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7.3 – ‘Escape into the world of the novel’
This document contains the resources and activities that accompany the teaching and learning program, ‘Escape into the world of the novel’ – Year 7, Term 3.
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Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.


[bookmark: _Toc227240772]About this resource
This resource booklet aligns with a sample teaching and learning program. It has been developed to assist teachers in NSW Department of Education schools to create learning experiences that are contextualised to their students’ needs, interests and abilities for the English K–10 Syllabus (NESA 2022).
[bookmark: _Toc201056018][bookmark: _Toc227240773]Purpose of resource
[bookmark: _Toc145666033]This resources and activities booklet is not a standalone resource and aligns with the following support materials for the program ‘Escape into the world of the novel’:
· Assessment resources: Assessment – 7.3; Core formative tasks –7.3
· Resources and activities support in Word: Program – 7.3; Core texts – 7.3
· [bookmark: _Hlk221014288]Resources and activities support in PDF: Phases 1, 2 and 6 – narrative structure – 7.3; Phases 1, 2 and 6 – editable narrative structure – 7.3
· Resources and activities in PowerPoint: Phase 1 – Alice’s Adventures in Wonderland – orientations – 7.3; Phase 1 – representation setting – 7.3; Phases 1 and 2 – editable narrative structure – 7.3; Phases 1, 2 and 6 – reflection strategies writing – 7.3; Phases 1 to 4 – editing writing checklist – 7.3; Phase 2 – structural elements narrative – 7.3; Phase 2 – apostrophes possession – 7.3; Phase 2 – narrative voice introduction – 7.3; Phase 3 – characterisation antagonist – 7.3; Phase 3 – text annotations Alice Carroll – 7.3
· Scope and sequence: Year 7.
[bookmark: _Toc227240774]Target audience
[bookmark: _Toc145666042]This resource booklet is intended to support teachers and curriculum leaders as they develop contextually appropriate teaching and learning resources for the English K–10 Syllabus (NESA 2022). Teacher-facing material has been included as a ‘resource’, while student-facing material has been labelled ‘activity’ in this booklet.
[bookmark: _Toc227240775]When and how to use
These resources have been designed for Term 3 of Year 7. The program and associated materials can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the English K–10 Syllabus (NESA 2022) can be implemented.
The program and associated resources are not intended to be taught exactly as is presented in their current format. Teachers using this program and the associated materials should adapt these to suit their students’ needs, interests, abilities and the texts selected. The resources should be used with timeframes that are created by the teacher to meet the overall assessment schedules.
Some of the information is collated from relevant NESA and department documentation. It is important that all users re-read and cross-reference the relevant syllabus, assessment and reporting information hyperlinked throughout. This ensures the content is an accurate reflection of the most up-to-date syllabus content.
[bookmark: _Toc145666048][bookmark: _Toc151447414][bookmark: _Toc151632394][bookmark: _Toc171679719][bookmark: _Toc201056021]Teacher note: the blue feature boxes include instructions for the classroom teacher engaging with the activities and resources. They provide suggestions for how content could be delivered and links to additional resources. These notes should be removed before distributing activities and resources to students.
Student note: the pink feature boxes include information for students to develop and clarify their understanding about why they are engaging with specific activities. These notes could be edited or modified to suit the needs of students within your context.
[bookmark: _Toc227240776]Core texts and text requirements
[bookmark: _Toc166768190][bookmark: _Toc169692689]The core texts and their alignment to the text requirements are provided in their entirety or as the licenced extracts in the Core texts booklet. The name and details of each text, the syllabus requirement being addressed, points of note and a succinct overview of the texts and the reasons for their use in the teaching and learning program is provided.
[bookmark: _Toc227240777]Pre-reading – supporting all learners
Extensive pre-reading supports are provided for teachers. They are designed to support teachers in preparing for this teaching and learning program. Pre-reading materials that support multiple programs are available at Planning, programming and assessing English 7–10. Those relevant to this program include:
How to use the sample English assessments
Developing writing in English 7–10
Developing vocabulary in English 7–10.
[bookmark: _Toc179036824]Additional supports specific to this program are included below.
[bookmark: _Toc227240778]Conceptual programming for ‘Escape into the world of the novel’
The conceptual programming diagram has been included for teacher reference to showcase one approach to conceptual programming. There is a lead concept – genre and 2 supporting concepts – style and code and convention. The conceptual understanding is at the heart of the program and guides the teaching and learning experiences and formative and formal assessment. In this program, students are supported to consider the distinctive features of texts that make it unique and appealing to the reader. They will explore the connections between the fictionalised world constructed in the text, and the students’ own worlds. The choice of concepts here does not mean the program, resources and activities do not connect to other concepts. It means these are your driving force from which the teacher will build towards conceptual understanding and deep knowledge. The guiding questions and conceptual programming questions align with the concepts and represent the ideas that matter to subject English. This structure helps teachers move away from topic and text-based programs and towards conceptual, transferrable learning.
Figure 1 – conceptual programming outline for ‘Escape into the world of the novel’
[image: Conceptual programming triangle showing the lead concept, supporting concepts and assessment in focus.]
Conceptual understanding and Phases approach to learning
The diagram below is an adaptation of an approach signalled in Stern et al. (2017) for ‘uncovering’ (as opposed to ‘covering’) conceptual understanding so that students can transfer their learning to new situations. The learning sequences start with a conceptual question then guide students to deepen their interest and understanding by exploring an illustrative text or extract. In each subsequent sequence the conceptual question is deepened then explored through a new text or extract. Finally, students are supported to apply their learning to new situations.
Figure 2 – uncovering conceptual understanding (adapted from Stern et al. 2017)
[image: A diagram which represents the process of guiding students towards transfer based on successive conceptual questions and illustrative texts.]

[bookmark: _Toc227240779]Phase 1 – engaging with the unit and the learning community
In the ‘engaging with the unit and the learning community’ phase, students explore the unique relationship between themselves as readers and the evocative worlds created by the composers of fiction. Students will engage in structured reading and viewing activities. This will challenge and inspire them to consider themselves as readers and investigate what draws them personally into fictional worlds. Students are engaged conceptually through genre and characterisation in the idea of escape, and their relationship with fiction. Students begin exploring the purpose of fiction and how it attempts to engage the audience. Students practise writing by manipulating texts to deepen their awareness of prose fiction, and to reflect on the writing process.


[bookmark: _Toc227240780]Phase 1, resource 1 – preparing for reading the text
[bookmark: _Hlk151733078]Teacher note: prepare the article for your student cohort prior to reading. Depending on your students, this topic may be upsetting and should be omitted if required. The article Why millions of girls in Afghanistan can’t go to school (Boudjikanian 2022) can be accessed online, linked to a Google classroom or printed as a hard copy. Suggested activities to help students access the article are below.
Differentiation note: provide a one-paragraph teacher-created summary of the article written in a simplified language. Explain the context using a world map and images to locate Afghanistan and clarify key ideas such as ‘school’, ‘rules’ and ‘rights’.
Vocabulary activities
To prepare students for this text, the teacher could:
issue the glossary (following table) prior to reading and students find visual images to represent each term
use the glossary during the reading process to look up unfamiliar words
use the glossary for spelling activities
break students up into small groups, allocate each group a term, students research the term and report back to the class
support students to take notes while reading and record key ideas in the ‘Relevance to the article’ section of the table.
Table 1 – article glossary
	Term
	Definition
	Relevance to the article

	Afghanistan
	A country in central Asia next to India and Iran
	The country where the article is set

	Taliban
	An extreme Muslim group in Afghanistan
	

	hurdles
	Difficult problems to be overcome
	

	refugees
	People who flee a country often to escape political tensions
	

	Islamist extremist group
	A group of people who follow extreme religious beliefs
	A categorisation for the Taliban group

	waging
	To carry on a battle
	

	ousted
	Thrown out
	

	pandemic
	A disease that is experienced throughout the entire country or world
	

	violation
	The act of breaking the law or agreement
	

	plight
	A condition, state or situation
	


Extended reading suggestions
Prior to reading the article, it may be beneficial for students to conduct some wider reading on the topic or view a short documentary. Here are some possible research options.
Britannica Kids – Afghanistan and National Geographic Kids – Afghanistan – after reading these articles, students should choose information beneath a couple of the subheadings and complete a Dictogloss for each.
The Taliban’s takeover of Afghanistan, explained – after reading this article, students should use the 5 Whys process to think more deeply about the Taliban’s takeover of Afghanistan.
Afghanistan Anniversary (3:57) – after viewing the video, students complete a Think Pair Share activity to address a variety of discussion points, including how life has changed for those living in Afghanistan since the Taliban takeover and how life differs for those who have moved to Australia.


[bookmark: _Toc227240781]Phase 1, activity 1 – reading the news report text
Assisted reading suggestions
The teacher may organise or suggest one of the following ways of reading the text. Alternatively, the class may decide together. Options include:
teacher reads aloud and students follow along
students read in small groups, pairs or individually
teacher organises a small group reading and ensure there is at least one strong reader in each group
students to stop at key points to ask key questions and check for understanding. Suggested questions are provided below with the ‘Inferential analysis questions’
students complete a Jigsaw activity and chunk the text into small sections – different groups could be issued different sections to read and summarise.
Student activity – inferential analysis questions
Answer the following questions in your English book. You will need to use inferential thinking skills to interpret the additional layers of meaning created by the author’s use of connotation.
How do the opening sentences of the text immediately orient the reader into the concerns of the piece?
How do the final sentences conclude the key concerns of the piece?
What connotations are attached to the word ‘right(s)’ throughout the article?
How is a perspective about education conveyed through the text? Consider in particular how emotive language is used to communicate the perspective.
How does the text position the audience to reconsider their own perspectives on ‘right(s)’?


[bookmark: _Toc227240782]Phase 1, activity 2 – identifying the effect of language features in a text
Glossary: definitions of these techniques can be found in a Literary Terms glossary, such as ‘Literary Terms: A Practical Glossary’ by Brian Moon (2005).
Contextual vocabulary – precise words used in relation to the background or situation.
Emotive language – language that creates an emotional response.
Facts – proven truths about a topic.
Gaze – the relationship between the human subject of the text and the viewer through looking.
Headings and subheadings – words that are used at the top of a page or section to provide a title that explains what it is about.
Hyperlink – text, image, frame or button that when review will open another webpage, website, image, sound, document or application, such as email. Hyperlinks are often used within documents to link to other pages or sections.
Quotations – exact wording from the text or person can provide strong evidence of techniques or theme.
Rhetorical question – a question which does not require an (often obvious) answer. It is asked for the sake of emphasis or effect. A rhetorical question is a figure of speech.
1. Your group has been assigned a language feature to identify in the text.
Each group member should identify one example in the text.
Add your examples to the collaborative document.
Identify the effect of their use.
Table 2 – LEE table
	Language feature
	Evidence
	Effect

	Rhetorical question
	
	

	Emotive language
	
	

	Quotations
	‘Each person can do something, whether it be posting on social media, talking to your class about it, or starting conversations within your family,’ said Oates.
	This call to action from Oates gives readers a solution as to what they can do personally about the situation.

	Facts
	
	

	Hyperlinks
	
	

	Contextual vocabulary
	
	

	Gaze
	
	

	Heading and subheadings
	
	




[bookmark: _Toc227240783]Phase 1, activity 3 – benefits of reading
Teacher note: pause the clip Top 10 Benefits Of Reading Books (6:10) after each benefit to check for understanding. Use Option B to further support learners.
Option A
1. Use the first row of the table to record the main ideas from your viewing of view Top 10 Benefits Of Reading Books (6:10).
1. List your Top 5 reasons to read in order of preference.
Table 3 – benefits of reading
	Preference
	Top benefits of reading books
	Justification

	Main ideas
	
	

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	


Justify your choices in a paragraph.
Option B
1. Use the table to list your top 5 reasons to read in order of preference.
Table 4 – adjusted scaffold benefits of reading
	Five benefits of reading books
	Preference (1 to 5)

	Reading expands vocabulary.
	

	Reading improves your imagination.
	

	Reading reduces stress.
	

	Reading improves your knowledge.
	

	Reading improves your writing skills.
	


Now select your top 2 reasons and use the scaffold to write a paragraph.
Table 5 – sentence starter template
	Sentence stem
	Your answer

	The top 2 benefits of reading on my list were
	

	I chose
	

	as my first preference because I believe that
	

	I also think my second preference,
	

	is an important reason as
	

	I now understand that reading
	




[bookmark: _Toc227240784]Phase 1, resource 2 – preparing for Britannica Kids fiction article
Pre-reading resource: planning the ingredients for a good story
When you are cooking, your meals need particular ingredients, combined in a certain way, to ensure that they are good to eat. Similarly, stories need certain ingredients to guarantee that they will be interesting to the reader and get the writer’s message across to the audience.
Think about this question: What do you think are the essential ingredients that are needed to make a story a ‘good’ story?
Remember, your responses should be general enough that they can apply to all good stories. For example, if you write ‘dragons’ as an essential ingredient, this will mean any story without a dragon could not be considered a good story. Instead, if you like reading stories with dragons in them, you might like to think about what the dragon brings to the story. Is it an interesting or exciting character? Does it bring a sense of wonder or fantasy to the story? Does it bring excitement and action to the plot?
Teacher note: students should be provided with access to the Britannica Kids – fiction article after they have completed their initial brainstorm. A differentiated article Britannica Kids article – fiction (Kids), which also has read aloud capability, could also be used.


[bookmark: _Toc227240785]Phase 1, activity 4 – What makes a good story?
Teacher note: this activity and concept is based on Inferring meaning of unfamiliar words (Griffith University 2023). Similar to Phase 1, activity 3 – benefits of reading, the activity can be scaffolded by providing some initial ingredients or sentence stems.
This activity asks you to think about the elements, or ingredients, that go into making a story a ‘good’ story.
1. Copy the table into your English book and add in extra rows as needed.
Brainstorm your list of ‘ingredients’ in the first column. In brainstorming your list, you should consider:
1. the stories that you have enjoyed personally – what made them so enjoyable
popular stories and films that you have heard of – what do these have in common
stories that you have disliked – what was missing?
As you read the text for a second time, tick off all your brainstorm ingredients that are mentioned in the text in the second column.
Add any new ingredients to the third column.
In pairs, discuss which expectations were included and what was missed.
Table 6 – ingredients of fiction
	Ingredients brainstorm
	Identified in text
	Additional ingredients

	
	
	


An important skill when reading is to infer the meaning of unfamiliar words through context. The following steps will assist you in making meaning of these words. Use this strategy whenever you encounter unfamiliar words.
Re-read the Britannica Kids – fiction article.
Identify 2 unfamiliar words and write them in the second and third columns.
For each word, complete the process activities outlined in the first column.
Table 7 – steps for using contextual clues
	Process
	Unfamiliar word 1
	Unfamiliar word 2

	Identify an unfamiliar word.
	
	

	Identify its part of speech.
	
	

	Look at the words and sentences around it. Find its synonym or antonym in the text.
	
	

	Look at the information after the word to see if there is a clue to its meaning.
	
	

	Look to see if there is a smaller or more common word in the unknown word.
	
	

	Try a synonym in the sentence. Does it make sense?
	
	

	What is the inferred meaning?
	
	


[bookmark: _Toc137812698][bookmark: _Toc141886155]

[bookmark: _Toc227240786]Phase 1, resource 3 – fiction cards
Teacher note: cut up the provided cards and place each set in a paper bag. You will probably need 5 sets of cards depending on your class size. You may like to laminate the cards for future use.
Differentiation note: for an adapted set of cards, a broad example could be under the definition. For instance, under ‘Elements of conflict to create drama’, you could add ‘an argument or disagreement’. This would allow a talking point for Life skills learners to create extra context, then link to the concrete examples you provide in the resource booklet’s tables.
Table 8 – fiction cards
	Elements of conflict to create drama
	Use of figurative language

	Believable, memorable characters
	Sizzling starts

	Subplots of events
	Dynamic and interesting dialogue

	Detailed and descriptive setting
	Satisfying endings

	Strong voice (allows responder to understand the character’s perspective)
	An insightful theme or message

	Interesting literary world
	Draws an emotional response from the responder




[bookmark: _Toc227240787]Phase 1, resource 4 – categorising texts
Teacher note: print a set of sample texts and a set of categories for each student pair from the following tables. Each pair should match the text with the correct category. At the completion of this activity, students should discuss their choices and any anomalies they identify. Note that the amount of text and the number of cards can be adjusted to suit class context.
Table 9 – sample texts
	Sample texts

	WENDY. Of course it’s awfully fascinating! Would you teach John and Michael to fly too?
PETER (indifferently). If you like.
WENDY (playing rum-turn on JOHN). John, wake up; there is a boy here who is to teach us to fly.
JOHN. Is there? Then I shall get up. (He raises his head from the floor.) Hullo, I am up!
WENDY. Michael, open your eyes. This boy is to teach us to fly.

	PLAIN MUFFINS
2 cups flour
3 1/2 teaspoons baking powder
1/2 teaspoon salt
2 tablespoons fat
1 to 2 tablespoons sugar
1 egg
1 cup milk
Break the egg into a mixing bowl, beat it. Add the milk to it. Melt the fat, add it to the egg mixture. Measure the dry ingredients thoroughly. Add them (through a sifter) to the other ingredients. Mix quickly and thoroughly and drop into buttered muffin pans. Bake in a hot oven (200 degrees Celsius) from 25 to 30 minutes.

	Remembrance Day (also known as Poppy Day or Armistice Day) is observed on 11 November each year to recall the end of hostilities of World War I in 1918. Hostilities formally ended ‘at the 11th hour of the 11th day of the 11th month’, in accordance with the Armistice, signed by representatives of Germany and the Entente at about 5:15 am that morning. The war officially ended with the signing of the Treaty of Versailles on 28 June 1919.

	[image: Comic image with the title Onward! And Faster!!!]

	Bedtime by Lizzie Lawson
“It’s bedtime, bedtime, Cissy dear,
        It’s time to put away,
    Your little Noah’s ark dear
        Until another day,
    You know it isn’t right at all
        To tire yourself with play.”

	The woman was about 180 centimetres tall with a slender build. She was Caucasian with a pale coloured skin tone. The woman had shoulder length, straight blond hair that was pulled back in a ponytail. Her eyes were large and green in colour.

	Nearly all the sports practised nowadays are competitive. You play to win, and the game has little meaning unless you do your utmost to win. On the village green, where you pick up sides and no feeling of local patriotism is involved, it is possible to play simply for the fun and exercise: but as soon as the question of prestige arises, as soon as you feel that you and some larger unit will be disgraced if you lose, the most savage combative instincts are aroused. Anyone who has played even in a school football match knows this. At the international level sport is frankly mimic warfare.

	When Dorothy stood in the doorway and looked around, she could see nothing but the great gray prairie on every side. Not a tree nor a house broke the broad sweep of flat country that reached the edge of the sky in all directions. The sun had baked the plowed land into a gray mass, with little cracks running through it. Even the grass was not green, for the sun had burned the tops of the long blades until they were the same gray color to be seen everywhere. Once the house had been painted, but the sun blistered the paint and the rains washed it away, and now the house was as dull and gray as everything else.

	Across the Risen Sea by Bren MacDibble is a rollicking adventure story that follows the journey of Neoma and her family as they fight for survival in a near-future world where rising sea levels have transformed the land. A story of determination and community, we follow the story of this fierce girl who will do everything to protect those she loves. Recommended for pre-teens or young adults, I give this book a 4 out of 5 rating.

	Who wants to be the most successful school in the region? Who wants to win the debating championship? Who wants to go down in history as the school’s best competitors? If you answered yes, then we are seeking your assistance. As a school, it is important we step up to these opportunities, showcase our abilities and prove to everyone that we are the best! So, who is with me? Sign up at lunch time today.


The next table contains the category cards.
Table 10 – category cards
	Categories

	Narrative story

	Poem

	Procedural text – recipe

	Description

	Comic strip

	Non-fiction historical text

	Play script

	Essay

	Book review

	Speech
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[bookmark: _Toc227240788][bookmark: _Hlk142986797]Phase 1, resource 5 – using the Frayer model
Teacher note: prompt students to ask clarifying questions in relation to the terminology. Students may need some of the language explained or defined. A Frayer model can be used to assist students in developing a deeper understanding of a word. For a version of this template that you can edit, visit the Department’s page Frayer diagrams. The Frayer model, as pictured below, has been adapted from Closing the Vocabulary Gap (Quigley 2018:155).
The Frayer model is a graphic organiser that can help us unpack unfamiliar vocabulary we encounter in texts. To use the Frayer model, we complete the following steps:
1. Place the target word – the word you would like to understand – in the middle square of the diagram. Look up the definition of the target word in a dictionary. Choose the most appropriate definition and re-write it in your own words.
2. In the ‘characteristics’ section of the diagram, write down words or phrases that you have come across in the dictionary definition that give us more of an idea of the target word.
3. To consolidate your understanding of the word, use it in a sentence.
4. To consolidate understanding, look for non-examples to include in the last section of the diagram.
Figure 4 – Frayer model with definitions
[image: Frayer model word map.]
The below diagram is an example of using the Frayer model for the word ‘personification’.
Figure 5 – example Frayer model for the word ‘personification'
[image: Frayer model word map.]
1. Explore the word ‘escape’ using the Frayer model.
Figure 6 – Frayer model for the word ‘escape’
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[bookmark: _Toc227240789]Phase 1, activity 5 – representations of landscapes and landforms in film
Teacher note: select a short clip from one of the suggested films to show the class. It should be selected based on your understanding of locations with which your students would most likely be familiar. Add extra texts or delete the texts listed if they are unfamiliar to students.
Student activity instructions
Reflect on when you have been to the location in real life or seen the location on the news or other media. Note your observations in the second column.
View the film clip.
In the fourth column, note down how the location is represented in the text – use adjectives and 5 senses.
Table 11 – representations of landscapes and landforms in film
	Australian location
	Real life or own perception of the location
	Film
	How the location is represented in the text (literary world)

	Sydney Harbour
	
	Finding Nemo Arrival To Sydney (2:47)
	

	Mount Warning
	
	Ferngully (5:13)
	

	Northern Australian rainforest
	
	Crocodile Dundee (2:40)
	

	Australian countryside or farm
	
	Babe (2:12)
	

	Dampier, Pilbara region of Western Australia
	
	Red Dog (2:21)
	

	Sydney and Bellingen
	
	Danny Deckchair (2:14)
	





[bookmark: _Toc227240790]Phase 1, activity 6 – prepositions and prepositional phrases
Glossary
Preposition – a word that begins an adverbial phrase or an adjectival phrase indicating time, place, manner, causality, for example, in, on, after, before, by, under, over, of, through.
Prepositional phrase – units of meaning within a clause that begin with a preposition. They indicate how, when, where or why, for example, ‘She ran into the garden’, ‘He is available from nine o’clock’.
1. View Meet the preposition | The parts of speech | Grammar | Khan Academy (3:48).
1. Identify the prepositions in the following sentences:
1. Amanda’s dog is inside its kennel.
During the carnival, Simon lost his shoe.
The horse galloped over the road and into the paddock.
The koala climbed up the tree.
Yesterday, I ate chips.
View Prepositional phrases | The parts of speech | Grammar | Khan Academy (5:37).
8. Highlight the prepositional phrase and bold or circle the prepositions in the following sentences:
1. The man on the stage is a fantastic actor.
Junior hides under the bed.
After the show, we went to the museum.
Mum was hiding our presents in the cupboard.
Mark went skating with his friend.
Without asking permission, Sam wrote his name on the board.

[bookmark: _Toc227240791]Phase 1, resource 6 – prepositions and prepositional phrases answers
1. Identify the prepositions in the following sentences:
1. Amanda’s dog is inside its kennel.
During the carnival, Simon lost his shoe.
The horse galloped over the road and into the paddock.
The koala climbed up the tree.
Yesterday, I ate chips.
2. Highlight the prepositional phrase and bold or circle the prepositions in the following sentences:
1. The man on the stage is a fantastic actor.
Junior hides under the bed.
After the show, we went to the museum.
Mum was hiding our presents in the cupboard.
Mark went skating with his friend.
Without asking permission, Sam wrote his name on the board.


[bookmark: _Toc227240792]Phase 1, resource 7 – interactive writing
Teacher note: the teacher might like to trial the ‘Interactive writing’ technique (Daffern and Mackenzie 2020) as an introduction to this task. Interactive writing is a co-constructed writing strategy which aims to support student brainstorming and compositional skills. The teacher orchestrates class discussion and shares the pen with students, while guiding the collective text towards the skills and outcomes desired.
A routine for an interactive writing lesson will involve the following steps:
1. The teacher curates a class brainstorm of ideas about setting, character and other features of the orientation on a graphic organiser.
The teacher uses a black marker and students a coloured one to contribute. Teacher thinks aloud and asks guiding questions such as ‘What might the character be doing at this point?’
The teacher leads the co-construction of the text using class ideas. Students are invited, strategically, to contribute, while the teacher corrects errors and guides the writing so that students practise new skills and demonstrate known ones. Teacher encourages, in particular, use of target vocabulary and syntax from this Phase.
The teacher continues a think aloud through the entire process to demonstrate text creation and cycles of evaluation and re-drafting.
Opportunities for reading aloud the developing text are set up by the teacher.
The teacher guides completion of co-constructed text and supports students to increasingly write words, phrases and clauses independently.
At a key point, the teacher invites students to continue independently or to write their own versions.


[bookmark: _Toc227240793]Core formative task 1 – imaginative orientation
Teacher note: guide students through each of the activities with explicit focus on the sample reflective activities to build self-monitoring capacity.
This task will give you an opportunity to explore ways to craft an orientation that enables the responder to ‘escape’ into the text.
Writing an imaginative orientation
1. Use the ideas from the Eerie encounter game to craft an orientation for your own story. Your orientation should be approximately 100 to 200 words in length.
1. You may like to use the scaffold below to assist your writing.
1. Examples have been included for each language or structural device provided.
1. Put your own example in the third column and use it in your full piece if you like it (you may need to adjust it slightly to fit).
1. Don’t forget to start with an action!
1. Type or write your orientation in full on a separate document for peer editing.
Table 12 – writing scaffold
	Language checklist
	Example
	Your text

	Action
	Whack! The branch slapped me across the face hard … real hard.
	

	Dialogue
	‘Help me!’ I yelled as I raced across the paddock.
	

	Description
	Its face (or what I thought was its face) drooped down to brush against the burnt grass as it turned towards me.
	

	Describe what is happening
	I couldn’t believe it! Right there in front of me stood a creature I had never seen before – not on television or even in a book.
	

	Introduce protagonist
	How could I, just a school kid, be in this situation? I should be sitting back at home with a mouthful of chips and Grand Theft Auto blasting on the TV. I can tell you, this is not my idea of fun.
	

	Establish setting
	But here I am … somewhere in the middle of nowhere smack bang in a paddock filled with corn stalks with no idea of how to get home.
	

	Use figurative language (SHAAMPOO)
Simile
Hyperbole
Alliteration
Assonance
Metaphor
Personification
Oxymoron
Onomatopoeia
	The night was as black as soot.
It was bigger than a skyscraper.
As always, Alex answered the alarm.
A small call rang out.
A tsunami of emotions hit me.
The branch clawed at my face.
It was a bright night.
‘Whoosh!’
	


Use the checklist to ensure you have included appropriate features of an engaging orientation.
Table 13 – checklist for an engaging orientation
	Technique
	Used

	I have used an action, dialogue or description in the first sentence.
	

	My opening sentence grabs the responder’s attention.
	

	I have used vivid language (adjectives, adverbs, figurative language).
	

	I have introduced the audience to my protagonist.
	

	I have established some form of setting.
	

	My introduction has between 5 to 10 sentences.
	

	I have checked for accurate spelling and punctuation.
	


Look at the sample writing task and self-reflection. Does yours look similar?
Sample writing task for Core formative task 1 – imaginative orientation
There was a bright light and a spaceship landed on the ground in front of me. My friend Pete said we had to hide but I didn’t want to. He’s a big scaredy pants so he ran off. I just stood there and looked at the ship. It was grey and shaped like a frisbee. I touched it and it was smooth and cold. Then it moved. I stepped back and heard a big noise. A big door opened and three strange creatures walked down the ramp. I thought it was cool but I was a bit nervous of what would happen.
Sample self-reflection for Core formative task 1 – imaginative orientation
This is a sample of self-reflection. Do you think it has enough detail? Annotate ideas to provide more information.
Table 14 – sample checklist for an engaging orientation
	Technique
	Used

	I have used an action, dialogue or description in the first sentence.
	Kind of

	My opening sentence grabs the responder’s attention.
	Yes – spaceship 

	I have used vivid language (adjectives, adverbs, figurative language)
	Not really

	I have introduced the audience to my protagonist.
	Kind of

	I have established some form of setting.
	Not really

	My introduction has between 5 to 10 sentences.
	Yes

	I have checked for accurate spelling and punctuation.
	Yes


Swap your work with a peer and provide feedback on each other’s work using the peer feedback scaffold. If the technique has been used, identify it and write it in the third column. If it has not been used, make a suggestion in the third column instead.
Table 15 – peer feedback scaffold
	Language device or feature
	Used
	Example or suggestion for improvement

	Action, dialogue or description has been used in the first sentence.
	
	

	Opening sentence grabs the responder’s attention.
	
	

	Vivid language (adjectives, adverbs, figurative language) has been used.
	
	

	The protagonist has been introduced.
	
	

	Setting has been established.
	
	

	Introduction has between 5 to 10 sentences.
	
	

	Accurate spelling and punctuation.
	
	


Sample peer feedback for Core formative task 1 – imaginative orientation
Consider how the sample peer feedback could be used to improve the sample writing task for Core formative task 1 – imaginative orientation. What do you think are the 2 most important suggestions the writer should use?
Table 16 – sample peer feedback scaffold
	Technique
	Used
	Example or suggestion for improvement

	Action, dialogue or description has been used in the first sentence.
	No
	A blinding light flashed in front of me.

	Opening sentence grabs the responder’s attention.
	No
	Start with dialogue – for example: ‘Whoah! What’s that?’ Pete yelled as a blinding light flashed in front of us.

	Vivid language (adjectives, adverbs, figurative language) has been used
	No
	Use show don’t tell and SHAMPOO.

	The protagonist has been introduced.
	Sort of
	‘I’ – we know his friend is Pete and the protagonist is braver than Pete – could add in some more information.

	Setting has been established.
	No
	Where are you? Describe this in your introduction. For example: I was standing in the middle of the local cricket pitch. You could tell it hadn’t had a lick of water for quite some time as my steps had crunched as I paced across it.

	Introduction has between 5 to 10 sentences.
	Yes
	No changes needed.

	Accurate spelling and punctuation.
	Almost
	There 
Capital letter for person’s name – Pete.
Use dialogue.
Proofread your work carefully.


Now look at your own feedback. Does it have sufficient detail? If not, give it back to your peer for additional feedback.
When you have enough feedback, select the 2 most important feedback suggestions and improve your writing.
Now read the sample improved piece of writing. Is it better? Can you highlight the parts where feedback was used?


[bookmark: _Toc227240794]Phase 1, resource 8 – sample improved orientation
Sample improved piece of writing for Core formative task 1 – imaginative orientation
[bookmark: _Hlk151737529]‘Whoah! What’s that?’ Pete yelled as a blinding light flashed in front of us.
I couldn’t believe my eyes as a disc as big as a giant’s frisbee hovered above us. We stood frozen in place as we peered up at this miraculous sight. We were standing smack bang in the middle of the local cricket pitch. You could tell we hadn’t had a lick of rain for quite some time as my steps had crunched as I paced across it. Now, as the giant frisbee drew nearer, I worried the intense heat bouncing off it, would set the whole town on fire.
‘Jeez, Max! What are you doing just standing there? We’ve got to get out of here!’ yelled Pete as he spun on his heels to escape. Pete’s always been a big wuss – when he was 5, we went to a circus and he ended up crying like a baby because the clown came up to him and shook his hand. So it didn’t really surprise me that he was now just a fleeting shadow in the distance beyond the outer fence of the cricket grounds.
[188 words]


[bookmark: _Toc227240795]Phase 1, resource 9 – additional strategies for introducing a novel
Teacher note: introducing a text can be done using a range of different approaches. It is not an expectation that students complete all the suggested activities. The following strategies could be used for any text being studied. The focus is on supporting students to collect information, make and refine predictions about the text and deepen their understanding of context.
General strategies
Understanding context – revisit prior understanding of the term ‘context’. 
Context – an environment or situation (social, cultural or historical) in which a text is responded to or created. Or wording surrounding an unfamiliar word, which a reader or listener uses to understand its meaning.
Research the contextual setting of the text and create a presentation or brochure to demonstrate learning. Students could include:
a setting description
a suburb/venue map
things to do in the area
demographics
the cultural beliefs of members of the local population.
View or listen to an interview with the author and make predictions about the connection between the interview content and the novel.
Visit a related location (in-person or virtually) to gain background knowledge.
Listen to a guest speaker discuss the significance of a location or plot point from the story.
Visit a museum related to the text and guide students as they examine images, recordings and artifacts.
Curate a gallery walk – the teacher can select a series of objects, images, excerpts from non-fiction texts or other items and guide students as they examine the materials.
Novel suitcase
Teacher note: the philosophy of this activity is to engage students in the text and inspire a desire to read it. Therefore, the teacher should attempt to be creative in their choices and presentation. The number and type of items can be varied to suit the class context.
A ‘novel suitcase’ is a way of introducing a topic to the class. In the case of a novel, it can hold items that represent setting, characters and events. The aim is to engage students in wanting to find out more about the text being studied as well as to help them make predictions about what the book is about.
The suitcase should contain 5 items (either literal or inferential depending on class context) that represent the text being studied. Each item is removed from the ‘suitcase’ and students reflect on what it could represent about the story. Students can do this in a number of ways:
think individually and record their ideas
share with their pair
share what each represents as a class
class plenary – what might the book be about?
write a list of ideas.
Table 17 – suggestions for Across the Risen Sea suitcase items and their possible representations
	Item for suitcase
	Possible representations

	A map
	Journeys, adventure

	Picture of a rusty old bus
	Journeys, family, outdated technology

	Picture of a flooded town
	Climate change, danger, the power of water

	Fishing rod
	A pastime but also an activity linked to survival

	Electric wires
	Energy, technology, danger


Prediction chart
Teacher note: the NSW Centre for Effective Reading provides resources that guide assessment processes and teaching strategies that support all students, especially those with reading difficulties. The ‘making predictions’ template for this activity has been adapted from page 15 of the Comprehension Handbook (a downloadable PDF).
1. Complete the table with your initial predictions based on the cover of the book.
1. Read the blurb of the book and add to your predictions.
1. Read the opening 7 pages of Across the Risen Sea and add to or amend your predictions.
Table 18 – making predictions template
	Text feature
	What I see
	Prediction

	Title of the novel
	
	

	Illustrations on the front cover
	
	

	Colours used
	
	

	Font
	
	

	Blurb content
	
	

	Blurb layout
	
	

	Orientation
	
	




[bookmark: _Toc227240796]Phase 1, resource 10 – list of prediction words from Across the Risen Sea
Teacher note: this resource aligns with the student activity in Phase 1, activity 7 – parts of speech. To support specific class and student needs the teacher may stop the playback of listening tasks to allow time to check understanding or take notes. The teacher may review target parts of speech prior to the following activity and provide a glossary for students to use.
Differentiation note: students requiring extension could complete a Frayer diagram using some, all of the Tier 2 words from the list (Phase 1, resource 5 – using the Frayer model).
1. The teacher reads an extract from the text (first page of chapter 1 ‘This off day’).
1. The teacher reads the specific words to the class, allowing enough time for the students to decide which column it belongs to in the table in Phase 1, activity 7 – parts of speech. (It may be necessary to re-read the word in its sentence for students to identify its part of speech.)
1. Check the answers at the end of the activity and reinforce why each word belongs in each category.
Table 19 – list of words with answers
	Word
	Part of speech
	Word
	Part of speech

	Rusty Bus
	proper noun
	friend
	noun

	beach
	noun
	swimming
	verb

	Margy
	proper noun
	Neoma
	proper noun

	grouchy-tired
	adjective
	gasping
	verb

	sea
	adjective or noun
	newborn
	adjective

	Jaguar
	proper noun
	sweaty
	adjective

	scrambles
	verb
	buzzing
	verb

	loo
	noun
	salvagers
	noun




[bookmark: _Toc227240797]Phase 1, activity 7 – parts of speech
Definitions
Nouns: refer to a person, place or thing.
Verbs: refer to the actions of the subject of the sentence.
Adjectives: enrich a sentence by describing nouns.
1. As your teacher reads individual words from the novel, list the words in the correct column.
Table 20 – parts of speech
	Nouns
	Verbs
	Adjectives

	
	
	




[bookmark: _Toc227240798]Phase 1, activity 8 – matching vocabulary to story elements
1. In pairs, use the words you have been given to categorise the elements or ingredients of the story. Some have been done for you – you will need to add in the remaining words.
Table 21 – vocabulary and elements matching
	Elements or ingredients of a story
	Words from the novel

	Setting – the time and place where the story is set
	Rusty Bus

	Plot – the events that happen in the story
	scrambles

	Characters – who is in the story
	Neoma





[bookmark: _Toc227240799]Phase 1, resource 11 – creating predictive sentences
The below table can be used to support student understanding (or review) of sentence types that could support a student to write predictive sentences about the novel.
Table 22 – glossary of sentence terminology
	Terminology
	Meaning
	Effect
	Example

	Appositive
	A noun, or noun group, that immediately follows and renames another noun to clarify or classify it.
	Used to reduce wordiness, add detail, and add syntactic variety to a sentence. 
	The setting, a drowned world, might mean that the novel is set in the future.

	Compound sentence
	Two simple sentences joined by a coordinating conjunction such as ‘and … so … or’.
	Reduces wordiness and is used to compare things or show a cause-and-effect relationship.
	The main characters are teenagers so the story could be about growing up.

	Complex sentence
	An independent clause joined to a dependent clause with a subordinating conjunction.
	Creates sophistication in writing by adding more information.
	Although Neoma is young, she is fierce and independent.

	Dependent clause
	A phrase that doesn’t make sense on its own and starts with a subordinating conjunction.
	Adds additional or clarifying information to a sentence.
	Neoma is young.

	Independent clause (simple sentence)
	Has a noun and a verb and makes sense.
	Provides information.
	She is fierce and independent.

	Subordinating conjunction
	A word or phrase that links a dependent clause to an independent clause.
	Indicates that a clause has informative value to add to the sentence's main idea, signalling a cause-and-effect relationship or a shift in time and place. 
	After, although, as, when, while, until, because, before, if, since

	Modal verbs
	Words that add to or modify the sense of the main verb.
	Indicates possibility or the level of certainty.
	Might, could, should





[bookmark: _Toc227240800]Phase 1, resource 12 – genre
Teacher note: English textual concepts posters are available for download on the NSW Education English K–12 webpage. Students will explore genre in greater detail in a later phase.
1. Students view the Department of Education resource Understanding genre video (3:00).
1. In pairs or individually, they create a definition for genre in their English books.
1. Students examine the poster and annotate any additions to their definition.
Figure 7 – genre poster
[image: Illustration featuring a woman in a blue dress holding a lasso and magnifying glass, standing on a red rocket, with text explaining genre as a way to group texts by form and function. The design emphasises understanding genre to anticipate text characteristics.]
[bookmark: _Toc227240801]Phase 1, activity 9 – genre match
Teacher note: students learning English as an additional language or dialect (EAL/D) may have limited understanding of these texts, which are popular in the Western canon. This activity may be a good opportunity to allow for EAL/D learners to draw on examples of texts from their first languages to demonstrate their understanding of the concept of genre. 
Differentiation note: reduce the number of items for the genre match and use different font types in each column.
1. Match the genre with the correct description and example text. You may like to do this by colouring the matching components for each genre in one colour.
Table 23 – genre match
	Genre
	Description
	Example text

	Adventure
	A story where the reader has to solve a puzzle
	One of Us Is Next – Karen M McManus

	Science fiction
	A story about future technology, time or space travel
	Barack Obama – Barack Obama

	Thriller or suspense
	A story about fantastic events and magical creatures
	Harry Potter and the Philosopher’s Stone – JK Rowling

	Humorous or comedy
	A coming-of-age story where the main character shows growth or maturity
	The Hunger Games – Suzanne Collins

	Mystery or detective
	A story about an exciting journey for the main character
	Snow White and the Seven Dwarves – The Brothers Grimm

	Love story or romance
	Story set in a futuristic world that has obvious shortcomings
	The Lightning Thief (Percy Jackson and the Olympians) – Rick Riordan

	Legend
	A story about someone’s life written by someone else
	Bridge to Terabithia – Katherine Paterson

	Fable
	Horror stories about crime or murder
	The Adventures of Sherlock Holmes – Sir Arthur Conan Doyle

	Biography
	A fictional story where the main characters are non-human
	Diary of a Wimpy Kid – Jeff Kinney

	Fairytale
	A funny story with a happy ending
	A Wrinkle in Time – Madeleine L'Engle

	Autobiography
	A romantic story about love and relationships
	The Hare and the Tortoise – Aesop

	Bildungsroman
	A story about someone’s life written by that person
	50 Cent – JJ Vance

	Dystopian
	A traditional story about heroes from the past
	Love from Scratch – Kaitlyn Hill




[bookmark: _Toc227240802]Phase 1, resource 13 – genre match answers
The correct responses for the genre match activity are below.
Table 24 – genre match answers
	Genre
	Description
	Example text

	Adventure
	A story about an exciting journey for the main character
	Harry Potter and the Philosopher’s Stone – JK Rowling

	Science fiction
	A story about future technology, time or space travel
	A Wrinkle in Time – Madeleine L'Engle

	Thriller or suspense
	Horror stories about crime or murder
	One of Us Is Next – Karen M McManus

	Humorous or comedy
	A funny story with a happy ending
	Diary of a Wimpy Kid – Jeff Kinney

	Mystery or detective
	A story where the protagonist has to solve a puzzle
	The Adventures of Sherlock Holmes – Sir Arthur Conan Doyle

	Love story or romance
	A romantic story about love and relationships
	Love from Scratch – Kaitlyn Hill

	Legend
	A traditional story about heroes from the past
	The Lightning Thief (Percy Jackson and the Olympians) – Rick Riordan

	Fable
	A fictional story where the main characters are non-human
	The Hare and the Tortoise – Aesop

	Biography
	A story about someone’s life written by someone else
	50 Cent – JJ Vance

	Fairytale
	A story about fantastic events and magical creatures
	Snow White and the Seven Dwarves – The Brothers Grimm

	Autobiography
	A story about someone’s life written by that person
	Barack Obama – Barack Obama

	Bildungsroman
	A coming-of-age story where the main character shows growth of maturity
	Bridge to Terabithia – Katherine Paterson

	Dystopian
	Story set in a futuristic world that has obvious shortcomings
	The Hunger Games – Suzanne Collins




[bookmark: _Toc227240803]Phase 1, activity 10 – How does genre engage responders?
Teacher note: when showing films or film clips, you must ensure that the classification is appropriate for your students. You may like to use the Text selection notification provided on the Department’s website. If you have not done so already, please review the Controversial issues in schools procedures for use.
1. As you view each clip, identify its genre. Remember, some clips may have several genres.
Write down at least 2 conventions you notice in the clip that fit the genre.
Indicate whether this particular genre invites you into the text with a ‘Yes’ or ‘No’.
Consider: has your opinion on your favourite genre changed?
Complete the favourite genre form.
Table 25 – genre and conventions in film
	Film clip
	Genre
	Conventions
	Invites me in? Yes or No

	The Rescuers Trailer (2:22) (G)
	
	
	

	Rio Trailer (2:06) (G)
	
	
	

	WALL·E Trailer (2:31) (G)
	
	
	

	The Nightmare Before Christmas Trailer (1:25) (G)
	
	
	

	The Great Mouse Detective Trailer (1:15) (G)
	
	
	

	The Swan Princess Trailer (2:14) (G)
	
	
	


[bookmark: _Toc227240804]Phase 1, resource 14 – answers for how genre engages responders
Potential answers are below, but these responses are not absolute.
Table 26 – genre and conventions in film answers
	Film clip
	Genre
	Conventions
	Invites me in? Yes or No

	The Rescuers Trailer (2:22) (G)
	Adventure
	Journey to find something
Danger, antagonist
Pass test to succeed
	

	Rio Trailer (2:06) (G)
	Comedy
	Humorous jokes
Slapstick comedy
	

	WALL·E Trailer (2:31) (G)
	Science fiction
	Out of space
Robots
Astronauts
	

	The Nightmare Before Christmas Trailer (1:25) (G)
	Horror
	Talking living house
Dark features
Scary music
	

	The Great Mouse Detective Trailer (1:15) (G)
	Crime or detective
	Solve a puzzle
Detective
Problems to be dealt with
	

	The Swan Princess Trailer (2:14) (G)
	Romance
	Feelings between 2 people
Loss and finding someone
Soul mates
	




[bookmark: _Toc227240805]Phase 1, activity 11 – the explanation game
1. In your group, ask yourselves: How are we invited to escape into texts through genre?
1. Each group member can record their initial observations in the first column.
Work together to complete the rest of the columns.
Select your best idea to share with the class.
Table 27 – the explanation game
	Initial observation – how am I invited into the text?
	Explanations or hypotheses – how does it do this?
	Reasons or justifications – why does it do this?

	
	
	

	
	
	

	
	
	

	
	
	




[bookmark: _Toc227240806]Phase 1, activity 12 – response to the novel’s orientation
1. After reading the novel’s orientation, complete the table with the relevant information.
Table 28 – initial response to the text
	Stimulus question
	Response

	What genre is the novel?
	

	Where is it set?
	

	What is the context of the story?
	

	What was the most interesting part of the orientation?
	


Write a personal reflection responding to the question: how are we invited to escape into texts? Use the following prompts to guide your response:
In what ways does the novel appeal to you? Why?
Does the setting and context allow you to feel familiar with the plot? Explain.
Can you see similarities to things in your own life? Discuss.
How important is the genre in inviting or engaging you in the text?
Do you think you can ‘escape’ into this book? Why or why not?


[bookmark: _Toc227240807]Phase 2 – unpacking and engaging with the conceptual focus
In the ‘unpacking and engaging with the conceptual focus’ phase, students begin to explore the conceptual focus of the program – the ways in which narrative and characterisation invite an escape into the worlds of fiction. They investigate how their experiences of reading fiction are influenced by the choices made by writers in their use of the codes and conventions of imaginative writing. Students will begin their engagement with a core text and respond to a range of model texts to develop an informed personal perspective. They will investigate how an exploration of these worlds can lead to a broadening engagement with others, the world and their understanding of their own personal, emotional and intellectual responses.
Students will consider the way that narrative elements such as rising tension, and aspects of characterisation such as the choice of point of view, create effective narratives. They experiment with these features in their own writing and reflect on the impacts of their own choices as the composers of imaginative texts.
Building from Stage 3, students should understand how narrative conventions engage the reader and apply this understanding when creating texts. They analyse how patterns in narratives set up expectations and experiment with these patterns in their own writing. From early in Stage 4, students will continue to refine their reflective writing and deepen their understanding of the recursive nature of the writing process as they will experiment with elements of narrative.


[bookmark: _Toc227240808]Phase 2, resource 1 – villains revealed
Teacher note: this activity is intended as a short stimulus, and it may not be necessary to view all scenes. A curated student-led discussion (students must receive teacher approval before discussing a text) of their viewing experiences may be more appropriate. PG classified content can be shown with parental permission and in alignment with the Controversial issues in schools procedures. Examples that demonstrate the villain being revealed either at the end or at the beginning of a scene include: 
· Scooby-Doo! – there is a reveal in most episodes. See, for example, the Unmasking Classic Villains Compilation | WB Kids (25:20).
· Note that Murder, She Wrote, Murder on the Orient Express (1974) and Young Sherlock are all PG-rated and certain scenes can only be shown with parental permission and in alignment with the Controversial issues in schools policy.
Discussion prompts for teacher-directed discussion:
1. Do you enjoy stories more or less if you know who the villain is from the beginning?
1. The narrative usually increases in intensity before the villain is revealed (or a false reveal). What makes for good ‘narrative structure’ in this situation? (The teacher may check understanding of key terminology here. Note the conventions association with ‘rising tension’ is introduced in a later activity.)


[bookmark: _Toc227240809]Phase 2, activity 1 – match and sort
Teacher note: this activity can be adjusted by providing half the class with the structural elements of narrative and the other half with the definitions. Students move around the classroom to find their ‘match’. When all have been matched correctly, all students complete the table below. This activity has been adapted from Stage 5 reading – Text structure and features.
1. Match the structural elements of narrative in the column on the left, with the definition or purpose in the column on the right.
Table 29 – match and sort activity student activity
	Structural element of narrative
	Definition

	Title
	The historical and geographical location in which the story takes place.

	Orientation
	The point in a narrative where the conflict or tension is at its highest intensity.

	Setting
	A struggle between 2 opposing forces. It can be internal; a character may experience struggle with themselves. It can be external; a character may struggle with another character or a situation.

	Characters
	A short phrase or word that reflects the theme or premise of the text.

	Complication
	Occurs after the climax or complication, when the point of tension eases.

	Conflict
	The events leading to a complication or to the climax (in a story, a chapter of extended prose, or a novel).

	Rising tension
	The people, animals or entities in the text.

	Climax
	Occurs after the climax or complication, when the point of tension eases.

	Falling tension
	An event that significantly challenges the character(s). The tension rises to this point, then resolves before further tension. An effective complication must change the course of the story and challenge the protagonist’s ‘desire line’.

	Resolution
	Introduces characters and setting. May fill in relevant background information or hint at the narrative arc or instigating problem of the story.


Teacher note: the correct answers have been provided below.
Table 30 – match and sort activity teacher answers
	Structural element of narrative
	Definition

	Title
	A short phrase or word that reflects the theme or premise of the text.

	Orientation 
	Introduces characters and setting. May fill in relevant background information or hint at the narrative arc or instigating problem of the story.

	Setting
	The historical and geographical location in which the story takes place.

	Characters
	The people, animals or entities in the text.

	Complication 
	An event that significantly challenges the character(s). The tension rises to this point, then resolves before further tension. An effective complication must change the course of the story and challenge the protagonist’s ‘desire line’.

	Conflict
	A struggle between 2 opposing forces. It can be internal; a character may experience struggle with themselves. It can be external; a character may struggle with another character or a situation.

	Rising tension
	The events leading to a complication or to the climax (in a story, a chapter of extended prose, or a novel).

	Climax
	The point in a narrative where the conflict or tension is at its highest intensity.

	Falling tension
	Occurs after the climax or complication, when the point of tension eases.

	Resolution
	The outcome of a complication that then sets up new rising tension.




[bookmark: _Toc227240810]Phase 2, resource 2 – transcript for Not in the Lesson Plan
Not in the Lesson Plan (reproduced with permission from The Moth website)
James Hamilton
[00:00:19] When I was 23, I was going into my second year of teaching, and I was obsessed with being an excellent teacher. Like, I had a chip on my shoulder about it, and I had a chip on my shoulder about it because my first year of teaching had not gone that well. And the general vibe with the veteran teachers was that I couldn't cut it. Like, at some point in the last year, they maybe concluded that I didn't have my stuff together. I don't know if it's because I was so young or because I was so inexperienced or maybe because I clearly didn't own an iron, and all my shirts were very wrinkled … um …
[00:01:08] So, going into year two, every day, walking into my fourth-grade classroom was a chance for me to, like, show a new group of kids and prove to all these other teachers that I had my stuff together. Like, you know, every time we had to walk out on the hall, my lines were the straightest, my lesson plans were the most thorough, and while I didn't buy an iron, I did find a type of shirt that doesn't even get wrinkled.
[00:01:40] Every detail accounted for. And my school was very rigid, like, strict curriculum, long school days, and no recess. So, it's like a kid's nightmare. And the other teachers would complain about this no recess policy, but I took it on myself to find a solution. The solution that I came up with is that on Fridays, I would take my class to the park, and would let them play for a while. And, it was about eight blocks from our school, which meant that technically, it was a field trip, not a recess. So still within the rules. And, if you'd ask any of the kids, they'd say that despite the fact that, like, eight blocks is a very long way for fourth graders to walk, they thought this was the best idea ever. And their now favourite teacher, Mr. Hamilton, came up with it.
[00:02:44] And the school was surprisingly okay with this on two conditions. One, the kids had to walk in and out of the building in straight and silent lines. And two, no one could get hurt and I was like, ‘Weird that you put straight lines before no one getting hurt.’ But also, ‘I don't know if you've noticed, but my lines are very straight.’
[00:03:10] Um … So, one day we go to the park. It's like perfect weather, everyone's in a particularly good mood, and I always make a point of playing with every group of kids. So, I did it all. I did the swings, I did the slide, you know? I did the jungle gym and there was one kid, and all he wanted was for me to chase him. And so, like, he would run into the field, and I'd follow him, and then he'd run around the swings, and I'd follow him. And then he went under the jungle gym, and I followed him. He's a fourth grader, which is the perfect height to run full speed under a jungle gym that is mostly made of sheets of metal and sharp edges. And I am two full feet taller than him, which is not the perfect height to run under a jungle gym at full speed.
[00:04:08] So, when I stood up even a little bit, I just put my head going full speed right into one of these sharp metal edges, and I like, stumbled out and was holding my head. I don't know if you remember being 10 years old, but it's very funny when your teacher gets hurt.
[00:04:29] It's like the funniest thing in the world. So, there was this kid Thomas, who just pointed and laughed, and as he's laughing, we lock eyes just as blood starts going down my face. So, his laugh was kind of like, ‘Hahahaha!—Oh, no, no!’ And I just hold my head and very calmly go, ‘You, know, we're going to go back early today, um … so y’all can just line up right over there.’ While they're lining up, I go behind a car and take off my dress shirt and take off my undershirt and wrap my undershirt around my now very bloody head and button my dress shirt back all the way up, which, by the way, still not wrinkled.
[00:05:31] And I call the school, and I say, ‘Hey, good news and bad news. Bad news, someone got hurt ... ah … Good news, not a student. Ah, you'll see what I mean when I get back.’ Assuming I get back. Um … and we begin this eight-block trek back to the school, which, again, a long distance for 10-year-olds under normal circumstances, particularly long when your teacher has an active head wound.
[00:06:06] And I'm just trying to keep it cool, you know?. I'm just having conversations and saying things like, ‘You know, this is why I tell you to sit up so straight in class. A lot of blood flowing up there, a lot of blood.’ And every couple of blocks, ah, one of the kids just goes quietly, ‘Does it hurt?’ And I go, ‘No, no,’ which it didn't, but internally, I was like, ‘This doesn't hurt, ‘cause that's how shock works, um ...’
[00:06:42] And I get all the way back to the school, and they're waiting for me and even in the chaos, I'm like, aware that my like, seemingly brilliant plan has ended with egg on my face. By egg, I mean my own blood. And, they take me to the urgent care, and I get nine pretty painful staples in my head, and then I do what seems reasonable, and I go back to work, and the school is like, ‘No, you can't teach.’ And I'm pretty sure I know why. I'm like, ‘This is because you don't think I know what I'm doing. You think that I'm bad at my job.’ And what they … the reason they gave me was that, ah, ‘You're wearing an urgent care shirt, your hair is caked with blood, and you probably have a concussion.’
[00:07:39] There was lots of things that my 23-year-old self should have learned. Um … I should have learned to not care what other people were thinking. I should have cared, or I should have learned that you're inevitably going to bleed in front of the people that you least want to see you bleed. But those aren't like lessons that you can just teach one day and learn. Those are things you have to learn painfully over and over and over and over again. But the one thing I did learn is that you can't control everything.
[00:08:09] And I learned that, because no matter how good my lesson plans were or how straight my line was, I was just always going to be the teacher who cracked his head open. That was just it. Thank you.


[bookmark: _Toc227240811]Phase 2, activity 2 – reordering the rising tension 
Teacher note: consider cutting up the table in this activity so students can physically reorder the events. Alternatively, divide the class in half and allocate one ‘event’ to each student (events may need to be added or removed depending on the number of students in the class). Students then arrange themselves in a line that reflects the order of events.
1. Re-read the first chapter of Across the Risen Sea (‘This off day’).
2. Reorder the series of events from the chapter that create the rising tension.
3. Using the Think Pair Share thinking routine, consider ‘What do the series of events of the chapter have in common?’
4. The table below describes the series of events that create the rising tension in ‘This off day’. Put these in the correct order, or in the order that you think they should appear.
Table 31 – reordering the rising tension
	Rising tension from ‘This off day’ in Across the Risen Sea

	They see a pale pink baby head poke up out of the water pulling itself up on the sea wall.

	Old Marta understands their language and they find out the strangers are siblings from the Valley of the Sun.

	Jag sees something on the water and tells Neoma to run.

	Three tall strangers dressed in black get out of the boat carrying big black bags.

	Jag stands on the sea wall to look out for crocs.

	The strangers head for Cottage Hill.

	An aluminium boat with a bright yellow sun comes sliding out of the mist.

	The baby has crab legs instead of a body.

	The elders tell them not to cut down the trees.

	Best friends Jag and Neoma head to the beach.

	They realise it is a crab with a baby doll’s head as a shell.


Teacher note: the table below provides the answers for reordering the rising tension activity.
Table 32 – rising tension in ‘This off day’ from Across the Risen Sea
	Rising tension from ‘This off day’ in Across the Risen Sea

	Best friends Jag and Neoma head to the beach.

	Jag stands on the sea wall to look out for crocs.

	Jag sees something in the water and tells Neoma to run.

	They see a pale pink baby head poke up out of the water pulling itself up on the sea wall.

	The baby has crab legs instead of a body.

	They realise it is a crab with a baby doll’s head as a shell.

	An aluminium boat with a bright yellow sun comes sliding out of the mist.

	Three tall strangers dressed in black get out of the boat carrying big black bags.

	The strangers head for Cottage Hill.

	The elders tell them not to cut down the trees.

	Old Marta understands their language and they find out the strangers are siblings from the Valley of the Sun.


[bookmark: _Toc227240812]Phase 2, activity 3 – considering the effect of rising tension
Rising tension can serve a greater purpose than merely revealing plot. This structural convention of a narrative is used by writers to draw their readers into the world of a novel.
1. From the series of events that create the rising tension of ‘This off day’, select 3 events.
1. Explain how these events impact both the protagonist and the reader. An example has been provided for you as a model.
Table 33 – considering the effect of rising tension
	Event
	Impact on the character
	Impact on the reader

	Jag sees something in the water.
	Jag runs, leaving Neoma behind.
	We see that Neoma is disappointed in Jag that he left her as they were ‘meant to be a team’.

	
	
	

	
	
	

	
	
	




[bookmark: _Toc227240813]Phase 2, activity 4 – think, puzzle, explore prompts
Consider your developing thoughts about how and why we are drawn into the imaginary worlds of novels.
1. Use the following prompts for small group discussion about your experiences with novels:
1. What is usually your favourite part of the narrative structure of a novel?
1. Why do we read novels?
1. Why do writers continue to write novels?
1. Why do companies still invest in novels rather than just making films?
1. Do you enjoy rising tension?
Use the Think, Puzzle, Explore thinking routine to develop your understanding of the novel form. Record your ideas on a Padlet.
1. Think – what do you think you know about the novel as a textual form?
Puzzle – what questions or puzzles do you have about the novel as a textual form?
Explore – how might you work together to explore your puzzles about the novel as a textual form?
The title of this program is ‘Escape into the world of a novel’. Substitute the word ‘escape’ with other ‘ways into’ the world of a novel. For example, ‘dive’, ‘creep’, ‘burrow’.
Discuss with a peer the connotation of a range of the substituted words. Some questions to guide your discussion include:
1. How do these words reflect the possibilities of how readers can interact with a novel?
1. How does the structure of a novel affect the way a reader interacts with it? For example, if a novel begins with the climax, do we ‘dive in’? If it begins with the resolution, do we ‘creep in’ as we piece the story together?
Which word best reflects the way that you interact with a novel?


[bookmark: _Toc227240814]Phase 2, resource 3 – prompts for physical Likert scale
Students physically position themselves on a line (the scale) indicating whether they strongly agree, agree, have no opinion, disagree or strongly disagree with the following statements:
The book is always better than the movie.
There is no point in watching the film if you have read the book (or vice versa).
Stories are arranged in the same ways in novels and films.
The rising tension in the story is what keeps us hooked.
I am bored in the bits between the action.
I like it when different characters ‘tell’ the story.


[bookmark: _Toc227240815]Phase 2, resource 4 – vocabulary building
The following notes support the student exploration of etymology and morphology related to the root words ‘nov’ and ‘cine’. The teacher will use this information to support student vocabulary activities in the teaching and learning program.
Words that include the root ‘nov’: novice, novelty, innovation, renovate, supernova
Opportunities for exploring parts of speech in context: teacher explicit instruction of one example:
noun – innovation, innovator
verb – innovate
adjective – innovative.
Dual meanings of the word ‘novel’: both a work of extended prose fiction, and ‘new’. Are there connections between these 2 meanings? In what ways are novels ‘new’? (Consider how they were once a new form of entertainment; how do novels invite readers to consider new ideas?)
Tie-in to other languages: an interesting tie-in to French is, new = nouvelle, novel = roman (French and Spanish as ‘Romance languages’ as related to Ancient Rome). The teacher may connect to the German ‘bildungsroman’ as it is coming up in this program.
Extension to ‘cine-’ and portmanteau: cinema, cinematographer, cinematic, uncinematic, cinemagoers. Podcast is a portmanteau of iPod and broadcast. Students can be challenged to find other portmanteaus in relation to texts and art (for example, ‘sitcom’ and ‘dramedy’).


[bookmark: _Toc227240816]Phase 2, activity 5 – reflective writing prompts
1. Use one or 2 of the following prompts to help guide you in writing a reflective response about reading. You may choose to respond to the prompts that are most relevant to your reading experience.
1. Identify the part of the novel that you have found most engaging.
Why is this engaging for you?
How has the rising tension contributed to making this part engaging for you?
What have you learned about yourself through your reading?
What have you learned about the world through reading?
Do you prefer texts that follow the narrative structure we have explored in class? Or, do you prefer texts that experiment with conventional structures (for example, narratives that begin with the climax or move backwards and forwards in time or explore multiple perspectives).
Do you prefer texts that surprise you? Or do you enjoy being able to predict the plot?
What challenges have you experienced in engaging with the novel you have been reading in class?
Now that you have reflected on yourself as a reader and what you enjoy, how can you use this information to guide you in selecting future reading experiences?


[bookmark: _Toc227240817]Phase 2, activity 6 – reading journal
1. Use the following table to reflect on your reading journey. Your teacher may provide suitable prompts for you to reflect upon.
Table 34 – reading journey prompts
	Section of novel
	Journal entry

	Pre-reading
	Prompt: From examination of the cover, blurb and any introductory activities, how do you think this novel will play out?

	Chapter 1
	Prompt: What is your reaction to the first chapter?

	Orientation
	Prompt: What things are you familiar with in this chapter? What things are unfamiliar to you?

	
	

	
	

	
	

	
	




[bookmark: _Toc227240818]Phase 2, activity 7 – narrative structure diagram
The overarching narrative structure that we have been exploring (orientation, complication, rising tension, climax, resolution) together forms something that is referred to as the ‘narrative arc’. The narrative arc of individual chapters in Across the Risen Sea often follow the same pattern as the novel.
1. Use the blank narrative arc diagram below (Phase 2, resource 5 – additional narrative structure terminology) and work with your teacher and class to plot the narrative arc of the chapter ‘This off day’ from Across the Risen Sea.
Select another chapter from Across the Risen Sea and plot the narrative arc using the blank narrative structure diagram below (Phase 2, resource 5 – additional narrative structure terminology).
Compare the diagrams for both chapters. What similarities can you see? What is common to both chapters in the falling tension? How does this align with the narrative arc of the novel?
Discuss why the phrase ‘narrative arc’ has been used to describe this aspect of a novel, story or chapter. Write a definition. For extension: consider other metaphors that could be used to describe the structure.


[bookmark: _Toc227240819]Phase 2, resource 5 – additional narrative structure terminology
The following table provides a definition of key terms and a suggestion for what the definition is based on, as well as where the teacher can seek further support.
Table 35 – additional narrative structure terminology
	Terminology
	Definition
	Further support

	Instigating event or problem
	This is a plot element that acts as the starting point for conflict, tension or drama. It is often revealed as part of the orientation and may be referred to as the ‘inciting incident’ or ‘initiating event’. Inciting is a useful term as it sets the protagonist onto a new course of action.
	Explore the playwright David Mamet’s idea that if all stories are about solving problems, then a story needs a genesis for that problem. This is the ‘instigating event’.

	Conflict
	Conflict in a narrative can be internal (for example, a moral choice) or external (with a bully) or both. It can be emotional, intellectual, physical, moral or social. Conflict creates tension and usually sets up the obstacles for the protagonist that drive the narrative structure.
	Writers.com suggests that conflict within a story is about a struggle between opposing forces that creates the narrative thread of a story.

	Complication
(in addition to the earlier definition)
	Complications are obstacles or opportunities that get in the way of, or change, the possibility of the character achieving their goal.
	According to Karen Woodward’s blog the complication should reveal what the protagonist is up against, raise the stakes and tempt the character to give up on the goal.

	Point of view
	‘The position from which the information and events of a text are intended to be perceived by its audience. Point of view is constructed through the narrator, voice or images of the text and by characters or voices presented within it. Point of view should not be confused with the term ‘perspective’ or with notions of opinion.’ (NESA 2022)
	For further ideas and activities on the differences between first person, second person, third-person omniscient and third-person limited, see MasterClass support resources.


Examples related to the chapter ‘Everything has changed’
The ‘instigating problem’ of the chapter – the siblings from the Valley of the Sun digging the pits and building a tall pole.
The conflicts of the chapter – between Old Marta and the siblings not telling her what they are doing or why.
The complication – the ‘Teknology’ starting up preventing it from being removed.
Discussion prompts – impacts of each term
The ‘instigating problem’ sets the course for the story and provides a starting point for the character’s main objective. In this chapter, the construction of the poles and wires creates a problem for the Island as they do not know what it is for and if they are in danger.
The conflicts provide tension. In this situation, the arrival of the strangers could bring disease as well as questions regarding ownership of the Island and who determines what happens there.
The complication changes the course of the story and forces the character to make a choice, or to take action that significantly changes the characters or plot. In other words, the choices at this moment must matter; in this case, what do they do with the ‘Teknology’ and its unknown purpose and power OR, do they tear it down?


[bookmark: _Toc227240820]Phase 2, resource 6 – conscience alley for Across the Risen Sea
Teacher activity instructions:
1. Pre-reading discussion – what is a ‘turning point’ (for a character) in fiction? What typically happens before and after them in examples known to students?
Reading – as an example from the core text Across the Risen Sea use an extract from the chapter ‘It was me!’ where Neoma must decide if she will own up to pulling out the wires from the ‘Teknology’ or have Old Marta be punished.
Pre-reading vocabulary – depending on class context students may either discuss and check the meaning of key vocabulary provided by the teacher, or practise using context to guess the meaning of key vocabulary signalled by the teacher.
Teacher reads the extract from ‘The adults all look at each other ...’ and stops at the end of the line ‘... but no one is quietening down’ (pp 108–109).
In pairs, students prepare 2 arguments why Neoma should own up and 2 arguments detailing why she should not. Use the table below – conscience alley preparation – to scaffold pair work if required. Then refer to Phase 2, resource 7 – ways into argument, for an extension activity exploring ethos, pathos and logos as approaches (appeals) students can take to their arguments.
Teacher selects 4 students to form an ‘alley’. Two students will form a line and will express reasons ‘for’ owning up, and 2 students will form a line opposite them and will be expressing reasons ‘against’ owning up.
Another student, representing Neoma, will walk through the ‘alley’ pausing at each pair who will act as Neoma’s conscience.
As Neoma pauses, the students on opposing sides of the argument will make their arguments for the action that they believe Neoma should take.
When Neoma reaches the top of the ‘alley’, the student will evaluate which argument they were most effectively persuaded by and will reveal the course of action they intend to take.


[bookmark: _Toc227240821]Phase 2, activity 8 – conscience alley for Across the Risen Sea
Student activity instructions
1. Your teacher will read an extract from Across the Risen Sea where the protagonist, Neoma, is faced with a decision.
1. In the table below, record 2 reasons why Neoma should own up to pulling out the wires from the ‘Teknology’ and 2 reasons why she should not.
Table 36 – conscience alley preparation
	Reasons why Neoma should own up
	Reasons why Neoma should not own up

	
	

	
	

	
	

	
	




[bookmark: _Toc227240822]Phase 2, resource 7 – ways into argument
Ethos, logos and pathos are variously referred to as ‘rhetorical appeals’ or modes of argument or persuasion. They were coined by Aristotle, hence the retention of the Greek terminology. There are various online sources that will provide discussion and examples for teachers and students. The 3 terms are generally defined, for example, by thesaurus.com, as:
Ethos – an appeal meant to convince on the basis of the speaker’s credibility or authority (‘I have been a teacher for 32 years so listen to me when I tell you …’)
Pathos – an appeal based in emotion (usually through emotive language, intense descriptions or anecdotes.)
Logos – an appeal to logic, with an attempt to convince by way of reason (the use of statistics, for example).
Extension activity – stipulate that the pairs create one argument founded in each of the 3 rhetorical appeals.


[bookmark: _Toc227240823]Phase 2, activity 9 – Neoma the ‘anti-hero’
1. Students use this brainstorm, research and discussion thinking routine modelled on Generate-Sort-Connect-Elaborate to engage with key terminology. One example has been completed for teachers and students as a model.
Generate – all ideas that come to mind when you first think of or see that word.
Sort – prioritise ideas in the box. Most important at the top.
Connect – connect ideas between different words. Explain in a short sentence.
Elaborate – add new ideas by looking up definitions or asking another pair or group.
Table 37 – Generate, Sort, Connect, Elaborate activity table
	Character ‘type’
	Generate
	Sort
	Connect
	Elaborate

	Hero
	Popular
Strong
Leader
Action
	Leader
Action
Popular
	Seems like opposite of anti-hero, but isn’t exactly …
	Main fictional character
Glory in ancient epics
Admired for courage

	Anti-hero
	
	
	
	

	Villain
	
	
	
	

	Protagonist
	
	
	
	

	Stock character
	
	
	
	

	Well-rounded supporting character
	
	
	
	


[bookmark: _Toc227240824]Phase 2, activity 10 – analytical writing using theme-rheme structures
Teacher note: ‘theme’ and ‘rheme’ are ways of classifying the structure of ideas in a sentence. The ‘theme’ is the main idea of the sentence that the writer expresses first. The ‘rheme’ is the remainder of clause or sentence and may contain new or unfamiliar information. This distinction makes it a useful strategy for encouraging continuity in writing when students get ‘stuck’. Use the following activity as a resource or adapt to use with students.
Theme-rheme teacher demonstration activity (‘I do’)
1. Consider this response to the question: What sorts of characters do you prefer in fiction?
I really like characters in novels who find themselves in some sort of danger. Sinking ships, attacking aliens or spreading viruses seem to bring out the best in people. They become caring and resilient, daring and innovative so that the challenges are overcome and the ordinary people come out on top. Everyday characters in awful predicaments are therefore my favourite type.
Table 38 – themes and rhemes in example answer
	Theme
	Rheme

	I really like characters in novels who
	find themselves in some sort of danger.

	Sinking ships … viruses
	seem to bring out the best in people.

	They become caring … resilient … innovative
	so that the challenges are overcome and the ordinary people come out on top.

	Everyday characters in awful predicaments
	are therefore my favourite type.


Notes on the table above
Each ‘rheme’ is the basis for the ‘theme’ of the next sentence: ‘danger’ in sentence one is elaborated on by ‘sinking ships’, for example, in sentence 2.
The new theme can be related to the previous rheme in a number of ways. Here the ships and viruses are an elaboration through exemplifying the key word in the rheme. The second example has a similar relationship between ‘best in people’ and ‘caring … innovative’. However, in the final example, ‘ordinary people’ in the rheme is elaborated on in the following theme through the synonym of ‘everyday characters’.
The teacher could explicitly teach the terminology through examples, then support students to use the principle in their analytical writing for the activity above. If ‘stuck’ the student could work independently or with a partner to create a new theme based on the preceding rheme. At first, keep the range of possibilities limited to examples and synonyms.
Theme-rheme scaffolded and collaborative activity (‘we do’)
Working with a partner prepare for writing an analytical paragraph that explores whether Jag is a well-rounded supporting character.
Teacher note: this activity will apply to wherever your students are in the reading of this novel. If students are at an early stage of the novel, then select information from where they are up to. If they are at a later stage of the novel, select information from that point.
Students who may need an additional step in the writing process may benefit from organising their information under 3 headings:
What do I know about Jag? Possible response: Jag is Neoma’s companion and best friend. They experience many adventures together (p 53) and care about each other’s welfare.
How does this make him a well-rounded supporting character? Possible response: Jag and Neoma’s adventures allow the author to build characterisation and provide opportunities for the reader to get to know the protagonist by her interactions with Jag.
Quotes to support my evidence: ‘I practise every day and my muscles are strong’ (Neoma p 52); ‘each step he takes ... is like his thigh muscles gave up a few floors ago’ (p 54).
1. Complete the theme-rheme table below considering your response to the question: Do you think Jag is a well-rounded supporting character? The first 2 examples have been completed for you.
Table 39 – theme-rheme table for Jag
	Theme
	Rheme

	I believe Jag is a well-rounded supporting character as
	he is Neoma’s best friend.

	Because he is so close to her, he plays a significant role
	such as taking the blame for the wires.

	
	

	
	


Co-write an analytical paragraph with your partner (between 50 and 120 words) about whether you think Jag is a well-rounded supporting character.
Theme-rheme independent writing activity (‘you do’)
Use the theme-rheme table below, if you would like, to prepare for writing an analytical paragraph about Marta. Work by yourself but then show your writing to a partner for feedback. If you do not use the table, choose your own preferred way of brainstorming or note-taking to prepare for writing. 
Table 40 – theme-rheme table for Marta
	Theme
	Rheme

	
	

	
	

	
	

	
	


Write an analytical paragraph (between 50 and 120 words) about whether you think Marta is a well-rounded supporting character.


[bookmark: _Toc227240825]Phase 2, activity 11 – conflict and rising tension
1. After reading a chapter, complete the table to identify the connections between inner conflict and the key points of rising tension in a chapter.
Table 41 – inner conflict and rising tension in one chapter
	Rising tension
	Inner conflict
	Discussion ideas

	Men from the Valley of the Sun come to the Island with guns to find Gerra and find out who pulled the wires out in ‘It was me!’
	Does Neoma own up to pulling out the wires and risk being taken away?
Does she stay quiet knowing Marta will be punished instead?
	Neoma believes she was doing the right thing by pulling down the wires. Did she think of the consequences for; herself, others, the island?

	
	
	

	
	
	


Teacher note: this is a post-reading activity guide for examining point of view. After reading activities are complete and the teacher has checked terminology, use the following discussion and activity ideas to connect to students’ background knowledge and prepare for the analysis that follows.
Discussion about preferences and personal responses: Which do you prefer and why?
Experimenting: students change a passage from one point of view to another and comment. This could be done with the core text or, for example, a student chosen fairy tale.
Extension: the English textual concepts resource suggests that point of view dictates the distance – temporal, spatial and emotional – between the responder and the events and ideas in the text. Students analyse, in pairs, the ‘distance’ between the reader and the events in a prose fiction text of their choice. They report back for class discussion and comparison.


[bookmark: _Toc227240826]Phase 2, activity 12 – learning about the protagonist
Provocation statement
First-person point of view involves a story told by the protagonist to the audience. The reader learns about events, but also about the protagonist based on how she chooses to tell the story.
1. In pairs, brainstorm in a 2-column table what you learn about events, and what you learn from how Neoma tells the story in the chapter ‘Find Jag’. You are given 2 examples to start you off.
Table 42 – what we learn from a first-person protagonist
	What we learn about events in the chapter
	What we learn about Neoma from how she describes events

	The stars can be used to navigate at sea of a nighttime.
	Neoma appreciates her environment ‘I say hello to my kite shaped friend the Southern Cross ...’ and also that Neoma is a skilful sailor, ‘She’ll prolly dip below the horizon later, but I can find my way north now with her pointing to the empty night sky that is north’.

	People take advantage of other people if they can.
	Neoma listens to advice from adults and is suspicious of people she doesn’t know or are not form the Ockery Islands. ‘I dunno if Corky has moved the light tonight, so I take a wide trip around that headland.’

	
	

	
	

	
	


Now work with your partner on the chapter ‘Dog’s Elbow’ to consider what would be different if the story was not told from Neoma’s first-person point of view. Jot down your ideas in your English book.
Prepare for class discussion of the following topic: First-person point of view may bring the reader close to the protagonist but why? Does this help to immerse us in the world of the novel?
Experiment with point of view by re-writing. Choose a section from one of these 2 chapters and re-write it in third-person point of view. Share with your partner, then discuss what it has changed. You may consider how it changes your relationship with the character and how it changes what you know about their world.


[bookmark: _Toc227240827]Phase 2, activity 13 – sentence combining and narrative voice
Teacher note: the following sentences have been taken from the chapter ‘Pirates’! The terms ‘subject’ and ‘predicate’ will need to be explicitly taught.
Every complete sentence in English is made up of 2 parts: the subject and the predicate. The subject is what or whom the sentence is about, and the predicate tells the reader something about the subject.
1. In each of the simple sentences below, identify the subject (bold) and predicate (italics). The first one has been done for you as a model.
I wake up at a weird bang and a rattle.
She looks at me like she didn’t expect to see a person.
I can’t believe she thinks I have a pet croc.
I pull my hand back.
‘You can’t salvage this boat, coz it’s mine!’
Me and my boat are now in pirate hands.
Saleesi shakes her head at me.
Pirate Bradshaw stands over me.
As a class, rewrite these simple sentences to include at least one compound and one complex sentence (refer to Phase 1, resource 11 – creating predictive sentences to help you with this task if you need a refresher on compound and complex sentences).
Compare the rewritten sentences with the originals from the chapter ‘Pirates’.
What is the effect of changing the sentence structure from simple sentences to a wider variety of sentence structures?
In pairs, combine the simple sentences taken from a paragraph in the chapter ‘Pirates’ to improve the sentence variation:
Uncle Croc thrashes his tail.
He’s got a mind to eat this old lady.
She’s too fast for him.
She makes two giant leaps across the net.
She’s over the wall.
She’s standing in front of me.
Post-reading and analysis 
1. Compare your response to another pair’s response and to the original extract found in the chapter ‘Pirates’. Are they identical? If they are not, how do the different sentence choices affect the writing?
1. In pairs, discuss the differences between the adapted version and the version where the sentences have been combined. Which one do you like better? Why?
1. In a class discussion, explain how the sentence length can be used to create an authentic and engaging narrative voice. You may consider how people speak in varied sentence lengths and structure, sometimes using short, simple sentences for dramatic effect; you may consider how sentence length can create a relationship between the character and the reader. Do the longer sentences create a comfortable connection between Neoma and the reader? Do the sentence structures help to create drama?
1. Add your observations and thoughts as well as notes from the class discussion to the table above in the PowerPoint Phase 3 – narrative voice introduction – 7.3 to explain the impact of sentence length on creating a narrative voice.
Teacher note: the original extract taken from ‘Pirates’ (p 145) reads:
‘Uncle Croc thrashes his tail like he’s got a mind to eat this old lady but she’s too fast for him. She makes two giant leaps across the net and then she’s over the wall and standing in front of me.’
[bookmark: _Toc141886199]

[bookmark: _Toc227240828]Core formative task 2 – experimenting with point of view and narrative voice
Teacher note: in this core formative task, students are guided to experiment with point of view and narrative voice. They rework an initial descriptive piece about a character to investigate the impact of second and third person. This task is completed in a low stakes environment where they can take risks and enjoy sharing and discussing the results. Provide information to students before they write each stage, not as one block. Consider the appropriate options and adjustments necessary for your context and provide time for planning the narrative voice for options one to 3 before students write.
This task will give you an opportunity to experiment with point of view and narrative voice. It will allow you to practise your understanding of the difference purposes and impacts of writing in first, second and third person, as well as the ways that the narrator’s voice in a piece of imaginative writing is a crucial part of the way in which a reader is engaged and immersed into the world of the novel. Engaging in low-stakes creative tasks such as this one allows you to practise your composing skills knowing that you can take risks, then get feedback – if you want it – from the teacher or your peers.
Preparation for writing
1. Choose someone you know well and create a brainstorm of key words for appearance, personality and behaviour.
Writing
Write a one-paragraph portrait of the character (or yourself) focusing on physical appearance and personality. Write in the first person – from the point of view of that character.
Continue to the next paragraph and describe the character performing an activity in an imaginary world that you are familiar with – the activity that goes wrong in some way. This can be simple like pouring a cup of tea that spills. Focus on how they react, including feelings and thoughts. Keep to the first-person point of view.
Options for experimenting. Complete at least one of the following.
Student note: each of the following options requires you to develop a specific narrative voice for the person doing the describing. Try to keep as much of the basic information from points 2 and 3 above. What you change, add and how you do it is the focus of the activity.
Option 1 – rewrite this description and scene in the narrative voice of one of their (your) parents. This will be in the third person. The narrator will know different things. They may have judgements, they may conceal things, they may have different emotions connected to the person and the activity. Choose whether you will be distanced (omniscient) or closer to the subject (subjective/limited). Note that in the latter option the description will be as much about the parent as the child.
Option 2 – rewrite the description in the narrative voice of a biographer, 100 years in the future. This will be in the third person again. The narrator will have full access to all information but may also have an agenda. Are they objective or are they wanting to show the character as a hero or a villain?
Option 3 – rewrite the description in the second person. Decide what attitude the narrator has to the character. Best friend, worst enemy or neighbour who is secretly watching their every move?
In your development of a narrative voice for your narrator, you may wish to include:
Imagery – would the narrator use very matter-of-fact descriptions, or would they use evocative, flowery or lyrical imagery?
Emotive language – would the narrator use emotive language or would the narrator be very technical, formal or reserved?
Metaphor, personification or symbolism – would your narrator use figurative language to convey their thoughts, or would they stay literal?
Sentence variation – would shorter or longer sentences suggest the narrative voice you have in mind? Would they use simple sentences, complex sentences or a combination?


[bookmark: _Toc227240829]Phase 3 – discovering and engaging analytically with the core texts
In the ‘discovering and engaging analytically with the core texts’ phase, students will investigate key elements of genre and characterisation in the core text to move from an initial engagement, towards a deeper analysis with the text’s representation of an imagined world. They will consider the distinctive features of the core text that make it unique and appealing to the reader. They will explore the connections between the fictionalised world constructed in the text, and the students’ own worlds. Students will develop and refine their language analysis skills as they deepen their understanding of how writers use language to construct authentic and engaging characters that function to guide a reader’s personal journey into and through a novel. Building on the understanding of narrative conventions explored in the previous phase, students apply this understanding to their core text and broaden this to include a consideration of how the setting in genre texts can invite a reader into a fictional world.
Students continue to write reflectively and refine sentence structures to support analytical responses. They experiment with known and new skills to write imaginative pieces. Students investigate the ways language forms and features are used to construct character and propel action in model texts, and in their own writing. They deepen their experimentation with genre to explore how conventions of the genre can be used to immerse a reader in the imaginary world and promote reflection and self-understanding.


[bookmark: _Toc227240830]Phase 3, activity 1 – appealing to the teen reader through genre
1. Working with a partner, select one genre and brainstorm ideas in the following table. Be specific and include examples if you can.
Table 43 – how specific conventions appeal to the teen responder
	Task
	Your ideas

	Chosen genre
	

	Example text (title and composer)
	

	Why would a teen reader or viewer be drawn to this genre?
	

	A convention and how it appeals to the teen responder
	For example, a specific type of humour in the comedy genre

	A second convention and how it appeals to the teen responder
	

	How effective is your chosen genre text in making a teen responder care about the story and characters? Why?
	




[bookmark: _Toc227240831]Phase 3, activity 2 – writing about the ‘bildungsroman’ and ‘hero’s journey’ genres
Teacher note: the differentiated debate and writing prompts in this resource offer a range of access points designed to meet the same learning intention. You may allocate a specific prompt to students or allow students to select the prompt that most accurately represents an achievable challenge for them. Bloom’s Taxonomy verbs have been drawn upon to differentiate this task.
Differentiation note: you may wish to use one of the activities form the table below. These help students demonstrate their understanding of the bildungsroman genre. Select an activity that reflects the highest level of achievable challenge for class. You could allocate different tasks to different students.
Definition and activities regarding ‘bildungsroman’
The word ‘bildungsroman’ is translated from the German words ‘bildungs’ meaning ‘education’ or ‘formation’, and ‘roman’ meaning ‘novel’. It is usually referred to as a ‘coming-of-age’ story and focuses on a protagonist’s moral growth through childhood and young adulthood.
1. Write your own informal definition.
Identify examples.
Collaboratively create a list of conventions.
Table 44 – debate and writing prompts exploring the bildungsroman genre
	Level of challenge
	Writing prompts exploring the bildungsroman genre

	Level 5
	Evaluate how effectively a bildungsroman text you have read or seen has represented teenage lives. In your response, make detailed reference to the conventions of the genre (300 words).

	Level 4
	Compare and contrast how 2 bildungsroman texts with which you are familiar draw on the conventions of this genre to represent teen lives (200 words).

	Level 3
	Describe how a text with which you are familiar belongs to the bildungsroman genre.

	Level 2
	Explain the story of one text that fits with the conventions of the bildungsroman genre.

	Level 1
	List 4 conventions of the bildungsroman genre.


Interactive study of the ‘hero’s journey
This resource on the Hero’s Journey from Read Write Think could be used in 2 ways:
teacher presentation of the slides and class co-development of a definition of the genre, including a list and examples of conventions
independent student work involving the full experience of the interactive resource. Students will need access to the website and could be supported to take their own notes about conventions as they work through the resources.
As an extension activity, students could complete the appropriate writing prompt from the table above in relation to the hero’s journey genre.


[bookmark: _Toc227240832]Phase 3, activity 3 – rising tension to keep the reader hooked into the world of the novel
Teacher note: there are several ways that the following table can be used to support student exploration. The student activity will get students started by asking them to find examples from the core text. The teacher may reorganise the table to suit the context. Additional ways to use this resource include:
· explicit instruction and demonstration of conventions, followed by students finding an example from core text
· mix and match activity with columns one and 2; guided pair activity then class check followed by application to core text
· guided discovery and discussion of examples from core text and other comparative texts; pairs start with examples from texts they are familiar with and use to refine definitions
· extension: ‘the exception proves the rule’. Students are challenged to find an example text from within the genre that does not match the definition. What are the impacts of this ‘subversion of genre conventions’?
Authors keep the tension rising in a variety of ways for a variety of reasons. The conventions that authors use to do this are described in the first column of the following table. A common example is then provided in the second column.
1. Find an example from the core text that demonstrates the author using a convention in the first column to build the tension in the narrative.
Table 45 – rising tension in the bildungsroman genre
	Convention
	Common example
	Example from core text

	Conflict
	With a bully or teacher or boss (leads to feeling like a misfit, or running away …)
	

	Characters with opposing goals
	Wicked authority figure; jealousy; unrequited love; someone else who wants the ring!
	

	Complications
	Attacked by bullies or a wild animal, flee up a tree – only to find a wasp nest; a surprise arrival.
	

	The stakes are rising
	Every decision may bring more and more serious consequences: stay and fight or leave and … (the choice matters).
	

	Tension ebbs and flows
	Being ‘sent off’ to boarding school, jail; alienation from one’s immediate family; ‘rags-to-riches’; physical punishment; harsh living conditions; fleeing, running away. Dramatic moments lightened by humour or calmness.
	

	The action is sped up
	Shorter sentences; less description; dramatic verbs.
	

	The protagonist has both internal and external conflict
	Vulnerabilities and weaknesses such as doubt and jealousy, versus external opponents such as the bully or a snowstorm on a mountain.
	




[bookmark: _Toc227240833]Phase 3, activity 4 – exploring the protagonist through a literature circle
Student note: a literature circle is where a small group of students gather together to discuss a book. It can help to develop your reading comprehension and critical thinking skills. Discussions in a literature circle can support you to understand the characters and ideas in a book.
1. Re-read the ‘Pirates’, ‘And Tricksters’ and ‘Terrified to my bones’ chapters. You may like to read out loud in your small group, taking turns.
In your small group, discuss the following questions:
1. What words would you use to describe Neoma in ‘Pirates’?
Why did you choose these words?
Do you agree with the words that your other groups members used? Why or why not?
What words would you use to describe Neoma by the end of the chapter ‘Terrified to my bones’?
Did your words to describe Neoma change from the beginning to the end of the chapter? Why or why not? 
Copy the table into your English book. Complete the following activities in the table after your literature circle discussion:
1. Write quotes from the chapters that describe Neoma’s behaviour or personality into column one.
1. Summarise what this reveals about her character in the second column with 2 or 3 adjectives. The first one has been done for you.
Table 46 – evidence about changes in Neoma’s character
	Evidence from the book
	Neoma’s character is

	‘Get off my boat!’ (p 143)
	Confident


Student note: conflict can be external or internal. An external conflict involves a struggle between a character and an outside force such as another character and nature. An internal conflict involves a struggle within a character involving beliefs, moral choices or emotions.
1. In your literature circle group, use a Mentimeter (or similar) to brainstorm external and internal conflicts faced by the protagonist in various texts (prose fiction or film) that you are familiar with.
1. Re-read the ‘And Tricksters’ chapter. You may like to read out loud in your small group, taking turns.
1. In your small group, following the discussion circles pattern, discuss the following questions:
1. What conflict does Neoma face in ‘And Tricksters’? Is the conflict internal? External? Or both?
What does Neoma’s response to the conflict reveal about her character?
1. Use the discussion to help you complete a copy of the table below in your English book. In column one, include quotes from the chapter that describe Neoma’s behaviour or personality. In column 2, summarise what the evidence from the text tells you about her character. The first one has been done for you. In column 3, note whether this represents external or internal conflict.
Table 47 – Neoma’s character and internal versus external conflict in ‘And Tricksters’
	Evidence from the book
	Neoma’s character
	External or internal conflict

	‘But I worked all day for her’ (p 152)
	Has a sense of fairness
	Internal conflict


1. Join a new Literature Circle discussion group and share your ideas from the 2 tables then debate one or both of the following topics. You might also discuss the first question with your new group, then move to a third group to share ideas and consider the second question:
1. Which events are most important for Neoma’s development as a character?
In a bildungsroman text, is the protagonist also the antagonist?
In a hero’s journey text, which is more important and interesting: internal or external conflict?
1. Reflective writing: respond to one of the following prompts in your reading journal:
1. What did you find most interesting about the conflicts, internal and external, represented in the novel?
Which conflicts in the core text are most similar to conflicts you have experienced in your life?
Is the escape into a novel an opportunity to discover (or escape from) the conflicts in our own lives?
Student note: use this reflective writing activity as an opportunity to review and practise literacy focus skills you have learned in this program: theme-rheme connection, cause and effect sentences and compare and contrast sentences.


[bookmark: _Toc227240834]Phase 3, resource 1 – the protagonist’s desire line
Teacher note: if studying Across the Risen Sea from a hero’s journey genre approach, the following are suggestions for how Phase 3, resource 2 – the LEAD approach to teaching modality can applied to Neoma.
· Readers are drawn through a story by following the protagonist as they try to achieve a goal, In Across the Risen Sea, this occurs through Neoma. Neoma is driven by the guilt of Jag falsely owning up to breaking the ‘teknology’ and her goal is to rescue him from the people of the Valley of the Sun and bring him safely back to the Ockery Islands.
· The story’s tension revolves around the obstacles, inner and external that prevent the protagonist reaching their goal. In Across the Risen Sea, the external obstacles Neoma faces are obvious to the readers, such as multiple encounters with Pirate Bradshaw and battling the elements on board Licorice Stix avoiding crocodiles and sharks. Neoma’s inner obstacles are less obvious, such as her acknowledgement she doesn’t worry about risk‑taking (this was Jag’s job), and her ongoing guilt about breaking rules and not being ‘good’.
· A ‘desire’ must be specific and it must matter to the character. In Across the Risen Sea, Neoma’s ‘desire’ is twofold. The first is to rescue Jag because he was wrongly punished for something he didn’t do, and secondly, to be held accountable for her behaviour.
Terminology, support and examples
Desire line:
· Readers are drawn through a story by following the protagonist as they try to achieve a goal, for example, Frodo destroying the ring.
· The story’s tension revolves around the obstacles, inner and external that prevent the protagonist reaching their goal. For example, if Voldemort is easy to defeat there is no engaging story.
· A ‘desire’ must be specific, and it must matter to the character. Not falling in love but asking the boy in your maths class to the party. In the sample student story provided in the assessment task: ‘wanting Nan to be ok’ is not the desire line. Instead, ‘wanting Nan to survive her operation because I love her and she holds the family together’ is the desire line.


Alice’s Adventures in Wonderland – plot overview and analysis
· Alice is a sensible girl from a wealthy English family who finds herself in a strange world.
· Alice feels comfortable with her identity and is confident of clear and logical rules.
· Alice is very curious and attempts to fit her new discoveries into a clear understanding of the world.
· In Wonderland, Alice has a strong sense of class status, and confidence in her social position, education and Victorian good manners.
· Alice becomes increasingly focused on good manners as she deals with the rude creatures of Wonderland.
· The tension of Alice’s Adventures in Wonderland develops when Alice’s worldview meets the mad, illogical world of Wonderland. Alice’s fixed ideas and values clash with the madness she finds in Wonderland.
· The White Rabbit challenges her ideas of class when he mistakes her for a servant, while the Mad Hatter, March Hare and Pigeon challenge Alice’s notions of intelligence with confused and strange logic that only makes sense within the world of Wonderland.
· Most importantly, Wonderland challenges her ideas of good manners by constantly creating rudeness that Alice must face. Alice’s basic beliefs face challenges at every turn, and she cannot cope. She tries to keep her way of thinking and behaving as she thinks order is collapsing all around her.
· Alice must choose between keeping her sense of order or joining Wonderland’s senseless worldview.
Alice’s desire line
She wants everything to stay the same, make sense, conform to her notions (of good manners and class).
Extension activity: evaluating the protagonist’s choice using the Harvard thinking routine Options Diamond.
The Harvard creative thinking routine Options Diamond involves students creating a visual representation of the choices available to the protagonist. The routine can be adapted to class context, and the provided link includes an example diagram. Note that the visual representation supports students to consider the choices, their consequences, and the implications of combining and compromising between opposites.
For example, a simple version of the diamond might include the following annotations:
· left – Alice lets up on her ‘desire’
· right – Alice keeps her values
· top – Alice can combine opposites
· bottom – Alice is able to compromise between opposites.
For each option, students should be encouraged to extend the diagram to note the possible consequences of each choice.



[bookmark: _Toc227240835]Phase 3, activity 5 – representing character through dialogue and action
Teacher note: you may wish to provide an adjusted version of this table reflective of your context. The table can be given to students as is and used to guide discussion, or you can add spaces for student work and give it to them to complete independently. Note the terminology of ‘dialogue tag’ to refer to the verbs which indicate who is speaking and how (for example, ‘said’ or ‘asked’).
The annotations in the table below highlight some of the rules to use when punctuating dialogue. You probably noticed some of these when you were completing activities in the PowerPoint Phase 3 – characterisation antagonist – 7.3. Use the table below to deepen your understanding of character and dialogue by following these steps:
1. Read the annotations in the table below.
Complete the suggested activities in the third column.
Table 48 – examples from the text with annotations and activities
	Example from the text
	Annotation or activity suggestion
	Student response

	“The trial cannot proceed,” said the King in a very grave voice, “until all the jurymen are back in their proper places …”
	Note use and placement of commas. Where are they in relation to the speech marks?
Try taking out the adjective ‘grave’
Try starting with: The King said in a grave voice, ‘The trial cannot …’
	

	“Never!” said the Queen furiously, throwing an inkstand at the Lizard as she spoke.
	Note the exclamation mark and its placement. Where is it in relation to the speech marks?
Try switching out the adverb and changing the action. What effects does that have?
What would be the impact of changing the dialogue tag to ‘shouted the Queen’ (with no adverb). Does it change how you see her as a character? Do you prefer one over the other?
	

	“What do you know about this business?” the King said to Alice.
“Nothing,” said Alice.
“Nothing whatever?” persisted the King.
“Nothing whatever,” said Alice.
	Note the punctuation. Why is the question mark included before the second set of speech marks? What is the visual clue that the author uses to make it clear that the dialogue is moving from one character to another?
Note the verb of dialogue tag ‘persisted’. Could you replace it with an action that showed us his persistence?
Could you take out an instance of ‘said’ without confusing the reader?
	

	“Then the words don’t fit you,” said the King, looking round the court with a smile. There was a dead silence.
	Does the word order matter: ‘said the King’ or ‘the King said’?
What is the impact of the description here? What language feature is being used? (Hint: the speaker’s action and the description of the court are at odds with each other)
	


Put numeracy into action in English. What percentage of the extract is dialogue, as opposed to action, or description? Colour code the text. What does this suggest about when in the narrative structure this scene takes place?
Try reading the scene aloud with a partner or a group. Which parts go the fastest? This is referred to as ‘pacing’. Discussion: why is the pacing important? What is the effect of slower and faster pacing on the reader?
Write analytically. Compose a paragraph about how the verbs that describe dialogue and action can help the reader to infer important aspects of the character’s personality or motivations.



Inferring character through dialogue
Select one of more of the following activities to complete to develop your understanding of the importance of dialogue for character development.
Compare your work on this extract with the construction of character through dialogue in your core text. What different language features are used? You may wish to explore the use of punctuation, or the verbs used to convey how the dialogue is spoken, or even the descriptive language used to portray character.
Rewrite a section of text, either from the extract studied here, or from your core text, into a different point of view, for example, from third to first person. What differences do you notice? How does it impact the choices of verbs the writer uses to convey how the dialogue is spoken? Does it change the ways a writer can use dialogue tags? What else changes?
Investigate the climax. The moment when Alice grows and disobeys the Queen is the climax – what is the equivalent in other texts? What is the role of the villain or antagonist at the climactic moment? What does this mean for the desire line of the protagonist?
Student note: there are 2 important ways of thinking about verbs that could help you complete the activities above. Metaphorical verbs can increase the drama of the action, while learning to use the ‘past perfect’ (the past of the past) can help you with the order of events.
Metaphorical verbs
Explore this way of adding drama and energy to your verbs by completing the following activities.
Compare this sentence from the extract: ‘“Why, there they are!” said the King triumphantly’, with this experimental one: ‘“Why, there they are!” trumpeted the King.’
This is like writing: ‘the King shouted like he was a trumpet’ but without the ‘like’ so it is a metaphor and not a simile. A verb that is a metaphor is a metaphorical verb.
Find other examples and experiment with this idea in your own writing.
The past perfect (or ‘the past of the past’)
Explore this way of clarifying the order of events in your story by completing the following activities.
Examine this paragraph from the text and put all the events in chronological order:
‘“Here!” cried Alice, quite forgetting in the flurry of the moment how large she had grown in the last few minutes, and she jumped up in such a hurry that she tipped over the jury-box with the edge of her skirt, upsetting all the jurymen on to the heads of the crowd below, and there they lay sprawling about, reminding her very much of a globe of goldfish she had accidentally upset the week before.’
Discuss what you noticed with a partner. You may have seen that we don’t always tell stories in the order in which they happened. Sometimes we have to signal that something happened before the main events we are describing. For example, ‘cried Alice’ is described first but ‘grown’ happened before she cried out. This is why the writer has used ‘had’ and ‘grown’ (the past perfect). The ‘past perfect’ helps writers keep this organised. The past perfect is also described as the ‘past in the past’ and is signalled by the word ‘had’ before the main verb. Note that the first thing that happened in time is the last thing described in the paragraph. That’s why the writer needs ‘had … upset’.
1. Review a section of your own imaginative writing from earlier in this unit. Note that it will have to be written in the past tense, not present tense. Check for your use of past perfect. Are there places where using it could help to make the order of events clearer?


[bookmark: _Toc227240836]Phase 3, activity 6 – defining character terminology
Teacher note: the definitions in the following table have been adapted from Studiobinder.
Extend your understanding of these character types by completing the following activities.
1. Find examples for the key terms in the table.
1. Write a definition in your own words for each term.
Table 49 – terms and definitions
	Term
	Definition
	Examples
	Definition in my own words

	Stock character
	A type of character that is instantly recognisable to audiences and is used by many authors.
	
	

	Archetype
	Characters or symbols that are recognisable irrespective of their place or time of origin.
	
	

	Stereotype
	A widely held but oversimplified image or idea of a particular type of person or thing.
	
	

	Flat
	Uncomplicated, 2-dimensional characters that may demonstrate few character traits. They do not change throughout the text.
	
	

	Round
	A complex character that the reader learns a lot about. They have varied character traits and usually change throughout the text.
	
	

	Static
	A character that does not change throughout a text.
	
	

	Dynamic
	A character that experiences significant development throughout the text.
	
	




[bookmark: _Toc227240837]Phase 3, activity 7 – adjectives to describe characters from Across the Risen Sea
Teacher note: consider providing students with hard copies of the adjectives below printed on cards that they can arrange by physically moving them.
Instructions for using the following table
1. Assign each of the adjectives listed below to a character from Across the Risen Sea. Use the table below which includes the characters’ names.
If there are any words with which you are not familiar, consider the word root and use clues in the word to help you predict the meaning and then look up the definition.
Table 50 – adjectives to describe characters in Across the Risen Sea
	Proud
	Dishonest
	Confident
	Anxious
	Honest

	Traditional
	Adventurous
	Resilient
	Greedy
	Courageous

	Strict
	Resourceful 
	Respectful
	Cruel
	Skilful

	Understanding
	Caring
	Knowledgeable
	Helpful
	Sincere

	Fair
	Ruthless
	Cautious
	Loyal
	Intelligent


Differentiation note: for students requiring greater support, reduce the number of characters to explore and the number of adjectives to use. For EAL/D leaners and students with low literacy, explicitly teach some challenging adjectives. Depending on students’ needs, provide more Tier words and for students requiring extension, increase the of Tier 2 words.
Assign at least one adjective for each character in the table below. Each adjective can only be used for one character, and you must use every word.
Table 51 – characters from Across the Risen Sea
	Neoma
	Jag
	Marta
	Saleesi
	Pirate Bradshaw
	Jacob

	
	
	
	
	
	


Choose 3 characters and justify the adjectives that have been assigned to them by providing evidence from the text. Complete this in the following table. The first one has been done as a model.
Table 52 – evidence of characterisation in Across the Risen Sea
	Character
	Adjective
	Evidence

	Marta
	Traditional
Knowledgeable
	Insists on people from the Valley of the Sun learning their ‘ways’ if they are going to govern over the Ockery Islands (p 257)
Providing medical care to Gerra (p 83)

	
	
	

	
	
	

	
	
	




[bookmark: _Toc227240838]Phase 3, activity 8 – using appositives to elaborate on key ideas
Teacher note: the explicit teaching of appositives can support students to compose complex and interesting topic sentences (Hochman and Wexler 2017).
To help you elaborate on key ideas, you can use appositives. An appositive is a second noun, noun group, phrase or pronoun that is placed next to another noun to explain or identify it more fully.
For example, in the sentence: ‘New York City, the largest city in the United States, is a major tourist attraction’, ‘the largest city in the United States’ is a noun group that provides extra information about the proper noun, ‘New York City’. Notice that there is a comma after the noun ‘New York City’ and then after the noun group ‘the largest city in the United States’.
Appositives may be placed before or after the noun they are further explaining. One way to find the appositive in a sentence is to locate a phrase that can be removed or covered up without making the sentence incomplete.
1. Identify the appositive in the following sentences:
1. Bren MacDibble, children’s author, lives in Kalbarri on Australia’s sunny west coast where she runs a holiday business and writes her novels.
Across the Risen Sea, a thrilling action-packed novel, is from the same multi-award-winning author who brought us How to Bee.
Bren MacDibble, raised on farms all over New Zealand, is an expert on being a kid living on the land.
Use the adjectives from Phase 3, activity 7 – adjectives to describe characters from Across the Risen Sea to create appositives containing noun groups.
Compose a sentence about one of the characters from Across the Risen Sea that includes the appositive. One example has been done for you with the appositive in bold:
Neoma, the courageous and resilient protagonist, plans an escape from Pirate Bradshaw.
Match the nouns in the first column in the following table with the appropriate noun group in the second column.
Table 53 – appositives matching activity
	Noun
	Appositive

	Neoma
	…, the protagonist’s supportive friend, …

	Jag
	…, a pirate girl, …

	Marta
	…, the courageous protagonist, …

	Saleesi
	…, a keeper of past ways, …


Choose one of the combinations and complete the sentence. One example has been done for you. Be sure to use commas after the noun and the noun group! Feel free to add details (as we have in the example).
Table 54 – describing characters in the core text
	Describing characters in Across the Risen Sea with an appositive to elaborate

	Neoma, the courageous and resilient protagonist, plans an escape from Pirate Bradshaw by pouring deck oil on the cockpit edge and on Pirate Bradshaw’s seat making her slip and fall.

	

	

	


Create an appositive to elaborate on how one character conforms to the definition of stock, stereotype or archetype. Then include that appositive in a complex sentence to explain and give an example. An example has been provided.
Table 55 – using appositives to elaborate on character types
	Describing characters in Across the Risen Sea with an appositive to elaborate

	Jag, the ever-cautious friend, constantly reminds Neoma of the risks of the situations they are in, making Neoma sometimes question her own lack of cautiousness.

	

	

	


1. Answers for activity 1 above are in bold below.
1. Bren MacDibble, children’s author, lives in Kalbarri on Australia’s sunny west coast where she runs a holiday business and writes her novels.
Across the Risen Sea, a thrilling action-packed novel, is from the same multi-award-winning author who brought us How to bee.
Bren MacDibble, raised on farms all over New Zealand, is an expert on being a kid living on the land.
Answers for activity 4 are in the table below.
Table 56 – appositives matching activity answers
	Noun
	Appositive

	Neoma
	…, the courageous protagonist, …

	Jag
	…, the protagonist’s supportive friend, …

	Marta
	…, a keeper of past ways, …

	Saleesi
	…, a pirate girl, …


[bookmark: _Toc227240839]Phase 3, resource 2 – the LEAD approach to teaching modality
Teacher note: the following activity is structured according to the LEAD approach (Myhill 2018) to teaching grammar in the context of authentic use. Metalinguistic knowledge is taught in the context of writing lessons so that students see the connections between language and its impact on the reader. The acronym is:
· L – link – make a link between the grammar or language feature and its function in making meaning.
· E – examples – explain the grammar or feature through examples.
· A – authenticity – give examples of how the grammar or feature works in authentic texts.
· D – discussion – build in high quality discussions around language choices.
Note that the authenticity and discussion stages are included within the student activity below Phase 3, activity 9 – using modality for suggesting and discussing.
Stage 1 – link
· Teacher checks, or revises understanding of modality, modal verbs and the link to degrees of certainty.
· Possible word cline: might – could – will – must
· Examples: ‘I might drive to the shops to buy bread’, versus ‘I must drive to the shops to buy bread’.
Stage 2 – examples
· Less to more certainty is only one possible part of the picture. Depending on the class, the teacher could introduce the idea of purpose and context here. In what circumstances would we say either of those 2 example sentences above? The first sounds like someone considering doing something. The second could be trying to convince oneself?
The student activities in Phase 3, activity 9 – using modality for suggesting and discussing are an excellent opportunity to ensure that discussion of language choices are linked to student use, both in class discussions and then analytical and informative writing. As students are using both appositives and modality for suggesting in this sequence, you might like to conference one-to-one on their language choices or engage in class discussions that foreground their choices based on the authentic needs of discussion and writing.
Teacher note: answers for the ‘Working with authentic examples’ activity in Phase 3, activity 9 – using modality for suggesting and discussing.
· Some genres can be boiled down to …
· Make them laugh, make them cry, make them wait.
· That would usually happen in the first 3 chapters.
· Key plot points of the genre must be reached.
· You then have to start thinking about why …
· It might be Melbourne, it might be rainforest, it might be …
· Usually it is about a journey, an external journey.
· Sometimes it is about being in opposition to the internal forces.
· It sets up expectations about the way the story should unfold.
· In crime fiction … the story often evolves backwards.


[bookmark: _Toc227240840]Phase 3, activity 9 – using modality for suggesting and discussing
Teacher note: this activity uses examples from The Writer’s Workshop Season 1 Episode 2 – Genre (15:43) used earlier in the program.
Working with authentic examples
Try to guess the missing word with a partner before re-watching the video to check.
1. Some genres ___ be boiled down to …
(Charles Dickens’ 3 rules for a thriller): Make them ____, make them ____, make them ___.
That ____ usually happen in the first 3 chapters.
Key plot points of the genre ____ be reached.
You then ____ to start thinking about why …
It ____ be Melbourne, it ____ be rainforest, it ____ be …
_____ it is about a journey, an external journey.
_______ it is about being in opposition to the internal forces.
It sets up expectations about the way the story ______ unfold.
In crime fiction … the story ______ evolves backwards.
Exploring modality for suggesting and discussing
Answer the following questions to guide your exploration of the examples you have just seen:
· Does the sentence including ‘it might be rainforest’ mean that the writer is not certain, or are they doing something else?
· Is the sentence including ‘the story should unfold’ one in which the writer is certain, or instructing us or something else?
· In the sentence with ‘that would usually happen’, is the writer discussing or are they just unsure of what they think?
Using appositives and modality in discussion and writing
Prepare to contribute to a class discussion in which you will convince your peers of your perspective on the following topics. Use both appositives and modality when you are supporting your ideas and suggesting reasons for your perspective.
· Select a character to prove the character in this text is flat and another is round. Explain how this impacts the ‘escape’ into the imaginative world.
· Select a character to prove the character in this text is static and another is dynamic. Explain how this impacts the way we see ourselves in certain characters.
· Identify the values 2 characters represent and explain why.
· Identify an example of MacDibble’s effective characterisation and explain how this is created.
The following table provides examples of modal verbs that can be used to convey your interpretation of your core text and the characters in it.
Table 57 – table of modal verbs
	Low modality
	High modality

	Could
Might
May
	Is
Will
Can


Modelled example of discussion preparation
Neoma, the protagonist of the novel, is a character that most readers can connect with. Readers may not have the adventurous experiences that Neoma has, but they may know what it is like to want to do the right thing, but be forced to make choices they know are not right. Readers will see that Neoma is a well-rounded character as she deals with inner conflict linked to choices she makes throughout her hero’s journey.


[bookmark: _Toc227240841]Core formative task 3 – character profile and imaginative writing
This task will give you an opportunity to experiment with the knowledge about characterisation you have developed during this phase of the program. It is in 2 parts, beginning with a structured approach to planning, then providing you with a prompt for writing. As you prepare, you will explore the power of ‘show, don’t tell’.
Overview – key steps in the preparation of this task
1. Create an ‘engaging character checklist’.
1. Develop a ‘character profile’ that shows you have a deep understanding of what makes your character ‘tick’ (what motivates and interests them).
1. Compose an imaginative piece involving that character at a moment of external or internal conflict. Showcase their personality and the desire line you have been working on.
1. Submit your character profile and imaginative piece in draft form for the portfolio of classwork assessment task. You may choose to refine this imaginative piece for the portfolio.
Writing scenario
You are a famous author of popular young adult fiction. You have been asked by a book publisher to design a character for an up-and-coming young adult novel that will draw on the conventions of the hero’s journey genre.
To meet this brief, you will:
1. Complete a detailed character profile using a template provided below in Phase 3, activity 10 – character planning template. This will note key characteristics, idiosyncrasies and the desire line.
Create a visualisation of the character through an illustration or collage.
Compose a piece of imaginative writing (200 to 300 words).
Imaginative writing
Compose a scene in which your character is at a moment of internal or external conflict. While the conflict may eventually be resolved, show how your character suffers a set-back of some kind. This set-back may be early in a story and involve a complication and resolution, or later in the narrative, leading towards the climax of a story. In your piece you will:
· reveal aspects of your character through description and suggestion
· reveal the character’s ‘desire line’
· show a moment of internal or external conflict
· describe a set-back and the impact of that event.
Advice for completing the core formative task
The piece of writing that you compose should give the publisher insight into the character you have created by revealing specific features and traits of the character. In your composition, you should:
· Reveal what makes the character interesting and unique.
· Move beyond descriptions of physical appearance and personality.
· Use the detailed information provided on the character planning template to flesh out the character.
· Consider what your character is most wanting in the world – this is their ‘desire line’ and should be connected to the quest they are on.
· Consider, as you are writing in the hero’s journey genre, what challenges the character has to deal at the stage of the journey they are on? Which external or internal conflict will your piece focus on as the character works to achieve their quest?
· Aim to ‘show, don’t tell’ to reveal character (use Phase 3, activity 11 – show, don’t tell in ‘Pirates’ to assist you with the requirement).
Differentiation note: High Potential and Gifted Education (HPGE) students could work in pairs to compose a piece of writing/scene/script where both students’ characters interact. Life skills students could develop the character together as a class with teacher support. Adjustments include using the visualisations and adding captions in place of an extended text.


[bookmark: _Toc227240842]Phase 3, activity 10 – character planning template
Before you can write engaging and believable characters, you need to have a clear understanding of the character yourself.
Completing the following planning template will help you to develop an authentic character. You may not necessarily reveal all this information about your character in a piece of writing, but this information may also guide you in developing a plot. For example, if your character is a 90-year-old woman, it is not believable that she would be regularly posting on social media. If she is, it would have to be explored as part of the plot.
1. Complete the first table below to outline the basic information about your character. This will be the starting point for description.
Table 58 – basic character information
	Basic information
	Description

	Height
	

	Build
	

	Hair colour
	

	Eye colour
	

	Age
	

	Gender
	

	Distinguishing physical features
	

	[Add extra features if you think they are needed to develop the character]
	


Complete the second table below to expand on your character’s personality, interests and background so that they become 3-dimensional.
Table 59 – digging deeper into your character
	What more will you need to know?
	Description

	Occupation (and one thing about it he/she/they loves and hates)
	

	Status
	

	Education (and one good and one bad memory if it is in the past)
	

	Family (and who he/she/they is closest to and why)
	

	Cultural background
	

	[Add extra features if you think they are needed to develop the character]
	


1. Complete the third table below to include interesting and unique features of your character that will make them engaging and believable.
Table 60 – What makes this character unique?
	What makes this character unique?
	Description

	Three adjectives for how the character sees themselves
	

	Three adjectives for how others see them
	

	Worst fear
	

	Greatest hope or dream
	

	Favourite thing
	

	Best and worst relationship
	

	A quirk or unusual behaviour
	

	[Add extra features if you think they are needed to develop the character]
	


1. Complete the table below to plan the scene for your piece of writing.
Table 61 – planning the scene for this piece of writing
	Planning detail
	Description

	Desire line for the story
	

	At what point in the narrative structure is this scene taking place?
	

	Setting
	

	Antagonist
	

	Internal or external conflict at this point in the story
	

	Point in the quest narrative
	




[bookmark: _Toc227240843]Phase 3, activity 11 – show, don’t tell in ‘Pirates’
1. Re-read the paragraph beginning with ‘It’s morning’ from the chapter ‘Pirates’ in Across the Risen Sea.
1. Use the following table to support your analysis of language features that are used to ‘reveal’ and statements that ‘tell’ us about the character. The first one has been done for you. You will need to finish the remaining blanks. Complete the activity with at least one further quote and analysis rows.
Table 62 – analysing language features that show, don’t tell
	Quote from chapter
	Analysis

	‘Standing on my netting is a woman with a big hat pulled down hard over her long scraggly grey hair …’
	‘scraggly’ is a subjective and emotive adjective that ‘tells’ and explains what the character thinks about the woman’s appearance. The symbolism of ‘grey’ makes the reader think of an older person.

	‘... surprised eyes bulging’
	

	
	


Prepare for class discussion – brainstorm ideas for the following questions with a partner: do you enjoy writing that avoids the initial tell? Finishes with it? Starts with it as in the example in this activity?
Experimenting with imaginative writing – rewrite the paragraph about Pirate Bradshaw with a positive adjective as the ‘tell’. Or rewrite another paragraph of your choice from the novel to ‘show’ something different about a character. Or rewrite one of your own paragraphs of imaginative writing adding in new language features to ‘show’ a character.
Extension activity – note that the ‘show’ here reveals as much (if not more) about the narrator Neoma, as it does about Pirate Bradshaw. Analyse what we learn about the protagonist through her description of Saleesi in this chapter.
[bookmark: _Toc227240844]Phase 3, activity 12 – song and story narrative structures
Thinking point – does a song have a narrative structure? In what ways are the structures of a song and a story too similar? What does this comparison make you think about?
1. To explore this thinking point, complete the following activity with a partner.
1. Select a song you both know and enjoy, and complete the table below. Make new rows if you need to and note points for discussion.
Share ideas with the class or another pair and complete a comparison with the text you are reading in class.
Prepare for the upcoming class discussion by brainstorming ideas for this question: Can the structure of a song have a similar effect on a listener, as chapters or the whole novel have on a reader?
Table 63 – comparing the structural features of songs and stories
	Structural feature
	Song
	Story

	Opening
	Instrumental (introduces the melody?)
	Orientation (sets up the setting and character)

	Rising tension
	First verse (gets louder?)
	Tension between characters (gets worse?)

	Complication
	Chorus
	Moment of conflict or key decision

	Resolution/falling tension
	Instrumental (quieter)
	Settling of tension

	Rising tension
	
	

	Complication
	
	

	[To be filled in based on group discussion]
	
	


Prompts for discussion
After completing the collaborative work on a song and your chosen novel, work with your partner to prepare ideas for a class discussion on the following questions.
1. What is the equivalent of ‘getting louder’ and ‘getting quieter’ in the story? How does a writer achieve this effect?
What is the role of the quieter, instrumental section of a song that follows the louder, chorus section?
Can this comparison help us understand the reader’s journey through a story?
The falling tension in a story is usually described as the series of events after a complication or the climax, that leads towards the resolution.
Independent written work
1. Write a 150-word explanation of why songs, films and novels need ‘quiet parts’ after more intense scenes. Include your own definition of falling tension and an example from your core text.


[bookmark: _Toc227240845]Phase 3, resource 3 – Across the Risen Sea quote mingle
Teacher note: students are given a quotation or extract from a text. These can be selected according to the focus of the learning; they may piece together the plot, reveal key concepts, characters, theme, setting or they may highlight the author’s style or may be stand-alone quotes that contain a life lesson. The quote mingle (Boas and Kerin 2021) provides an opportunity for students to practice reading and listening and well as encouraging movement around the classroom. 
Use the quote mingle activity here to review the elements of narrative structure. Focus students in particular on the role and nature of falling tension and resolutions.
1. Cut up extracts from the following table and allocate one quote to each student. You may need to duplicate the extracts and have multiple groups completing the quote mingle depending on the size of the class. Note that the table also provides answers to the student activity.
Take students through the quote mingle activity (Phase 3, activity 13 – quote mingle and falling tension).
Make sure the structural elements of narrative are displayed for the ordering part of the student activity.
Discuss and add to definitions and explanations about the role of falling tension and resolutions in the reader’s experience of the world of the novel.
Set up the collaborative analytical writing activity to consolidate learning about falling tension and resolutions.
Table 64 – Across the Risen Sea structural elements of narrative answers
	Extract
	Structural element of narrative

	I jump awake to a weird bang and a rattle.
I scramble out jus’ as a woman screams
	Orientation

	It’s morning and standing on my netting is a woman ...
‘Get off my boat!’
	Conflict

	We’re salvaging this abandoned boat, so you and your pet gator need to get off.
	Complication

	‘Ain’t no one looked after you in a while. But don’t worry, little wormy mouth, you’re in Aunty Bradshaw’s family now.’
	Rising tension

	She’s a pirate? Me and my boat are now in pirate hands.
	Rising tension

	Saleesi grabs my arm with fingers like wire and wraps a rope around my middle.
	Rising tension

	Out of nowhere a hand swings me by the shirt in a choking, armpit cutting circle back onto the yacht.
	Climax

	I drop to my knees and grab a hunk and rub at the splintery deck boards
	Falling tension

	Maybe the old pirate will go to sleep and I can sneak away.
	Resolution




[bookmark: _Toc227240846]Phase 3, activity 13 – quote mingle and falling tension
In this activity, you will review your understanding of narrative structure and investigate one element, falling tension leading to a resolution, in more detail.
1. Re-read the chapter ‘Pirates’ from Across the Risen Sea. Check with your teacher or a peer if there are words with which you are not familiar.
Practise reading it aloud several times. Imagine you are rehearsing for a performance, and this is your key line.
Move around the classroom while your teacher plays music. When the music stops, read your quotation to the person closest to you. They will read their quotation to you.
Discuss with your partner the meaning and significance of each quotation (What does it reveal about the core text?). In your discussion, consider whether the quotations relate to the orientation, complication, conflict, rising tension, climax, falling tension or the resolution of ‘Pirates’ from Across the Risen Sea.
When you have read and listened to at least 5 different quotations, work with your group to arrange the extracts from the chapter according to which structural element of narrative the extract belongs. These elements will be displayed by the teacher for you.
When your group is ready you will be given the following table. Fill in your answers and provide justifications for your response. The first one has been completed for you as a model. There may be more than one extract for each element.
When you have finished and the work has been checked by the teacher, review earlier definitions of ‘falling tension’ and ‘complication’ and add to them during class discussion.
Work with a partner to complete the collaborative analytical writing activity below.
Table 65 – Across the Risen Sea structural elements of narrative
	Extract
	Structural element of narrative
	Justification

	I jump awake to a weird bang and a rattle.
I scramble out jus’ as a woman screams.
	Orientation
	The extract provides important information about Neoma’s safety at sea by herself.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Collaborative analytical writing
Imagine that you have been asked to give Bren MacDibble advice about an early draft of her novel. You notice that it is just a series of complications and climaxes, with no falling tension leading to resolutions. What advice would you give her?
1. Write a 100 to 200-word email to Bren explaining why falling tension and resolutions are important to a story. Check back over your definitions and reflect on what you learned by comparing a story to a song. You might want to consider and include advice about:
1. why readers enjoy (and need) resolutions
what the space and time during falling tension parts allows the reader to think and feel about the world of the novel, the world outside the novel and themselves.


[bookmark: _Toc227240847]Phase 3, resource 4 – peer teaching through ‘expert circles’
Teacher note: the following strategy is based on the popular notion that the best way to learn is to teach. Depending on the class context, students may be able to complete the preparation stage independently. Otherwise, they will need prompts and specific resources to consult. The writing components are a guide only and should be adjusted to what the class has covered in this unit, or through the year to this point.
Preparation stage
Students are assigned an ‘expert role’ in relation to one specific writing component that has been covered in this program. They are formed into ‘expert groups’ to review that component. They review learning, including examples, write new examples to consolidate learning, then prepare teaching advice on their component for the other students in the class. Components include:
· appositives for elaboration
· theme-rheme
· modal verbs for suggesting and discussing
· complex sentences
· noun groups for conceptual ideas.
Teaching peers
Students form new groups so that each group has one student from each expert group. Students ‘teach’ peers in their new group and keep the expert advisor role through the following writing activity. While students are writing independently, they are encouraged to seek advice from one of the experts.
Differentiated analytical writing activities
Students complete a paragraph length or mini-extended writing response to one of the following prompts.
· Why do we like or dislike the characters in the novels we read?
· Are characters in novels like real people? Explain why, or why not.
· How (and why) do composers position us to like or dislike characters in the novels we read?
· How do we connect with characters in genre fiction?
· How do rising and falling tension keep us immersed in the world of the novel?
· To what extent do the characters in novels encourage readers to look more deeply at ourselves?
· How do we learn about ourselves through our connections with characters in genre fiction?


[bookmark: _Toc227240848]Phase 3, activity 14 – describing setting
In this activity, you will explore ways to describe setting effectively, but also how changing the point-of-view you are using as a writer, may change the way you describe a setting.
1. Pair work – complete a Five senses chart for Neoma’s Island in Across the Risen Sea. Check the example in the first column and find at least one more example to add into the ‘student example’ column.
Table 66 – Five senses chart to brainstorm setting in Across the Risen Sea
	Sense
	Example from island
	Student example from Neoma’s island
	The strangers

	Sight
	Looks like
	
	

	Sound
	Sounds like
	‘kids ... grouchy-tired ... whining ... arguing’
	

	Touch
	Feels like
	
	

	Smell
	Smells like
	
	

	Taste
	Tastes like
	
	


1. Brainstorm – how would a different character see this setting? Brainstorm from the perspective of the strangers from Valley of the Sun.
Plan – create a Venn diagram to compare what the 2 characters would see, and how they would feel about the setting. Choose carefully so you include what both Neoma and the strangers from Valley of the Sun see in the centre but note the differences in the separate circles of the Venn diagram.
Figure 8 – Venn diagram representing character feelings
[image: Blank Venn diagram.]
Write – compose an imaginative description of the island from a different character’s perspective (50 to 80 words). You can write as any other character except for Neoma, including one of the strangers. Experiment with writing it in first person, third person omniscient or subjective.
Imaginative writing prompts
Use the following prompts to experiment with writing:
Brainstorm a description of another setting in the core text (use the prompts in the 5 senses chart if you would like).
Choose a key moment in the bildungsroman or hero’s journey structure that takes place in that setting.
Write ‘into’ the text by rewriting the scene with a key difference of your choosing – change the point of view or narrative voice, the mood, a key feature of the setting, or the outcome of the scene.
Share with your partner and reflect on what your changes have done.
Display your writing physically or in a digital space.
Read and respond to one or 2 of your peer’s descriptions by leaving a message about the setting: How does it make you feel as a reader? What is the impact of the change the writer has made?


[bookmark: _Toc227240849]Core formative task 4 – experimenting with elements of narrative structure
Teacher note: as orientation and characterisation are addressed in other core formative tasks, they have not been included as options for students to develop for this task.
In this core formative task, you will make use of a ‘narrative ingredient planner’ (Phase 3, activity 15 – narrative ingredient planner) to consider a favourite piece of writing from your core text. You will then plan for your own writing, compose the piece and reflect on the choices you have made.
Preparing to write
1. Re-read a favourite extract from the core text. Annotate it for elements of narrative, setting, genre or characterisation that engaged your interest in and enjoyment of the scene.
Use the information in Phase 3, activity 15 – narrative ingredient planner (below) to help you consider your chosen extract. You may also refer to the PowerPoint Phase 2 – structural elements narrative – 7.3 for support. Although you need to complete all aspects of the planning task which follows, you will not write the entire narrative for this task. You will submit your draft as part of the portfolio of classwork, and you may choose to refine this piece as your one publication standard piece.
Use the planning table to prepare for writing. When you have completed the table, select one of these ‘ingredients’ as the starting point for a piece of imaginative writing:
setting
complication
conflict
rising tension
climax
falling tension
resolution.


Writing and revising
Compose a first draft centred around the narrative element you have chosen. This can be inspired by the favourite moment from your core text, or a new piece of your choice.
1. When you have completed your first draft, revise your draft and make annotations that:
identify what you have done well
highlight areas of your writing that you would improve in the next draft
suggest how you plan to refine and improve your writing.


[bookmark: _Toc227240850]Phase 3, activity 15 – narrative ingredient planner
1. Use the table below to engage in the drafting process for Core formative task 4.
Table 67 – narrative ingredient planning table
	Narrative ‘ingredient’
	Recipe

	Title
	

	Orientation
	

	Setting
	

	Characters
	

	Complication
	

	Conflict
	

	Rising tension
	

	Climax
	

	Falling tension
	

	Resolution
	




[bookmark: _Toc227240851]Phase 3, resource 5 – inking your thinking
Teacher note: ‘Inking your thinking’ can be used in the editing process. This process involves students annotating their drafts in response to the prompt questions.
Prompt questions for reflecting on writing:
Why does this ‘ingredient’ belong in this recipe? What does it add? (asset question style)
What would this piece of writing be lacking if this ingredient was left out? (deficit question style)
What is one other ingredient that could be added to further build the narrative? How do these 2 ingredients complement each other? (asset question style)
How do these 2 ingredients contrast each other and for what effect?
Select one particularly interesting sentence in your writing and include in your annotations why this is an interesting sentence. What deliberate creative choices did you make in composing this sentence?


[bookmark: _Toc227240852]Phase 4 – deepening connections between texts and concepts
In the ‘deepening connections between texts and concepts’ phase, students return to a close study of the concepts. The focus of this section is on examining the textual concepts of genre and characterisation in texts, and exploring how composers use language features to engage the responder to escape into a text. To examine connections more deeply, students explore the power of imagination to immerse a reader in the world of the text and the world outside the text.
The teacher uses students’ prior understanding of narrative form to experiment with language features. A deepening awareness of the ways in which composers construct characters to impact on the audience, also underpins this phase.
Students practise constructing their own imaginative texts experimenting with language features. They respond to texts reflecting on the writing process and how composers invite responders to escape within a novel in their own personal response, use quotes and refine their language of reflection. Teaching and learning activities progress generally from teacher-centred, through guided and collaborative, towards independent application.


[bookmark: _Toc227240853]Phase 4, resource 1 – conventions of genre
Teacher note: the table below is not exhaustive and examines some of the main genres being explored in this sequence.
1. Cut out the cards – you may like to colour code each column for differentiation and laminate them for future revision activities.
Issue a set of cards to each group of students and instruct students to match up the correct genre with its definition and characteristics.
Table 68 – conventions of genre
	Genre
	Definition
	Examples of conventions

	Horror
	Meant to scare, startle, shock and even repulse audiences.
	Themes: related to demons, evil spirits, the afterlife, vampires, werewolves and witches.

	Hero’s journey
	Where a hero goes on a quest or adventure to achieve a goal.
	Character development: an inner transformation usually occurs on or at the end of the journey due to obstacles and challenges they face.

	Crime
	Story involves solving a crime.
	Narrative structure: crime occurs, person investigates, foreshadowing, near failure of investigation, person solves crime.

	Mystery
	Story deals with the solution of a secret or problem involving suspense or intrigue.
	Narrative elements: suspense, cliffhangers, solving a puzzling event or situation.

	Adventure
	Stories of survival or life in the great outdoors.
	Characters: often children or stereotypes, they learn about themselves and each other during their setbacks and eventual success.

	Comedy
	Common people or characters placed in amusing situations with a happy ending.
	Language: use of everyday language, puns and wordplay, funny situations, over-exaggeration.

	Science fiction (Sci-fi)
	Set in a future where (or when) scientific or technological advances could be possible.
	Setting: outer space or alternative reality with advanced technology, or in a future world.

	Bildungsroman
	A coming-of-age story of the protagonist.
	Character development: protagonist experiences loss, journey and personal growth through conflict, and maturity.

	Fantasy
	Fiction with strange or otherworldly settings or characters that suspend reality; depends on magic or the impossible.
	Themes: the victory of good over evil, power and powerlessness.




[bookmark: _Toc227240854]Phase 4, activity 1 – identifying conventions of clips
Teacher note: show students ZOOTOPIA BUT IN 7 DIFFERENT GENRES (9:07). You may like to examine all the genres or select specific ones. The start times for each clip are indicated in the activity table. A range of other films in ‘7 different genres’ are available on YouTube but appropriateness should be ascertained before use.
1. Identify the conventions for each genre as you watch the clip.
Table 69 – convention of genre in clips
	Genre (start time)
	Conventions

	Comedy (0:18)
	

	Drama (1:40)
	

	Action (3:12)
	

	Romantic comedy (4:00)
	

	Thriller (5:19)
	

	Horror (6:36)
	

	HBO Special (7:23)
	




[bookmark: _Toc227240855]Phase 4, activity 2 – scavenger hunt – evidence of genre
Teacher note: as an adjustment, the teacher can complete the convention column for the core text, and students can find the evidence.
1. Identify conventions of your core text’s genre – your text may have more than one genre.
1. Collect evidence for each convention.
Table 70 – textual evidence of genre
	Convention
	Evidence

	
	

	
	

	
	

	
	




[bookmark: _Toc227240856]Phase 4, activity 3 – impacts of conventions and genre on the responder
Teacher note: students move through stages of guided and collaborative practice to more independent work on the impact of genre conventions.
1. Adapt the following table to the genre you are reading (or are writing in for your refined piece for the assessment task). Consider what you have learned about genre and include only those conventions that apply. Add in other conventions.
1. Work with a partner to examine the suggested impacts and complete the table identifying the impacts on the responder of each convention. Some examples have been done for you.
1. Writing about genre: rewrite the back cover blurb for your core text (or for the imagined novel your refined piece will be a part of) expressing why readers will enjoy the genre – remember not to give too much away.
Table 71 – impacts of genre on the responder
	Conventions of genre
	Impact on the responder

	Dark shadows or night, cobwebs, cemetery and witches
	We enjoy the fear and the thrill of the unknown and are relieved when things turn out alright.

	Foreshadowing
	

	Problem solving and inner strength
	

	Everyday language
	

	Funny situations, puns and wordplay
	

	Outer space, advanced technology and aliens
	Fascination about the possible future of our world.

	Loss, journey and personal growth
	

	Magic and the supernatural
	

	Drawings, diagrams and maps
	

	Ordinary characters
	We identify with them and are interested in their realistic journeys.




[bookmark: _Toc227240857]Phase 4, activity 4 – author study
1. Research the author of your core text and collect evidence about their contextual background.
Table 72 – author study
	Topic
	Information

	Author’s name
	

	Gender
	

	Date of birth and age
	

	Cultural background
	

	Family members
	

	Where they grew up
	

	Language spoken at home
	

	Jobs before becoming an author
	

	Issues experienced in their life
	

	Current relationship status and children
	

	Current place of residence
	

	Published books
	

	Book genre(s)
	


1. Use this background information to make a judgement about how the author’s context has impacted their imagination. Are the author’s experiences reflected in their books? Justify your inferences in a paragraph.
Table 73 – paragraph justification scaffold
	Structure
	Paragraph information in sentences

	Introduce the author and the book that is influenced by their context.
	

	Summarise the genre and key issues or themes in the book.
	

	Provide contextual examples of why the author would have written in this genre and featured these issues.
	

	Summarise why it is important for these issues to be addressed in this genre of writing.
	




[bookmark: _Toc227240858]Phase 4, activity 5 – possession – examples, purposes and complexities in a review
In this activity, you will be exploring the idea of fiction and its purpose. Your teacher will prompt you on how and when to complete each section of the table.
1. Read a book review about your text.
1. Identify 3 examples of each literacy area connected to possession.
What are the purposes of each part?
What are the complexities: what do you still need support with?
Table 74 – possession literacy areas activity table
	Possession
	Examples
	Purposes
	Complexities

	Apostrophe of possession
	
	
	

	Possessive pronouns
	
	
	


[bookmark: _Toc167299045]

[bookmark: _Toc227240859]Phase 4, activity 6 – comparative and superlative adjectives
Comparative adjectives show change or make comparisons. Than is a special kind of comparative adjective as it compares one thing with another. For example, she is taller than I am.
Superlative adjectives use the and show the greatest extent of something. For example, the girl is the biggest of the 2 children.
Rules:
· We usually add –er and –est to one-syllable words.
· If an adjective ends in –e, we add –r or –st.
· If an adjective ends in a vowel and a consonant, we double the consonant.
· If an adjective ends in a consonant and –y, we change –y to –i and add –er or –est.
· We use more and most for most 2 syllable adjectives and for all adjectives with 3 or more syllables.
· These 2 syllable words can use –er or –est or more or most: common, cruel, gentle, handsome, likely, narrow, pleasant, polite, simple, stupid.
· The adjectives good, bad and far have irregular comparatives and superlatives and don’t follow the rules.
Table 75 – examples of adjectives, comparatives and superlatives
	Adjective
	Comparative
	Superlative

	big
	bigger
	the biggest

	small
	smaller
	the smallest

	expensive
	more expensive
	the most expensive

	good
	better
	best

	bad
	worse
	worst

	far
	farther/further
	farthest or furthest


1. Complete the table with the missing adjectives, comparatives and superlatives.
Table 76 – adjectives, comparatives and superlatives
	Adjective
	Comparative
	Superlative

	nice
	
	

	
	larger
	

	
	more careful
	

	
	
	most interesting

	rough
	
	

	
	heavier
	

	bad
	worse
	

	
	
	most polite

	
	
	longest

	
	
	narrowest


Write the comparative and superlatives for the following adjectives from the reading:
Table 77 – creating comparatives and superlatives
	Adjective
	Comparative
	Superlative

	burnt
	
	

	tired
	
	

	scared
	
	

	friendly
	
	

	heavy
	
	


[bookmark: _Toc167299046]

[bookmark: _Toc227240860]Phase 4, resource 2 – comparative and superlative adjectives answers
1. Complete the table with the missing adjectives, comparatives and superlatives.
Table 78 – adjectives, comparatives and superlatives
	Adjective
	Comparative
	Superlative

	nice
	nicer
	nicest

	large
	larger
	largest

	careful
	more careful
	most careful

	interesting
	more interesting
	most interesting

	rough
	rougher
	roughest

	heavy
	heavier
	heaviest

	bad
	worse
	worst

	polite
	more polite
	most polite

	long
	longer
	longest

	narrow
	narrower
	narrowest


Write the comparative and superlatives for the following adjectives from the reading:
Table 79 – creating comparatives and superlatives
	Adjective
	Comparative
	Superlative

	burnt
	more burnt
	most burnt

	tired
	tireder
	tiredest

	scared
	more scared
	most scared

	friendly
	friendlier
	friendliest

	heavy
	heavier
	heaviest





[bookmark: _Toc227240861]Phase 4, resource 3 – embedding evidence
Teacher note: the following resource can be modified and provided to students if this extra support is required for them to complete Phase 4, activity 7 – using embedded quotes.
Evidence can include quotations from a text, or parts of a text, that support your perspective. When using evidence, it is important to do it accurately, so the reader can identify the evidence you are using to support your claims.
Tips for embedding quotes
· Put single quotation marks around the ‘quote’.
· Use an ellipsis (3 full stops …) to show that words in the quote have been left out.
· For poetry, use a diagonal slash to show a new line.
· Longer quotes should be included in an indented paragraph.
· Don’t include the word ‘quote’.
Constructing analytical sentences
Use the model below to construct analytical sentences. You can swap the order around to add variety to your sentences.
Table 80 – the parts of an analytical sentence
	Where is it?
	Creator
	Working verb
	Technique
	Evidence
	Showing verb
	Effect

	In the first stanza,
	Smith
	uses
	the alliteration of
	‘rumbles randomly’
	to enable the responder to
	imagine the low tones being emitted from the volcano.

	On page 123,
	Bren MacDibble
	uses
	Onomatopoeia
	‘One of the hulls thumps and rocks, like something soft nudging it with a thud and a splash ...’
	activating the reader’s senses
	to place them in the setting of the of catamaran on the ocean.


The below table contains sample responses for ‘The Kite’ questions for Activity 3 within Phase 4, activity 7 – using embedded quotes.
Table 81 – embedding quotes in writing sample responses
	Question
	Response

	How is the kite described?
	In the first paragraph, Clifford uses personification such as ‘wagging its tail, shaking its ears, breaking its string, sitting down on the tops of houses’ to describe the kite, enabling the reader to imagine it as being a bit of a rascal with a childlike playful personality.

	A variety of techniques were used to provide background context for the kite. Analyse and discuss.
	The author uses a range of techniques to provide context for the kite. In paragraph 2, she again uses personification in ‘they were very poor people’ making the reader have empathy for the kite and its plight to be happy. Clifford also uses visual imagery of its ‘snow-white face, and pink and white ears’ to reiterate its beauty despite its situation. Finally, in contrast, she uses an oxymoron: ‘But though the kite was pretty, it was not good’ to reflect the kite’s personality.

	Provide an example of how alliteration has been used in this story?
	An example of alliteration used in the story is ‘children … coaxed and cried’, which stresses the determination of the children to save the kite.

	How is repetition used to describe the demise of the kite? What was the effect?
	In the final paragraph, Clifford uses repetition in the line ‘the kite is flying still, on and on, farther and farther away, for ever and for ever’ to give the reader hope that the kite is not lost and will live on.





[bookmark: _Toc227240862]Phase 4, activity 7 – using embedded quotes
1. Read the short story below.
1. Identify and annotate language features.
‘The Kite’ by Mrs W.K. Clifford
It was the most tiresome kite in the world, always wagging its tail, shaking its ears, breaking its string, sitting down on the tops of houses, getting stuck in trees, entangled in hedges, flopping down on ponds, or lying flat on the grass, and refusing to rise higher than a yard from the ground.
I have often sat and thought about that kite, and wondered who its father and mother were. Perhaps they were very poor people, just made of newspaper and little bits of common string knotted together, obliged to fly day and night for a living, and never able to give any time to their children or to bring them up properly. It was pretty, for it had a snow-white face, and pink and white ears; and, with these, no one, let alone a kite, could help being pretty. But though the kite was pretty, it was not good, and it did not prosper; it came to a bad end, oh! a terrible end indeed. It stuck itself on a roof one day, a common red roof with a broken chimney and three tiles missing. It stuck itself there, and it would not move; the children tugged and pulled and coaxed and cried, but still it would not move. At last they fetched a ladder, and had nearly reached it when suddenly the kite started and flew away—right away over the field and over the heath, and over the far far woods, and it never came back again—never—never.
Dear, that is all. But I think sometimes that perhaps beyond the dark pines and the roaring sea the kite is flying still, on and on, farther and farther away, for ever and for ever.
1. Using Phase 4, resource 3 – embedding evidence as a guide, answer the questions in the table below using evidence from the story.
Table 82 – embedding quotes in writing
	Question
	Response

	How is the kite described?
	

	A variety of techniques were used to provide background context for the kite. Analyse and discuss.
	

	Provide an example of how alliteration has been used in this story?
	

	How is repetition used to describe the demise of the kite? What was the effect?
	




[bookmark: _Toc227240863]Phase 4, activity 8 – direct and indirect characterisation in Frozen
1. View Characterization Lesson | Using Disney's Frozen (4:55).
Record the evidence that demonstrates the character traits identified in the last column.
Table 83 – characterisation in Frozen
	Technique
	Definition
	Evidence
	Character traits

	Direct characterisation
	Narrator tells the audience what the personality of the character is
	
	Boy is patient.
Girl is quiet.
Both well mannered.

	Indirect characterisation – looks
	Author shows things that reveal the personality of the character
	
	Carefree and unconcerned about her appearance.

	Indirect characterisation – speech
	Author shows things that reveal the personality of the character
	
	Naive and doesn’t have a full understanding of love.

	Indirect characterisation – relationships
	Author shows things that reveal the personality of the character
	
	Shows she is socially awkward.

	Indirect characterisation – actions
	Author shows things that reveal the personality of the character
	
	Shows she is loyal to her sister.

	Indirect characterisation – thoughts
	Author shows things that reveal the personality of the character
	
	Shows she cares about her sister and wants to protect her.


Teacher note: the following table contains sample answers for Phase 4, activity 8 – direct and indirect characterisation in Frozen Activity 2 and should be removed prior to printing the resource for students.
Sample responses below for direct and indirect characterisation in Frozen.
Table 84 – characterisation in Frozen sample responses
	Technique
	Definition
	Evidence
	Character traits

	Direct characterisation
	Narrator tells the audience what the personality of the character is
	‘The patient boy and the quiet girl were both well mannered …’
	Boy is patient.
Girl is quiet.
Both well mannered.

	Indirect characterisation – looks
	Author shows things that reveal the personality of the character
	Anna wakes up dishevelled with messy hair.
	Carefree and unconcerned about her appearance.

	Indirect characterisation – speech
	Author shows things that reveal the personality of the character
	‘You can’t marry a man you just met.’
‘You can, if it’s true love.’
	Naive and doesn’t have a full understanding of love.

	Indirect characterisation – relationships
	Author shows things that reveal the personality of the character
	‘You look beautifuller. I mean not fuller. You don’t look fuller, but, but more beautiful.’
	Shows she is socially awkward.

	Indirect characterisation – actions
	Author shows things that reveal the personality of the character
	Anna defends Elsa when the Duke attacks her character
	Shows she is loyal to her sister.

	Indirect characterisation – thoughts
	Author shows things that reveal the personality of the character
	Elsa remembers how she let Anna get hurt and doesn’t want it to happen again.
	Shows she cares about her sister and wants to protect her.




[bookmark: _Toc227240864]Phase 4, activity 9 – guided practice characterisation
1. Read your assigned chapter and fill out the table with evidence of direct and indirect characterisation.
1. Determine what type of characterisation each example is and annotate for a language feature (if appropriate).
1. Participate in a class discussion and share ideas form the table: How has the character been created by the author? How has figurative language been used to do this?
1. Add new ideas to the table based on peers’ ideas.
Table 85 – evidence of direct and indirect characterisation
	Information
	Evidence from the text

	Text title
	

	Character
	

	Direct characterisation (tells the audience about the character)
	

	Indirect characterisation (shows the audience who the character is)
	

	Looks
	

	Speech
	

	Relationships
	

	Actions
	

	Thoughts
	


Teaching note: the ideas provided in the table below are examples of the types of work students may produce for this activity.
Table 86 – characterisation of Pirate Bradshaw sample
	Information
	Evidence from the text

	Text title
	Across the Risen Sea

	Character
	Pirate Bradshaw

	Direct characterisation (tells the audience about the character)
	‘... long straggly grey hair’ (p 143)
‘You wrinkly old salt’ (p 158)
‘That old sea hag can hold her breath for ages’ (p 166)

	Indirect characterisation (shows the audience who the character is)
	‘“Did the shark bite your hand?” I ask. Saleesi holds up her hand and her middle finger is missing from the knuckle on. “Pirate Bradshaw chopped it off and threw it and me to the sharks”’ (p 176)
‘At first I took everything, coz I was gonna kill her and I wouldn’t have no debt. But then I found out that she don’t die so easy’ (p 156)

	Looks
	‘surprised eyes bulging out of her tanned and wrinkled face’ (p 143)
‘... brown teeth’ (p 228)
‘Her eyes is little torchlights’ (p 228)

	Speech
	‘You wake me again tonight and you won’t have no problems no more.’ (p 162) – annotation: playing grammar
‘Well then, I’m sorry about throwing you to the sharks ...’ (p 227) – annotation: sarcasm

	Relationships
	‘You ain’t got no ma ... you’re in Aunty Bradshaw’s family now’ (p 143) – annotation: Pirate Bradshaw does not have a family.

	Actions
	‘Pirate Bradshaw shoves Saleesi in the stomach. Making her go ‘oof’ and bend over double.’ (p 149) – annotation: onomatopoeia
‘I crawl into the bed and lay down. Then there’s a click. She’s locked the door!’ (p 153)
‘Pirate Bradshaw don’t put away her knife’ (p 227)

	Thoughts
	n/a




[bookmark: _Toc227240865]Phase 4, activity 10 – Cornell note-taking template
Teacher note: some sample author interviews are provided in the links below:
· Bren MacDibble - on writing 'Across the Risen Sea' (1:00:03)
· Story Talks with Boori Monty Pryor - Family stories (Part 1) (17:34)
· Story Talks with Boori Monty Pryor - My Girragundji (Part 2) (14:59)
1. View the interview and take relevant notes using the Cornell note-taking method.
Table 87 – Cornell note-taking template
	Key words, comments or questions
	Main notes

	Questions (most important questions about your notes)
	

	Summary – what have I learned?
	




[bookmark: _Toc227240866]Phase 4, activity 11 – 3D format of reflection
Teacher note: introduce students to the 3D format of reflection to help guide their reflective writing. This is a teacher devised scaffold aimed at developing student awareness of the strategies needed to analyse and evaluate how authors construct meaning, and to convey, in writing, the impact this has on them as readers or viewers.
1. Explore the Reflective writing: the 3D format of reflection table below.
1. View the YouTube video Reflective Writing (6:07).
1. Annotate extra ideas on the below table.
Table 88 – 3D format of reflection
	Dimension
	Actions

	Describe
	Outline the event, activity, text
Provide details: date, time, place, composer, audience, context, purpose
A quarter page or 1 to 2 paragraphs

	Disclose
	Use the first-person pronoun to explain your thoughts, feelings and ideas
Use specific examples of features to fully explain point of view
A half page or several paragraphs

	Decision
	Use the first-person pronoun to outline how your thinking and learning has been affected
A quarter page brief concluding paragraph




[bookmark: _Toc227240867]Phase 4, activity 12 – the language of reflection
Teacher note: students can use this resource to develop their reflective vocabulary. Students could add additional words to this bank as they progress through their learning.
Identify reflective language
1. Read one to 2 sample reflective pieces from Sample work English K–10 Stage 4: Activity 3 – Life writing.
Identify reflective language in the samples using the below table for guidance
Add extra vocabulary to the resource.
Using the 3D format, describe, disclose and decide about the most important thing you have learned about the author of your book and their writing process.
Table 89 – language of reflection word bank
	Reflective writing structure
	Examples of phrases

	Describe – What happened? What is being examined?
	The use of humour …
Figurative language helps the reader to escape …
Changing the tense of the text …

	Disclose – What is most important? What is useful? What is relevant about it?
	The most:
· meaningful
· significant
· relevant
· important …
Subsequently
Later
Previously
Alternatively
Equally
… resulted from
… explained by
Because of
Due to
… demonstrates …
This is perhaps because of

	Decide – What have I learned from this? What does this mean for my future responses?
	Having:
applied
discussed
learned …
I now:
realise
wonder
question …
Additionally
Furthermore
This skill is useful as …
As a next step, I need to …




[bookmark: _Toc227240868]Core formative task 5 – imaginative writing transformation
Part A – writing scenario
1. Your publisher has told you that the genre of your imaginative writing is not ‘on trend’ at the moment. You have been asked by your publisher to transform the genre to make it more appealing to popular demand. 
To meet this brief, you will:
1. select a writing piece you have crafted earlier in the program
1. identify a genre and its conventions to which you will transform your work
use the planning tools and scaffolds to transform your piece of writing to a new genre (300 to 400 words).
Part B – advice for completing the core formative task
The piece of writing that you compose should transform the genre using appropriate conventions. In your composition, you should:
use appropriate conventions of genre
use the planning tool to identify areas for transformation
use the self-review checklist to check you have used appropriate narrative conventions.
Differentiation note: students are given a genre to write in and select cards form Phase 4, resource 5 – story cards to guide their writing. The teacher could provide a list of appropriate conventions to guide transformation.


[bookmark: _Toc227240869]Phase 4, resource 4 – planning templates
Before you can transform your writing, you need to have a clear understanding of the aspects you are transforming. Completing the following planning template will help you to organise your ideas. You may like to revisit any genre transformation pieces you have previously written.
Part 1 – brainstorming ideas
1. Use the table below to brainstorm ideas for your transformed piece of writing.
Table 90 – planning tool
	Steps for transformation
	Ideas or thoughts

	Piece to be transformed
	

	Current genre
	

	Genre to be changed to
	

	Conventions of the genre
	

	Ideas for orientation 
	

	Ideas for characterisation
	


Part 2 – using and reviewing conventions
1. Transform your original piece to its new genre. Use the checklist below to ensure you have included the necessary elements. Edit your work if you need to add in some elements. (You do not have to use them all.)
Table 91 – self-review checklist
	Elements checklist
	Example
	Used

	Conventions of genre
	Sci-fi – aliens, out of space, technology
	

	Action
	Whack! The branch slapped me across the face hard … real hard.
	

	Dialogue
	‘Help me!’ I yelled as I raced across the paddock.
	

	Description
	Its face (or what I thought was its face) drooped down to brush against the burnt grass as it turned towards me.
	

	Describe what is happening
	I couldn’t believe it! Right there in front of me stood a creature I had never seen before – not on television or even in a book.
	

	Introduce protagonist
	How could I, just a school kid, be in this situation? I should be sitting back at home with a mouthful of chips and Grand Theft Auto blasting on the TV. I can tell you, this is not my idea of fun.
	

	Establish setting
	But here I am … somewhere in the middle of nowhere smack bang in a paddock filled with corn stalks with no idea of how to get home.
	

	Use figurative language (SHAAMPOO)
Simile
Hyperbole
Alliteration
Assonance
Metaphor
Personification
Oxymoron
Onomatopoeia
	The night was as black as soot.
It was bigger than a skyscraper.
As always, Alex answered the alarm.
A small call rang out. 
A tsunami of emotions hit me.
The branch clawed at my face.
It was a bright night.
‘Whoosh!’
	

	Appropriate punctuation
	Dialogue punctuation, capital letters and full stops.
	

	Variety of sentence structures
	Simple, compound, complex, clauses
	


Part 3 – using the peer review process
Swap your writing with a peer and get feedback. Read your peer’s imaginative task and provide feedback explicit to the feedback sheet. Ensure your feedback is purposeful. Provide an example of what you mean in the final column.
Table 92 – peer review scaffold
	Focus area
	Things you’ve done well
	Constructive feedback
	Example of what I mean

	Genre elements/
conventions
	
	
	

	Story structure – sizzling start, backstory, complication, climax, resolution
	
	
	

	Language use – similes, hyperboles, alliteration, metaphors, personification, oxymoron, onomatopoeia, adjectives, adverbs, prepositional phrases
	
	
	

	Language structure
Capital letters and full stops
Dialogue punctuation (quotation marks, commas, and so on)
Possessive apostrophe
	
	
	


Use your peer feedback to improve your writing.


[bookmark: _Toc227240870]Phase 4, resource 5 – story cards
Teacher note: cards will need to be pre-prepared for this learning activity. You may like to print each category out in a different colour and laminate for future use. Commercial story cards and dice are also available. Each student should be issued a card from each group prior to beginning writing. The focus of this particular task is to write in the genre of humour.
Table 93 – character cards
	An old woman who looks like a bird
	An undercover spy
	A famous chef

	A robot
	A famous singer/actor/
sportsperson
	Pirate

	An ordinary teenager
	Wrestle mania wrestler
	A crazy teacher


Table 94 – setting cards
	The North Pole
	Your school
	An unfamiliar alien planet

	A frozen planet
	A tropical paradise
	At a rubbish dump

	In the desert
	In a bustling city
	On a raft in the middle of the ocean


Table 95 – event cards
	First day at school
	You’ve been granted 3 wishes
	Shrunk to the size of an ant

	On your way to Pluto
	Having dinner with your family
	Playing in a competition

	A door slams shut!
	Lost and don’t know where you are
	Building a cubby house


Table 96 – complication cards
	You fall down a hole
	Your car breaks down in the middle of nowhere
	You can’t hear or see anything

	You are frozen in your spot
	There’s only one solution to fix your problem
	You are stranded

	Your pants keep falling down
	Snakes are in your path
	Someone is shouting at you non-stop


Table 97 – emotions cards
	You are as embarrassed as you could be
	Angrier than you’ve ever been
	You are shaking like a leaf

	Heart is thumping a hundred miles an hour
	Excited
	Frozen in fear

	You are so disgusted you are going to vomit
	You cannot wait to see the outcome
	On top of the world happy




[bookmark: _Toc227240871]Core formative task 6 – reflection on the writing process
Differentiation note: provide sentence starters or work as a group to create a collaborative reflection.
Part A – writing scenario
You have been asked to create an ‘advice card’ for next year’s students on the writing process. Your advice should give points as to which one process step (from any of the writing tasks in this program) most helped you to improve your writing.
To meet this brief, you will:
identify a writing process step that helped you improve your writing
use reflective language to provide advice as to why it was an effective process step
use the planning tools and scaffolds to craft your advice card (150 to 200 words).
Part B – advice for completing the core formative task
The piece of writing that you compose should provide constructive advice on one writing process. In your composition, you should:
use the sample advice card as a model
use appropriate reflective language
use the self-review checklist to check you have used appropriate reflective conventions.


[bookmark: _Toc227240872]Phase 4, resource 6 – advice card planning templates
Teacher note: adopt and adapt the following templates as required. These can become a support for students as they complete the core formative tasks and as they prepare for the reflection component of the formal assessment.
Part 1 – brainstorming ideas 
1. Identify the most helpful writing process you have used in this program.
Use the following planning templates to help organise your ideas.
Complete a brainstorm in the 3D format of reflection scaffold.
Table 98 – 3D format of reflection scaffold
	Dimension
	Actions
	Brainstorm

	Describe
	Identify the most helpful process step.
Provide details about what it was and what you used it for (purpose).
One paragraph
	

	Disclose
	Use the first-person pronoun to explain your thoughts, feelings and ideas.
Use specific examples of how it improved your writing.
One to –2 paragraphs
	

	Decision
	Use the first-person pronoun to outline why you think this is the best process step to use to improve writing.
One paragraph
	


Part 2 – reviewing the model advice card
Read and review the sample advice card for ideas on your task goal.
Table 99 – sample advice card [199 words]
	Advice card

	Topic – dialogue punctuation

	The most important process step was the peer review scaffold. In particular, the peer advice provided for dialogue punctuation was the most helpful part of the feedback. I used this feedback for all of the dialogue in my story.
When I got my peer feedback back, I realised that I hadn’t even put any dialogue punctuation in my story. My peer feedback gave an example of what I should have done. He wrote: ‘Help me!’ I yelled as I raced across the paddock. He also said I should make sure the words my character is saying should be in quotation marks and that my punctuation goes inside the quotation marks. I went back and checked the rules for using quotation marks for dialogue to make sure I fixed things correctly. After this, I went back through my writing piece and fixed up all my dialogue.
This was probably the best process step and exact thing to fix because this is a story and dialogue is pretty important. I think that fixing this particular thing, I made my writing much better and it added to the effect of my characters as the reader would know exactly who was saying what.


Part 3 – crafting a reflection
[bookmark: _Hlk150501373]Draft your reflection using the brainstorm responses. Refer back to your language of reflection word bank used earlier in this phase and add in vocabulary if you have not already used it.


Part 4 – the feedback process
Swap your work with a peer and provide feedback on the peer feedback scaffold. Edit your work using your peer feedback.
Table 100 – reflection peer feedback scaffold
	Element
	Used
	Example or suggestion for improvement

	Process step identified
	
	

	Reasons provided
	
	

	Evidence provided
	
	

	Structure of reflection
	
	

	Language of reflection
	
	


Provide your completed peer reflection to your teacher for feedback. Nominate for which element you would like feedback. Your teacher will focus on one aspect only, so choose wisely.
Table 101 – reflection teacher feedback scaffold
	Element
	Element for feedback
	Example or suggestion for improvement

	Process step identified
	
	

	Reasons provided
	
	

	Evidence provided
	
	

	Structure of reflection
	
	

	Language of reflection
	
	

	General literacy – spelling, punctuation, sentence structure, paragraphing
	
	


Use your teacher’s feedback to improve your writing in the advice card template.
Table 102 – advice card template
	Advice card

	Topic – the writing process

	


Teacher note: print quality advice cards and laminate to keep as a future resource.


[bookmark: _Toc169512417][bookmark: _Toc222842096][bookmark: _Toc227240873]Phase 5 – engaging critically and creatively with model texts
In the ‘engaging critically and creatively with model texts’ phase, students explore, respond to and experiment with models for the textual and language features necessary to complete the formal assessment task, the portfolio of classwork. With each model text, whether a stimulus text or their core extended prose text, students will investigate the ways in which a composer has used elements of narrative and characterisation, and the conventions of genre, to create an engaging fictional world that immerses the reader.
By responding critically and creatively to these complex texts, students explore the ways in which composers guide the readers’ experiences at the text, sentence and word levels. Students experiment with language features, syntax and vocabulary during low-stakes writing exercises where they will receive peer and teacher feedback to deepen understanding and skills.
Each core formative task in this phase is then entered into the portfolio of class work that frames the formal assessment task for this course. The teacher recognises students’ prior understanding of the codes and conventions of imaginative texts, as well as the structural and language features of moderately complex to complex informative texts. The teacher works with students to build skills in monitoring and planning so that students can edit one imaginative piece written during this phase as their refined piece for the portfolio.
Teacher note: in this program, Phase 5 has been integrated into Phases 1 to 4. There are dedicated sequences within each phase, aligned to each core formative task.


[bookmark: _Toc227240874]Phase 6 – preparing the assessment task
[bookmark: _Hlk129278114]In the ‘preparing the assessment task’ phase, students are supported to complete a task that best represents their learning and effort. A series of planning, reading, writing and reviewing activities are structured into the teaching and learning program at intervals. These core formative tasks are designed to encourage student understanding of, engagement with, and ownership of the response they create during the assessment task design process. The following strategies are designed to support both the experimentation within formative tasks and the preparation for the formal summative task. They are not meant to be completed consecutively, nor are they a checklist. They should be introduced when required, running concurrently within the other phases. Some may take a few minutes in a once-off lesson, others will need to be repeated. Some may require an entire lesson. All will need to be adapted to the class context.
The teacher recognises students’ prior understanding of assessment practices but should use this phase as an opportunity to deepen awareness of aspects that may have challenged students during the preparation of tasks one and 2. These may include understanding instructions, being aware of the demands of marking criteria or using samples to improve their response.
[bookmark: _Toc130408787]

[bookmark: _Toc227240875]Phase 6, resource 1 – task forms and features
The following table provides examples and annotations of potential approaches to some of the challenging language forms and features from the assessment task notification document. Teachers are encouraged to adapt or expand the table. EAL/D learners should be supported to translate key terms to the home language or dialect.
Table 103 – forms and features in the task notification
	Form or feature
	Annotation

	Terminology: ‘informed personal response’
	Encourage students to write dictionary definitions, especially if they are EAL/D learners. Support language exploration, for example, the antonyms for all 3 terms.

	Terminology: ‘portfolio’
	As above.

	Terminology: ‘experiment’
	Support intensive language exploration of terms that may have multiple meanings in different contexts. Discuss the difference between the science classroom and the type of writing suggested by this term in the English classroom.

	Task information (form): ‘outcomes being assessed’
	As above. If appropriate, show students the outcomes as arranged in the syllabus and explain their role in learning. Schools are encouraged to hand out scopes and sequences so students can be reminded of the provenance of the outcomes on the task.

	Heading within task (form) and terminology: ‘core formative tasks’
	As above.

	Language feature: ‘control structure and form’
	As above for terminology. Also note the verb form here as an instruction. Discuss the nature of instructions and the relationship with ideas such as ‘expectations.’ This is what the teacher is expecting to see in your work, then explore examples in the sample student responses.


[bookmark: _Toc227240876]Phase 6, resource 2 – developed final orientation
Developed final piece – specific editing and refinement advice
‘Whoah! What’s that?’ Pete yelled as a blinding light flashed in front of us.
I couldn’t believe my eyes as a disc as big as a giant’s frisbee hovered above us. We stood frozen in place as we peered up at this miraculous sight. We were standing smack bang in the middle of the local cricket pitch. You could tell we hadn’t had a lick of rain for quite some time as my steps had crunched as I paced across it. Now, as the giant frisbee drew nearer, I worried the intense heat bouncing off it, would set the whole town on fire.
‘Jeez, Max! What are you doing just standing there? We’ve got to get out of here!’ yelled Pete as he spun on his heels to escape. Pete’s always been a big wuss – when he was 5, we went to a circus and he ended up crying like a baby because the clown came up to him and shook his hand. So it didn’t really surprise me that he was now just a fleeting shadow in the distance beyond the outer fence of the cricket grounds. 
I stood my ground as the spaceship finally settled on the ground in front of me. I reached my hand out gingerly to touch the icy structure. It shocked me that the previous heat I had felt emanating off the ship was now completely cold to the touch. As I drew my hand back, a low rumble emerged and what appeared to be some kind of door began to gape open. My hands were shaking like leaves, but I was determined to stay and see. I steeled my legs and jammed my boot heels into the hard soil.
The door came to a rest on the withered grass and I gazed up at the 3 creatures standing there. The smallest of the 3 raised a 3-fingered hand and pointed it at me shakily. 
‘We come in peace,’ it stated in an exact replica of an Australian accent.
I couldn’t believe it! Not only was I meeting an alien in real life – it could speak our language. This was so cool! I stepped cautiously towards the ship and bowed my head. I don’t know why I did that, but it seemed like the right thing to do.
‘G’day, and welcome to Australia…oh, welcome to planet Earth,’ I replied in my best public speaking voice. Miss Roberts would be so proud of me if she could have heard me.
The aliens’ mouths turned upwards into big smiles and I knew they had come in peace. I breathed a sigh of relief and grinned back at them. This time, I took a good look at them and noticed that their skin resembled what I would imagine a mermaid’s tail to look like with a face that looked just like all those pictures you see of aliens – long and triangular with big eyes.
‘We have come to help you with your drought problem,’ the leader alien said warmly. ‘On our planet, we once had the same problem. We worked hard to create the technology to solve it, and we would like to share it with you.’
An object began to materialise at my feet. As it gradually became clearer, I recognised it immediately – it was a book… in fact, it was a manual for environmental harmony. Inside, were all the plans for cleaning up the environment and returning it to pristine condition.
‘Thank you,’ I said softly. ‘You have saved us.’
Developed reflection
1. What inspired you to write this response and why is it important for you?
I decided to write this story because it was the first thing we wrote in this program. The Eerie encounter game made it easy to get ideas and I like aliens as well so that’s why I chose this piece to rework.
Explain the steps you took to develop your response. (For example, you could include any research you did, or talk about different feedback you received.)
I used a lot of steps to develop my work for this assessment. The original feedback I got from my friend was the best because it helped me get on the right track with my writing. 
We also did a lot of work on characterisation. I tried to use direct and indirect characterisation to show things about my characters. For example, I wanted to make Pete seem like a fraidy cat, so I used a simile ‘he ended up crying like a baby’ to show he was always afraid of things. I showed that I / Max was brave by using high modal language like steeled and jammed in the line ‘I steeled my legs and jammed my boot heels into the hard soil.’ This makes the reader imagine him bracing for anything that might happen.
Finally, I made sure I read my final copy carefully and fixed up all the things we learned about sentences and dialogue punctuation. I got my mum to check it as well and she said it was okay.
Identify one part of your response that improved after revision and explain what changes you made.
By adding in lots of description and using peer feedback in the introduction, I think I really improved my writing. In the beginning I wrote a short introduction for the Core formative task one. It wasn’t very good and my friend Ralph filled out the feedback sheet for me. He gave me some really good advice on how to make it better and gave me some examples as well. Because he did this, I thought I’d better have a proper go at writing the introduction. His feedback really helped me to improve my work. When I got the start right, it was easier to continue in the same style for the rest of my story.


[bookmark: _Toc227240877]Phase 6, resource 3 – C-grade sample task
Part A – version 2 – C-grade response
Teacher note: the content highlighted in yellow was added by the student after their first round of self-reflection and peer feedback.
Grandma was going to hospital and we don’t no if she will survive. I began to cry at the thought of losing her. I hadn’t seen her in a while cos id been away for 2 years!!!
You need to take things to the hospital. We packed her some pairs of pjs, a pair of socks, a dressing gown and all the other things she would need. We had cereal and toast for breakfast because we were too worried to eat much. Then I carry grandmas bags to the car and help my dad get her into the car. When everyone was in the car, we drove to the hospital. It took about 30 minutes and it was pretty bumpy.
We got to the hospital at about 9.30am ready for her to be taken in at 10:00.
Then my nana gave everyone hugs and told us to go. We left the room and walked to the waiting bay.
I thought about how my nana looked after me when I was little. She lived near the beach and we would go for a walk and have a swim. Even when it was too cold. Then play in the park and she would buy me an ice-cream and even have one herself. Her favourite flavour was chocolate and she would always drip some on her dress. My favourite is banana.
It was hours later and then the nurse came up to my dad and uncle. She said that grandma was going to be okay and we could see her soon. I asked dad if I could buy some flowers from the shop and he said yes. I took some money from dad and went go and by flowers. We went up to nans room and I gave them to her. She didn’t look too good.


[bookmark: _Toc227240878]Phase 6, resource 4 – A-grade sample task
Part A
Nan, the demon fighter.
A biker’s helmet with skull and crossbones sat on the antique hallway table. Somewhere the smell of baking lasagne. 
I placed the old woman’s handkerchief on the table and walked toward the kitchen. How had it come to this I wondered?
*
Nan clung on to my shirt and buried her head into my shoulder. When she pulled away and looked up her eyes were wet with tears but she was smiling.
‘It’ll be okay,’ she said as my own eyes began to well and my shoulders slumped. She pulled out one of her embroidered hankies, the one with the strawberries and wiped my face with it. 
All I knew was that I had to be strong – strong for nan – but I was not sure I could do it. This small wrinkled woman was all that had held our family together all these years. Over her shoulder I saw the photographs, all lined up in their silver frames along the mantelpiece. The ones with the faces I had never seen in person. The ones with the faces I had not seen in years. Not since the shouting. The doors smashing closed like thunderclaps through the weathered house.
Dad was standing in the hallway. We pulled apart. It was time to go.
The glass doors sprung open before us, and we stepped into the sterile foyer of the hospital. Nan floated in first and you’d have thought she was there for a ball or something. She greeted the receptionist warmly and announced she was there to beat her demon once and for all. The lady said she was to go straight in to prepare for her surgery and gave her a clipboard.
Nan turned around to embrace us farewell. She looked tiny and afraid. I peered down at my boots. Size 13 and yet inside my toes felt miniscule and cold. I wondered if I would ever see her again, if I would walk down that hallway with its soft green carpet towards the little kitchen with all its smells of baking. 
When I looked up there was a man in a biker jacket staring at dad. A look like a howling storm across his face. I didn’t know who he was, what to do. In a moment dad had sworn and stepped forward, then the man had pushed him away with his helmet. There was a yell. Nan shouted ‘Boys!’ Dad stumbled back and then lunged forward. Over Nan’s head he shoved the biker in the chest. I moved closer. Then I saw the knife scabbard on the belt of the man. His hand inching towards it. Then there as a metallic crash and we all looked to Nan. The clipboard was on the floor at her feet.
‘Now you listen here you sorry excuses for…’ and she looked at me and stopped. ‘You’ll not fight here. Not any more. You’re brothers. Family. The only family we have left. The only ones Sean has left now.’ They looked at me. Nan. Dad. And Uncle Dave, I realised now who it had to be. Three of us men. Boys. Silent and ashamed by the voice of the one person we all loved. 
Then she took out her strawberry handkerchief and wiped her forehead and I saw that the brothers had softened. Looked at each other and let their square chests fall. 
‘Now pick that board up for me Sean,’ but we all three of us leant down for it and almost crashed heads. My uncle smiled then and placed a hand on my shoulder. I looked him in the eye but leant down to gather up the clipboard. I wanted it to be me who helped Nan.
‘You were a bit taller than last time I saw you, young fella. S’pose you don’t remember riding on my bike, eh?’
‘How can he remember someone he hasn’t heard from in 15 years?’ grumbled my dad.
Then Nan said, ‘now…’ in her playful threatening way and my dad turned and walked away and grumbled to himself from the far wall.
I was angry at both the men but then I thought of what I had to do. For my nan. I handed the clipboard to my Uncle and let him carry it for his mum.
‘Well, now I have my 3 boys here with me, I’d better hurry up and get this surgery done with. I’ve got to make my special lasagna when I get home. Enough for four.’
Nan turned on her heels and pushed through the swinging doors. She slapped her hands together and turned back towards me. Her face crinkled with a sad happiness I could not quite read. Then she blew me a kiss before disappearing behind the heavy doors.
‘I love you too, Nan,’ I whispered.
Part B
‘Nan, the demon fighter’ is the imaginary piece of writing I chose to refine for submitting for the Snapshot of English display for Presentation Day. I was inspired to write it because my Nan is really special to me. Nan and I are really close because my mum died when I was only little, so Nan has always been there for me. I thought it would be really nice if Nan came to Presentation Day and saw that I had written about her – she would be very proud of me and maybe she would even cry.
We originally started working on this piece in class when we were learning about imaginative writing. I started with writing the introduction using some of the features we had seen in the book we were reading. When I submitted that original piece, the teacher told me to use more action in the start, so when I edited it, I started with ‘Nan clung on to my shirt and shook uncontrollably.’ This meant the story started with how Nan was feeling. When I wrote the rest of my piece, I tried to use lots of description and also dialogue.
As part of the refining process, I had my friend have a look to check if they could find any errors. My teacher also checked my draft and gave me some final feedback. I fixed the things she said to do. I am really happy with my final work and I hope Nan will be too when she comes to Presentation Day and sees it on display.


[bookmark: _Toc227240879]Phase 6, resource 5 – feedback advice for teachers
It is important that teachers implement best practice and strategies for effective feedback as it contributes to learning and achievement. Feedback practices and strategies are provided on the department’s website and are summarised below:
Effective feedback follows effective instruction.
Feedback should be explicit to the learning intentions and success criteria and limited to 2 to 3 specific recommendations.
Feedback should encourage the student to do the thinking.
The most important word in any teacher’s vocabulary is ‘yet’. When a student says: ‘I can’t do it’, the teacher needs to respond with, ‘You can’t do it yet.’
The following table provides guidance about approaching student drafts. The focus is on prompting student reflection and application.
Table 104 – feedback prompts for teacher use of student drafts
	Range of prompts
	Example prompt

	Why? (Justifying a statement)
	It was dismal because …
I found it dismal having only …

	How did you, she, he feel?
	How do you think the character felt? Angry that people did not trust him? Annoyed with himself for lying in the past?

	Add something
	Improve by using descriptive words: The crocodile’s jaws snapped viciously, slicing Craig’s leg / Jason pounced about like a fly, buzzing around his mother’s feet.

	Change something
	Try one of these or your own instead of ‘bad’:
ferocious
terrifying
evil.

	Tell us more
	Describe:
Instead of ‘James was a kind, likeable boy with a great sense of humour’, try ‘James roared with laughter giving his friend encouragement as he told the world’s worst joke’.

	What happens next?
	Add in a next step or ending: for example, ‘he gasped deeply and looked around. Now he could continue his journey to find his long-lost father’s treasure’.


Applying feedback checklist
For quick provision of feedback, the teacher may like to use a template to provide to students. Here is an example of a teacher feedback checklist.
Table 105 – sample feedback checklist
	Focus of student work
	Prompt
	Completed

	Punctuation
	Check your dialogue punctuation:
Is punctuation inside the quotation marks?
Is there a comma instead of a full stop inside the quotation marks?
Does your dialogue start with a capital letter?
	

	Spelling
	Proofread for spelling errors:
check their/there/they’re use is correct
check spelling of specific terminology
check accurate spelling of words learned in class.
	

	Sentences
	Do all your sentences:
have a subject and a verb
use a conjunction for complex and/or compound sentences
make sense?
	

	Paragraphs
	Is each idea in its own paragraph?
Have you started a new line for each new speaker?
	


Students should be guided to complete the following checklist independently so that they are keeping track of personally relevant areas of focus.
Table 106 – blank feedback checklist
	Focus of student work
	Prompt
	Completed

	Punctuation
	
	

	Spelling
	
	

	Sentences
	
	

	Paragraphs
	
	


For further support, see the Peer feedback templates.

[bookmark: _Toc227240880]Phase 6, resource 6 – the stages of a narrative
The following is an adaptation of the work of Derewianka (2020) on the characteristic stages of the argument genre.
Summary of work on argument genre
Derewianka identifies 3 characteristic stages of an argument genre. These are:
position – taking a stance
arguments – in support of the position
conclusion – reinforcing the stance.
Within each Derewianka suggests a number of sub-sections (that she calls ‘phases’) which may or may not be included but need to be the focus of teaching and learning activities. For the ‘position’ stage (normally referred to as the introduction) these include:
outline of issue
definitions
‘hook’ to engage the reader
background information
and so on.
Students can be guided to identify and annotate for stages and those sub-sections within models and their own texts. At the level of the sub-sections, students can be supported to work on the language forms and features that can be used. For example, what are the sentence types and verb forms that may be used to offer a definition? How can that be made engaging?
Adapting this idea to the narrative form
The following table lists the possible ‘stages’ of a narrative as discussed in this program. In the right-hand column are ‘sub-sections’ that may be the focus for discussion, editing and annotating. These sub-sections may be related to setting, narrative, characterisation and genre and may be iterative. They may be language forms and features or elements of grammar. This example is for a fantasy-genre narrative.
Table 107 – stages and sub-sections in a fantasy text
	Narrative ‘stage’
	Sub-sections (typical)

	Orientation
	Description of setting (appropriate to genre)
Hook to engage the reader
Characterisation through dialogue, description, action
Symbolism to link to narrative’s end
Longer, more complex sentences for description and mood creation
Hints or introductions of fantasy elements (creatures, for example)
Hints of conflict

	Rising tension
	Interactions with minor characters
Dramatic verbs
Unexpected events
Continued characterisation – development of desire line
Introduction of the antagonist
Shorter sentences

	Complication or climax
	Short dramatic sentences
Unexpected events
Dialogue for dramatic effect
Dramatic verbs
Action, intrigue
Moral choices for the protagonist
Worsening challenges, tension and danger

	Resolution or coda
	Link back to orientation
Falling tension


Notes on using this resource
This is not a template, checklist or scaffold, but a discussion and annotation resource.
The elements included as ‘sub-sections’ are not complete: students should be encouraged to add or delete after discussion.
Students should be guided to use the resource as a ‘lens’ to explore texts. If there are notable departures from the expected stages and sub-sections, this is useful for discussion and workshopping.
The resource could be used as a type of peer-editing guide, but not a ‘checklist’. We would encourage non-formulaic approaches, while recognising the usefulness of some conventions.


[bookmark: _Toc227240881]Phase 6, resource 7 – supporting meaning-making through text organisation (including model texts)
The following advice and ideas for classroom practice in the writing process are adapted from Derewianka (2020) ‘Supporting meaning-making through text organisation’.
Planning
Include both quick writes and low-stakes writing, as well as extended writing at regular intervals.
Clearly identify the genre, purpose and audience for each piece of writing.
Break large tasks into smaller ‘chunks’ or ‘mini-tasks’.
Provide students with a model text of the expected writing. Use it to judge the stages and sub-sections needed (see Phase 6, resource 6 – the stages of a narrative).
Writing
Project your model text and think aloud around the stages, sub-sections and processes you used.
Share drafts of your developing model text.
Examine drafts of ineffective texts.
Encourage students to keep early drafts and note their own progress.
Set up joint construction of written texts. Focus on writing paragraphs and exploring narrative elements. This can be completed as a whole-class, in pairs and in small groups. Swap around, for example, whole-class construction of an orientation, then paired complication, then individual resolution, then share.
Drafting
Support students to refer back to task rubric and model texts at key intervals.
Set up best practice in peer-editing and support collaborative editing processes.


[bookmark: _Toc227240882]Phase 6, resource 8 – effective peer-editing
From our brief summary of the research on effective peer-editing, we suggest:
giving students explicit instruction on how to give feedback effectively (for example, the language of constructive feedback such as being specific and commenting on pre-arranged elements. For example, ‘the image of x made me feel y. I was wondering if there could have been more dialogue in the tense complication that followed so that …’)
supporting students to become more competent revisors through teaching the process, skills and knowledge that lead to effective revision (for example, the capacity of the human brain to ‘look for’ only 2 to 3 elements at one reading.)
co-developing a revision checklist that is constantly updated as skills develop and the drafts progress (‘What would you be looking for in a first draft as opposed to the final editing read?’)
providing annotated models of first and revised drafts, with teacher-led discussion of changes made and their impacts
thinking aloud in front of class through your own revising process
using feedback rounds – groups of 4 read each other’s drafts, respond in writing to a series of prompts (for example, the characterisation) then discuss each draft. Each student then makes a plan of action (‘After receiving feedback on my story, I plan to …’)
scaffolding more complex editing foci such as the character’s desire line; students are more confident to edit for surface errors and need support and confidence to comment on major story elements
training students to see the value in peer-editing: trust, collaboration skills, ample time and modelling by teachers can all support this development
considering likeability pairings rather than mentor–mentee pairs.


[bookmark: _Toc227240883]Phase 6, activity 1 – writing about ‘influence’
Teacher note: the following activity includes 2 strategies for supporting student writing about the influence of texts and composers on imaginative writing. In the first strategy students explore how synonyms can refine their writing. The second strategy guides students through sentence combining as an example of grammar in context work. They practise combining sentences for the specific purpose of explaining how they have been influenced by the texts they have read.
Strategy 1 – exploring synonyms for the word ‘influence’ and the phrase ‘be influenced by’
Using a thesaurus to expand vocabulary is an important strategy. However, synonyms are not simply interchangeable. They can help you clarify exactly what you mean by being more precise. Complete the following steps with a partner:
1. Use a thesaurus to collect synonyms for both ‘influence’ and ‘be influenced by’.
1. Use the table below to categorise words and phrases into more precise groups. We have given you some ideas to get you started.
1. Use words from the different categories as you write to pinpoint the precise way in which you have been influenced.
Table 108 – categorising synonyms for ‘influence’
	Category
	Examples (of synonyms for ‘influence’ or ‘be influenced by’)

	Getting me energised or excited
	I was motivated by …
I was galvanised by … to …

	Clarifying my ideas
	I was spurred by … to …
… gave me the impetus to …

	Having an impact on me
	… really sparked my interest in (or desire to) …


Strategy 2 – sentence combining to express ideas clearly
Did you notice that many of the ways to write about influence involved joining together more than one idea?
For example, examine this sentence: ‘I was motivated by Carroll’s humorous language.’ While it is not technically ‘wrong’, it is limited. The sentence stem invites a specific example, and this invites a second clause. The following table demonstrates some further ideas. What other aspects of the sentences do you notice?
Table 109 – combining and extending sentences
	First part or clause
	Second part or clause

	I was motivated by Carroll’s humorous language
	to experiment with jokes and puns.

	I was motivated by Carroll’s humorous dialogue
	to experiment with jokes and puns in my dialogue.

	I was motivated by the jokes and puns in Carroll’s humorous dialogue
	to experiment with my dialogue in order to create a protagonist that was appealing to a young reader.


Understanding and working with the combined sentences
There are at least 3 important aspects of working with sentences here that will help you to express your ideas more clearly.
1. Make noun groups more specific, for example, from ‘humorous language’ to ‘humorous dialogue’.
1. Include a complex idea in one noun group, such as ‘the jokes and puns in Carroll’s humorous dialogue’ so that you can explain how it influenced you in the second part of the sentence.
1. Notice the ways we extended the sentences in the second part. There is the prepositional phrase ‘in my dialogue’ and the connecting phrase ‘in order to’ to introduce a reason.


Now it’s your turn
Use the various synonyms you found in Strategy 1 to create complex sentences to express your ideas about what influenced you and how it influenced you. What do you think the next sentence should be after one of these? An example would be good. Also, don’t forget those possessive apostrophes when you are writing about something that ‘belongs’ to the writer!
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To give a human quality to a thing or The branches waved.
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Genre is a term used to group different types of texts
according to similarities in form and function.
Some aspects of genre are recognisable and familiar while others

break conventions, are challenged and change over time. Knowing
which genre a text falls into helps us know what to expect.
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