
English Stage 4 (Year 7) – core formative tasks
7.3 – ‘Escape into the world of the novel’
This document contains the core formative tasks that accompany the teaching and learning program, ‘Escape into the world of the novel’ – Year 7, Term 3.
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[bookmark: _Toc128555401][bookmark: _Toc128562457]Updating the table of contents
Want to update the table? Have you added content to the document and noticed the page numbers have changed? As you add content to this report, you can update the table of contents to accurately reflect the page numbers within the resource. To update the table:
· Right click on the table and select ‘Update table of contents’ (in the browser version) or ‘Update field’ (in the desktop app). In the browser version, it will automatically update the entire table.
· In the desktop app, you will then need to select ‘Update entire table’. Your table numbers should then update to reflect your changes.

[bookmark: _Toc151622421][bookmark: _Toc147228330][bookmark: _Toc227235064][bookmark: _Toc147228331][bookmark: _Toc151622422]About this resource
This core formative tasks booklet has been developed to assist teachers in NSW Department of Education schools to create and deliver assessment practices that are contextualised to their classroom. It is designed as an example of how the English K–10 Syllabus (NESA 2022) could be used in programming and assessment practice.
[bookmark: _Toc227235065]Purpose of resource
[bookmark: _Toc145666033]This core formative tasks booklet is not a standalone resource and aligns with the following support materials for the program ‘Escape into the world of the novel’:
· Assessment resources: Assessment – 7.3 – Portfolio of classwork
Programming resources: Program – 7.3
· Resource and activities support in Word: Resources and activities – 7.3
· [bookmark: _Hlk221014288]Resources and activities support in PDF: Phases 1, 2 and 6 – narrative structure – 7.3; Phases 1, 2 and 6 – editable narrative structure – 7.3
· Resources and activities in PowerPoint: Phase 1 – Alice’s Adventures in Wonderland – orientations – 7.3; Phase 1 – representation setting – 7.3; Phases 1 and 2 – editable narrative structure – 7.3; Phases 1, 2 and 6 – reflection strategies writing – 7.3; Phases 1 to 4 – editing writing checklist – 7.3; Phase 2 – structural elements narrative – 7.3; Phase 2 – apostrophes possession – 7.3; Phase 2 – narrative voice introduction – 7.3; Phase 3 – characterisation antagonist – 7.3; Phase 3 – text annotations Alice Carroll – 7.3
· Scope and sequence: Year 7.
[bookmark: _Toc147228332][bookmark: _Toc151622423]This resource is intended to support teachers to provide a model of syllabus-aligned programming and assessment practice.
[bookmark: _Toc227235066]Target audience
[bookmark: _Toc147228333][bookmark: _Toc151622424]The core formative tasks are intended to guide interpretation of the syllabus and provide a model of syllabus-aligned assessment practice. The content provided is educative and is intended to support the teacher and their practice as they design assessment tasks for their students. The structure and content is influenced by the department’s Effective assessment practices – a guide for teachers and leaders and the Strengthening assessment advice. The tasks provided also align with NESA’s Assessment principles and their advice on Formative assessment. These tasks provide opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc227235067]When and how to use
The core formative tasks are intended to guide students as they gradually work towards their formal assessment for the program, ‘Escape into the world of the novel’. Students will develop their skills in imaginative composition and develop their conceptual understanding of characterisation, narrative and point of view. The core formative tasks are written specifically about the core text. If a different novel is selected for study, the core formative tasks could serve as a model for the design of formative tasks aligned to your chosen text.
The tasks have been created to allow entry points for students across a range of abilities. Each core formative task focuses on one or more of the key skills needed to successfully complete the portfolio of classwork and reflection required by the formal assessment.
[bookmark: _Toc147228334][bookmark: _Toc151622425]Teacher note: the text in the blue feature boxes are instructions for the classroom teacher engaging with the resource This is to be deleted by the teacher before issuing the core formative tasks to students.
[bookmark: _Toc227235068]Opportunities for collaboration
[bookmark: _Toc147228335][bookmark: _Toc151622427]The English 7–10 programs overview page provides an outline of some of the ways the core formative tasks can be used with colleagues.

[bookmark: _Toc227235069]Escape into the world of the novel – core formative tasks
Teacher note: a short description of each task is provided. This description is written in plain English. If the tasks are modified, the description should include a clear outline of the audience, purpose and context of the task. This helps students and teachers plan for the style, form and the necessary language, forms and features required.
Supplementary information can be provided later in the document or listed within the ‘Relevant resources’ heading provided for each task. This reduces the cognitive load experienced while using the overviews and provides easy reference points for teachers as they navigate the multiple documents connected to this program.
The tasks provided align with the NSW Department of Education’s Effective assessment advice, NESA’s Assessment principles as well as NESA’s advice on Formative assessment. These provide clear opportunities for teachers to gather evidence about student achievement in relation to syllabus outcomes.
[bookmark: _Toc126938999][bookmark: _Toc140045571][bookmark: _Toc147228336]In this program, students will engage with a novel and other short prose extracts, with a specific focus on narrative, characterisation and point of view. The formal assessment is a portfolio of classwork.
The core formative tasks build student capacity to demonstrate their understanding in the formal assessment task. The portfolio of classwork includes imaginative composition, editing and refining their work and reflecting on the writing process.


[bookmark: _Toc151622428][bookmark: _Toc227235070]Core formative task 1 – imaginative orientation
Teacher note: Core formative task 1 – imaginative orientation can be found in Phase 1. Relevant activities and resources can be found below.
This task has been created to help you differentiate the teaching and learning of the program for individual student needs. Review student responses to see where their strengths and areas of improvement lie. If students have a clear understanding of orientations in imaginative writing, you can adjust the program content to reflect student needs.
Phase 1 and Core formative task 1 – imaginative orientation are designed to support students to explore ways to craft an orientation that enables the responder to ‘escape’ into the text.
Writing an imaginative orientation
Using the ideas from the Eerie encounter game, students craft an orientation for their own story. The orientation should be approximately 100 to 200 words in length.
A scaffold is provided in Core formative task 1 – imaginative orientation in the resources booklet.
Students use the checklist provided in Core formative task 1 – imaginative orientation to ensure they have included appropriate features of an engaging orientation.
Students compare their writing with the sample writing task for Core formative task 1 – imaginative orientation.
Students engage with the sample self-reflection provided in Core formative task 1 – imaginative orientation. They consider whether the sample includes enough detail and they annotate this to support their observations.
Students swap their work with a peer and provide feedback using the peer-feedback scaffold provided.
Students consider how the sample peer feedback could be used to improve the sample writing task for Core formative task 1 – imaginative orientation and identify the 2 most important suggestions that the writer should action.
Students reflect on the feedback provided by their peer. If sufficient detail has not been provided, they give it back to their peer for additional feedback.
When enough feedback has been provided, students select the 2 most important feedback suggestions and use these to improve their writing.
Students read the sample improved piece of writing to determine whether it is better. They highlight the parts where feedback was used.
[bookmark: _Toc227235071]Relevant resources
Additional resources that may support students to compete this core formative task include:
Phase 1, resource 8 – sample improved orientation
Phase 1 – Alice’s Adventures in Wonderland – orientations – 7.3 (PowerPoint)
Phases 1 to 4 – editing writing checklist – 7.3 (PowerPoint)
Phase 1 – representation setting – 7.3 (PowerPoint)
Phase 2 – apostrophes possession – 7.3 (PowerPoint)
Phase 2 – narrative voice introduction – 7.3 (PowerPoint)
Teacher note: students will use the structural conventions of an orientation for a piece of imaginative writing to engage with this core formative task. This task connects to the following content points.
EN4-ECA-01
· Text features – effectively orient the reader to a topic in an opening paragraph, introduction or thesis
· Text features: imaginative – create imaginative texts using a range of language and structural devices to drive the plot, develop characters, and create a sense of place and atmosphere
EN4-ECB-01
· Planning, monitoring and revising – seek and respond to verbal and written feedback to improve clarity, meaning and effect
· Planning, monitoring and revising – monitor word choice, spelling, grammar and punctuation for accuracy and purpose
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.
[bookmark: _Toc148105389][bookmark: _Toc151622433][bookmark: _Toc121386306][bookmark: _Toc140045577][bookmark: _Toc148528734][bookmark: _Toc105492476][bookmark: _Toc107484354][bookmark: _Hlk125363347][bookmark: _Toc105492479][bookmark: _Toc107484357][bookmark: _Toc124964503]

[bookmark: _Toc227235072]Core formative task 2 – experimenting with point of view and narrative voice
Teacher note: Core formative task 2 – experimenting with point of view and narrative voice can be found in Phase 2. Relevant activities and resources can be found below.
[bookmark: _Toc172122768]Phase 2 and Core formative task 2 – experimenting with point of view and narrative voice are designed to support students to experiment with point of view and narrative voice. They rework an initial descriptive piece about a character to investigate the impact of second and third person. This task is completed in a low stakes environment where they can take risks and enjoy sharing and discussing the results. Provide information to students before they write each stage, not as one block. Consider the appropriate options and adjustments necessary for your context and provide time for planning the narrative voice for options 1 to 3 before students write.
Preparation for writing
1. Students choose someone that they know well and create a brainstorm of key words for appearance, personality and behaviour.
Writing
Students write a one-paragraph portrait of the character focusing on physical appearance and personality. They should write in the first person – from the point of view of that character.
Students build upon this in the next paragraph and describe the character performing an activity in an imaginary world that they are familiar with – the activity goes wrong in some way. This can be simple, like pouring a cup of tea that spills. The focus is on how the character reacts, including feelings and thoughts. First-person point of view should be maintained.
Options for experimenting – students complete at least one of the following options.
Note that each of the following options requires students to develop a specific narrative voice for the person doing the describing. They should try to keep as much of the basic information from points 2 and 3 above. Further instructions for students are provided in Core formative task 2 – experimenting with point of view and narrative voice at the end of Phase 2 in the resource booklet.
Option 1 – rewrite the description and scene in the narrative voice of one of the character’s parents.
Option 2 – rewrite the description in the narrative voice of a biographer, 100 years in the future.
Option 3 – rewrite the description in the second person.
In your development of a narrative voice for their narrator, students may wish to include:
imagery
emotive language
metaphor, personification or symbolism
sentence variation.
[bookmark: _Toc227235073]Relevant resources
Additional resources that may support students to compete this core formative task include:
Phase 2 – narrative voice introduction – 7.3 (PowerPoint)
Phases 1 to 4 – editing writing checklist – 7.3 (PowerPoint)
Phase 2 – structural elements narrative – 7.3 (PowerPoint)
Phase 2 – narrative voice introduction – 7.3 (PowerPoint)
Phase 3 – characterisation antagonist – 7.3 (PowerPoint)
Teacher note: students will draw on their understanding of point of view and narrative voice to engage with this core formative task. This task connects to the following content points.
EN4-URA-01
· Point of view – recognise how texts engage and position the audience to perceive events, characters and ideas using narrative voice and focalisers, tense, sequencing and intrusion, and apply this understanding in own texts
· Point of view – understand how choice of first, second and third-person voice can establish different relationships between creator and audience, and experiment with changes in point of view in own texts
· Point of view – understand how choice of first, second and third-person voice can establish different relationships between creator and audience, and experiment with changes in point of view in own texts
EN4-ECA-01
· Text features: imaginative – develop transformation skills by reshaping aspects of texts to create new meaning
· Word-level language – make vocabulary choices that draw on, or contribute to, stylistic features of writing and influence meaning
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc227235074]Core formative task 3 – character profile and imaginative writing
Teacher note: Core formative task 3 – character profile and imaginative writing can be found in Phase 3. Relevant activities and resources can be found below.
Phase 3 and Core formative task 3 – character profile and imaginative writing are designed to develop students’ understanding of characterisation and how this is revealed and developed through language and grammatical choices. This task gives students the opportunity to experiment with the knowledge about characterisation that has been developed through the program. The task is structured in 2 parts – beginning with a focus on planning and then a focus on responding to a prompt.
Overview – key steps in the preparation of this task
1. Students create an ‘engaging character checklist’.
Students use the template provided in Phase 3, activity 10 – character planning template to develop a ‘character profile’.
Students compose an imaginative piece involving that character at a moment of external or internal conflict.
Students submit their character profile and imaginative piece in draft form for the portfolio of classwork assessment task.
Writing scenario: the student will assume the role of a famous author of popular young adult fiction. They are asked by a book publisher to design a character for an up-and-coming young adult novel that will draw on the conventions of the hero’s journey genre.
To meet this brief, they will:
1. Complete a detailed character profile using a template provided in Phase 3, activity 10 – character planning template. This will note key characteristics, idiosyncrasies and the desire line.
1. Create a visualisation of the character through an illustration or collage.
1. Compose a piece of imaginative writing (200 to 300 words).
Imaginative writing
Students compose a scene in which their character is at a moment of internal or external conflict. While the conflict may eventually be resolved, they should show how the character suffers a set-back of some kind. This set-back may be early in a story and involve a complication and resolution, or later in the narrative, leading towards the climax of a story. In their piece, students will:
reveal aspects of their character through description and suggestion
reveal the character’s ‘desire line’
show a moment of internal or external conflict
describe a set-back and the impact of that event.
Advice for completing the core formative task is provided in the resource booklet.
[bookmark: _Toc227235075]Relevant resources
Additional resources that may support students to compete this core formative task include:
Phase 3, activity 10 – character planning template
Phase 3, activity 11 – show, don’t tell in ‘Pirates’
Phases 1 to 4 – editing writing checklist – 7.3 (PowerPoint)
Phase 3 – characterisation antagonist – 7.3 (PowerPoint)
Teacher note: students will draw on their understanding of point of view and narrative voice to engage with this core formative task. This task connects to the following content points.
EN4-ECA-01
· Writing – apply understanding of the structural and grammatical codes and conventions of writing to shape meaning when composing imaginative, informative and analytical, and persuasive written texts
· Text features: imaginative – create imaginative texts using a range of language and structural devices to drive the plot, develop characters, and create a sense of place and atmosphere
EN4-ECB-01
· Planning, monitoring and revising – engage with the features and structures of model texts to plan and consider implications for own text creation
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc227235076]Core formative task 4 – experimenting with elements of narrative structure
Teacher note: Core formative task 4 – experimenting with elements of narrative structure can be found in Phase 3. Relevant activities and resources can be found below.
As orientation and characterisation are addressed in other core formative tasks, they have not been included as options for students to develop for this task.
Phase 3 and Core formative task 4 – experimenting with elements of narrative structure are designed to develop students’ planning and revising skills.
In this core formative task, students will make use of Phase 3, activity 15 – narrative ingredient planner to consider a favourite piece of writing from the core text. They will then plan for their own writing, compose the piece and reflect on the choices they have made.
Preparing to write
1. Students re-read a favourite extract from the core text. They annotate it for elements of narrative, setting, genre or characterisation that engage interest in and enjoyment of the scene.
[bookmark: _Int_grAuKZiB]Students use the information in Phase 3, activity 15 – narrative ingredient planner to help them consider the chosen extract. They may also refer to the PowerPoint Phase 2 – structural elements narrative – 7.3 for support. Students need to complete all aspects of the planning task, but they will not write the entire narrative for this task. They will submit the draft as part of the portfolio of classwork. They may choose to refine this draft to create one polished, publication-quality piece.
Students use the planning table to prepare for writing. When they have completed the table, they select one of these ‘ingredients’ as the starting point for a piece of imaginative writing:
setting
complication
conflict
rising tension
climax
falling tension
resolution.
Writing and revising
Students compose a first draft centred around the narrative element they have chosen. This can be inspired by the favourite moment from the core text, or a new piece.
When they have completed the first draft, students revise the draft and make annotations that:
1. identify what they have done well
highlight areas of the writing that they would improve in the next draft
suggest how they plan to refine and improve their writing.
[bookmark: _Toc227235077]Relevant resources
Additional resources that may support students to complete this core formative task include:
Core formative task 1 – imaginative orientation
Core formative task 3 – character profile and imaginative writing
Phase 3, activity 15 – narrative ingredient planner
Phase 3, resource 5 – inking your thinking
Phase 2 – structural elements narrative – 7.3 (PowerPoint)
Phases 1 to 4 – editing writing checklist – 7.3 (PowerPoint)
Phase 1 – representation setting – 7.3 (PowerPoint)
Phase 2 – structural elements narrative – 7.3 (PowerPoint)
Teacher note: students will draw on their understanding of point of view and narrative voice to engage with this core formative task. This task connects to the following content points.
EN4-ECA-01
· Text features: imaginative – create imaginative texts using a range of language and structural devices to drive the plot, develop characters, and create a sense of place and atmosphere
· Text features: imaginative – experiment with unpredictable or unexpected structural features and explore how these can engage a reader
EN4-ECB-01
· Planning, monitoring and revising – engage with the features and structures of model texts to plan and consider implications for own text creation
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.

[bookmark: _Toc227235078]Core formative task 5 – imaginative writing transformation
Teacher note: Core formative task 5 – imaginative writing transformation can be found in Phase 4. Relevant activities and resources can be found below.
This task gives students the opportunity to experiment with transforming a piece of writing that they have composed earlier in the unit.
Phase 4 and Core formative task 5 – imaginative writing transformation are designed to deepen students’ understanding of genre and how genre conventions can be used to invite readers into a fictional world.
Part A – writing scenario
Students are informed that their publisher has indicated the genre of their imaginative writing is currently ‘not on trend’. Explain that they have been asked to modify the genre to better align with popular demand. To meet this brief, they will:
select a writing piece they have crafted earlier in the program
identify a genre and its conventions to which they will transform their work
use the planning tools and scaffolds to transform their piece of writing to a new genre (300 to 400 words).
Part B – advice for completing the core formative task
The piece of writing that students compose should transform the genre using appropriate conventions. In their composition, students should:
use appropriate conventions of genre
use the planning tool to identify areas for transformation
use the self-review checklist to check appropriate use of narrative conventions.
[bookmark: _Toc227235079]Relevant resources
Additional resources that may support students to complete this core formative task include:
Core formative task 1 – imaginative orientation
Core formative task 2 – experimenting with point of view and narrative voice
Phase 4, resource 4 – planning templates
Phases 1 to 4 – editing writing checklist – 7.3 (PowerPoint)
Phase 1 – representation setting – 7.3 (PowerPoint)
Phase 2 – structural elements narrative – 7.3 (PowerPoint)
Phase 3 – characterisation antagonist – 7.3 (PowerPoint)
Teacher note: students will draw on their understanding of point of view and narrative voice to engage with this core formative task. This task connects to the following content points.
EN4-URC-01
· Genre – analyse how texts can participate in larger, established patterns of narrative, purpose, theme and tone by exhibiting and challenging conventions, and experiment with conventions in own texts
EN4-ECA-01
· Text features – express ideas in logically structured and cohesively sequenced texts to enhance meaning
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc227235080]Core formative task 6 – reflection on the writing process
Teacher note: Core formative task 6 – reflection on the writing process can be found in Phase 4. Relevant activities and resources can be found below.
This task supports students to develop their skills in reflecting on the writing process.
Phase 4 and Core formative task 6 – reflection on the writing process are designed to develop students’ understanding of reflecting on the writing process.
Part A – writing scenario
Provide students with the following scenario and instructions:
1. They are to create an ‘advice card’ for next year’s students about the writing process. The advice should focus on identifying and explaining one step in the writing process (from any task in this program) that most helped them improve their writing.
To meet this brief, students will:
identify a writing process step that helped them improve their writing
use reflective language to provide advice as to why it was an effective process step
use the planning tools and scaffolds to craft the advice card (150 to 200 words).
Part B – advice for completing the core formative task
The piece of writing that students compose should provide constructive advice on one writing process. In their composition, students should:
use the sample advice card as a model
use appropriate reflective language
use the self-review checklist to check they have used appropriate reflective conventions.
[bookmark: _Toc227235081]Relevant resources
Additional resources that may support students to compete this core formative task include:
Phase 4, resource 6 – advice card planning templates
Phase 1 – representation setting – 7.3 (PowerPoint)
Phase 2 – narrative voice introduction – 7.3 (PowerPoint)
Phases 1 to 4 – editing writing checklist – 7.3 (PowerPoint)
Teacher note: students will draw on their understanding of point of view and narrative voice to engage with this core formative task. This task connects to the following content points.
EN4-ECB-01
· Planning, monitoring and revising – monitor word choice, spelling, grammar and punctuation for accuracy and purpose
· Planning, monitoring and revising – seek and respond to verbal and written feedback to improve clarity, meaning and effect
· Reflecting – describe the pleasures, challenges and successes experienced in the processes of understanding and composing texts
English K–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2022.


[bookmark: _Toc227235082]The English curriculum 7–12 team
The English curriculum 7–12 team provides support for the delivery of the English curriculum 7–12 in NSW Department of Education high schools. If you have any questions regarding the use of material available or would like additional support, please contact the English curriculum team by emailing English.curriculum@det.nsw.edu.au.
[bookmark: _Toc151622434][bookmark: _Toc227235083]Share your experiences
If you use the core formative tasks in your faculty and school context, reach out to the English curriculum team. We would love English teams from across NSW to share snapshots of their practice and how this resource has been used in their unique context as part of our ‘Voices from the Classroom’ section of the English curriculum 7–12 newsletter. Send submissions to English.curriculum@det.nsw.edu.au.
[bookmark: _Toc151622435][bookmark: _Toc227235084]Support and alignment
Alignment to system priorities and/or needs: this resource is evidence-based, as outlined below and supports English curriculum leaders to advance equitable outcomes, opportunities and experiences for their students. It also provides guidance that enhances the delivery of outstanding leadership and supports the planning of Explicit teaching practices as per the goals of Our Plan for Public Education. It is an example of Universal Design for Learning and aligns to the School excellence policy. It is designed to support school and curriculum leaders as they plan syllabus implementation. It can be used during the design and delivery of collaborative curriculum planning, monitoring and evaluation.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework element of assessment (formative assessment, summative assessment, student engagement).
Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors 5.1.2, 5.2.2, 5.3.2, 5.4.2.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7-12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Consulted with: subject matter experts from the Curriculum and Reform, Strategic Delivery and Literacy and Numeracy teams.
[bookmark: _Hlk192063428]Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with a disability and/or additional needs and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
NSW Syllabus: English K–10 Syllabus (NESA 2022)
Syllabus outcomes: EN4-RVL-01, EN4-URA-01, EN4-ECA-01, EN4-ECB-01
Author: English curriculum 7–12 team
Resource: core formative tasks booklet
Related resources: further resources to support English Stage 4 can be found at Planning, programming and assessing English 7–10.
Professional Learning: relevant Professional Learning is available on the English curriculum 7–10 professional learning SharePoint page (DoE staff only) and through the English curriculum professional learning page.
Creation date: 6 January 2025
Remediation date: 12 March 2026
Review date: 12 March 2028
Rights: © State of New South Wales, (Department of Education)
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