
English Advanced (Year 12) – core formative tasks
12.4 – ‘The craft of writing’
This document contains the core formative tasks that accompany the teaching and learning program for 12.4 ‘The craft of writing’.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.
[bookmark: _Toc151622421][bookmark: _Toc147228330]

[bookmark: _Toc236296278][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English Advanced 11–12 Syllabus (2024) (NESA 2024) could be used in programming and assessment practice. More information is available via How to use the English 11–12 sample assessments.
[bookmark: _Toc236296279]Purpose of this resource
This sample core formative tasks booklet is not a standalone resource and aligns with the following support materials for the Year 12 program ‘The craft of writing’:
Assessment resources: Assessment – 12.4; Student assessment samples – 12.4
Programming resources: Program – 12.4
Resource and activities support in Word: Resources and activities – 12.4; Core texts – 12.4
· Resource and activities in PowerPoint: In conversation – Saunders – 12.4; Phase 1 – context of Saunders – 12.4; Phase 2 – Saunders and discursive writing – 12.4; Phase 3 – engaging with The Yield – 12.4; Phase 4 – connecting with The Yield – 12.4; Phase 5 – composing – The craft of writing – 12.4; Support for terminology – voice – 12.4
Scope and sequence: English Advanced Year 11–12 Option 1
Assessment schedule: English Advanced Year 11–12 Option 1.
All documents associated with this resource can be found on the Planning, programming and assessing English 11–12 webpage.
This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice. The content in this booklet is teacher facing, with student facing instructions featuring in the assoicated resource booklet.
[bookmark: _Toc147228332][bookmark: _Toc151622423]Teacher note: the text in the blue feature boxes are instructions for the classroom teacher engaging with the resource. The instructions in this document are teacher-facing and not intended to be distributed to students. The teacher should delete the blue teacher notes before issuing a document to students.
[bookmark: _Toc236296280]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment principles and their advice on Formative assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc236296281]When and how to use
[bookmark: _Toc147228334][bookmark: _Toc151622425]The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘The craft of writing’. Students will develop their skills in expressing an informed and personal response to a range of texts, demonstrating their understanding of the stylistic features of discursive and reflective writing. The core formative tasks are written specifically about the core texts used in the program. If different texts are selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen text.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the extended response with reflection, required by the formal assessment.
[bookmark: _Toc236296282]Opportunities for collaboration
The English 11–12 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.
[bookmark: _Toc147228335][bookmark: _Toc151622427]

[bookmark: _Toc236296283]The craft of writing – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the Department of Education’s Effective assessment advice, NESA’s Assessment principles, as well as NESA’s advice on Formative assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will engage with quality texts as models of how writers use language, form and structure to convey ideas with power and precision. Students then experiment with discursive and persuasive forms and language features to develop their own authority in their compositions.
The core formative tasks build students’ capacity to demonstrate their understanding in the formal assessment task. The formal assessment task is in 2 parts. Part A is a discursive or persuasive composition submitted on the due date and Part B is a reflective response completed in class on the due date.


[bookmark: _Toc151622428][bookmark: _Toc236296284]Core formative task 1 – structural authority in discursive writing
Teacher note: Core formative task 1 – structural authority in discursive writing can be found in Phase 2. Relevant activities and resources can be found below.
Phase 2 and Core formative task 1 – structural authority in discursive writing is designed to help students explore how structural choices, and stylistic decisions work together to position audiences and construct a writer’s authority. The task introduces structure as a rhetorical strategy. A focus on structure is established as a foundational tool for writing sustained, controlled and purposeful discursive texts. Students draw on personal insights while developing a deliberate authorial stance for a specific audience and purpose.
Through close study of Saunders’ ‘Overture’, students analyse how authority is constructed through shifts in structure, perspective and tone. They compose a sustained 500 to 600-word discursive response. They develop a coherent conceptual argument supported by textual references. Through redrafting, structural reshaping and written self-commentary, students evaluate how their choices shape credibility and audience positioning. This reflective practice prepares them for the timed reflection component. This will strengthen their ability to use metalanguage to explain how authority is crafted.
Composing a sustained discursive response to explore authority
Students compose a 500 to 600-word sustained discursive response to the following prompt:
How does Saunders’ ‘Overture’ challenge traditional ideas of authority and what does this suggest about the relationship between authority, perspective and power?
In their response, students must:
respond to the question
develop a sustained conceptual argument
integrate at least 2 textual references
demonstrate deliberate progression of perspective
maintain a consistent authorial voice through controlled language, tone and perspective.
Experimenting with drafting for structural intervention. Students significantly reshape their structure (not just edit sentences) examples could include:
reorder ideas for greater emphasis
begin with a personal reflection before moving to analysis
use a circular structure (ending with an idea from the beginning)
break longer sections into shorter paragraphs for impact
shift between first person and third person
change from a formal tone to a more conversational one (or vice versa)
strengthen verbs and reduce weak modality (for example, might or perhaps)
add rhetorical devices such as repetition, contrast or imagery.
Written self-reflection – students respond in their reflection journals explaining how they have effectively used structure to shape authority in their discursive writing and what has changed between drafts.
[bookmark: _Toc236296285]Relevant resources
Phase 2, resource 1 – building language repertoire
Phase 2, activity 3 – writing experiment
Phase 1 – context of Saunders – 12.4 (PowerPoint)
Phase 2 – Saunders and discursive writing – 12.4 (PowerPoint)
Teacher note: students will use the structural conventions of a discursive response to engage with this core formative task. This task connects to the following content points.
EAV-12-03 evaluates the ways context and values influence composition and audience response
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
· The aesthetic qualities of texts and the power of language to express ideas, perspectives and experiences
Responding
· Use metalanguage to assess and reflect on their own process of writing and the writing of others
English Advanced 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
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[bookmark: _Toc236296286]Core formative task 2 – developing persuasive authority
Teacher note: Core formative task 2 – developing persuasive authority can be found in Phase 3. Discussions should be guided by the department’s advice regarding Preventing public disclosures.
[bookmark: _Toc216353430][bookmark: _Toc172122768]Phase 3 and Core formative task 2 – developing persuasive authority are designed to extend students’ control of persuasive style through sustained writing. Students evaluate how narrative perspective, tone and stylistic choices communicate memory, grief, belonging and cultural authority. They apply these insights to craft an extended persuasive response aligned to the anthology theme Shaping Voices: Echoes and Authority.
This task strengthens students’ understanding of how context, audience and purpose shape meaning. Students move beyond anecdotal reflection towards conceptual clarity and persuasive authority. A focus on planning, drafting, annotation, peer review and written reflection helps students refine their work. This develops their capacity to craft an authentic and authoritative authorial stance while developing the evaluative skills required for the timed reflective component.
1. Composing a persuasive response – students compose an 800 to 900-word persuasive piece that responds to the anthology theme:
What is a truth that demands to be heard in contemporary society?
Students draw on the following planning prompts:
Authorial stance – How is credibility established through tone and perspective?
Structure – Does the argument build logically towards a strong conclusion?
Language choices – What devices strengthen persuasion and emotional impact?
Authority – How does the writing convey confidence, ownership and authenticity?
In their response, students must:
articulate a clear and sustained argument and thesis
demonstrate deliberate structural progression
maintain a consistent and credible authorial voice
position a specific audience
use rhetorical and stylistic devices intentionally.
Annotating drafts for persuasive control – students annotate their own draft identifying at least 3 intentional crafting decisions related to:
tone and emotional appeal
structural choices including order of ideas, paragraphing, emphasis
rhetorical devices such as repetition, contrast, imagery or rhetorical questions
word choice including strong verbs, evaluative language or inclusive language
moments where their authorial voice feels especially personal or authoritative.
Annotations must explain how these choices strengthen credibility and impact.
Refining persuasive writing through peer feedback – students exchange drafts in pairs or small groups. Using the prompts below as a guide, students provide focused, constructive feedback:
How effectively does the piece engage and persuade the audience?
What makes the writing feel authentic or authoritative?
How well is the argument structured for clarity and impact?
Reflecting on personal truth and authorial authority through journal writing – students respond in their journals to the prompts:
What makes the truth or experiences I chose important for others to hear? 
How did I work to establish authority in my writing?
[bookmark: _Toc236296287]Relevant resources
Phase 1, activity 3 – Frayer diagram
Phase 1, activity 5 – writing experiment template
Phase 2 – activity 6 – truth, representation and responsibility
Phase 3, resource 1 – form definition supplement
Phase 3, activity 2 – close reading workshop
Phase 3 – engaging with The Yield – 12.4 (PowerPoint)
Teacher note: students will use the structural conventions of analytical responses and persuasive writing to engage with this core formative task. This core formative task draws on the following content points.
EAV-12-04 composes texts using language forms and features in new and different contexts
EAV-12-05 composes critical and creative texts for a range of audiences and purposes
Understanding
· The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
· Compose texts that use the language of critical and creative expression
English Advanced 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc236296288]Core formative task 3 – voice as deliberate craft
Teacher note: Core formative task 3 – voice as deliberate craft can be found in Phase 4. Relevant activities and resources can be found below. Potentially controversial discussions should be guided by the department’s advice regarding Preventing public disclosures.
Phase 4 and Core formative task 3 – voice as deliberate craft are designed to support students in deliberately applying language, structure, tone and perspective to shape authorial voice in a piece of sustained writing. Students compose an extended discursive piece that focuses on control of cohesion, authority and tonal consistency across longer compositions. Through drafting and reflection, students examine how syntax, tone, structure and perspective shape audience positioning. The task deepens their understanding of voice as a deliberate craft decision created through deliberate compositional choices rather than an intuitive outcome.
Experimenting with voice to construct authority, cohesion and perspective
In this workshop, students compose a focused discursive piece of 600 to 700 words exploring an event, issue or idea connected to Shaping Voices: Echoes and Authority. Students conclude with a brief reflection of 100 to 200 words explaining their stylistic choices.
Task steps
1. Selection of an event and establishing an initial narrative focus – students select a personal or imagined event and decide on their intended audience, their intended position or argument and the tone and perspective they will initially adopt.
Composition of a cohesive 600 to 700-word discursive piece – students craft a sustained response based on an event, issue or idea connected to Shaping Voices: Echoes and Authority, demonstrating deliberate structural progression and a consistent control of tone, perspective and style.
Composition of a 100 to 200-word reflection –students compose a 100 to 200-word reflection responding to the following questions:
How have you established authority in your composition? 
How do syntax, tone and structure alter audience position?
What stylistic strategies will you transfer into your final festival composition?
[bookmark: _Toc236296289]Relevant resources
Phase 2, activity 5 – persuasive voice and rhythm
Phase 3, activity 5 – crafting authoritative voice
Phase 4, activity 2 – voice mapping workshop
Phase 4 – connecting with The Yield – 12.4 (PowerPoint)
Teacher note: students will use structural conventions of analytical and creative writing to engage with this core formative task. This core formative task draws on the following content points.
EAV-12-04 composes texts using language forms and features in new and different contexts
EAV-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
· The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
· Draft, reflect, edit, refine, revise and present texts for a range of audiences and purposes
English Advanced 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc236296290]Core formative task 4 – ethical authority and reflective voice
Teacher note: Core formative task 4 – ethical authority and reflective voice can be found in Phase 5. It supports students thinking about how writers establish authority and write ethically, using discussion to explore ideas before consolidating learning. In this task, reflective voice refers to the way students use tone, perspective, structure and evaluative language to explain their compositional choices in relation to authenticity and authority.
Using ‘Overture’ and The Yield, students practise reflection, reasoning and articulation of compositional choices. The task encourages critical thinking, dialogue and ethical reflection, helping students refine their understanding of authenticity, authority and responsibility in writing. The final short reflection ensures students can articulate these ideas in writing, preparing them for the timed reflective component of the assessment.
1. Students will engage in a structured peer-to peer discussion – students individually choose 3 to 5 prompts from the assessment notification that they feel are most relevant to their writing process through their study of The craft of writing. They make brief notes on key ideas, examples or textual evidence that relates to these prompts using visual brainstorming tools such as a spider map.
Critical reflection prompts – ‘The craft of writing’ assessment notification
How have you developed an authentic voice in your discursive or persuasive writing?
What choices helped you establish authority with your audience?
Discuss the influence ONE or both core text(s) from The craft of writing has had on your sense of authority as a writer. How has it shaped your approach to authorial voice, structure or perspective?
How has feedback on your drafts guided you in creating authenticity or credibility in your argument or personal reflections?
In what ways did your research support your authority as a writer and how did you decide which sources would best strengthen your perspective?
Provide a short extract from your composition. Explain how this moment demonstrates authenticity in your authorial voice and authority in your argument.
How do the ideas you have explored connect to broader conversations about belonging, culture or ethics? Why do you feel responsible for representing them authentically?
Looking back on the process, what have you learned about the challenges of writing with both authenticity and authority?
What truths do you feel responsibility to tell in your writing?
Peer-to peer discussion – students work in pairs or small groups and take turns:
sharing their responses to selected prompts
discussing how authorial choices, research and feedback contribute to authentic and credible writing.
Peers may respond by asking questions to encourage exploration of different perspectives and reasonings.
Short written reflection – individually, students write a 200 to 250-word reflection in their journal summarising:
the key insights gained from discussion
how these insights enhance their understanding of authenticity and authority in writing
one practical way they will apply this understanding in their future writing.
[bookmark: _Toc236296291]Relevant resources
Phase 3, activity 7 – discursive paragraph scaffold
Phase 4, activity 6 – authority and authenticity organiser
Phase 5, activity 3 – truth-omission annotator
Phase 1 – context of Saunders – 12.4 (PowerPoint)
Phase 5 – composing – The craft of writing – 12.4 (PowerPoint)
Teacher note: students will draw upon evaluation and reflection to engage with this core formative task. This core formative task draws on the following content points.
EAV-12-02 evaluates the relationships between texts through context, form and language
EVA-12-06 evaluates own compositional processes and the ways choice of language, form and structure can shape meaning
Understanding
· The forms, language features and stylistic choices that shape imaginative, discursive, persuasive and reflective texts
Responding
· Use metalanguage to assess and reflect on their own process of writing and the writing of others
· Draft, reflect, edit, refine, revise and present texts for a range of audiences and purposes
English Advanced 11–12 Syllabus (2024) © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc236296292]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc151622435][bookmark: _Toc236296293]Support and alignment
[bookmark: _Hlk206156319][bookmark: _Hlk205201026]Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of explicit teaching practices as per the goals of the Plan for NSW Public Education. It is an example of Universal Design for Learning and aligns to the School Excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource aligns with the School Excellence Framework Leading domain – Educational leadership and the Learning domain – Curriculum as it models syllabus-aligned programming and assessment planning. It provides strategies for engaging in collaborative curriculum planning.
[bookmark: _Hlk181000363]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.5.2
[bookmark: _Hlk206156332]Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage.
Consulted with: subject matter experts from Curriculum, school-based colleagues, Aboriginal Education and Aboriginal Education and Communities, Stage 6 Strategy, High Performance Gifted Education team, PES.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and/or additional needs and High Potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage.
[bookmark: _Hlk178077995]NSW Syllabus: English Advanced 11–12 Syllabus (2024) (NESA 2024)
Author: English curriculum 7–12 team
Publisher: State of NSW, Department of Education
Resource: core formative tasks booklet
Related resources: further resources to support programming and assessment can be found on the Planning, programming and assessing English 11–12 webpage.
Professional Learning: relevant Professional Learning is available on the English curriculum 11–12 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning calendar.
Creation date: 17 April 2026
Review date: 17 April 2028
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