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This document contains the core texts that accompany the teaching and learning program for ‘From page to stage’ – Year 8, Term 3.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc227579942]About this resource
This core texts booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver teaching and learning programs and assessments that align with the English K–10 Syllabus (NESA 2022). More information is available via How to use the English core texts.
[bookmark: _Toc148432929][bookmark: _Toc148433227][bookmark: _Toc227579943]Purpose of resource
This core texts booklet is not a standalone resource and aligns with the following support materials for the program ‘From page to stage’:
Assessment resources: Assessment – 8.3; Core formative tasks – 8.3
Programming resources: Program – 8.3
Resources and activities support in Word: Resources and activities – 8.3; Podcast transcript – 8.3
Resources and activities in PowerPoint: Phase 1 – persuasive writing – forms and features – 8.3; Phase 1 – using anecdotes to engage with the unit – 8.3; Phase 2 – learning about intertextuality – 8.3; Phase 2 – exploring intertextuality – 8.3; Phase 3 – creating a sense of place – 8.3; Phase 3 – investigating the interview – 8.3; Phase 4 – narrative structure of a scene – 8.3; Phase 6 – preparing the assessment task – 8.3
Scope and sequence: Year 8.
[bookmark: _Toc148432930][bookmark: _Toc148433228][bookmark: _Toc227579944]Target audience
This core texts booklet is created as a teacher resource. It provides the full version of core texts or the full excerpts that are licensed and explored in the ‘From page to stage’ – Year 8, Term 3 program.
[bookmark: _Toc148432931][bookmark: _Toc148433229][bookmark: _Toc227579945]When and how to use
The core texts provided can be used as a basis for the teacher’s own programming and assessment processes. Texts have been selected to support teachers as they address the Stage 4 text requirements in the NSW English K–10 Syllabus (NESA 2022). More information is available via How to use the English core texts.
Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the resource. These are to be deleted by the teacher before issuing the core texts to students.
[bookmark: _Toc177734515][bookmark: _Toc189750537][bookmark: _Toc227579946][bookmark: _Toc148432932][bookmark: _Toc148433230]Opportunities for collaboration
How to use the English core texts provides an outline of some of the ways the core texts can be used with colleagues.


[bookmark: _Toc227579947]Core texts and text requirements
A succinct overview of the texts required for the teaching and learning program is outlined in the table below. This brief overview provides the name and details of each text, the syllabus requirement being addressed and points of note.
Table 1 – core texts and their alignment to the text requirements
	Text
	Text requirement
	Annotation and overview

	Shark Tank Australia (21 September 2019) (Throat Scope segment, Season 1) 'Steve: “Drop the Royalty For Now” | Shark Tank AUS' [video] (12:44), YouTube, accessed16 February 2026.
Shark Tank Australia (12 November 2020) (Seriously segment, Season 1) '“Did You Seriously Think You Were Gonna Get Investment Today?” | Shark Tank AUS' [video] (8:17), YouTube, accessed 16 February 2026.
Shark Tank Australia is classified PG. When communicating with parents and carers about texts, the templates on the department’s text selection notification webpage may be used. These templates can be adapted to suit the school context.
See classification note for Shark Tank Australia episodes below this table.
	The text gives students experiences with a text by an Australian author providing popular culture perspectives. The text helps meet the Text requirements for English 7–10 as one of a range of types of texts inclusive of multimodal texts. 
They also feature visual and audio features that add subtlety to meaning. These features align to the complex level of the Text Complexity scale as per the National Literacy Learning Progression (NLLP) (V9).
EN4-RVL-01 requires students to read texts that are complex in their ideas and construction. The episodes contain less common technical vocabulary and ideas presented through multiple perspectives using ‘sophisticated techniques’.
	These pitches from the reality television show Shark Tank Australia have been used to engage students in the art of persuasion. Students explore a ‘What a Good One Looks Like’ (WAGOLL) in comparison with one that did not have success on the program.
The use of these texts allows students to view and understand persuasion in an authentic setting. In particular, they investigate how appeals to pathos, logos and ethos are chosen to suit the scenario in which power is held by the responder (the Sharks) and the composer is seeking money.
Students use the pitches as models to complete the core formative task of their own short pitch.

	Di Cesare E, Eldridge S and McGarry T (2007) Hitler’s Daughter: The play, Currency Press, Sydney. ISBN: 9780868198132
Extracts from Hitler’s Daughter: The play have been reproduced and made available for copying and communication by NSW Department of Education for its educational purposes. This has been made possible as permission has been granted by Currency Press Sydney. The extracts contained in this resource are licensed up until May 2028.
	The text helps meet the Text requirements for English 7–10 as it is a work of drama by Australian authors. The drama text is based on a work of prose fiction by an Australian author.
This drama text contains vocabulary and language structures, such as figurative language and varied tenses, as part of dialogue which align to the moderately complex level of the Text Complexity scale as per the NLLP (V9).
A complex structure of interweaving stories, with some technical vocabulary and complex punctuation, support this classification. 
EN4-RVL-01 requires students to read texts that are complex in their ideas and construction.
	This is a highly engaging text that tells a fascinating story in a way that is relevant to a young Australian audience.
The text is based on the novel of the same name and maintains the interwoven narratives from Germany during World War II and contemporary Australia.
Responders will engage with the ideas of responsibility and morality, both in the historical context and as applied to Australia.
While the narrative introduces students to some disturbing aspects of period of Nazi rule in Germany, the play focuses on the human story of young people coping with family relationships, personal growth, and our personal and social responsibilities.
The program includes a study of chosen scenes, but it is appropriate for more extended close study, as it focuses on identity, relationships, history and morality in a way that is engaging and accessible to Year 8 students.

	French J (2003) Hitler’s Daughter, HarperCollins, Sydney. ISBN-10: ‎0060086521
Extracts from Hitler’s Daughter have been reproduced and made available for copying and communication by NSW Department of Education for its educational purposes. This has been made possible as permission has been granted by HarperCollins Sydney. The extracts contained in this resource are licensed up until August 2028.
Extracts reproduced in the Core texts booklet – From page to stage are accessible to New South Wales Department of Education Teachers only.
	The text helps meet the Text requirements for English 7–10: a work of prose fiction by an Australian author.
The program includes a study of chosen scenes in relation to the drama text Hitler’s Daughter: The play. Students are required to engage meaningfully with this text, and it is suggested that they be given time to read and engage with the novel prior to the drama study of the play version.
This novel contains multiple perspectives on a central idea and some complex abstract concepts which align to the elements of the complex level of the Text Complexity scale as per the (NLLP) (V9). It contains effective imagery, subtle modal language, and a storyline that shifts in time
Note that in the Year 8 sample scope and sequence this is a companion text to the drama and not a standalone fiction text for the purposes of the text requirements.
EN4-RVL-01 requires students to read texts that are complex in their ideas and construction.
	This is a highly engaging text that tells a fascinating story in a way that is relevant to a young Australian audience.
The novel is a work of historical fiction with speculative elements. The interwoven narratives, from Germany during World War II and contemporary Australia, provide students with an imaginative entry into a complex political and historical time. Familiarity with Controversial issues in schools will be useful.
However, responders will engage with the ideas of responsibility and morality, both in the historical context and as applied to Australia.
While the narrative introduces students to some disturbing aspects of period of Nazi rule in Germany, the novel focuses on the human story of young people coping with family relationships, personal growth and our personal and social responsibilities.


Classification note for Shark Tank Australia
The Throat Scope segment of Shark Tank is rated PG as per Shark Tank Australia (21 September 2019) 'Steve: “Drop the Royalty For Now” | Shark Tank AUS' (12:44), Shark Tank Australia.
The Seriously segment of Shark Tank is rated PG as per Shark Tank Australia (12 November 2020) '“Did You Seriously Think You Were Gonna Get Investment Today?” (8:17), Shark Tank Australia.


[bookmark: _Toc224205408][bookmark: _Toc227579948][bookmark: _Toc148432933][bookmark: _Toc148433231]Content that may be traumatic in the core texts
Teacher note: this pre-reading resource provides information about controversial issues in the core prose fiction and drama texts. In addition, it provides support for the PG classification of the Shark Tank segments explored in Phase 1. Familiarity with Controversial issues in schools provides further useful advice.
Hitler’s Daughter: The play and its prose fiction source Hitler’s Daughter contain themes and references to events that could be deemed controversial. It is important that these issues are explored carefully, using a syllabus-aligned approach. 
The table below contains a list of potential controversial issues explored in Hitler’s Daughter: The play and the novel Hitler’s Daughter, as well as ways to address these with your class if they arise. The table also includes connections to the syllabus for teacher consideration.
Table 2 – exploring controversial issues in the core texts
	Potential issue
	Annotation
	Syllabus connection

	War
Scenes in both texts depict the characters living and escaping during battles.
	Representations of war may be upsetting or confronting for many students. The study of the final scene should be prefaced with a content warning about the depiction of deaths during warfare.
Teachers should use their professional judgement in selecting this text, as it may not be appropriate for all students.
	Literary value – an exploration of the connections between the 2 texts supports an in-depth analysis of intertextuality and of the literary value of the works.
The depiction of death occurs in the latter scenes and can be left out. It is at times graphic, but it is contextually important to the characterisation and the discussion about how the play adaptation has been made relevant to contemporary audiences.

	Nazi ideas and actions
Symbols, ideas and actions depicting prejudice and hatred are depicted in certain scenes.
	References to a variety of groups who were discriminated against, taken to camps and murdered may be triggering for some students. Teachers should preface the study of the play with a warning to prepare students.
	Genre – historical fiction is a key focus of study. Students consider the ways in which texts depict historical events and characters. They consider their roles both as responders to fiction that depicts controversial issues and as composers who may choose to represent historical events that could trigger audiences.

	Aboriginal Land Rights
In one key scene of the play a character draws connections between the historical events being described and the history of dispossession of Aboriginal and Torres Strait Islander Peoples in Australia.
	References to dispossession, violence, prejudice and the Land Rights struggles may be triggering for some students. Teachers should preface the study of the play with a warning to prepare students.
	Intertextuality – the discussion between a child and his parents is used by the composers to draw connections between the source text and its adaptation. It is used to emphasise the cultural value of adaptations as they can challenge values, worldviews and ideologies by positioning audiences to see connections in a new light.


Special note regarding students who may have experienced trauma
This program contains representations of violence and war that may be traumatising, or re-traumatising, for students. This includes students from refugee backgrounds who may have had similar experiences to those depicted. Students with other connections to the text, for example, familial, historical, geographical, political, cultural and/or religious connections, may also be affected.
Before using this text, reflect on whether it is an appropriate text to use. You can do this by considering your students’ backgrounds and how they might be negatively impacted by the content and imagery in the text. If you decide to use the text, it is important to consult (inform and discuss) with the students and their families to explain your decision and allow them the opportunity to provide their perspective on the use of the text.
When using the text, guide engagement to focus on positive themes and experiences. You should avoid a close focus on the details of scenes that depict war, violence and suffering.
Students should not feel that they have to share their personal experiences. While some students may want to share their experiences, always make sure discussions are appropriate. Ensure that students understand that they should only speak about aspects of their experiences that they are comfortable sharing and that are appropriate for their peers to hear. Also, ensure that students have access to appropriate wellbeing support should they need it.
To find out more, see the Multicultural education webpage Supporting refugee students.
Support for Shark Tank episodes explored in Phase 1
The ‘Classification and consent requirements’ of the Comply with audiovisual material requirements guidance in the Controversial issues in schools procedure outlines the following instructions for PG (Parental Guidance) film and television classifications: 
Requires guidance from teachers, parents or carers for students under the age of 15. Material in this classification might upset, frighten or confuse some students and an adult may be required to provide guidance.
PG is permitted for students under 15 years with parental opt-in or opt-out consent.
Shark Tank is classified PG. When communicating with parents and carers about texts, refer to Supporting tools, resources and related information for sample notification letters. These templates can be adapted to suit the school context.


[bookmark: _Toc227579949]Core texts
[bookmark: _Toc148432936][bookmark: _Toc148433234]The following texts are included in the teaching and learning program for ‘From page to stage’ – Year 8, Term 3.
[bookmark: _Toc227579950]Core text 1 – Shark Tank Australia episodes
[bookmark: _Hlk191386121]Teacher note: this text is used in Phase 1 of the teaching and learning program for ‘From page to stage’ – Year 8, Term 3. We have provided the opening and closing words to orient you. The Guiding Tech YouTube video How to Get the Transcript of a YouTube Video (2:13) provides instructions for how to access a transcript. These transcripts are often created with some word and punctuation errors and would need to be edited accordingly before distribution to students.
[bookmark: _Toc227579951]Core text 1 extract 1 – Shark Tank Australia – Throat Scope segment
Hi, my name is Jennifer Holland and I am the sole owner and inventor of Throat Scope, an illuminated tongue depressing medical device …
... Once you have finished a one click action removes the blade and extinguishes the light.
(Shark Tank Australia 2024)
[bookmark: _Toc227579952]Core text 1 extract 2 – Shark Tank Australia – Seriously segment
Hi Sharks, how are we?
My name is Nicholas Dogulin and this is Alex Pirouz and today we are here asking for a $50,000 investment …
... how clear is the scope … how big is the team, how big is the entity?
(Shark Tank Australia 2020)


[bookmark: _Toc227579953]Core text 2 – Hitler’s Daughter: The play
[bookmark: _Hlk178066393]Teacher note: this text is used in Phases 3 and 4 of the teaching and learning program for ‘From page to stage’ – Year 8, Term 3. Extracts from Hitler’s Daughter: The play have been reproduced and made available for copying and communication by NSW Department of Education for its educational purposes. This has been made possible as permission has been granted by Currency Press Sydney. The extracts contained in this resource are licensed up until May 2028.
[bookmark: _Toc227579954]Core text 2 extract 1
From scene 1
Early Tuesday morning.
The lights come up on a bus shelter somewhere in the Australian countryside.
The sound of heavy rain on the yellow tin roof of the bus shelter.
The crack of thunder and lightning. A car door slams. The car drives off.
MARK, wet, appears and runs to the bus shelter. He stands alone.
We hear a cow mooing nearby.
BEN bolts into the bus shelter, soaked. His frenetic energy is the antithesis of MARK’s stillness.
Ben Hey, move your bag!
He throws his bag which hits the back wall of the shelter with a thud.
Check out the creek. It's all gone yellow. The bridge'II go if this keeps up.
A flash of lightning.
Mark Hey, Ben, have you ever noticed that cows look all shiny when they’re wet?
Ben Nuh.
He sneezes.
Mark Like someone's polished them. Do you think cows can sneeze?
Ben Nuh.
Mark How come they can't, then?
Ben Dunno.
Mark Maybe they only sneeze when we're not around
Ben Whatever?
BEN scrapes the mud off his boots.
Mark It's just they're kind of sad looking – wet cows.
Ben Hey there’s Anna. Her mum must have picked up Tracey too.
Two car doors slam shut offstage. The car skids off.
ANNA and TRACEY run into the bus shelter. ANNA carries both backpacks and holds Tracey’s hand.
Anna Hi, Mark.
Mark Hey, Anna, have you ever heard a cow sneeze?
Anna No.
Mark Maybe if a cow had hay fever it'd sneeze
Tracey Come on, Anna ...
Anna Later, Tracey.
Mark What?
Tracey If the bus is late, Anna says we can play the game again.
Ben Which game?
Anna The one I used to play with my grandma.
Tracey You know, we make up a character and Anna makes up a story.
…
Anna I'll choose this time.
Mark You? But you never choose.
Anna Then it's my turn, isn't it?
Ben Just make it something good. No fairies or fish or crap like the last time.
Mark The bus'II be here if you don't shut up. Go on, what's the story going to be about?
Anna It's about ... it's about Hitler's daughter.
…
Ben Hitler? He was this bloke in World War Two.
…
Mark Give it a rest, Ben. Let's just get on with the story.
…
Mark Why did he keep her a secret?
Anna Because she had a birthmark … across her face. And she had a limp. She wasn’t perfect and Mark who could run and jump and conquer the world. His daughter was small and dark like him.
Tracey Then he didn't love her.
Mark Of course not. He was Hitler. I bet Hitler never loved anyone.
Anna I don't know if he loved her or not. She always hoped he did.
…


[bookmark: _Toc227579955]Core text 2 extract 2
From scene 3
Mark Morning.
Tracey Hi, Mark.
Mark Your story’s been bugging me all night.
Anna Really?
Mark Yeah … and it’s like you don’t want to tell it at all.
…
Mark Who was Fraulein Gelber?
Anna Fraulein Gelber looked after her. She was tall and thin, with hips that looked like she had a coathanger in her skirt, and she had dark hair pulled back and wore narrow skirts that meant she couldn't walk or run too fast. After her lessons Heidi would go walking with Fraulein Gelber in the afternoons.
…
Anna The concentration camps were secret. What they did there was a secret. They were just supposed to be work camps. That's what it said in the newspapers and no one showed them to her except when her father made a speech. Fraulein Gelber would cut out his photo for her to pin on the wall. How would she know what was happening? She didn't even go to school so she couldn't listen to other people talk.
Mark But she was there––in Hitler's house––in the middle of everything.
Anna She was in the middle of everything but she knew less than anyone outside. She knew there was war. People talked about the war. But no one said it was Hitler's fault. Frau Mundt, an old widow who worked in Hitler's household, thought he was wonderful.
…
Frau Mundt Her sister was not quite right. In the head, you understand, not clever like other children. So they took her to a special place. No one told the family she had died, not until they wrote to say they would visit next month. And now Freya thinks they have killed her sister there.
Heidi Did they kill her?
Frau Mundt No, of course not. Of course they didn't. Freya has just been listening to stories––silly stories, you know how people talk. But sometimes, sometimes things like that have to happen. It's for the good of everyone. We cannot have weaklings in the new German race. People like Freya's sister mustn't be allowed to have children. It's like it is with the Jews.
Heidi What are Jews?
Frau Mundt The Jews are different. They are different from us. That is why the Führer wants to separate them. So they cannot endanger the life blood of the German people, so they cannot weaken it.
Heidi What happens to them?
Frau Mundt They are sent to camps. Places to work.
Heidi Are there any Jews near here?
Frau Mundt No, of course not. But if one did escape and come near here the guards would catch them and send them back. There is no need to worry.
Heidi I'm not worried.
The bus shelter.
The lights change.
Anna And why would she worry? Why would Heidi believe any differently?
Mark If she'd just started to think about it all––
Anna Would you know if your parents were doing something wrong?
Mark Of course I would. But they wouldn't do anything really wrong.
Anna Are you sure? All the things your mum and dad believe in––have you ever really wondered if they're right or wrong? Or do you think they're right because that's what they say, so … so it has to be right?
…

[bookmark: _Toc227579956]Core text 2 extract 3
From scene 9
Radio ‘… And to national interests. The Senate has rejected a further push for amendments to the Native Title Act which would remove the rights of Aboriginal people to negotiate agreements on land subject to native title claim. Despite the encroachment of colonisation and various industries, Aboriginal people have maintained their relationship to their land and their traditional laws …’
DAD enters tying his tie, dressing for a business meeting, and turns the radio off.
Mark Dad?
Dad Mmm?
Mark Are people being exterminated today?
Dad What?
Mark Being exterminated. You know, like Hitler and the Jews.
Dad No.
Mark But on the news it just said about people being killed …
Dad Can’t say I’ve been following it.
Mark Dad?
Dad Now what?
Mark How did great great grandpa get our farm?
Dad What? He bought it.
Mark He didn’t steal it from the Aborigines?
Dad Don’t be ridiculous. Anyway, it wasn’t like that in the old days.
MUM enters with MARK’s lunch-order bag and a pen.
Mum Vegemite or peanut butter?
Mark But what if he did take it from the Aboriginal people?
Mum Mark!
Mark But just suppose. It wouldn't be our fault, would it? 
Dad Who’s been feeding you all that stuff?
Mark I was just listening to the news, and someone said––
Dad The things they teach kids nowadays. Do-gooders poking their noses in.
Mark But, Dad––
Mum Mark, give it a rest would you? Vegemite or peanut butter?
Mark Peanut butter.
Mum You sure you don't want a pie?
Mark No. No pie.
A clap of thunder is heard.
 [To DAD] You told me that if we disagreed about anything we should talk about it. You said––
Dad Mate, I haven't got time for this.
DAD exits.
Mum Mark, that's enough.
Mark But, Mum, what if everyone thought a really bad person was right?! Like all the German people thought Hitler was right?
Mum I don't think all the German people thought Hitler was right.
Mark Did people protest?
Mum No idea. I suppose so … Here’s your lunch order.
Mark Would you have protested?
Mum Of course.
Mark Even if it meant going to prison?
Mum What? No, I suppose so. Mark, for the love of mud … no more questions. It’s too early.
Mark I'll walk to the bus stop.
Mum I'll drive you a bit later.
Mark No!
Pause. MARK exits.
Mum Mark, there’s a storm brewing … Oh, that boy!
More thunder is heard.


[bookmark: _Toc227579957]Core text 2 extract 4
From scene 15
Another bomb shakes the bunker as HEIDI turns a corner and there is her father, HITLER.
We see the shadow of HITLER.
Heidi Father?
HITLER’s voice stops.
Father?
Hitler [voice-over, in English] Who is this girl? I’ve never seen her before. This is no place for a child. Take her away now. Now, do you hear me! Now!
Soldier Yes, mein Führer.
He salutes.
The shadow of HITLER disappears. A swastika appears in its place.
A door is heard slamming shut.
The SOLDIER takes HEIDI by the hand and leads her back along the corridors to her bunk bed.
Get your suitcase.
HEIDI does not move. The SOLDIER throws HEIDI’s belongings into the suitcase.
Don’t be frightened. You’re going to good people.
We hear another bomb. The allies are getting closer.
From the shelter we hear a dog barking frantically and the sound of running footsteps and yelling.
The SOLDIER takes Heidi’s suitcase and, holding her hand, they begin their journey to the surface.
As they surface, simultaneously hear the rumble of the bombs in Berlin and thunder over the bus shelter in Australia. We hear the beginning of rain on the tin roof.
The storm in Australia and the war in Berlin collide.
Throughout the following, the SOLDIER and HEIDI run through the war zone of Berlin, which is falling.
Anna The smell was disgusting as they climbed up to the street.
Soldier They’re hitting the sewers
Anna The world was noise, and rubble and splinters of rocks flew through the air. You could smell the blood and hatred just like you could smell the pigs in Frau Leib's mud.
Soldier This way.
He picks up HEIDI, helping her over the rubble.
Anna There had once been trees and gardens. Now there was just a battle. They ran through the skeleton of the garden, then down, back underground. Along a tunnel now. There were steps but they passed by them, then more steps. They came out at what looked like a railway station.
Soldier They should be here by now. They were supposed to be waiting for you ...
We hear the whistle of a bomb dropping. The SOLDIER tries to protect HEIDI with his body.
An explosion.
They get thrown to the ground. The SOLDIER is dead. HEIDI crawls out from under the SOLDIER and touches his face.
We hear the whistle of another impending bomb. HEIDI looks to the sky.
A final explosion.
Blackout.
Silence.
The lights slowly come up, revealing HEIDI standing alone.
Anna Duffi’s daughter was gone. The good girl that Fraulein Gelber had tried to make her be was gone.
Mark Are you all right? ... Where's your father?
Heidi I have no father. I have no mother. I am alone.
Anna All that was left was Heidi ... a small seed deep inside her. All she had to do was survive and that seed could grow.


[bookmark: _Toc227579958]Core text 3 – Hitler’s Daughter (prose fiction)
Teacher note: this text is used in Phases 3 and 4 of the teaching and learning program for ‘From page to stage’ – Year 8, Term 3. Hitler’s Daughter (French 2003) is the source text for the play studied in this program. Extracts from Hitler’s Daughter have been reproduced and made available for copying and communication by NSW Department of Education for its educational purposes. This has been made possible as permission has been granted by HarperCollins Sydney. The extracts contained in this resource are licensed up until August 2028. For more information, see HarperCollins, Australia.
[bookmark: _Toc165986948][bookmark: _Toc227579959][bookmark: _Toc148432937][bookmark: _Toc148433235]Core text 3 extract 1
From chapter one – THE GAME, pages 1–4
It was raining the day that Mark first heard about Hitler's daughter. The cows in Harrison's paddock were wet and brown and mournful. Raindrops dripped down their noses as they huddled their backs to the wind.
There was nothing in the world quite as sad-looking as wet cows, thought Mark, as he hauled his damp schoolbag further into the bus shelter. Do cows ever get colds? he wondered. What would happen if they sneezed?
…
The Wallaby Creek Progress Association had built the bus shelter last year. It was made of curved yellow tin — easily big enough for the four kids who caught the bus at this corner by Harrison's bottom paddock.
The idea had been to keep the kids out of the wind and rain while they waited for the bus. In Mark's opinion the whole idea was a flop.
Before the bus shelter was built he sat in the car with Mum when it rained, dry and warm with the heater going till the bus trundled round the corner. And everyone else sat in their cars too.
Ever since the shelter had been finished Mum just dropped him off with a kiss and a wave and hurried back to the warm kitchen at home till it was time for her to leave for her job at the stock and station agent's in town, leaving him in the damp, cold bus shelter with the fingers of rainwater tickling down his neck.
[bookmark: _Toc227579960]Core text 3 extract 2
From chapter nine – QUESTIONS, pages 72–75
'I just wanted to know …’ began Mark slowly. 'I mean it's silly but I was thinking. Do kids have to be like their parents?'
Mr McDonald frowned. 'I'm not sure I get your meaning,' he said.
'Well, say someone's father did something really evil like … Hitler, or PoI Pot,' he added hurriedly. 'Would their kids be evil too?'
Mr McDonald looked relieved, as though he'd expected the question to be more difficult.
'That's a good question, Mark. No, they probably wouldn't be evil too. I can't think of anyone really bad in history whose children were as bad as they were. In fact, sometimes the opposite is true. Bad people often have good kids, and good people have bad kids.'
'But we're like our parents, aren’t we?’
'Yes and no,' said Mr McDonald, 'Kids often inherit the same sort of temperament as their parents, and maybe the same talents. Like music for instance, or painting. But usually they do something different with it. A painter's kid might become an architect, for example, if they inherited the same talent. Maybe that's the best way to put it — you inherit your talents from your parents, but what you do with them is your own choice. And mostly kids do things their parents never thought of.'
…
'Mr McDonald …’ Mark had another question, but he could see that Mr McDonald was getting impatient.
'Yes, Mark?'
'The things Hitler did, or PoI Pot … all that genocide stuff. I mean could they have ever thought they were right?'
Mr McDonald looked uncomfortable. 'I don't know,' he said at last. 'Sometimes people think they are doing the right thing even when it is bad. But with Hitler and PoI Pot ... I just don't know. Maybe they did think what they were doing was good.'
'But how can we know we're doing the right thing?' cried Mark.
Mr McDonald shrugged. 'I can't answer that either,' he said a bit helplessly. 'I'd have to think about it. How about you ask your parents … or Father Steven next Sunday … sorry if that doesn't really answer your question. I had better go and grab some lunch before the bell goes. No more questions then?' he asked hopefully.
'No more questions. Thanks,' added Mark.
He supposed Mr McDonald had at least tried to give him answers.
The thought pestered him all through afternoon school. People should do what they thought was right. But what if what you thought was right, was wrong?
Doing what everyone else did was no help either.
If there was one thing that all that Hitler stuff showed, it was that most of a whole country could be wrong.
Had everyone back then really thought about things? Had they looked at the evidence — the statistics and stuff like old Mrs Latter was always spouting on about — or did they just believe because they wanted to believe because they wanted to ...


[bookmark: _Toc227579961]Core text 3 extract 3
From chapter seventeen – THE BUNKER, pages 121–128
The door was open. There were three men inside, talking, arguing, their faces white with strain and with exhaustion and from being underground, and other men, soldiers, to the side of the room.
…
Another explosion shook the air, the ground, the walls.
'Father!' she cried.
It was the first time she had called him father to his face.
The man stopped arguing. He looked at her. His cheeks were sunken. His eyes were dark in darker shadows. There was grey in his moustache.
'Father?' she said again.
The man said nothing. He just smiled at her. Not really a smile — an almost smile. Later she thought it was a smile that said, 'Hello, my daughter. Yes, I love you, too. But, for your sake, now I can never say the words.'
That's what she hoped, in later years, it might have said.
And then the smile was gone. Maybe there had never really been a smile at all.
'Who is this girl!' demanded the Führer.
'She's ... she's ...' one of the guards stammered, and then was silent.
'I have never seen her before,' said Adolf Hitler. 'What is she doing here? This is no place for a child!'
'But …' The guard swallowed what he was going to say. The rest of the room was silent.
'Take her away,' said Adolf Hitler. ‘Now. Do you hear me? Now!'
The guard led her to her room. He shut the door. She sat there trying to listen for her father's voice, but all she could hear now were the bombs.
…
The second soldier took her suitcase. He was older, and his eyes looked sad. He hesitated, then he took her hand. 'Don't be frightened, Mädchen,' he said softly. 'You are going to good people. Don't be afraid.'
The smell was disgusting as they climbed up to the street. Sweet and strong, like a million chamber-pots left too long.
The soldier saw her cover her face with her hand. 'They hit the sewers,' he told her. 'They blew them open …'
But that wasn't the whole of the smell.
The world was noise and rubble and splinters of rocks that flew through the air. You could smell the blood and hatred just like you could smell the pigs in Frau Leib's mud.
'This way,' said the soldier. He had grey stubble on his cheeks. His voice was tired, and full of tension, but he sounded like he was trying to be kind.
There had once been trees and gardens. Now there was just a battle, too much, too fast to understand.
They ran through the skeleton of the garden, the soldier still holding her hand. Then down some steps, shadowed, down, down, back underground.
Along a tunnel now. The world was quieter, but the ground still shivered under their feet. Along the tunnel, round a corner, along again. There were steps, but they passed them, then more steps, and they climbed those.
It looked like a railway station. She had seen pictures of railway stations. But they hadn't looked quite like this.
…
She walked for a few seconds, or a few minutes, she didn't know. Then something exploded behind her and reality closed in. She ran for the protection of a rubble wall and crouched there, her suitcase in front of her like a shield.
For some reason she thought of Fräulein Gelber. If only she had saved some bread as Fräulein Gelber had done.
She began to crawl from one wall to another, trying to shelter as much as she could. With every inch she crawled it seemed she left her old life behind. It was burnt out of her by the shells and smoke and fire.
Duffi's daughter was gone. The good girl that Fräulein Gelber had tried to make her be was gone. All that was left was Heidi, a small seed deep inside her.
All she had to do was survive, and that seed could grow.
…
Suddenly, one of the Tanks erupted in flames of blue and grey and yellow. The world disappeared below her feet. She fell into the crater and debris rained on cop of her, softly it seemed, till she caught her breath, and realised that it hurt.
Her fingers still held her suitcase. She began to crawl out of the crater, away from the flaming ruin of the Tank.
…
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