaic, ‘To me, listening means …’ definition, to a more precise and challenging argument.
Avoids cliched phrasing such as ‘putting yourself in someone else’s shoes’.
Uses contrast to clarify the argument.
Shows strong control of purpose and audience by challenging the responder rather than simply explaining the idea.

	This is difficult because we live in a world where everyone is talking all the time. There are speeches, videos, podcasts, comments, news stories, social media posts and people sharing their opinions every second of every day. Someone you know is probably sharing something right now. You might think this is a good thing but it has actually really made us all worse at listening because now everything just seems like content. People repost something and think it means they’ve helped. They write ‘so heartbreaking’ or ‘thoughts and prayers’ but then nothing changes. It is not that awareness is bad, because obviously people have to know about the issues, but awareness can be a way of avoiding responsibility. If you say publicly that something is bad then you are off the hook for actually doing anything about it. You have to actually take action and do something instead of just trying to say the right thing in that precise moment.
	This is a challenge because we live in a time where voices are everywhere. Social media is everywhere. Information is easy to get. At first glace, this seems like progress. More people can speak, more stories can circulate. More truths can be told. But hearing more does not mean listening better. A truth can be shared a million times. It can go viral. And yet it can still not make any real impact. We can ring our hands, but we will not actually change our habits.
	Moves from a rant about social media to a more focused persuasive point about awareness without change.
Uses contemporary context to make the argument relevant to the audience.
Shows greater control because examples are selected to support the central idea rather than becoming a list of complaints.
Develops the idea that hearing more voices does not automatically mean listening better.

	Sometimes we refuse to listen to the truth because it disrupts our way of thinking. But disrupting thinking is good. Mykaela Saunders’ ‘Overture’ does this because it argues that Aboriginal and Torres Strait Islander people should have authority over their own stories. This should not even need to be said but clearly it does because for a long time other people have spoken for them or used their stories without understanding them properly.
	Some truths disturb us because they change the shape of the story that we thought we understood. In ‘Overture’ Mykaela Saunders does this not by asking politely for space but by insisting that Aboriginal and Torres Strait Islander peoples have authority over their own stories. The anthology is presented as a space created for and by Aboriginal and Torres Strait Islander people. It is not niche, or token, it is their right and their place. Saunders’ phrase ‘whole chest, hand on heart’ gives her voice a physical force. It suggests that her conviction is concrete and not abstract or borrowed. She is not performing calmness, she is claiming the right to speak from knowledge, community and responsibility. To listen to this kind of truth requires the action of ensuring there is room, attention and belief.
	Moves from a simple statement abort Aboriginal and Torres Strait Islander authority to a more nuanced exploration of why authority matters.
Integrates textual references more purposefully and evaluates why they are effective.
Uses more precise language to explain the persuasive effect of voice as a physical force.
Demonstrates how a recognised contemporary text can act as a model and stimulus for the writer’s own argument.

	As a society, it is clear, that we will not listen to a message unless we hear it in the right tone. In The Yield by Tara June Winch there are dictionary definitions that are different from what we normally see. Albert’s words and definitions don’t just give a literal definition; they also give a story. This makes the words much more interesting and have greater meaning because they are connected to something. This shows that language is important because it keeps language alive. And keeping language alive keeps culture alive, and that is why it is important to study languages. It helps you think and feel differently. Studies show that learning a new language expands your thinking.
	We also fail to listen when truth arrives in a form that we do not accept. We often trust the official report more than the family story, the archive more than the body, the polished speech more than the protest cry. Tara June Winch’s The Yield challenges that hierarchy by making language itself a vessel of truth. Albert Gondowindi’s dictionary entries do not function as simple definitions, they gather memory, Country, kin and Wiradjuri knowledge into a form that is both intimate and authoritative. A dictionary is associated with certainty and control but Winch reshapes it into something living. The form persuades us that language is not cold, it is inheritance. It is a way of keeping people and places from being erased.
	Moves from saying that the dictionary entries are ‘interesting’ to explaining how form creates meaning.
Uses metalanguage more effectively by discussing form, hierarchy, language, memory and authority.
Shows how Winch’s use of dictionary entries challenges what counts as evidence or truth.
More strongly reflects the focus area by considering how structure, language and form shape ideas, perspective and experience.

	Society often wants truth to be easy to be deal with. They say they will only listen if you are calm, polite and quiet. They do not like it when you raise your voice. They do not like it when you are angry. They certainly do not like it when you cry. They hate it when you are messy, even if you are at your best when you are messy. This is unfair because some truths are emotional. They should make people angry. If something is painful why should it be spoken about in a pleasant way? When people demand it be phrased nicely they are not really listening, they are looking for ways to avoid listening. They are looking for ways to control what they have to deal with as truth. Saunders and Winch both show that truth can come in a strong voice supported by memory and Culture.
	Contemporary society demands that truth makes itself easy to receive. Be calm. Be quiet. Be grateful to be heard. Do not be hysterical or loud. But some truths do not arrive quietly and they should not have to. Some arrive through grief, or anger. Some memories arrive through humour or memory. Saunders writes with her ‘whole chest’ and Winch places language back at the centre of the story. These choices are acts of authority, not just beautiful craft decisions. Their messages should not have to be translated for our comfort. When we demand this we are protecting ourselves from the cost of listening at the expense of others. Their tone is part of their message, so we need to stop policing it.
	Moves from a broad complaint about people wanting others to be polite to a persuasive argument about tone-policing.
Uses imperative style fragments in ‘Be calm. Be quiet. Be grateful …’ without over doing it.
Develops a stronger emotional core by arguing that tone is part of the truth, not a distraction from it. Shows more effective control of message because the paragraph is forceful without being uncontrolled.

	Listening does not mean we have to agree with everything straightaway. Listening means taking the truth seriously. Listening means asking what we have seen and what we have ignored. Listening means thinking about what makes us feel uncomfortable. Listening means actually listening. We do not need less voices to be able to listen, we need to listen better to those voices that are already there but are being ignored. We need to stop treating awareness as an action because awareness is passive if you do not do anything to change ourselves and society. It is time that contemporary society stops reacting and starts listening.
	Listening does not mean agreeing without thought, it means taking a truth seriously enough to be changed by it. A person who speaks from lived experience brings more than an opinion to the room, they bring truth. Their truth has weight behind it. We do not need fewer voices. We need deeper listening. We need to stop treating awareness as an achievement but as the beginning of an obligation. And that obligation involves changing ourselves, not just shouting that we have changed or are different. In the end, a truth does not demand to be heard because it is loud but because something remains broken and it needs to be fixed.
	Moves from over repetition of the word ‘listening’ to a more cohesive final argument.
Returns to the central purpose with clarity.
Uses a more memorable final statement to affirm and challenge values, leaving the audience with an ethical consequence rather than a summary.




[bookmark: _Toc236296716]Phase 3, activity 3 – collaborative close reading workshop
Teacher note: the extract for annotation is available in the PowerPoint Phase 3 – engaging with The Yield – 12.4 and the slide From and multiple perspective and the appropriate slides that follow. This resource supports students to become form experts by analysing how different textual forms (dictionary entry, letter, narrative paragraph) communicate truth, authority and perspective. It provides extracts, expert-role cards, annotation prompts and discussion scaffolds. Groups are provided with 3 extracts – the excerpts are found in the corresponding PowerPoint and include examples from Core text 2 of the dictionary form, letter form and narrative form.
1. Each group is provided with 3 excerpts from Core text 2 – extracts from The Yield by Tara June Winch – 1, 2 and 3.
Core text 2, extract 1 – Chapter SEVEN – ‘water’
Table 34 – close reading – Core text 2, extract 1 – Chapter SEVEN – ‘water’
	Core text 2, extract 1 – Chapter SEVEN – ‘water’

	Form 1: Dictionary/glossary entry (fragmented form)
water – galing, guugu, ngadyang The Reverend wrote it in his journals as culleen – he was listening that fella, listening as close as he could. All my life I’ve been near the water, and we come from the water too, us people.


Core text 2, extract 2 – Chapter TWENTY-THREE – ‘Once Nana took the jewellery box of ashes’
Table 35 – close reading – Core text 2, extract 2 – Chapter TWENTY-THREE – ‘Once Nana took the jewellery box of ashes’
	Core text 2, extract 2 – Chapter TWENTY-THREE – ‘Once Nana took the jewellery box of ashes’

	Form 2: Narrative form
Once Nana took the jewellery box of ashes everyone went quiet, but music came from their feet when Nana spread the ashes into the fire. The flames rose and sank. She walked into the wheatfield, letting the grey gravel dust trail from the box alongside her. Nana dropped the box on the ground, threw her arms wide and moved to those private songs of their marriage with her eyes closed shut. Elsie was thinking about Albert, thinking about his free spirit flying, whooshing into the air as he’d always said he could. Like an arrow through a heavy heart the long elegant body of the bird glided into a chorus of sobbing and landed out by the dam. Elsie opened her mouth and a deep noise came out, words she didn’t remember that she’d gathered like years. August stared further out towards the dam as the ceremony continued and smoke rose, sweeping across the plains. The whole world seemed to stop then: the cicadas went quiet, leaves topped rustling, chairs didn’t creak.


Core text 2, extract 3 – Chapter THIRTY-ONE – ‘and the Aborigines Protection Board’s’
Table 36 – close reading – Core text 2, extract 3 – Chapter THIRTY-ONE – ‘and the Aborigines Protection Board’’
	Core text 2, extract 3 – Chapter THIRTY-ONE – ‘and the Aboriginies Protection Board’

	Form 3: Letter (historical document)
And the Aborigines Protection Board’s eventual reaction was swift and unyielding. Seven boys, John, Michael, Bobby, Percival, Samuel, Graham, Richard, and three girls, Isabel, Sally, Kathleen – that on this date range between two years of age and seven years of age – were forcibly taken in the years 1908 to 1914 to the city, I believe, or taken to children’s ‘homes’ throughout the state to be trained for work, trained to be pliant. They were too young to be sent away – eleven years would have been sufficient! We were unable to find exact information of where the children went.


1. Each group member is allocated an extract to annotate. Students should add brief annotations that include both textual evidence and one-sentence insights. These annotations should focus on one or more of the following areas:
Perspective
Who is speaking? Who is being spoken about? What vantage point is assumed?
underline pronouns
highlight report verbs (said, wrote, believed, remembered)
Voice
Is the voice formal, intimate, communal, authoritative, editorial?
underline modality (must, might, should)
circle evaluative language (good, wrong, sacred, frightened)
Structural conventions
How does the extract begin and end? What form markers are present?
keep brief notes on headings, bullet/entry style, sequencing, paragraph flow
Inclusions and omissions
What is included to build credibility? What is omitted or left for readers to infer?
identify specific details chosen for framing truth
mark absent voices or unexplained gaps.
After completing individual annotations, share your ideas with your group. Discuss the similarities and differences you noticed in your annotations. As a group, co-construct a paragraph of 100 to 150 words, answering the prompt:
How does this form tell truth differently from the others?


[bookmark: _Toc236296717]Phase 3, activity 4 – comparing forms
Teacher note: this activity supports students to plan and draft a comparative analytical paragraph explaining how different textual forms shape meaning, authority and reader experience. The scaffold guides students through constructing a clear comparative claim, selecting paired evidence, using metalanguage and crafting a concluding evaluative statement.
In this activity you will plan and draft a comparative analytical paragraph that explains how different textual forms shape meaning, authority and the reader’s experience of truth. You will compare 2 forms from the studied text and explain how structural and language choices influence how ideas about truth, memory or perspective are communicated.
Use the scaffold tables below to help you build your paragraph step by step. Each section focuses on an important component of strong comparative analysis.
What you need to do
1. Develop a comparative claim.
In your English book write an opening sentence that clearly states how and why the 2 forms differ in their representation of truth, authority or perspective.
Table 37 – comparing form – comparative claim
	Comparative claim (opening sentence)
	Sentence starters

	State how and why the forms differ in their construction of truth, authority or perspective. Include a cohesive marker (for example, however, in contrast, conversely).
	While both texts communicate aspects of truth, the glossary entry relies on …, whereas the narrative paragraph …
The letter presents truth through a formal, self-justifying tone, in contrast to …
Although each form conveys memory, they position the reader differently because …


Select paired evidence.
Identify 2 pairs of textual features (one from each form) in your English book.
Explain what the feature does and how it shapes meaning or reader response.
Table 38 – comparing form – evidence pair 1
	Evidence pair 1 (form A + form B)
	Sentence starters

	Select one small structural or language feature from each text.
What does each form do? (Listing, sequencing, imagery, fragmentation, report verbs, modality.)
How does this shape meaning?
	Evidence from Form A: … which suggests …
By contrast/in comparison, evidence from Form B: … revealing …


Use the following prompt to help you think about your paired evidence in your English book.
Table 39 – comparing form – evidence pair 2
	Evidence pair 2 (form A + form B)
	Sentence starters

	Choose a second pair of features – this time focusing on voice, perspective or authority.
	In Form A, the voice appears … due to … Conversely, in Form B the voice … which positions the reader to …


Use appropriate metalanguage.
Incorporate precise terminology to explain how structural and language choices construct meaning in your English book.
Table 40 – comparing form – metalanguage
	Metalanguage
	Sentence starters

	Use precise terminology to link structure to meaning:
form, fragmentation, narrative perspective, entry structure, modality, tone, authority, sequencing, omission, voice, reader positioning and cultural framing.
	These structural choices emphasise how each form constructs …


Write a concluding evaluative sentence.
Finish by evaluating which form communicates truth, authority or memory more effectively, and explain why.
Table 41 – comparing form – concluding evaluative sentence
	Concluding evaluative sentence

	Your response:


Swap your completed paragraph plan with a partner. Provide constructive feedback on the clarity of comparison, use of metalanguage and logical flow. You might consider:
clarity
voice
linking of ideas
accuracy of comparison.
Consider the feedback you received – how can you make adaptations to your plan to integrate this and improve the cohesion of your planned paragraph?
Table 42 – comparing form – peer feedback and student reflection
	Peer feedback and student reflection
	Response

	Two features of this plan that I liked were …
	

	One consideration to improve your plan is …
	

	I can integrate this feedback by …
	


.

[bookmark: _Toc236296718]Phase 3, activity 5 – crafting authoritative voice
Teacher note: this activity helps students develop control of authoritative voice in persuasive writing through focused, short-form composition. Students first plan their rhetorical intention, selecting a motif and specific language devices such as strong diction, modality or refrain. They then compose a paragraph that deliberately reinforces tone, motif and rhetorical control. The activity emphasises intentional writing choices and the relationship between language, tone and authority.
Through peer micro-feedback, students practise giving targeted responses on diction, motif and tonal impact. The quick-share discussion allows the teacher to highlight effective examples and reinforce how precise diction, consistent motifs and controlled tone contribute to persuasive authority. This task prepares students for longer persuasive compositions by strengthening their ability to write with purpose, clarity and rhetorical awareness.
Student note: in this activity, you will practise writing with a clear and authoritative voice. First, you will plan your paragraph by choosing a motif and language devices that will shape the effect on your reader. You will then write a short paragraph that focuses on strong diction, consistent tone and reinforcing your motif. Finally, you will share your paragraph with a partner and receive quick feedback to help refine the impact of your voice.
Step 1: Planning
1. Select your motif.
What effect are you intending to create for your readers?
Select 2 devices to include, for example:
strong diction
modality
refrain.
Step 2: Writing time
1. Compose your paragraph of 8 to12 lines, focusing on:
tone: Does it convey authority?
diction: Are words strong and precise?
motif: Is it consistently reinforced?
Step 3: Peer micro-feedback
1. In a pair or small group, share your paragraphs.
After your class member shares, give one strength and one revision suggestion verbally.
Focus feedback on:
effective motif usage
diction or word choice
tonal impact on reader.
Examples are included in the table below.
Table 43 – crafting authoritative voice examples
	Element
	Strengths
	Revisions

	Diction or word choice
	‘Your word choice is very vivid, especially when you describe the setting. It really helped me visualise the scene.’
‘I appreciate how you used specific, precise verbs like “darted” and “lurched” instead of more general ones. It made the action more dynamic.’
	‘Some of the words felt a bit formal for the tone of your piece. Maybe try using simpler language to keep the voice natural and relatable.’
‘There were a few repetitive words like “very” and “nice”. You could replace some with stronger, more descriptive alternatives to make your writing more engaging.’

	Effective motif usage
	‘I really liked how you used the motif of the storm throughout your story to represent the character’s inner turmoil. It made the theme much clearer and added depth to the narrative.’
‘Your consistent references to the rising sun helped reinforce the idea of hope and new beginnings effectively.’
	‘While your motif of the mirror was introduced well, it could be repeated a bit more to tie the sections together and reinforce its meaning.’
‘The motif of water appears in a few places, but it’s not always clear how it connects to the main theme. Maybe you could clarify its symbolic relevance or use it more consistently.’

	Tonal impact on reader
	‘The tone you created was very suspenseful. I was on edge the whole time, which made the story exciting to read.’
‘I liked the warm, nostalgic tone throughout your essay; it made the personal reflections feel heartfelt and genuine.’
	‘At times, the tone shifted quickly from serious to light-hearted, which was a bit distracting. You might want to smooth those transitions for a more consistent mood.’
‘The tone felt a little flat in the middle section. Maybe you could add some emotional detail or vivid descriptions to re-engage the reader.’


Step 4: Quick share and class discussion
1. Read your paragraph aloud to the class.
Discuss what makes the voice authoritative, referring explicitly to the way you have used motif, tone and other language or structural devices.


[bookmark: _Toc236296719]Phase 3, activity 6 – independent annotations
Teacher note: this worksheet supports students in consolidating skills in close reading, ethical evaluation and annotation. It focuses on identifying tone, stylistic features and shifts in perspective in Reverend Ferdinand Greenleaf’s letter, while prompting students to consider whose ethical viewpoint is being foregrounded.
Support for annotating this extract is available in the PowerPoint Phase 3 – engaging with The Yield – 12.4 and the slide Tonal shift and ethical invitation.
In this activity, you will closely read and annotate an extract from The Yield, focusing on how language is used to shape tone, perspective and ethical positioning. As you read, pay attention to how Reverend Ferdinand Greenleaf presents his actions and justifications and how these shape the reader’s response to responsibility and accountability.
Table 44 – Core text 2, extract 3 – Chapter THIRTY-ONE – ‘I retired to my hut’ – independent annotations
	Core text 2, extract 3 – Chapter THIRTY-ONE – ‘I retired to my hut’

	I retired to my hut during the days when I heard the wagon and vehicles arriving to take the children away. I kept pressing upon the residents that my hands were bound, that I could not do a thing against the Law. They ceased to address me fondly as gudyi and turned from me, as they should have, as I deserved, with a deep and wounding contempt.


1. Annotate the extract for the following features:
Tone and stylistic features
Identify words, phrases or punctuation that reveal tone or emotion.
Make notes on any literary or rhetorical devices (for example, repetition, modality, diction).
Shifts in tone or perspective
Identify where the tone or perspective changes.
How does this shift affect your reading of the text?
In your English book, write a one-sentence claim articulating the ethical position the text urges the reader to consider.
Answer the following questions, citing examples from the extract to support your response.
1. Whose perspective are we being asked to value here?
1. Which emotion is the text guiding us towards?
1. Which modal verb here shifts certainty or responsibility?
1. How does that reposition the reader?


[bookmark: _Toc236296720]Phase 3, activity 7 – discursive paragraph scaffold 
Teacher note: this activity is designed to support students in developing structured analytical writing by guiding them through the process of constructing a coherent discursive paragraph.
The task concludes with a peer feedback component, where students identify one effective use of metalanguage and one sentence that requires clearer linkage. Teachers may choose to structure the peer pairings to support targeted feedback and discussion.
Focus question: How does tone and perspective in this excerpt position the reader to consider the responsibilities involved in representing another person, place or community?
Use the scaffold below to structure your paragraph. Include an opening claim, 2 pieces of textual evidence with analysis and a concluding evaluative sentence.
1. Write one sentence that introduces your argument about how the extract positions the reader.
Table 45 – discursive paragraph scaffold
	Opening claim
	Draft response

	Introduce your argument about how the excerpt positions the reader ethically.
Sentence starters:
The author positions the reader through …
A shift in tone occurs when …
Example
The author positions the reader to sympathise with the residents’ moral dilemma, highlighting the tension between duty and compassion.
	


Choose one quotation or phrase from the text and explain how it positions the reader.
Table 46 – one quote or phrase for a discursive paragraph
	One quote or phrase
	Draft response

	Quote or paraphrase a relevant line or phrase from the text.
Explain how this language, tone or stylistic choice positions the reader ethically.
Use metalanguage where possible (for example, modality, diction, imagery, tone).
Sentence starter:
This [word or phrase or tone] conveys … which encourages the reader to … because …
	


Choose a second quotation or phrase and explain its effect on the reader.
Table 47 – evidence 2 of a discursive paragraph
	One quote or phrase
	Draft response

	Quote or paraphrase a second line or phrase.
Explain its ethical impact on the reader.
Highlight any shifts in tone or perspective.
Sentence starter:
Similarly, the shift in tone here … signals … and positions the reader to …
	


Write one sentence that sums up the ethical effect of the excerpt on the reader.
Table 48 – concluding evaluative sentence of a discursive paragraph
	Concluding evaluative sentence
	Draft response

	Summarise the ethical positioning and the effect on the reader.
Sentence starter:
Overall, the author’s use of [tone or stylistic choice] encourages the reader to … while highlighting …
	


Combine your opening claim, evidence and conclusion into one clear paragraph, editing for clarity and flow in your English book.
After writing, swap paragraphs with a peer for feedback. Underline one strong use of metalanguage and circle one sentence that needs clarity or further detail.


[bookmark: _Toc236296721]Phase 3, activity 8 – stylistic device identification
Teacher note: annotations of Core text 2, extract 1 – Chapter SEVEN – ‘where is your country’ is available in the PowerPoint Phase 3 – engaging with The Yield – 12.4 and the slides Form and cultural survival and Stylistic device identification. Students read the extract carefully and identify stylistic devices, explaining both their immediate effect on the reader and their cultural or preservation function.
This activity is designed to develop students’ ability to analyse how language shapes meaning and conveys cultural knowledge. Teachers should encourage students to focus on how each device not only impacts the reader but also reflects Aboriginal ways of communicating identity, belonging and connection to Country, reinforcing the broader cultural context of the text.
1. Read the extract below carefully.
Table 49 – Core text 2, extract 1 – Chapter SEVEN – ‘where is your country’
	Core text 2, extract 1 – Chapter SEVEN – ‘where is your country’

	where is your country? – dhaganhu ngurambang The question is not really about a place on the map. When our people say Where is your country they are asking something deeper. Who is your family? Who are you related to? Are we related? There’s a story I read about someone who wanted to build a map that was the scale 1:1 so that the map covered all the oceans and all the mountains and land at its true size. That made the girls laugh when I told them – imagine walking underneath and holding the thing above your head in the dark? That’s a little what a map does, takes the light out so you can’t see. The map isn’t the thing, this country is made of impossible distances, places you can only reach by time travel. By speaking our language, by singing the mountains into existence.


Use the table below to identify examples of the stylistic devices listed. For each example, explain its immediate effect on the reader and its cultural or preservation function. Write directly in the spaces provided or annotate the text alongside the worksheet.

Table 50 – Core text 2, extract 1 – Chapter SEVEN – ‘where is your country’ – stylistic device identification
	Stylistic device
	Evidence from text
	Immediate effect
	Cultural or preservation function

	irony
	
	
	

	listing
	
	
	

	parallelism
	
	
	

	repetition
	‘Who is your family? Who are you related to? Are we related?’
	Emphasises the importance of these questions and draws the reader’s attention to identity and belonging.
	Shows how asking about family and relationships helps preserve Cultural Knowledge and strengthen community connections across generations.

	rhythm
	
	
	

	tonal shift
	
	
	



[bookmark: _Toc236296722]Phase 3, activity 9 – on process note-taking organiser
Teacher note: this activity positions drafting as an intentional, recursive process rather than a one-off task. Listening to Saunders’ podcast In conversation – Saunders, the interview ‘on process’ and completing the organiser helps students see structure as something constructed through revision. This is like moving ‘puzzle pieces’ to strengthen flow and argument. Students may benefit from listening to the podcast more than once. Emphasising handwriting, reading aloud and emotional responses normalises struggle and models practical revision strategies.
Student note: this activity helps you understand that strong writing develops through drafting and reshaping ideas. As you listen to the podcast, focus on strategies like handwriting, rearranging paragraphs and reading aloud to check structure. Notice that frustration or uncertainty is a normal part of improving your work. Your final paragraph asks you to choose one strategy that could most strengthen your structural revision and explain why.
Notes on the usefulness of handwriting over transcription:
Handwriting or transcription: writing by hand can help you think more creatively and make changes more naturally than typing straight away.
Writing as moving puzzle pieces: thinking of your draft like a puzzle, you may need to rearrange sentences or paragraphs to improve flow and structure.
Reading aloud: reading your work aloud helps you catch structural issues and awkward phrasing, letting you hear how your writing sounds.
Emotional reactions: feeling frustrated, excited or unsure about your drafts is normal and can help you grow as a writer. Use these feelings to guide your revisions.
You may find using a KWLH table helpful to focus their thoughts. The first 2 columns can be filled in prior to listening to the podcast and the final 2 afterwards.
Table 51 – note-taking organiser – KWLH chart
	K – What do I know?
	W – What do I want to know?
	L – What have I learned?
	H – How can I learn?

	
	
	
	


1. Have you found any of these ideas applicable to you in your drafting or preparation of a composition?
1. In your English book, write a paragraph of 200 to 250 words responding to the question:
Which element of Saunders’ writing process could most strengthen your structural revision and why?


[bookmark: _Toc236296723]Phase 4 – connecting critically and deepening conceptual understanding of the focus area and the texts
In the ‘connecting critically and deepening conceptual understanding of the focus area and the texts’ phase, students move beyond close analysis to synthesise their understanding of the focus area and The Yield. Through a study of Mykaela Saunders’ podcast and Tara June Winch’s The Yield, they examine how authorial voice, fragmentation, intertextuality and shifts in perspective construct authority, position readers and challenge dominant cultural narratives.
Students explore how the novel’s distinctive forms including glossary entries, epistolary voice and personal testimony preserve cultural memory, reclaim language and reshape representation. They then apply these insights in their own discursive, persuasive, imaginative and reflective writing, experimenting with narrative voice, structure, imagery and tone to investigate how authority and perspective shape meaning. Through drafting, discussion and reflection, students evaluate the impact of their stylistic choices, consolidating their understanding that writing authority is constructed through deliberate creative decisions.

[bookmark: _Toc236296724]Phase 4, activity 1 – interpretation and authority in The Yield
Teacher note: this activity is designed to support students focus on using close analysis to support their understanding of texts, specifically The Yield. The 3 extracts for the close reading carousel can also be found in PowerPoint Phase 4 – connecting with The Yield – 12.4 and the slides Analysing structure, tone and reader alignment. The focus of this activity is on how different textual forms construct authority and shape reader interpretation.
Part A – analysing structure, tone and reader alignment through a collaborative close reading
Below are the extracts from The Yield. These can also be found in the PowerPoint Phase 4 – connecting with The Yield – 12.4.
Core text 2, extract 1 – Chapter SEVEN – ‘water’
water – galing, guugu, ngadyang The Reverend wrote it in his journals as culleen – he was listening that fella, listening as close as he could. All my life I’ve been near the water, and we come from the water too, us people. First we were born from quartz crystal – that’s hard water, we are kin of the platypus, that’s the animal of the water, and then, my wife Elsie and I made Missy and Jolene and Nicki, born on the banks of the water, the Big Water – Murrumby.
a large waterhole, a watercourse downhill – nguluman There’s one near the property, just there at the corner of the wheatfield, a little shoot off the Murrumby. The waterhole never fills all the way anymore. If the river ever gets going, it’s only running a little, and the whole thing is never deep enough to fill the wetland and then trickle into the waterhole. They call that one Poisoned Waterhole Creek.
Core text 2, extract 2 – Chapter TWENTY-THREE – ‘Nana took the black cypress-pine branches’
Nana took the black cypress-pine branches, the gum and geebung from the cousins and uncles and placed the ends into the fire. The men and boys stood back and waited. When the branches were smoking but not yet alight, everyone moved forward and Nana handed them out until she was emptyhanded. August stood back from everything, just watching.
Once Nana took the jewellery box of ashes everyone went quiet, but music came from their feet when Nana spread the ashes into the fire. The flames rose and sank. She walked into the wheatfield, letting the grey gravel dust trail from the box alongside her. Nana dropped the box on the ground, threw her arms wide and moved to those private songs of their marriage with her eyes closed shut. Elsie was thinking about Albert, thinking about his free spirit flying, whooshing into the air as he’d always said he could. Like an arrow through a heavy heart the long elegant body of the bird glided into a chorus of sobbing and landed out by the dam. Elsie opened her mouth and a deep noise came out, words she didn’t remember that she’d gathered like years. August stared further out towards the dam as the ceremony continued and smoke rose, sweeping across the plains. The whole world seemed to stop then: the cicadas went quiet, leaves stopped rustling, chairs didn’t creak.
Core text 2, extract 3 – Chapter THIRTY-ONE – ‘At the police station’
At the Police Station, they had us register on a yellow form our name, date and place of birth, address, trade or occupation, marital status, property, length of residence in Australia, nationality, and naturalisation details.
We filled them out and the Constable laughed. ‘We don’t like you, Greenleaf,’ he said. ‘And now we can do something about that.’
I was ordered to report each day to the Police Station and they would decide, depending on my continuing, full co-operation with the Protection Board, whether they would send me to gaol or not, or worse. But what could be worse? Nothing could be worse than seeing those children too young transported away.
Part B – synthesising close reading insights
In groups, complete the following activities.
1. Revisit your annotations from the close reading carousel.
42. Share key observations about structure, voice, tone and language features in each extract using group discussions.
43. Identify how each table positions the reader differently using a gallery walk.
Complete the table below in your group, by recording the key formal features of each textual form and specific evidence from the extract that demonstrates those features.
44. Use precise metalanguage in your responses.
Table 52 – interpretation and authority – textual form
	Textual form
	Key formal features (structure, conventions, stylistic markers)
	Evidence from extract

	dictionary entry (Albert)
	fragmentation; reclaimed Wiradjuri lexicon; cultural explanation; footnoted or contextualised meanings
	

	letter (Reverend Greenleaf)
	bureaucratic register; formal salutation/closing; justificatory tone; confessional shifts
	

	first person narrative (August)
	reflective stance; temporal shifts; sensory detail; intimate voice
	


Part C – identifying markers of authority
As we move from identifying form to analysing authority, it is important to remember that authority can be constructed through cultural knowledge, institutional or bureaucratic power, experiential truth, moral positioning, control over language or narrative framing.
In your group:
1. Identify what kind of authority is operating?
Select a precise quotation or moment that demonstrates this.
Explain how authority is being claimed, performed, challenged or undermined.
Consider how the reader is positioned, for example, trust, doubt, empathy or resistance.
Table 53 – interpretation and authority – markers of authority
	Textual form
	Markers of authority (cultural knowledge, institutional power, experiential truth)
	Textual evidence
	How the reader is positioned

	dictionary entry
	
	
	

	letter
	
	
	

	narrative
	
	
	


Part D – drawing conclusion
Bring your ideas together. Write your answers to the following questions in dot points or short sentences in your English book.
1. Which form establishes the strongest cultural authority? Why?
1. Which strategies most effectively position the reader (for example, trust, scepticism, empathy)?
1. What patterns recur across forms? What contrasts are significant?
1. How does understanding these differences help you as a writer in The craft of writing focus area?

[bookmark: _Toc236296725]Phase 4, activity 2 – voice mapping workshop
Teacher note: the focus of this task is students using guiding prompts to analyse how each voice constructs perspective, tone and authority from Core text 2. Students support their analysis with short quotations and specific language choices.
1. Use the guiding prompts below to analyse how each character’s point of view in The Yield constructs perspective, tone and authority. Include short quotations and specific language choices:
What emotions does this point of view express or suppress?
Which words signal Cultural knowledge, institutional power or self-justification?
Is the stance confessional, authoritative, observational, defensive, intimate or bureaucratic?
How is the reader invited to trust, resist, doubt or empathise with the point of view of each character?
Table 54 – voice mapping workshop
	Voice – character
	Tone and tonal shifts
	Diction and register
	Perspective and stance
	Markers of authority
	Effect on reading positioning

	Albert
	
	
	
	
	

	Reverend Greenleaf
	
	
	
	
	

	August
	
	
	
	
	



[bookmark: _Toc236296726]Core formative task 3 – voice as deliberate craft
Teacher note: this is designed to support students in deliberately applying strategies to develop authorial voice across a sustained discursive composition. It helps students develop control of cohesion, authority, tone and perspective by drafting, revising and reflecting on their writing choices. Teachers should ensure students understand the purpose and scope of the task before beginning. This includes the connection to Shaping Voices: Echoes and Authority.
Student note: to help you develop your ideas, use your class models, discussions about authorial voice and your notes on how writers create authority and authenticity through stylistic choices. This task asks you to experiment with and control your authorial voice in a sustained discursive composition.
The purpose of this task is to support the deliberate application of strategies that establish structure, tone and perspective to shape authorial voice in sustained writing. Through drafting and reflection, you will examine how syntax, tone, structure and perspective shape audience positioning. By experimenting with multiple versions of the same scene, you will see how perspective, tone and form change the reader’s experience and meaning. This will strengthen your understanding of ‘voice’ as a deliberate crafting decision, created through deliberate compositional choices, rather than an intuitive outcome.
Experimenting with voice to construct authority, cohesion and perspective
1. Select an event or scene to write about.
Choose an event, issue or idea connected to Shaping Voices: Echoes and Authority.
Decide:
What is the key moment I want to capture?
What tone and perspective will I focus on first?
Whose ideas, feelings or insights sits at the centre of this moment?
Draft a cohesive 600 to 700-word discursive piece using an event, issue or idea connected to Shaping Voices: Echoes and Authority.
Reflect in your journal.
Respond to the questions below in a 100 to 200-word reflection:
1. How have you established authority in your composition?
1. How do syntax, tone and structure alter audience position?
1. What stylistic strategies will you transfer into your final festival composition?
In your reflection, refer to specific choices you made and what you learned about the deliberate compositional choices that crafted your authorial voice.



[bookmark: _Toc236296727]Task and annotation
Teacher note: the table is designed to support teacher judgement when comparing middle-range and higher-range responses to the same discursive response. The first column provides a middle-range sample that addresses the question and uses textual references but often explains ideas in a direct and predictable way. The second column offers a higher-range level sample response that develops a more sustained authorial voice, integrates personal reflection, uses more purposeful technical analysis and shapes the response as a discursive piece in its own right. The third column explains the craft choices that create the improvement.
Teachers may use this table to help students notice the difference between competent and more sophisticated writing, however its primary purpose is for teacher use. It is to support discussion about what makes a response more developed, more controlled and more effective and assist teachers when identifying similar patterns in their own students’ work and support consistent teacher judgement.
Middle C-range sample response
Voices and Authority in School and Texts
At the end of school, authority starts to feel different. In Year 7, when a teacher told me to line up, I lined up. When the bell rang, I moved to the next class. When someone told me to be quiet, I tried to be quiet. Now that I am in Year 12, I still mostly follow the rules, but I know they will not control me forever. This makes me think about how school has shaped my voice because soon I will need to make decisions for myself instead of just doing what teachers and parents tell me.
Growing up means listening to lots of voices. Teachers tell us to draft again, parents tell us to be careful, friends tell us what is embarrassing, and coaches tell us to try harder. These voices can be helpful because they teach us how to behave and improve. However, they can also be negative because they can make us doubt ourselves. If someone says you are too loud or not good enough, that can stay in your mind. This shows that voices echo because we remember them even when the person is not there.
Authority is complicated because people often believe voices just because they come from someone older or more confident. A teacher’s voice can feel true because they are a teacher. A parent’s voice can feel true because they are a parent. But as we get older, we have to decide which voices are still useful and which ones are not. This connects to the idea of Shaping Voices: Echoes and Authority because the title is about how voices shape us and how authority affects the voices we listen to.
The title Shaping Voices: Echoes and Authority makes me think about how my voice has been shaped by other people. It also makes me think about the voices in texts. In real life, people can make us feel confident or unsure, and texts can do the same thing. When I write, I sometimes hear my teacher’s voice telling me to be clearer. I also hear my parents telling me to be sensible. These voices are part of my own voice, but I also need to find out what I actually think.
In The Yield, Tara June Winch uses voice to show memory and culture. Albert’s dictionary entries are important because they are not just definitions. They include Wiradjuri words, memories and stories. This is a structural device because the dictionary form is used in a different way from a normal dictionary. The quote ‘close the voice’ is also important because it uses personification and shows that voice can be controlled. Winch uses language as a motif because language keeps coming back throughout the novel.
Mykaela Saunders also explores voice in ‘Overture’. She writes about not making the contributors’ work ‘sound white’. This quote is important because it shows that voice can be changed by other people. It also shows that writers need to keep their own voice. Saunders also uses the metaphor of a playlist. A playlist has songs in a sequence, and Saunders compares this to arranging stories in the anthology. This shows that structure is important because the order of writing can affect the audience.
These texts help me think about leaving school because I am starting to realise that my voice comes from many places. Some voices are worth keeping, such as teachers who told me to be clear and parents who told me to care about my future. Other voices are not as useful, such as voices that make me feel scared or unsure. I think growing up means choosing which echoes to keep and which ones to ignore, so that my own voice becomes stronger.
When school ends, the voices that shaped me will still be there. The bell, the teachers, the advice, the corrections and the warnings will all still echo in some way. The challenge is to not just repeat what I have been told. I need to use the voices that help me and let go of the ones that do not. This shows that voice is shaped by the past, but it can still become my own.
Reflection
I used first person to make the piece personal and to show my own voice. I used the school bell as a symbol of authority because it tells students what to do. I also used echoes as a metaphor for voices that stay with us. From The Yield, I used the quote ‘close the voice’, which shows personification because voice is treated like something that can be closed. I also mentioned Albert’s dictionary entries, which are a structural device and show language and culture.
I used ‘sound white’ from ‘Overture’ to show how voice can be changed by other people. I also used Saunders’ playlist metaphor to show structure and sequencing. My structure goes from school, to family and teachers, to The Yield, to ‘Overture’, and then back to school. I used repetition of the word ‘voice’ to connect to the title. In my final festival composition, I would use quotes, metaphor, symbolism and first person again.
Table 55 – sample tasks and annotation
	Instead of this
	Try this
	Annotations

	Voices and Authority in School and Texts
	The last bell has a long echo
	Moves from a literal title to a more crafted title that uses a metaphor.
Establishes the bell as a motif before the piece begins.

	At the end of school, authority starts to feel different. In Year 7, when a teacher told me to line up, I lined up. When the bell rang, I moved to the next class. When someone told me to be quiet, I tried to be quiet. Now that I am in Year 12, I still mostly follow the rules, but I know they will not control me forever. This makes me think about how school has shaped my voice because soon I will need to make decisions for myself instead of just doing what teachers and parents tell me.
	There is a particular sound the school bell makes in Year 12. In Year 7, it is law. It tells you where to go, when to speak, when to eat, when to sit still. By Year 12, it becomes less powerful. You hear it and keep talking for another minute. You finish the sentence. You pack up slowly. Authority begins to loosen, not all at once, but enough that you start to notice the lingering space between the instruction and your obedience.
	Moves from explaining school authority to crafting a specific moment.
Uses the bell as a recurring image rather than just a symbol that is named.
Build voice through precise detail, ‘finish he sentence’, ‘pack up slowly’.
Shows how authority fades gradually, creating a more nuanced perspective.

	Growing up means listening to lots of voices. Teachers tell us to draft again, parents tell us to be careful, friends tell us what is embarrassing, and coaches tell us to try harder. These voices can be helpful because they teach us how to behave and improve. However, they can also be negative because they can make us doubt ourselves. If someone says you are too loud or not good enough, that can stay in your mind. This shows that voices echo because we remember them even when the person is not there.
	I used to think growing up meant escaping those voices. Teachers, parents, coaches, older siblings, the people who told us to stand up straight, draft again, stop mumbling, say thank you, choose sensible subjects, be realistic, try harder, calm down. Some of those voices saved me from becoming careless. Some still echo at the right time, like a hand on the shoulder. Others have started to play false. They repeat in my head with the confidence of truth, even when they are only fear wearing someone else’s voice.
	Moves from listing voices to exploring how voices shape identity.
Uses accumulative listing purposefully to create rhythm and emotional pressure.
Develops a more authentic personal voice through explicit examples.
Shows that authority can be protective, limiting or misleading.

	Authority is complicated because people often believe voices just because they come from someone older or more confident. A teacher’s voice can feel true because they are a teacher. A parent’s voice can feel true because they are a parent. But as we get older, we have to decide which voices are still useful and which ones are not. This connects to the idea of Shaping Voices: Echoes and Authority because the title is about how voices shape us and how authority affects the voices we listen to.
	Maybe that is what makes authority complicated. The voices that shape us do not leave when the person stops speaking. They stay behind as rhythm. My mother’s voice is in the way I apologise too quickly. My English teacher’s voice is in the pause before I delete an obsolete adjective. My primary school teacher’s voice still tells me to use a ruler, which seems absurd until I realise I am really remembering her belief that care should be taken. We carry these voices like borrowed coats. Some fit. Some itch. Some have to be taken off in public, even if we once loved the person who handed them to us.
	Moves from a general comment about authority to a reflective exploration of memory.
Uses metaphor more effectively, for example, ‘borrowed coats’.
Creates emotional complexity by showing some voices can be loved but still outgrown.
Demonstrates stronger control of language, tone and perspective.

	The title Shaping Voices: Echoes and Authority makes me think about how my voice has been shaped by other people. It also makes me think about the voices in texts. In real life, people can make us feel confident or unsure, and texts can do the same thing. When I write, I sometimes hear my teacher’s voice telling me to be clearer. I also hear my parents telling me to be sensible. These voices are part of my own voice, but I also need to find out what I actually think.
	This is why the title Shaping Voices: Echoes and Authority is more personal than it first appears. It sounds like a unit title, something printed neatly at the top of a booklet, but it names a private problem. Whose voice is speaking when I say I’m not good enough? Whose authority am I obeying when I stay quiet? Who taught me that sounding certain was safer than sounding honest?
	Moves from explaining the title to using it as a private question for reflection.
Uses rhetorical questions to position the audience to reflect on the voices that shape them.
Develops cohesion by connecting ‘voice’, ‘echoes’ and ‘authority’ to lived experiences.
Shows stronger control of authorial voice by sounding thoughtful rather than explanatory.

	In The Yield, Tara June Winch uses voice to show memory and culture. Albert’s dictionary entries are important because they are not just definitions. They include Wiradjuri words, memories and stories. This is a structural device because the dictionary form is used in a different way from a normal dictionary. The quote ‘close the voice’ is also important because it uses personification and shows that voice can be controlled. Winch uses language as a motif because language keeps coming back throughout the novel.
	The texts I studied in my final year of school have made that question harder to avoid. In The Yield, Tara June Winch shows that voice can be inheritance. Albert’s dictionary does not simply define words; it stores memory, Country, warning and love. Even the instruction to ‘close the voice’ understands voice as something powerful enough to mislead or protect. A voice can become a place where grief gathers. It can also become a way of surviving grief. Winch’s form makes language feel held in the palm: small enough to carry, large enough to contain generations.
	Moves from identifying techniques to using the text as a touchstone for the writer’s own thinking.
Maintains integrity of own discursive composition without falling into simply analysing a different text.
Uses metalanguage more purposefully.
Connects Winch’s craft to the focus area by demonstrating how language and structure express ideas, perspectives and experiences.

	Mykaela Saunders also explores voice in ‘Overture’. She writes about not making the contributors’ work ‘sound white’. This quote is important because it shows that voice can be changed by other people. It also shows that writers need to keep their own voice. Saunders also uses the metaphor of a playlist. A playlist has songs in a sequence, and Saunders compares this to arranging stories in the anthology. This shows that structure is important because the order of writing can affect the audience.
	Mykaela Saunders gave me another way to think about voice. In ‘Overture’, she writes about protecting contributors’ work from being made to ‘sound white’. That phrase stays with me because it makes voice feel vulnerable, as if it can be edited out of itself. Saunders’ playlist metaphor also matters. A voice is not only the sound of one track; it is the order, the shift, the relation between one song and the next. Authority comes from curation, from knowing what belongs beside what, from refusing to flatten every sound into the same acceptable key.
	Moves from listing quotations and techniques to considering how voice can be protected or altered.
Explores the playlist metaphor as structure, sequence and cohesion.
Shows how recognised contemporary works can model deliberate compositional choices.

	These texts help me think about leaving school because I am starting to realise that my voice comes from many places. Some voices are worth keeping, such as teachers who told me to be clear and parents who told me to care about my future. Other voices are not as useful, such as voices that make me feel scared or unsure. I think growing up means choosing which echoes to keep and which ones to ignore, so that my own voice becomes stronger.
	I think that is what leaving school asks of us. Not rebellion for the sake of noise. Not gratitude so complete that it becomes silence. Something harder. Listening back through the echoes and deciding which ones still deserve authority. There are voices I want to keep. The teacher who said clarity is kindness. The friend who told me I was allowed to take up more space. My mum whose caring seemed overbearing but was real. I want to carry them without letting them become cages.
	Moves from a simple statement about leaving school to a more sophisticated reflection on choosing which voices to keep.
Uses antithesis and sentence structure to control rhythm.
Shows tonal consistency while still allowing the idea to develop.

	When school ends, the voices that shaped me will still be there. The bell, the teachers, the advice, the corrections and the warnings will all still echo in some way. The challenge is to not just repeat what I have been told. I need to use the voices that help me and let go of the ones that do not. This shows that voice is shaped by the past, but it can still become my own.
	Soon the bell will ring and it will no longer be for me. That feels frightening in a way I did not expect. Freedom has its own volume. It asks what I will do when no one is telling me where to stand. I hope my voice does not arrive fully formed. I hope it keeps some echoes. I only want to know which ones are mine to answer, and which ones I am finally allowed to let fade.
	Moves from simply ending school to reflecting on uncertainty, freedom and selfhood.
Returns to the bell motif to create structural cohesion.
Ends with a reflection rather than summary, giving the piece a more sustained and cohesive shape.

	Reflection
	Reflection
	

	I used first person to make the piece personal and to show my own voice. I used the school bell as a symbol of authority because it tells students what to do. I also used echoes as a metaphor for voices that stay with us. From The Yield, I used the quote ‘close the voice’, which shows personification because voice is treated like something that can be closed. I also mentioned Albert’s dictionary entries, which are a structural device and show language and culture.
	I chose to write a more reflective piece that responded directly to the authority, echoes and where I am in my life right now. I established authority through a controlled first-person voice that begins with a familiar school experience before widening into reflection on memory, influence and independence. The recurring image of the bell works as a motif, creating cohesion while suggesting that institutional authority fades gradually rather than disappears completely. I used short declarative sentences, such as ‘Some fit. Some itch’, to create clarity and emphasis, while longer cumulative sentences allow the voice to sound reflective and questioning. This variation in syntax positions the audience to move between recognition and reconsideration.
	Moves from identifying techniques to evaluating how craft choices shape meaning.
Explains how first person, motif, syntax and sentence length establish authority.
Shows a stronger understanding of how language, form and structure alter the audience’s response.

	I used ‘sound white’ from ‘Overture’ to show how voice can be changed by other people. I also used Saunders’ playlist metaphor to show structure and sequencing. My structure goes from school, to family and teachers, to The Yield, to ‘Overture’, and then back to school. I used repetition of the word ‘voice’ to connect to the title. In my final festival composition, I would use quotes, metaphor, symbolism and first person again.
	I drew on Saunders’ use of curation in ‘Overture’, shaping each paragraph like a track in a sequence so that the ideas shift from school, to family, to texts, to leaving. I also drew on The Yield by treating language as inheritance, using images of echoes, borrowed coats and carried voices to suggest how identity is shaped by what remains. In my final festival composition, I would refine this use of motif, tonal control, structural progression and reflective first person.
	Moves from saying techniques will be reused to saying they will be refined.
Connects craft choices to Saunders’ curation and Winch’s treatment of language.
Reflects on compositional process rather than just naming textual references.



[bookmark: _Toc236296728]Phase 4, activity 3 – creative application planner
Teacher note: this planner scaffolds intentional compositional choices. Students plan the tone, language feature selection and reader impact before drafting. This reinforces that literary forms and features should have purpose when used in compositions. A modelled response for this activity can be found in the PowerPoint Phase 4 – connecting with The Yield – 12.4 on the slide Crafting layered meaning.
Craft a 300-word creative composition that purposefully uses at least 2 literary features. Your focus is on deliberate and traceable choices. You should be able to explain:
why you chose each feature
what effect it is designed to create
where and how it shapes meaning in your piece.
Complete the planner below before drafting.
Part A – planning your creative decisions
1. Use the table below to map your choices clearly and specifically. Make sure you:
1. avoid vague statements
are precise about tone and reader impact
chose devices that reinforce your tone or complicate it
explain the intended reader effect clearly
decide deliberately where each device will appear to maximise their effect in your composition.
Table 56 – creative application planner
	Element
	Your plan

	intended tone
	

	device one (imagery, motif, allusion or extended metaphor)
	

	purpose of device one
	

	device 2
	

	purpose of device 2
	

	key sentence where device one appears
	

	key sentence where device 2 appears
	

	What layered meaning do you want the reader to take away?
	


Part B – writing task
In your English book, write a 300-word creative passage that follows your plan.
Remember to:
use at least 2 literary devices from your planner
ensure the devices contribute to layered meaning and are not just decorative
position the reader deliberately.
When finished, highlight or annotate your devices.


[bookmark: _Toc236296729]Phase 4, activity 4 – applying persuasive strategies
Teacher note: model the process of selecting a strategy and explicitly demonstrate how it shapes audience response. Emphasise that students should focus on using one strategy effectively, rather than trying to include multiple features. Confer with students to ensure their chosen strategy is clearly visible in their writing.
Student note: focus on using one persuasive strategy clearly and deliberately. Think about how your language choices influence your reader and help you sound confident and convincing.
Step 1 – choose a scenario
1. Select a clear purpose for your writing. You are trying to persuade a specific audience to think, feel or act differently. Examples for scenarios could include:
Convince your school to introduce a new initiative.
Persuade a friend to change their perspective on an issue.
Argue for a cause or issue that matters to you.
Step 2 – select ONE persuasive strategy
Choose one strategy to focus on. You will use this deliberately throughout your writing. Examples could include:
inclusive language to build connection with the reader
tonal shifts to strengthen impact
structural framing to organise ideas for effect.
Step 3 – plan your writing
Before you begin to write, brainstorm what you want your audience to think or do, who you are writing for, how you should speak to them and where you will use your chosen strategy.
Step 4 – write your persuasive piece
As you write your piece, focus on using a clear and consistent voice, purposeful use of your chosen strategy, and clarity and control – remember not to add too many ideas.
Step 5 – make your thinking visible
After writing, highlight where you used your strategy.


[bookmark: _Toc236296730]Phase 4, activity 5 – two stars, one wish peer feedback
Teacher note: this activity is designed to support students to provide feedback to their peers. This is a core part of the Phase 4, Sequence 5 activity – composing to engage in focused rhetorical strategy, where students have been working on drafting or revising a short section of their own discursive or persuasive texts.
Peer feedback
1. Read your partner’s draft carefully.
1. In the table below:
1. identify 2 strengths – identify specific evidence from the text to support your observations
1. identify one area for improvement – identify examples to support your observation and suggest one specific change the writer could make
1. use metalanguage to describe your reasoning – focus on a specific example of tone, perspective, rhetorical strategy or structure.
Table 57 – two stars and one wish
	Section reviewed
	Two stars (strengths)
	One wish (area for improvement)
	Notes or examples

	Introductory paragraph
	Strong opening sentence establishes authority
	Could clarify argument for audience
	Consider adding a brief anecdote or statistic to …

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




[bookmark: _Toc236296731]Phase 4, activity 6 – authority and authenticity organiser
Teacher note: this activity is designed to be completed in conjunction with the Saunders interview, available in the PowerPoint In conversation – Saunders – 12.4. Students use this section to translate Saunders’ approach into actions they can take in their own composition.
As you listen to the conversation with Saunders – on authority, record specific examples of how she crafts an authentic and authoritative writing voice. Focus on how she makes decisions about honesty, tone, cultural responsibility and what to keep or remove in revision.
Use the guiding questions in each section to make notes in your reflection journal.
How Saunders edits for honesty
Guiding questions:
1. What moments does she describe as too sentimental, too vague or too self-focused?
When does she ‘pull back’ to protect truthfulness?
What does she reveal about accuracy, vulnerability or responsibility?
Balancing humour, warmth and authority
Guiding questions:
1. When does Saunders use humour?
How does she avoid undermining seriousness?
What strategies does she use to maintain warmth without losing authority?


[bookmark: _Toc236296732]Phase 4, activity 7 – writer’s growth planner
Teacher note: this activity supports students in articulating the development of their compositions with clarity and authority. By reflecting on drafting, revision and intentional craft choices, students move from describing what they wrote to explaining why they made specific decisions. The activity strengthens metacognition and reinforces that compositional authority is constructed through deliberate choices shaped by audience, purpose and form.
Students will use this planner to prepare a 2-minute spoken presentation or 200-word written reflection.
Respond to the following prompts in your English book. Use full sentences and precise metalanguage where appropriate.
1. Statement of purpose
1. What was your goal in this composition?
What central idea shaped your writing?
1. Early draft challenges
1. How did you consider tone, structure, cohesion, clarity of argument, voice or rhetorical control?
Where did your writing feel unclear, underdeveloped or inconsistent?
Key revisions I made
1. Identify 2 to 3 significant changes you made during drafting.
Why I made these changes
1. How did these changes strengthen clarity, authority or cohesion?
How did they improve alignment with your purpose?
Audience impact
1. What emotions, questions or interpretations did you intend to shape?
How did your craft choices position the reader (for example, trust, empathy, scepticism, reflection)?
Craft and style choices
1. Identify deliberate stylistic devices, rhetorical strategies or structural decisions.
Explain how these choices reinforced tone, meaning or authority.
What I learned about my writing
1. What strengths are emerging in your writing?
What is one specific goal for your next composition?


[bookmark: _Toc236296733]Phase 5 – composing critically and creatively in response to the focus area and texts
In the ‘composing critically and creatively in response to the focus area and texts’ phase, students synthesise their analytical understanding through composition. Drawing on The Yield and ‘Overture’, they examine how authorial voice, structure and perspective construct authority, authenticity and cultural positioning. Students apply these insights by making deliberate choices about form, audience and purpose, experimenting with techniques such as fragmentation, hybridity, motif and tonal shifts.
This phase focuses on drafting and refinement. Through feedback, conferencing and reflection, students strengthen conceptual clarity, coherence and stylistic control while evaluating how their compositional choices shape meaning and position readers. By analysing and adapting the craft of Winch and Saunders, students consolidate their understanding of the focus area and develop as purposeful, reflective composers.

[bookmark: _Toc236296734]Phase 5, activity 1 – comparative forms organiser
Teacher note: this activity is designed to support students in analysing how form shapes meaning, authority and reader positioning in Winch’s The Yield. The 3 extracts for this activity can be found in the PowerPoint Phase 5 – composing – The craft of writing – 12.4 and the slides How forms construct meaning, authority and audience. By analysing the different forms in the text, students will develop their understanding of how form can construct meaning, authority and truth. It may be beneficial to move the extracts from the PowerPoint into a word document before completing this activity.
Student note: in this activity, you will compare 3 forms in The Yield – August’s first-person narration, Albert’s dictionary entries and Reverend Greenleaf’s report. Your goal is to analyse how each form shapes meaning, authority and reader positioning.
1. Individual close annotation – effective emulation strategies
Annotate each extract carefully.
You must:
identify at least 2 strategies per extract that could be deliberately emulated in your own writing
use precise metalanguage. This could include diction, syntax, idiom, tonal modulation, rhythm, focalisation, modality, authority markers, archival register or first-person confession.
Comparative analysis
Using your annotations, compare the 3 forms. Instead of analysing them separately, look for patterns and contrasts across the 3 extracts. Complete the organiser below using concise analytical language.
Table 58 – comparing form in The Yield
	Focus question
	August’s narration
	Albert’s dictionary entries
	Reverend Greenleaf’s letter

	What thematic idea is being introduced?
	
	
	

	How does the form shape reader expectations?
	
	
	

	What emotional response is encouraged?
	
	
	

	How is authority established?
	
	
	

	How does form construct or control ‘truth’?
	
	
	

	What is distinctive about the voice or register?
	
	
	

	What strategy could you emulate in your own writing?
	
	
	


After completing the table, in your reflection journal write 3 to 4 sentences responding to the following guiding questions:
1. Which form holds the greatest authority? Why?
1. How does meaning shift when the same idea is expressed through a different form? Identify examples from the extracts.
1. What does this suggest about truth in the novel?

[bookmark: _Toc236296735]Phase 5, activity 2 – planning authority in your own composition
Teacher note: this planning sheet supports students in making deliberate compositional decisions before drafting. The focus is not simply on choosing a theme, but on identifying how authority will be constructed through purpose, audience, form and authorial voice. Students must justify each decision, explicitly linking their choices to how meaning will be shaped and how readers will be positioned. This prepares them for independent, conceptually controlled writing in The craft of writing focus area.
Planning authority in your own composition
Choose a central idea from The Yield and think about the thematic observation being made by Winch. For example, what commentary is Winch providing about silence and voice, grief, inheritance, resilience, Country, truth-telling, memory or institutional power? Respond to the following prompts in your English book using full, analytical sentences.
1. What theme will anchor your composition? Briefly explain how this theme connects to The Yield.
1. What is your intended effect on the reader? Be specific.
1. Who is your intended audience? Explain how this audience influences your compositional choices.
1. What form will you adopt? Explain why this form best supports your purpose.
1. Describe the voice you will adopt, then explain what kind of authority your voice will construct. How will your voice position the reader?
1. In 4 to 6 sentences explain how your theme, purpose, form and voice work together to construct authority and shape meaning. Your explanation should demonstrate intentionality and control.


[bookmark: _Toc236296736]Phase 5, resource 1 – reflective oral rehearsal cards
Teacher note: these reflective rehearsal cards are designed to support students in developing precision, confidence and conceptual clarity when articulating their authorial decisions. The resource should be used in small groups where students speak, question and listen actively. This allows them to practise expressing their compositional intentions aloud before formal reflective assessment tasks. The focus is on moving students beyond description and towards analytical explanation. Teachers should encourage students to use accurate metalanguage and to reference specific moments from their drafts. Repetition and role rotation are important: with each round, students refine the clarity, depth and coherence of their reflective articulation. The aim is to build fluency in explaining how form, structure, diction and voice construct authority, shape meaning and position audiences.
Use the following prompts to guide discussion. Responses should be extended, precise and supported with examples from the draft.
Table 59 – reflective oral rehearsal cards
	Reflective questions

	Authority and voice
How does your diction help create narrative or discursive authority?
Which choices establish trust with the reader?
How do you control tone to shape authority?

	Structure and form
Why did you choose this form? How does it shape meaning?
How does your sequencing guide the reader’s journey?

	Connection to The Yield
Which feature from Winch’s work most influenced your writing? Why?
How did you adapt a motif, structural idea or tonal shift from The Yield?

	Audience and purpose
Who is your intended audience?
How are they positioned by your text?
To what extent do you think you achieved your purpose?




[bookmark: _Toc236296737]Phase 5, activity 3 – truth-omission annotator
Teacher note: this activity uses excerpts from the core text The Yield that can be found in the Core text booklet.
Student note: this activity deepens your understanding of how The Yield constructs cultural, personal and narrative authority through language, structure, focalisation and form. Rather than mapping abstract categories, you will work closely with a specific extract to analyse how truth and omission operate at a textual level. The words in parentheses give examples of the kinds of ideas you might look for in the extract. They are not a checklist. Use them to guide your annotations and choose the ideas that are most relevant to the evidence you find.
1. Re-read The Yield extracts.
Respond to the following questions in your English book. Quote, highlight or annotate any words, phrases or ideas that help answer your questions. Answers should be in full sentences.
Cultural truths (for example, knowledge, language, Country, inherited stories)
What knowledge about language, Country or cultural inheritance is being preserved or reclaimed?
How does the form (for example, dictionary entry, testimony, report) reinforce or undermine cultural authority?
Which motifs, idioms or references signal continuity of story or connection to place?
How does the extract position cultural knowledge as enduring, threatened or restored?
Personal truths (for example, internal conflict, identity, grief, self-revelation)
What inner conflict, grief or identity struggle is revealed?
How do diction, tone or focalisation create intimacy or vulnerability?
Where does the narrator move toward self-revelation?
How does the structure guide us to empathise with or question this personal truth?
Withheld truths (for example, intentionally unspoken for cultural, protective or narrative reasons)
What is implied but not directly stated?
How do gaps, silences or restrained language suggest protective or cultural withholding?
Does the narrator avoid certain details? Why might this restraint be ethically necessary?
What emotional or ethical effect does this omission have on the reader?
Contested truths (for example, historical disputes, differing perspectives, unreliable memory)
Where do perspectives conflict or contradict one another?
How does the extract expose historical dispute or colonial bias?
Are there signs of unreliable memory, selective framing or institutional authority?
How does the form privilege one version of events over another?


[bookmark: _Toc236296738]Core formative task 4 – ethical authority and reflective voice
Teacher note: this activity is designed to support students in exploring ethical writing, authority and authenticity through discussion and reflection. Encourage students to engage in kind, respectful and constructive dialogue, listening carefully and responding thoughtfully to different perspectives.
If peer-to-peer discussion is not possible, alternatives include small group sharing, written responses exchanged digitally or teacher-facilitated class discussions. The aim is to provide a space for critical thinking, respectful exploration of ideas and reflective practice, reinforcing the connection between discussion and informed, ethical writing.
Student note: to develop your ideas, draw on your study of Saunders’ ‘Overture’, Winch’s The Yield, class discussions and your own experiences as a developing writer.
In this task, you will explore how writers establish authority and write ethically by discussing ideas with peers before reflecting in writing. During discussions, be kind, respectful and listen carefully to different perspectives. Share your ideas clearly, ask questions to deepen understanding and focus on how authorial choices, research and feedback contribute to authentic and credible writing. If you cannot work with a peer, you may participate in a small group, share ideas with the teacher or exchange written responses digitally. In this task, reflective voice refers to the way you use tone, perspective, structure and evaluative language to explain your compositional choices in relation to authenticity and authority.
The purpose of this task is to think about how writers establish authority and write ethically, using discussion to explore ideas before consolidating learning. You will explore how a writer’s sense of responsibility to their audience and subject shapes their compositional choices in content, style and voice. The final short reflection ensures students can articulate these ideas in writing, preparing them for the timed reflective component of the assessment.
Engaging in a structured peer-to peer discussion
1. Preparation – choose 3 to 5 prompts from the Assessment notification that are most relevant to your compositions in your study of The craft of writing so far. Make brief notes on key ideas, examples or textual evidence that relates to these prompts.
Critical reflection prompts – ‘The craft of writing’ assessment notification
How have you developed an authentic voice in your discursive or persuasive writing?
What choices helped you establish authority with your audience?
Discuss the influence ONE or both core text(s) from The craft of writing has had on your sense of authority as a writer. How has it shaped your approach to authorial voice, structure or perspective?
How has feedback on your drafts guided you in creating authenticity or credibility in your argument or personal reflections?
In what ways did your research support your authority as a writer and how did you decide which sources would best strengthen your perspective?
Provide a short extract from your composition. Explain how this moment demonstrates authenticity in your authorial voice and authority in your argument.
How do the ideas you have explored connect to broader conversations about belonging, culture or ethics? Why do you feel responsible for representing them authentically?
Looking back on the process, what have you learned about the challenges of writing with both authenticity and authority?
What truths do you feel responsibility to tell in your writing?
1. Peer-to peer discussion – in pairs or small groups take turns:
sharing your responses to selected prompts
discussing how authorial choices, research and feedback contribute to authentic and credible writing.
You may respond after your peers respond to the prompts by asking further questions to encourage exploration of different perspectives and reasonings.
Short written reflection – after the peer-to-peer discussion, write a 200 to 250-word reflection in your journal summarising:
the key insights gained from the discussion
how these insights enhanced your understanding of authenticity and authority in writing
one practical way you will apply this understanding in your future writing.



[bookmark: _Toc236296739]Task and annotation
Teacher note: the sample used here for Core formative task 4 relates to the samples used for Core formative task 3. The table is designed to support teacher judgement when comparing middle-range and higher-range responses to the same discursive response. The first column provides a middle-range sample that addresses the question and uses textual references but often explains ideas in a direct and predictable way. The second column offers a higher-range level sample response that develops a more sustained authorial voice, integrates personal reflection, uses more purposeful technical analysis and shapes the response as a discursive piece in its own right. The third column explains the craft choices that create the improvement.
Teachers may use this table to help students notice the difference between competent and more sophisticated writing, however its primary purpose is for teacher use. It is to support discussion about what makes a response more developed, more controlled and more effective and assist teachers when identifying similar patterns in their own students’ work and support consistent teacher judgement.
Middle C-range sample response
After the discussion, I realised that my piece was about school, voices and authority. My peer said the strongest parts were when I talked about the bell, teachers and parents because those examples made the writing more personal. This helped me see that I should include more examples from my own life instead of only talking about ideas in general. In my piece, I used first person to show my own voice and I used the bell as a symbol of school authority. I also used echoes as a metaphor because voices can stay with us even when the person is not there. This made the writing connect to the title Shaping Voices: Echoes and Authority.
The discussion also helped me understand the texts better. In The Yield, Tara June Winch uses Albert’s dictionary entries to show that language is important and keeps culture alive. The quote ‘close the voice’ shows that voice can be controlled. In ‘Overture’, Mykaela Saunders writes about not making voices ‘sound white’, which shows that people should keep their own voice. These quotes helped me think about authority and authenticity. In future writing, I would add more quotes from the texts and make sure I explain my techniques more clearly. I would also try to make my writing sound more personal so the reader understands my point.
Table 60 – sample tasks and annotation
	Instead of this
	Try this
	Annotations

	After the discussion, I realised that my piece was about school, voices and authority. My peer said the strongest parts were when I talked about the bell, teachers and parents because those examples made the writing more personal. This helped me see that I should include more examples from my own life instead of only talking about ideas in general. In my piece, I used first person to show my own voice and I used the bell as a symbol of school authority. I also used echoes as a metaphor because voices can stay with us even when the person is not there. This made the writing connect to the title Shaping Voices: Echoes and Authority.
	After discussion, I realised my piece was not really about leaving school. That was the surface of it. Underneath, it was about deciding which inherited voices still deserve authority over me. My peer pointed out that the most convincing moments were not the broad comments about teachers or parents, but the specific habits those voices have left behind: apologising too quickly, deleting an obsolete adjective, hearing a teacher’s belief that care should be taken. That helped me see that authenticity depends on precision. If I write too generally, the voice becomes safe and blurred. When I name the small evidence of influence, the authority feels more natural.
	Moves from identifying the piece as being about ‘school, voice and authority’ to recognising a more specific underlying idea about inherited voices and personal authority.
Uses peer feedback more purposefully by explaining how the discussion changed the student’s understanding of their own writing.
Develops a more evaluative understanding of authenticity by linking it to precision not just personal context.

	The discussion also helped me understand the texts better. In The Yield, Tara June Winch uses Albert’s dictionary entries to show that language is important and keeps culture alive. The quote ‘close the voice’ shows that voice can be controlled. In ‘Overture’, Mykaela Saunders writes about not making voices ‘sound white’, which shows that people should keep their own voice. These quotes helped me think about authority and authenticity. In future writing, I would add more quotes from the texts and make sure I explain my techniques more clearly. I would also try to make my writing sound more personal so the reader understands my point.
	The discussion also made me think more carefully about ethical authority. Saunders’ concern in ‘Overture’ about protecting contributors’ voices from being made to ‘sound white’ reminded me that voice can be edited out of itself. Winch’s use of Albert’s dictionary in The Yield similarly shows how form can carry cultural memory rather than simply present information. These texts helped me understand that authority is not the same as confidence; it is connected to responsibility. In future writing, I would refine my use of first person by checking whether each image, example and structural choice earns its place, rather than relying on sincerity alone.
	Moves from listing quotes and meanings to explaining how texts shaped the student’s understanding of ethical authority.
Demonstrates a more nuanced understanding of authority by distinguishing confidence from responsibility.
Ends with a meaningful refinement that makes sense within the context of the feedback stated and will lead to improvement.




[bookmark: _Toc236296740][bookmark: _Toc206492794][bookmark: _Hlk196987269]Phase 5, resource 2 – grammar across form
Table 61 – explicit grammar focus across forms
	Form
	Explicit grammar focus

	Discursive
	Varied sentence structure, rhetorical questions, cohesive devices

	Imaginative
	Modality, evaluative language, parallel structures, active voice

	Reflective
	First-person pronouns, tense shifts, embedded clauses

	Imaginative
	Sentence rhythm, fragments, imagery through noun groups, punctuation for effect




[bookmark: _Toc236296741]Phase 6 – preparing the assessment
In the ‘preparing the assessment’ phase, students transition from scaffolded experimentation to independent, examination-ready composition. The emphasis shifts from exploratory drafting to controlled, purposeful writing that demonstrates a confident command of voice, structure and stylistic precision. Students draw explicitly on insights gained from The Yield and ‘Overture’, consolidating their understanding of how authority is constructed through deliberate choices in tone, form, perspective and language. Students refine previously drafted pieces or develop new responses under increasingly authentic assessment conditions. They practise adapting their writing to stimulus material, audience expectations and time constraints, developing strategies for clarity, cohesion and conceptual depth within limited timeframes. This includes planning efficiently, prioritising structural coherence and maintaining tonal control.
A key feature of this phase is reflective metacognition. Students articulate the rationale behind their compositional decisions, explaining how specific stylistic, structural or rhetorical choices shape meaning and position the reader. Reflection is used not as an add-on, but as a tool for sharpening craft and reinforcing intentionality. Through rehearsal, feedback and targeted revision, students develop fluency and confidence in writing sustained responses under timed conditions. By the end of this phase, students are equipped to compose cohesive, authoritative and stylistically precise texts for Part B of the assessment task, demonstrating both creative control and conceptual clarity aligned to the focus area.

[bookmark: _Toc210127621][bookmark: _Toc236296742]Phase 6, resource 1 – using an A/B-range response to inform understanding
Teacher note: this resource has been designed to provide an example of what a response that sits on the cusp of an A and B-range response looks like. It has been highlighted using 2 different colours as an example for Phase 6, activity 1 – using the Part A marking guidelines and annotations to refine a work sample. Yellow indicates what is done well and green is for what areas need more growth to be improved. If this is to be handed out to students, please remove the highlighted colour.
Remind students that a discursive response must be a composition in its own right. The core texts inform its ideas and craft choices but should not become the focus of a detailed analytical essay for a discursive response. Textual references should deepen student’s own developing line of thought rather than determine the entire structure and content of the response. This sample response has the text that leans towards an essay response rather than discursive in bold.
In Phase 6, activity 1 – using the Part A marking guidelines and annotations to refine a work sample this same response is used alongside an edited version that sits more solidly as an A-range response. Annotations are provided, demonstrating feedback to move this response into a higher A-range response.
[bookmark: _Toc210127622][bookmark: _Toc236296743]Part A – discursive response
[bookmark: _Toc210127623]The Power of Voice: Whose Stories Are Remembered?
History often appears immovable, as though the past has already been decided and carefully preserved in textbooks, museums and official records. Yet history is not simply a collection of facts; it is a narrative shaped by the voices permitted to speak and the stories chosen to endure. The theme ‘Shaping Voices: Echoes and Authority’ invites us to reconsider who has the authority to tell those stories and whose voices continue to echo into the future. Young people, in particular, often feel that their perspectives are overlooked or dismissed as inexperienced. Yet youth voices carry a distinct authority precisely because they emerge from a generation that must inherit the consequences of today’s decisions. When young writers speak about issues such as climate change, cultural identity or mental health, they do more than express opinions; they participate in shaping the narratives that future generations will inherit.
This question of authority is also shaped by form and voice in writing. Mykaela Saunders’ ‘Overture’ demonstrates how narrative authority does not always arise from status or certainty. Instead, Saunders constructs authority through a fragmented, speculative voice that moves between reflection, commentary and cultural memory. The shifting structure creates a rhythm that feels both personal and communal, suggesting that truth is rarely singular. Reading ‘Overture’ made me reconsider how voice and form interact: authority can emerge through experimentation, through the courage to speak from a position that resists traditional narrative expectations. A similar exploration of voice occurs in Tara June Winch’s The Yield. Within the novel, Albert Gondiwindi’s Wiradjuri dictionary entries function as more than definitions; they become acts of preservation. Each word carries history, identity and connection to Country. In this way, the text demonstrates that language itself can be a repository of cultural memory. Without these written records, much of this knowledge might have been lost. This raises a confronting question: how many other voices have disappeared simply because they were never given the opportunity to be recorded?
Recognising these silences is particularly important when considering youth perspectives. Young people bring insights shaped by a world that is rapidly changing through technology, globalisation and social transformation. They are often the first to recognise emerging challenges and possibilities. Movements advocating for climate action or mental health awareness demonstrate how youth voices can shift public conversations and challenge established assumptions. However, authority is not simply a matter of speaking loudly; it is about speaking responsibly. Saunders’ ‘Overture’ suggests that authority in storytelling is connected to honesty and attentiveness to the stories that surround us. The text’s layered voices remind readers that storytelling is rarely isolated. Instead, writers participate in an ongoing dialogue with culture, history and community. This idea resonates strongly when young writers attempt to represent their own experiences. Authority does not come from age or status alone; it emerges from the willingness to engage thoughtfully with the world and to acknowledge the voices that have shaped our understanding. In my own writing, I have attempted to reflect this responsibility by considering whose perspectives are represented and whose might still remain unheard.
Listening to youth voices can also challenge outdated assumptions. Social progress often begins when younger generations question traditions that no longer reflect contemporary realities. Throughout history, new ideas have emerged from those willing to reimagine established narratives. Youth perspectives can therefore act as both an echo of the past and a catalyst for change. When examining public debates today, whether about climate responsibility, cultural identity or Aboriginal recognition, it becomes clear that authority is not always aligned with truth. The loudest voices are not necessarily the most thoughtful or responsible. True authority arises from a commitment to representing ideas honestly and acknowledging the complexities of the stories we tell. As a young writer, this understanding has reshaped how I view my own role. Writing is not simply an act of expression but also an act of responsibility. It requires noticing where voices are missing and considering how stories might be told with care and authenticity. Sometimes this means experimenting with form or embracing uncertainty rather than presenting simplified conclusions.
Ultimately, the power of voice lies in its ability to shape how stories are remembered. When youth perspectives are included in these conversations, they do more than add variety; they expand the collective imagination of what the future might become. In writing this piece, I am not claiming to possess definitive answers. Instead, I am reflecting on what kind of storyteller I hope to become. Authority, I have realised, does not arise solely from power or expertise. It emerges through honesty, thoughtful listening and the willingness to engage with ideas that challenge our assumptions. If youth voices continue to be dismissed, society risks repeating the silences of the past rather than shaping a more inclusive future.
[bookmark: _Toc236296744]Part B – reflection
In composing The Power of Voice: Whose Stories Are Remembered? I sought to develop an authorial voice that balanced authenticity with intellectual authority. One of the most significant influences on my writing was Mykaela Saunders’ ‘Overture’, which demonstrated that authority in writing can emerge through form as much as through argument. Saunders’ use of fragmented structure, shifting perspectives and rhythmic repetition creates a voice that feels exploratory yet confident. Observing this technique encouraged me to adopt a discursive style that moves between reflection, textual analysis and personal insight rather than presenting a rigid argumentative structure.
In my own composition, I attempted to replicate this sense of movement by interweaving discussion of contemporary issues with references to literary texts. For example, my exploration of youth voices is connected to Saunders’ idea that storytelling can contain multiple perspectives rather than a single authoritative truth. This approach allowed me to construct authority through synthesis and reflection rather than simply presenting a series of claims.
Research also played an important role in strengthening my authority as a writer. One key source was Rudine Sims Bishop’s metaphor describing literature as ‘mirrors, windows and sliding glass doors’ (1990). This concept helped me articulate why representation matters, particularly for readers who rarely see their experiences reflected in literature. A second influential source was Tara June Winch’s The Yield. The depiction of Albert Gondiwindi’s dictionary entries preserving Wiradjuri language highlighted how storytelling can function as cultural preservation. Incorporating these examples allowed me to situate my ideas within broader cultural conversations about voice, memory and authority.
The ideas explored in my composition connect to wider ethical discussions about representation and belonging. When certain voices are excluded from cultural narratives, the consequences extend beyond literature to shape public understanding of history and identity. Recognising this made me increasingly aware of the responsibility involved in writing about issues such as cultural representation. Rather than attempting to speak on behalf of communities whose experiences differ from my own, I focused on advocating for the importance of listening to diverse voices.
Reflecting on the writing process has helped me recognise that establishing authority is not simply about presenting confident statements. Instead, it involves building trust with readers through thoughtful structure, credible references and a reflective tone. One challenge I encountered was balancing clarity with complexity: I wanted my ideas to remain accessible to a festival audience while still demonstrating intellectual depth. Drawing on the discursive style of ‘Overture’ helped me achieve this balance by allowing my ideas to develop gradually through reflection and textual engagement.
Overall, this process taught me that authenticity and authority are interconnected rather than oppositional. Authenticity allows a writer to speak with sincerity, while authority emerges when that voice is supported by evidence, reflection and awareness of broader cultural conversations. In future writing, I hope to continue refining this balance by experimenting with form while maintaining careful research and critical engagement with the texts and ideas that influence my work.


[bookmark: _Toc210127624][bookmark: _Toc236296745]Phase 6, activity 1 – using the Part A marking guidelines and annotations to refine a work sample
Teacher note: in addition to the example provided, model annotating a row for students using a think-aloud. Depending on student need, this activity may be completed individually, in pairs or small groups and you may choose to provide further examples in the columns.
1. Read the discursive student work sample below.
2. Use the marking guidelines or the student-facing rubric from the assessment task notification to make notes on the work sample. Using 2 different colours, highlight what the student has done well and where they could improve.
3. Based on the feedback, determine which grade range you believe this response would fall into and justify why.
4. Read the sample annotations provided in the ‘Suggestions for improvement connected to the marking criteria’ column. Use these as a guide to make further suggestions for the rest of the work sample.
5. Implement the suggestions provided in one section of the response. Complete this in the ‘Edited work sample’ column. An example has been provided in the first row.

Teacher note: in the table below bolded content in annotations closely align with the wording in the marking criteria.
Table 62 – discursive student work sample
	Student work sample
	Suggestions for improvement connected to the marking criteria
	Edited work sample

	Part A – discursive response
The Power of Voice: Whose Stories Are Remembered?
	The title clearly introduces voice, memory and representation but its broad question-led phrasing limits originality and conceptual resonance; use a more purposeful title that develops motif and invites the audience into the central argument.
	Part A – discursive response
The unfinished record

	History often appears immovable, as though the past has already been decided and carefully preserved in textbooks, museums and official records. Yet history is not simply a collection of facts; it is a narrative shaped by the voices permitted to speak and the stories chosen to endure. The theme ‘Shaping Voices: Echoes and Authority’ invites us to reconsider who has the authority to tell those stories and whose voices continue to echo into the future. Young people, in particular, often feel that their perspectives are overlooked or dismissed as inexperienced. Yet youth voices carry a distinct authority precisely because they emerge from a generation that must inherit the consequences of today’s decisions. When young writers speak about issues such as climate change, cultural identity or mental health, they do more than express opinions; they participate in shaping the narratives that future generations will inherit.
	The opening introduces history, youth voice and authority establishing a clear conceptual connection to the anthology theme.
The opening relies on broad abstraction and a list of issues limiting originality and refined audience engagement; begin from a focused, concrete point of entry that gives the voice a clear perspective.
The movement from history to youth voice is asserted rather than developed; uses a sustained image, motif or structural pattern to create a more cohesive and purposeful composition.
	Every term a school newsletter performs a quiet act of editing on our existence. It gathers a crowded collection of lives and turns them into a sequence of captions. Trophy photograph, debate team award, students hold certificates arranged in height. Achievement, opportunity, success. The clipped nouns promise a complete story but leave little room for the students whose best work arrived after 3 failed drafts, or the friendships that held someone together without ever becoming award-worthy. A difficult year is changed into a bright photograph and a neat caption. However, the people who are questioning, developing or learning can disappear from the record because their stories resist captions. History is made through decisions on a larger scale, but it is shaped by the same question, ‘whose experience is considered worth preserving?’

	This question of authority is also shaped by form and voice in writing. Mykaela Saunders’ ‘Overture’ demonstrates how narrative authority does not always arise from status or certainty. Instead, Saunders constructs authority through a fragmented, speculative voice that moves between reflection, commentary and cultural memory. The shifting structure creates a rhythm that feels both personal and communal, suggesting that truth is rarely singular. Reading ‘Overture’ made me reconsider how voice and form interact: authority can emerge through experimentation, through the courage to speak from a position that resists traditional narrative expectations. A similar exploration of voice occurs in Tara June Winch’s The Yield. Within the novel, Albert Gondiwindi’s Wiradjuri dictionary entries function as more than definitions; they become acts of preservation. Each word carries history, identity and connection to Country. In this way, the text demonstrates that language itself can be a repository of cultural memory. Without these written records, much of this knowledge might have been lost. This raises a confronting question: how many other voices have disappeared simply because they were never given the opportunity to be recorded?
	The paragraph recognises that literary form can shape authority, memory and cultural preservation.
The core texts dominate the paragraph, making it read more like analytical commentary rather than a sustained discursive composition; lead with the conceptual claim and integrate the texts as touchstones.
Seven language features are identified quickly, limiting depth; select and evaluate fewer choices to create greater precision and more seamless core-text integration.
	Records are shaped before they are read. They depend on the forms that gather, arrange and give weight to particular voices. In ‘Overture’ Mykaela Saunders describes speculative fiction as a ‘big and porous basket’, an image that resists the rigid categories used to decide where stories belong. ‘Big’ suggests capacity while ‘porous’ imagines boundaries that are more flexible. They can admit difference without demanding sameness. The soft sibilance in the phrase keeps the genre open as the sound whispers and does not sound final or sealed. Saunders’ playlist metaphor further develops this idea through a sequence. A playlist is not a pile of songs, each track changes mood, pressure and meaning. It becomes its own form of curated authority. The same idea is used to unsettle the dictionary form in Tara June Winch’s The Yield. A dictionary usually offers a word, a meaning and a full stop. In contrast, Albert Gondiwindi’s entries open instead into Country, kinship, memory and history. They show that language can preserve knowledge but also that words have relationships beyond the page. Forms do not simply organise stories, they teach us how to value them.

	Recognising these silences is particularly important when considering youth perspectives. Young people bring insights shaped by a world that is rapidly changing through technology, globalisation and social transformation. They are often the first to recognise emerging challenges and possibilities. Movements advocating for climate action or mental health awareness demonstrate how youth voices can shift public conversations and challenge established assumptions. However, authority is not simply a matter of speaking loudly; it is about speaking responsibly. Saunders’ ‘Overture’ suggests that authority in storytelling is connected to honesty and attentiveness to the stories that surround us. The text’s layered voices remind readers that storytelling is rarely isolated. Instead, writers participate in an ongoing dialogue with culture, history and community. This idea resonates strongly when young writers attempt to represent their own experiences. Authority does not come from age or status alone; it emerges from the willingness to engage thoughtfully with the world and to acknowledge the voices that have shaped our understanding. In my own writing, I have attempted to reflect this responsibility by considering whose perspectives are represented and whose might still remain unheard.
	The paragraph recognises that youth authority involves responsibility, as well as personal experience.
Broad social examples diffuse the line of argument; develop a more focused point of pressure to create a highly engaging and purposeful discussion.
Youth voice is treated broadly, less authoritative, weakening credibility; qualify the claim through research, reflection and awareness of limits to establish a more authentic and confident authorial voice.
	For young people the question of value is immediate. We inherit decisions before we are old enough to influence them. The climate, the cost of living, how we are allowed to refer to our identity are all in place before we can speak. The future is not some abstract promise but a setting in which we are forced to live, defined by people who came before us. But who has the authority to change it and who should have the authority? Both Saunders and Winch explore the idea that authority should be earned through research and listening, and making personal experience visible. Their writing does not treat voice as an isolated performance but as connected to community, cultural knowledge and care. When young writers speak about their own lives, or enter broader conversations about culture and belonging, we need that awareness. The aim is not to speak for anyone, it is to speak carefully enough that another person’s experience in not made smaller by our own.

	Listening to youth voices can also challenge outdated assumptions. Social progress often begins when younger generations question traditions that no longer reflect contemporary realities. Throughout history, new ideas have emerged from those willing to reimagine established narratives. Youth perspectives can therefore act as both an echo of the past and a catalyst for change. When examining public debates today, whether about climate responsibility, cultural identity or Aboriginal recognition, it becomes clear that authority is not always aligned with truth. The loudest voices are not necessarily the most thoughtful or responsible. True authority arises from a commitment to representing ideas honestly and acknowledging the complexities of the stories we tell. As a young writer, this understanding has reshaped how I view my own role. Writing is not simply an act of expression but also an act of responsibility. It requires noticing where voices are missing and considering how stories might be told with care and authenticity. Sometimes this means experimenting with form or embracing uncertainty rather than presenting simplified conclusions.
	The paragraph meaningfully questions the assumption that loudness and authority are the same.
Contemporary issues are listed rather than developed, reducing precision and audience engagement; sustain one line of thought through a deliberate structural progression.
Authority is stated rather than demonstrated through craft; use pace, register or qualifications to show a more sophisticated manipulation of language forms and features.
	Public conversations often rewards voices that arrive as answers. A catchphrase travels quickly. Videos are edited and shared and judged without context. For young people this creates a narrow performance of credibility. Be passionate but not angry, be personal but not complicated. Extended writing offers a different pace. It gives sentences room to hesitate, qualify and find evidence before returning with greater force. In The Yield Reverend Greenleaf prefaces his claim with ‘I say, in sober truth’ before stating that ‘a species of slavery does exist’. The qualifying phrase slows the accusation, adopting a measured register of a considered witness before exposing the violence that such restrain allowed others to ignore. Young voices need this same space to test language, follow doubt and let evidence alter an account.

	Ultimately, the power of voice lies in its ability to shape how stories are remembered. When youth perspectives are included in these con versations, they do more than add variety; they expand the collective imagination of what the future might become. In writing this piece, I am not claiming to possess definitive answers. Instead, I am reflecting on what kind of storyteller I hope to become. Authority, I have realised, does not arise solely from power or expertise. It emerges through honesty, thoughtful listening and the willingness to engage with ideas that challenge our assumptions. If youth voices continue to be dismissed, society risks repeating the silences of the past rather than shaping a more inclusive future.
	The conclusion returns to voice, memory and responsibility, reinforcing the composition’s central concerns.
The ending summarises broad ideas rather than returning to a unifying pattern; revisit and transform a central image or structural idea to strengthen cohesion.
Responsibility is expressed generally, limiting the argument’s force; use more deliberate language patterning to create greater precision, flair and conceptual resonance.
	The record will keep being written in newsletters, textbooks and even group chats. None of us can correct every silence. Still, the work of writing asks us to notice what a polished narrative has compressed, who has been translated into acceptable language and whose knowledge has been left out. Young people belong in that work because the future archive is already being assembled around us. Our own authority grows when we understand that voice is both a right and an obligation. We need to listen before claiming, research before generalising and allow what we hear to revise who we are. A future worth inheriting will be one whose record remains unfinished.

	Part B – reflection
	Part B – reflection
	Part B – reflection

	In composing The Power of Voice: Whose Stories Are Remembered? I sought to develop an authorial voice that balanced authenticity with intellectual authority. One of the most significant influences on my writing was Mykaela Saunders’ ‘Overture’, which demonstrated that authority in writing can emerge through form as much as through argument. Saunders’ use of fragmented structure, shifting perspectives and rhythmic repetition creates a voice that feels exploratory yet confident. Observing this technique encouraged me to adopt a discursive style that moves between reflection, textual analysis and personal insight rather than presenting a rigid argumentative structure.
	The reflection identifies authenticity and authority as central aims and recognises that ‘Overture’ influenced the written approach.
The opening names general intentions but not the form, audience or central inquiry; establish these clearly to compose a more purposeful and cohesive reflection.
Saunders’ style is listed rather than evaluated; examine one specific influence and explain how it shaped meaning, authority and audience response in Part A.
	In composing ‘The unfinished record’ I chose a discursive form to explore how authority determined which stories are preserved, simplified or left unheard. My purpose was to invite a young adult and adult audience to reconsider records that often appear neutral, including newsletters and public narratives. I wanted the piece to stand independently as a sustained reflection on youth voice and responsibility rather than become an analytical essay about The Yield or ‘Overture’. The core texts therefore operate as touchstones within the discursive piece, deepening ideas, but the composition remains centred on the question of what young writers inherit and how they might respond.

	In my own composition, I attempted to replicate this sense of movement by interweaving discussion of contemporary issues with references to literary texts. For example, my exploration of youth voices is connected to Saunders’ idea that storytelling can contain multiple perspectives rather than a single authoritative truth. This approach allowed me to construct authority through synthesis and reflection rather than simply presenting a series of claims.
	The reflection recognises that a discursive composition can develop authority through synthesis and reflection.
The claim that ideas are interwoven is not demonstrated; trace the composition’s progression to explain compositional processes and stylist decisions.
The textual influence appears imitative rather than adapted; explain how the writing was transformed into a deliberate, confident authorial voice.
	The opening school-newsletter gave the composition a recognisable point of entry. I used the clipped abstract-noun fragments ‘Achievement, opportunity, success’ to mimic the compressed, promotional language of institutional writing. The optimistic writing contrasts with the students and friendships that do not fit a caption. This is further emphasised through the shift from the ‘sequence of captions’ to the question ‘whose experience is worth preserving?’ This structural enlargement presents the school newsletter as a smaller version of the processes through which larger records decide what is visible.

	Research also played an important role in strengthening my authority as a writer. One key source was Rudine Sims Bishop’s metaphor describing literature as ‘mirrors, windows and sliding glass doors’ (1990). This concept helped me articulate why representation matters, particularly for readers who rarely see their experiences reflected in literature. A second influential source was Tara June Winch’s The Yield. The depiction of Albert Gondiwindi’s dictionary entries preserving Wiradjuri language highlighted how storytelling can function as cultural preservation. Incorporating these examples allowed me to situate my ideas within broader cultural conversations about voice, memory and authority.
	The reflection connects representation, cultural preservation and research to the broader concerns of the composition.
Research and textual influence are grouped together, obscuring their different roles; distinguish evidence that strengthened credibility from textual methods that shaped language, form and structure.
The Yield is used mainly as supporting content; insightfully evaluate how deliberate choices of language, form and structure influenced the treatment of memory, authority or representation.
	The core texts shaped the way I developed this idea through form. Saunders’ ‘big and porous basket’ allowed me to consider how categories can include difference without demanding sameness. I focused on the contrast between ‘big’ which suggests capacity and ‘porous’ which makes boundaries flexible rather than sealed. The sibilance of ‘porous basket’ supported my claim that genre remains open in sound as well as meaning. Saunders’ playlist metaphor helped me move from inclusion to curation, with each track changing mood and meaning, making sequencing a form of authority. I placed this beside Albert Gondiwindi’s dictionary entries in The Yield where a form associated with fixed definitions opens in Country, kinship and memory. Rather than analysing the texts as separate subjects, as I might in an analytical essay, I used their forms to redirect my own thinking about how records teach us what to value.

	The ideas explored in my composition connect to wider ethical discussions about representation and belonging. When certain voices are excluded from cultural narratives, the consequences extend beyond literature to shape public understanding of history and identity. Recognising this made me increasingly aware of the responsibility involved in writing about issues such as cultural representation. Rather than attempting to speak on behalf of communities whose experiences differ from my own, I focused on advocating for the importance of listening to diverse voices.
	The reflection demonstrates ethical awareness be rejecting the idea of speaking on behalf of communities whose experiences differ from the writer’s own.
The ethical position remains general; identify the perspective, qualification or tonal choice that demonstrates deliberate language choices and limits overclaiming.
The reflection states that readers should listen but does not evaluate audience positioning; explain how the composition builds trust and audience engagement.
	The third paragraph tests youth authority against responsibility. The list of inherited conditions is used to locate young people inside an environment of decisions already made for them. I then describe the future as ‘a setting in which we are forced to live’ using the language of narrative to make the future immediate rather than abstract. The rhetorical questions, ‘But who has the authority to change it and who would have the authority?’, interrupt any easy assumption that youth automatically produces insight. This allowed me to develop a more ethical position. The statement that ‘the aim is not to speak for anyone’ limits my claim and recognises that a credible voice must not make another person’s experience smaller to sound authoritative.

	Reflecting on the writing process has helped me recognise that establishing authority is not simply about presenting confident statements. Instead, it involves building trust with readers through thoughtful structure, credible references and a reflective tone. One challenge I encountered was balancing clarity with complexity: I wanted my ideas to remain accessible to a festival audience while still demonstrating intellectual depth. Drawing on the discursive style of ‘Overture’ helped me achieve this balance by allowing my ideas to develop gradually through reflection and textual engagement.
	The reflection identifies the challenge of balancing accessibility with intellectual depth for a festival audience.
The challenge is named but not illustrated through Part A; evaluate how deliberate choices of language, form and structure shaped meaning, authority and audience response to make a complex idea accessible.
The reflection does not fully explain why Part A remains discursive and a composition in its own right; evaluate how the writer’s central question sustains a clear, purposeful and cohesive composition rather than a text analysis.
	The public conversation paragraph develops this concern through pace and register. Short declaratives such as ‘A catchphrase travels quickly’ imitate the speed with which a simplified opinion circulates, while the paired imperatives ‘Be passionate but not angry, be personal but not complicated’ exposes the narrow conditions placed on youth credibility. The paragraph then slows deliberately, Greenleaf’s quote ‘I say in sober truth … a species of slavery does exist’ shows how a measured register can make a difficult truth harder to dismiss. I adapted this principle of delayed force by stating that extended writing gives space to test language, acknowledge doubt and gather evidence before returning with greater authority. This is explored further in the conclusion with the return to the record motif which creates a sense of cohesion between the school newsletter, public narrative and future histories.

	Overall, this process taught me that authenticity and authority are interconnected rather than oppositional. Authenticity allows a writer to speak with sincerity, while authority emerges when that voice is supported by evidence, reflection and awareness of broader cultural conversations. In future writing, I hope to continue refining this balance by experimenting with form while maintaining careful research and critical engagement with the texts and ideas that influence my work.
	The conclusion links authenticity, authority, research and reflection in a clear final statement.
The future intention is broad, limiting evaluation of compositional process and stylistic decisions; identify one targeted refinement and explain how it would strengthen cohesion, credibility or audience engagement.
The conclusion states a broad lesson about authenticity and authority; explain how drafting or revision changed the understanding of compositional processes and stylistic decisions, using precise and evaluative language and metalanguage.
	This process taught me that authenticity is not only personal, as it depends on how carefully a writer structures claims, uses evidence and recognises the limits of their own perspective. In future writing, I would continue refining this process by testing whether each textual reference changes the direction of my argument and whether each assertion leaves room for experiences I cannot claim as my own.



[bookmark: _Toc236296746]Phase 6, activity 2 – clarity and intention checklist
Teacher note: students complete the checklist before finalising their refined draft.
1. Complete this checklist before submitting your refined draft.
Use it to ensure your writing demonstrates deliberate control of voice, form, audience awareness and stylistic precision.
Table 63 – clarity and intention checklist
	Clarity and intention checklist
	Evident

	Purpose and audience
I can state the central idea or emotion my piece is trying to explore.
I have identified my intended audience (general, reflective, intimate, critical or informed).
My structural choices support this audience (for example, fragmentation for introspection or linearity for persuasion).
	

	Form
I have consciously selected a form: imaginative, discursive and/or reflective.
My choices in structure, such as paragraphing, pacing and perspective shifts, fit this form.
I have removed elements that feel inconsistent with my chosen form.
	

	Voice and tone
I can explain the voice I am using. For example, authoritative, intimate, detached, reflective, observational or fragmentary.
My tone matches my purpose, for example, mournful, urgent, contemplative or wry.
I have eliminated tonal inconsistencies.
	

	Grammatical precision
I have strengthened verbs to enhance authority and clarity.
I have checked figurative language for purpose and not decoration.
My diction builds meaning, for example, semantic coherence, motif recurrence or sensory detail.
I have identified at least one motif or image pattern that deepens resonance.
	

	Coherence and flow
Sentences vary intentionally for rhythm, cadence and emphasis.
Transitions guide the reader without over-explaining.
Paragraphs each contain a clear focus or shift.
	

	Reflective awareness
I can explain why I made at least 2 key stylistic choices.
I can identify one area for further refinement.
	

	I have refined my piece with deliberate attention to form, voice and stylistic control.
Student signature:
	




[bookmark: _Toc236296747]Phase 6, activity 3 – peer editing protocol
Teacher note: this activity is designed to strengthen students’ critical reading and writing skills through structured peer feedback. Students will exchange drafts and provide constructive, actionable feedback that focuses on voice, stylistic choices and structural clarity. The goal is to help writers identify strengths in their work and pinpoint areas for refinement, while giving editors practise in analysis and communication of literary craft. Emphasise specific, respectful and evidence-based feedback rather than vague comments.
1. Exchange your draft with a partner. Take a few minutes to read your partner’s work.
Respond to each prompt in the table below. Focus on providing specific examples from the composition to support your observations. Remember to be constructive and respectful.
Table 64 – peer editing protocol
	Questions for drafting
	Notes

	Where is the personal voice of the author the strongest?
	

	Identify a sentence or moment where the control of tone, perspective or diction is most effective.
	

	How do stylistic choices shape tone?
	

	Comment on rhythm, sentence length, imagery, modality and/or framing.
	

	What structural and/or grammatical adjustments would enhance clarity or flow?
Offer concrete and actionable suggestions:
combine paragraphs
reorder sentences
cut excess description
extend a moment for resonance
heighten motif threads.
	

	Provide one improvement suggestion for each level:
sentence level
paragraph level
whole-text structure.
	


[bookmark: _Toc169692706]After providing feedback in the table above, discuss your suggestions with your partner.
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