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[bookmark: _Toc219900437]Rationale
The NSW Department of Education publishes a range of curriculum support materials, including samples of lesson sequences, scope and sequences, assessment tasks, examinations, student and teacher resource booklets and curriculum planning and curriculum evaluation templates. The samples are not exhaustive and do not represent the only way to complete or engage in each of these processes. Curriculum design and implementation is a dynamic and contextually specific process. While the mandatory components of syllabus implementation must be met by all schools, it is important that the approach taken by teachers is reflective of their needs and faculty or school processes.
[bookmark: _Int_pHgkKFWJ]The Curriculum planning and programming, assessing and reporting to parents K-12 policy and its associated standards emphasise inclusive programming, ensuring all students have access to educational programs that meet their diverse needs. The NSW Education Standards Authority (NESA) defines programming as ‘the process of selecting and sequencing learning experiences which enable students to engage with syllabus outcomes and develop subject specific skills and knowledge’ (NESA 2022b). A program is developed collaboratively within a faculty. It differs from a unit in important ways. A unit is a contextually-specific plan for the intended teaching and learning for a particular class for a particular period. The organisation of the content in a unit is flexible, and it may vary according to the school, the teacher, the class and the learning space. They should be working documents that reflect the thoughtful planning and reflection that takes place during the teaching and learning cycle. There are mandatory components of programming and unit development, and this template provides one option for the delivery of these requirements. NESA and department guidelines that have influenced this template are elaborated upon at the end of the document.
This resource has been developed to assist teachers in NSW Department of Education schools to create learning that is contextualised to their classroom. It can be used as a basis for the teacher’s own program, assessment or scope and sequence, or be used as an example of how the new curriculum could be implemented. The resource has suggested timeframes that may need to be adjusted by the teacher to meet the needs of their students.
[bookmark: _Toc219900438]Introduction
[bookmark: _Integrated_teaching_and][bookmark: _Toc219900439]Integrated teaching and learning programs to meet the needs of diverse learners
Integrated teaching and learning programs use a multi-tiered approach to support teachers to plan for all students in any class or setting. Integrated programs consider the stage outcomes and Life Skills outcomes to inform teaching and learning to meet the diverse needs of students. By understanding and appreciating learner variability, flexible learning experiences can be planned to provide opportunities for diverse learners in every classroom to engage with curriculum and achieve their full potential, while providing a culturally inclusive space for all.
Universal strategies are quality differentiated teaching practices that are used to optimise learning and engagement for all students. Teachers build on universal strategies and intensify support through targeted differentiation and personalised learning and support to meet identified student needs. 
A multi-tiered approach to curriculum planning is a strategic and efficient way for teachers to enhance learning outcomes for every student. It involves increasingly intensified support across 3 tiers.
Tier 1 – universal – a proactive approach to support inclusive design of the whole learning environment.
Tier 2 – targeted differentiation – the direct and intentional response of teachers to meet identified needs of individuals or groups of students, in addition to broad universal planning.
Tier 3 – personalised learning and support – a collaborative process that responds to the individual needs of students with disability in addition to universal planning and targeted differentiation.
This example of an integrated teaching and learning program provides one approach to sequencing and progression of learning based on the pedagogical principles of explicit teaching and inclusive practice. Refer to the Personalised learning and support procedures, Adjustments to teaching and learning and Collaborative curriculum planning process to determine the best model of support for students.
[bookmark: _Toc219900440]Life Skills eligibility 
Life Skills courses are designed for students with intellectual disability or an imputed intellectual disability in Years 7 to 12 who cannot access stage or for whom prior stage outcomes are not appropriate. This is determined through collaborative curriculum planning involving the student, parents or carers, and teachers. They are not suitable for students without intellectual disability or students who could meet outcomes with adjustments.
[bookmark: _Toc219900441]Assessment of Life Skills outcomes 
Students must demonstrate achievement of one or more Life Skills outcomes. Assessments can be flexible through using various written, spoken, visual and assistive technologies, and may be implemented in different learning environments. Formal assessment of Life Skills outcomes is not required.
For further information regarding student eligibility and credentialling requirements, see NESA’s ACE Rule 11.
[bookmark: _Toc219900442]Additional teaching advice 
Further adjustments may be required to support some students engaging with this unit and specific music activities. This would include considerations given to modify movement-based activities for students with physical restrictions and issues with mobility. Adjustments would also be required for students with communication complexities through accessing support, such as use of assistive technology. Possible adjustments to support students with sensory issues could include providing a quiet space, using noise-cancelling headphones, flexible seating arrangements and allowing sensory breaks.


[bookmark: _Toc219900443]About this resource
[bookmark: _Toc148102520][bookmark: _Toc219900444]Purpose of resource
[bookmark: _Toc148102521]This sample integrated program of learning supports teachers in NSW Department of Education schools to plan for all students in any class or setting. It supports the diverse learning needs of students in a Year 7 or 8 Music class, who are working towards Stage 4 Life Skills syllabus outcomes and content.
The template is inclusive of the learning needs of all students. Additional curriculum planning support for Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), high potential and gifted students and students with disability is available at .
[bookmark: _Toc219900445]Target audience
[bookmark: _Toc148102522]This sample is intended to support teachers and curriculum leaders in all settings as they develop contextually appropriate teaching and learning resources for the Music 7–10 Syllabus (2024).
[bookmark: _Toc219900446]When and how to use
Teachers may: 
use this resource as part of a broader curriculum planning and assessment planning process which includes a scope and sequence and assessment plan/schedule
use the teaching and learning program as a model and make modifications reflective of contextual needs 
examine the program of learning and associated resources and collaboratively refine them based on faculty or school goals  
examine the materials to collaboratively plan opportunities for team teaching, collaborative resource development, mentoring, lesson observation and the sharing of student samples 
use the programming, assessment practices or syllabus planning detailed in the program as an opportunity to backward map Years 10 to 7.
Incorporating learning activities with a multi-tiered approach 
Learning activities: when planning with a multi-tiered approach, consider students’ varied strengths, interests and needs, and use universal strategies to support all learners. Build on this with targeted differentiation, such as scaffolded tasks, flexible groupings or adjusted complexity to support or extend learning. For students with individualised needs, provide personalised adjustments such as tailored instruction, assistive technology or appropriate supports.
The balance between universal, differentiated and personalised approaches may vary depending on the content and skills being taught. Gathering evidence of learning across all tiers supports ongoing reflection on student progress. Keeping a record of planned differentiation and adjustments, including extension strategies, helps maintain a responsive and inclusive classroom environment.
This approach could include starting with universal strategies that all students can engage with, like such as clear intentions, visuals and multimodal activities. Learning can then be broken into targeted activities for students learning Life Skills and mainstream content where needed to enable all students to meet the learning intentions. Students may be brought back at the end of the lesson to conclude with another universal strategy. Depending on the content and/or skills, each lesson may require multiple universal and scaffolded sessions. In some instances, a whole lesson may operate on universal strategies. Evidence of learning will need to be integrated into scaffolded activities when separating Life Skills and mainstream syllabus content.
Differentiation/adjustments: document strategies and adjustments required for specific students, this also includes differentiation for extension requirements.


[bookmark: _Toc112681289][bookmark: _Toc219900447][bookmark: _Hlk219790054]Overview
Description: this integrated program of learning addresses the development of knowledge in music literacy through skill development in performing, composing and listening. Students will learn about the element of duration through engaging with beat and rhythm notation. They will participate in class singing and performing activities on body and untuned percussion The lessons and sequences in this program of learning are designed to allow students to use listening skills and memory to clap, sing or play musical patterns using notation. As class routines are established, this unit includes consideration of vocal and instrumental practices and protocols for working safely and responsibly with others.
Duration: this integrated program of learning is designed to be completed over a period of approxmiately 6 x 60-minute lesson sequences but can be adapted to suit student needs and school context.
Repertoire requirements: this unit addresses the repertoire requirements of art music and global music culture. Global music cultures of West Africa, Indonesia and China are explored through call and response, Gamelan orchestra and pentatonic scales.
Explicit teaching: suggested learning intentions and success criteria are available for each learning sequence. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created. This unit includes a strong focus on learning through chunking and sequencing – breaking new concepts into manageable chunks in a logical sequence, along with providing numerous opportunities for repetition to allow students to master the learning. As this unit is delivered, there are many opportunities for both the teacher and the student to check for understanding and provide effective feedback.
Assessment: teachers may find the Outcomes worksheet: Music 7–10 Life Skills useful for tracking and marking Life Skills outcomes found in the Teaching and learning support section of the digital syllabus. 
[bookmark: _Toc219900448]Unit outcomes
Table 1 – Life Skills and mainstream outcomes
	Stage 4 Life Skills outcomes 
	Stage 4 outcomes

	A student:
engages in music performances vocally or instrumentally MULS-PER-01
demonstrates safe musical practices MULS-PER-02
responds to music from a variety of styles, cultures or contexts MULS-LIS-01
responds to the ways the elements of music are used MULS-LIS-02
creates a variety of sounds through exploration of the elements of music MULS-COM-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student:
uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas MU4-PER-01
uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01
improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc219900449][bookmark: _Toc112681291]Integrated lesson sequence
[bookmark: _Toc212644623][bookmark: _Toc215210199][bookmark: _Toc219900450]Lesson 1 – beat and rhythm
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 2 – outcomes, learning intentions and success criteria
	[bookmark: _Hlk215745931]Life Skills Stage 4
	Stage 4

	A student:
engages in music performances vocally or instrumentally MULS-PER-01
demonstrates safe musical practices MULS-PER-02
	A student:
uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas MU4-PER-01

	Learning intentions
We are learning to:
create a safe and respectful classroom
sing or hum a piece as a whole class 
sing or hum a call and response.
Success criteria
I can:
work safely and respectfully with others 
sing or hum a warm-up song together as a class and through call and response.
	Learning intentions
We are learning to:
create a safe and respectful classroom
sing as a whole class and in canon.
Success criteria
I can:
work safely and respectfully with others 
sing a warm-up song together as a class and divide into groups to sing in canon.


Table 3 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	[bookmark: _Toc215210200]Activity 1.1a – creating a safe classroom
Teacher note: in this activity the teacher leads a discussion with the students on how to be respectful, responsible and safe in the Music classroom. 
The teacher displays and discusses the learning intentions and success criteria. 
Some students could benefit from a visual guide or social story to support them in understanding how to create a safe classroom. 
An example of simplified text to support some students may include: 
show respect – listen while others play, wait your turn to talk, follow teacher instructions and try your best, even when it is something new
report damage – let your teacher know if something breaks on the instrument you are playing so it can be repaired.
The teacher uses effective questioning to facilitate discussion with students for any further classroom expectations.
	Evidence of learning: teachers can check for understanding using student responses during class discussion. 


Table 4 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	[bookmark: _Toc215210201]Activity 1.1a – creating a safe classroom
The teacher may create a visual guide to support some students in understanding key elements for creating a safe classroom. This could be displayed on the board or in the form of a poster or handout. 
The teacher could use text, colour coding or images related to safety in the classroom to support understanding and help students recall information.
Evidence of learning: students engage in discussion. 
	Teacher note: in this activity the teacher leads a discussion with the students on how to be respectful, responsible and safe in the Music classroom. 
Evidence of learning: students engage in discussion. 


Table 5: universal beat and rhythm reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. The teacher can use a written, visual or multimodal checklist to support student understanding of set up, warm-up, pack away practices, which includes safety in the classroom. Students can use this as a guide and/or an exit ticket for future performance activities. The teacher can also display the checklist in the classroom and/or in student workbooks (where appropriate). 
Students recall safe practices through verbal discussion, use of the checklist and/or demonstration of safe practices and protocols.
	Evidence of learning: active engagement in discussion on how to stay safe in the Music classroom. 
Students activate and apply prior knowledge to recall how to report potential issues in the Music classroom.
Next steps: students will demonstrate how to safely participate in all aspects of the Music classroom. 


Table 6 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 1.1b – finding your voice and the beat
Teacher note: in this activity, the teacher demonstrates a vocal warm-up and leads a discussion on safe vocal practices, such as best posture for singing and warming up. Teacher selects warm-up resources that best suit class context. 
Some students with disability may require adjustments to participate in these activities. This could include modifying complexity and challenge.
The teacher may view the following resources in advance to inform lesson planning and gain knowledge to support class discussions and monitor student understanding.
Resources to support this sequence include:
1 121 12321 Vocal Warm Up Slow | Beginners (3:32) (0:00 – vocal example, 0:58 – piano only, 1:54 – faster piano) 
Voices In Harmony "1 121 12321 canon" warmup (6:11) (3:07–3:29 – canon ascending only, 3:56–4:18 – canon descending only, 5:10–6:07 – canon ascending and descending)
Good Posture For Singing: 5 Easy Tips to Follow 
Stand tall with a straight, aligned spine.
Let your arms hang naturally and relaxed by your sides.
Keep your shoulders back but relaxed, not hunched or slumped.
Place your feet flat on the floor, about shoulder-width apart for balance.
Keep your chin level and aligned with your body.
Posture and how it affects your speech 
Keep your head aligned and avoid leaning forward.
Stay balanced without stiff muscles.
Don’t over-arch your back or tense your torso.
Relax your neck, throat and jaw.
Avoid locking your knees.
Let your rib cage expand naturally.
Don’t overwork facial muscles.
1. Practise sounds lying down to notice tension. The teacher explains that the class will engage in a vocal warm-up while focusing on maintaining appropriate posture. Teacher plays the 1 121 12321 Vocal Warm Up Slow | Beginners (3:32) video to model how the vocal warm-up sounds and how to approach singing it.
Students use body percussion to tap the beat on their legs while watching the vocal warm-up. 
As a whole class, standing or sitting in a circle or at desks, students sing the vocal warm-up ‘1 121 12321’. Students may hum or sing ‘la’ in place of singing the number names. Teacher displays the numbers 1 to 8 and points to the numbers as they sing the warm-up.
Teacher defines the musical term ‘beat’ (constant and regular). Where appropriate, complexity can be increased for some students by asking them to tap the beat on their laps or walk on the spot while singing/humming the warm-up. 
Discuss why it is important to warm up the voice before singing a song and the best posture needed to support and produce the best sound. Teacher may display website Good Posture For Singing: 5 Easy Tips to Follow and have students demonstrate and recall the 5 steps. 
	Evidence of learning: students actively engage in the performance activity – singing or humming during warm-up tasks. 
Students use body percussion to maintain a beat.


Table 7 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	Activity 1.1b – finding your voice and the beat
Teacher may need to play the video 1 121 12321 Vocal Warm Up Slow | Beginners (3:32) to demonstrate how the warm-up sounds. It could be played at a slower speed (0.5 or 0.75) to support some students. This is accessed through the settings icon, playback speed on YouTube.
1. The teacher could display the numbers on the board, arranged vertically from 1 to 8, to assist some students with singing the warm-up. As the vocal warm-up ‘1 121 12321’ is being sung, the teacher points to the numbers. This provides a visual aid when it changes and shows the notes moving up and down in pitch (numbers represent the 8 note degrees in the scale). Students may hum or sing ‘la’ instead of the number values.
The teacher may use solfege hand signs to indicate pitch.
Some students may find this activity challenging and the teacher may opt to not include all numbers up to and including 8. For example, they may stop with ‘12345 4321’ and not continue with all 8 notes of the scale.
The teacher may model the vocal warm-up by singing the opening line, ‘1,121’, and have the students echo the pattern. They continue to model using a call-and-response format, adding more complexity with each line.
For example:
Call – ‘1,121’: class response – ‘1, 121’
Call – ‘12321’: class response – ‘12321’
Call – ‘1234 321’: class response – ‘1234 321’
Call – ‘12345 4321’: class response – ‘12345 4321’.
Students may tap (finger/hand/foot), nod or clap the beat or rhythm of the song as they watch the demonstration video. Explain to students that they are keeping a regular beat by doing this. 
Students could use body percussion to pat the beat on their legs or clap their hands. Some students may choose to tap the beat on the table or pat the rhythm on their legs to match what they are singing. 
Some students may walk on the spot or stamp their feet to the beat while singing the vocal warm-up. Teacher may play 1 121 12321 Vocal Warm Up Slow | Beginners (3:32), at the most appropriate speed, to support students.
Some students may find the canon activity challenging and the teacher may choose not to present this performance activity. Instead they may provide a listening activity and discuss what a canon is using Voices In Harmony "1 121 12321 canon" warmup (6:11) (3:07–3:29 – canon ascending only, 3:56–4:18 – canon descending only, 5:10–6:07 – canon ascending and descending).
The teacher models the posture required for best practice and has students demonstrate posture and recall reasons for good posture.
Evidence of learning: students demonstrate appropriate posture for singing, participate in a vocal warm-up by singing or humming. Alternately, students perform (sing or hum) part of the pattern ‘1, 121, 12321’ as a call and response. 
Students demonstrate a beat through tapping, clapping/nodding and using various parts of their body to maintain a consistent beat. 
	Teacher note: in this activity, the teacher teaches a vocal warm-up and leads a discussion on safe vocal practices, such as best posture for singing and warming up. Teacher selects warm-up resources that best suit class context. Resources to support this sequence include:
1 121 12321 Vocal Warm Up Slow | Beginners (3:32) (0:00 – vocal example, 0:58 – piano only, 1:54 – faster piano) 
Voices In Harmony "1 121 12321 canon" warmup (6:11) (3:07–3:29 – canon ascending only, 3:56–4:18 – canon descending only, 5:10–6:07 – canon ascending and descending) 
Good Posture For Singing: 5 Easy Tips to Follow 
Posture and how it affects your speech.
1. As a class, standing in a circle, sing the vocal warm-up. The teacher may need to play the video 1 121 12321 Vocal Warm Up Slow | Beginners (3:32) again to support students in completing this activity. Walk in a circle on the beat while singing the vocal warm-up or tap/clap/stamp the beat.
1. Define the musical term ‘beat’ (constant and regular). Increase the complexity of the vocal warm-up by removing the singing of a number and replacing it with clapping and stamping. For example, clap on 3 and, once confident, add stamp on 5. Divide the class into 2 groups and sing (no clapping and stamping) the warm-up in canon. 
1. Discuss why it is important to warm up the voice before singing a song and the best posture to produce the best sound. 
Evidence of learning: students identify and demonstrate appropriate posture for warm-up and singing. 
Students engage in vocal warm-up activities. 
Students can maintain a constant beat and participate in a canon.


Table 8 – lesson closure: beat and rhythm universal reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Students can give a hands-up indication of understanding in the activity. The teacher can accept a hands-up or other signals (for example, nodding, ‘thumbs up’) for understanding.
The teacher may ask the class questions such as:
Who can tell me why good posture is important when we sing?
Who remembers one way to warm up their voice before singing?
Who found the singing challenging today?
Who was able to keep good posture while singing?
Teachers are advised to approach any negative response thoughtfully, as this is key to supporting student success, enjoyment and engagement, especially in a mixed-ability classroom. Don’t dismiss or ignore this feedback, as this can be a valuable opportunity to uncover why a student did not fully participate or understand aspects of the activity. Use open-ended, gentle questions to uncover why a student feels this way. This will help provide strategies for future lesson planning and address gaps in their understanding.
The following questions may be used to approach the class or individual students: 
Can you tell me more about what made singing and/or posture difficult or not enjoyable today?
Was there something about the activity that was tricky or uncomfortable?
Have students demonstrate and hold the correct posture used when singing (the teacher can use this as a quick visual check for student understanding).
The teacher displays and reviews learning intentions and success criteria. Students can indicate with a ‘thumbs up’ or ‘thumbs down’ if they feel they have achieved learning intentions through the success criteria. This is a simple, accessible way for students to self-evaluate and communicate their understanding of their learning. A ‘thumbs up’ can show that the student feels confident and may be ready for more group or independent work, while a ‘thumbs down’ would show that a student may need further support or clarification and might be having trouble with aspects of the task or steps in the learning. It tells the teacher exactly who needs more scaffolding and where instruction should be focused.
If students respond well to this strategy, it can be adopted as an effective formative assessment tool. The teacher can use it at various points during the lesson to quickly check individual students’ understanding. This provides opportunities to reteach and personalise support, ensuring that all students feel comfortable and safe to indicate when they need help.
	Evidence of learning: students engage in the singing and body percussion activities. 
Students can maintain a beat at an appropriate tempo that matches their ability. 
Students demonstrate correct posture for singing. 
Next steps:
Students engage in active listening while singing to promote pitch and rhythmic accuracy.


[bookmark: _Toc219900451]Lesson 2 – beat and rhythm
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 9 – outcomes, learning intentions and success criteria
	Life Skills Stage 4
	Stage 4

	A student:
engages in music performances vocally or instrumentally MULS-PER-01
demonstrates safe musical practices MULS-PER-02
	A student:
uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas MU4-PER-01

	Learning intentions
We are learning to:
create a safe and respectful classroom
sing or hum a piece as a whole class 
sing or hum a call and response
recognise the difference between beat and rhythm.
Success criteria
I can:
work safely and respectfully with others 
sing or hum a warm-up song together as a class and through call and response
perform a constant beat and changing rhythm vocally and with body percussion.
	Learning intentions
We are learning to:
create a safe and respectful classroom
sing as a whole class and in canon
define and perform beats and rhythms and know the difference. 
Success criteria
I can:
work safely and respectfully with others 
sing a warm-up song together as a class and divide into groups to sing in canon
perform a constant beat and changing rhythm vocally and with body percussion.


Table 10 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 1.2a – patsch name game
Teacher note: lead students in a patsch beat. A patsch is the German term for ‘body percussion’ or to ‘slap’. To lead a body percussion patsch that creates a constant beat requires one action per beat. For example:
Beat 1: slap both knees simultaneously with both hands 
Beat 2: slap both knees simultaneously with both hands
Beat 3: clap both hands together
Beat 4: point to a person.
The teacher explains that students will be learning a patsch and explains to students that a patsch is German for a type of body percussion that involves rhythmically patting one’s thighs, knees or other parts of the body with their hands. 
	Evidence of learning: students engage with adapted visual aids created by the teacher to recognise, recall and demonstrate safe practices in the Music classroom. 
Students’ understanding of the importance of posture and warming up is continually monitored through teacher observations when engaging in performance tasks. 
Students participate in classroom activities safely and with respect.
Students keep a beat.


Table 11 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	Activity 1.2a – patsch name game 
1. The teacher writes students’ names on the board and students practise saying each name in the space of one beat. 
Students pat a steady tempo on their laps while practising the names. The teacher can model syllable breakdowns and lead call-and-response practise as needed. If required, the teacher could use a metronome to help keep the beat.
The teacher can adjust this activity by reducing the complexity of actions. For example, students may just pat their lap, clap or use one hand to tap their chest. Use a metronome to help students keep the beat.
Students may count 1, 2 and then say their name. For example, ‘1, 2, Si-mon.’
The teacher uses call and response for student names and can have students echo both actions for the patsch game and names. They can then progress to just stating the action verbally for students to copy or writing the order of the actions on the board. For example, ‘1, 2, Si-mon’.
This could be: 
Beat 1 – slap both knees
Beat 2 – clap 
Beat 3 – slap both knees
Beat 4 – clap the rhythm of the name.
The teacher leads an appropriate tempo to support students who have more than one syllable in their name. They may write the student’s name on the board and break it up into syllables to provide a visual guide as further support for some students. 
The teacher models or asks another student to model stating the student’s name while the student keeps the beat.
Allow students appropriate space and time to practise (in a small group) before performing with the whole class (where applicable).
Evidence of learning: students are reminded of the importance of correct posture, and the teacher observes their ability to demonstrate appropriate posture when participating. The teacher observes the accuracy and complexity of students’ patsch body percussion movements. 
Some students may experiment with rhythm while vocalising their name and the names of classmates while maintaining a steady beat.
	[bookmark: _Toc215210202]Activity 1.2a – patsch name game
Teacher note: lead students in a patsch beat. A patsch is the German term for ‘body percussion’ or to ‘slap’. To lead a body percussion patsch that creates a constant beat requires one action per beat. For example:
Beat 1: slap both knees simultaneously with both hands
Beat 2: clap both hands together
Beat 3: click fingers on left hand
Beat 4: click fingers on right hand.
1. Create a circle with the whole class sitting on chairs.
Learn the patsch body percussion to create the beat: slap both knees, clap hands together, click left, click right then repeat.
Ask for the names of the students sitting to your left and right and practise saying their names on one beat (one click). Most names will have more than one syllable. As a class, practise saying names with more than one syllable on a single click.
In a circle the whole class performs the patsch (beat), while one person at a time, in a clockwise direction, will state their own name on the first click and the person’s name to their left on the second click (rhythm) and so on. The aim is to not stop the patsch which requires each student to state the names in time on the 2 clicks. The game can extend into elimination rounds.
Variations to the game may include changing directions or random sequence, however, it doesn’t permit back and forth between 2 students.
Discuss the element of music – duration and the difference between beat and rhythm. For example, in the patsch name game, the beat is the patsch (does not change) and the rhythm is created from the student names (patterns of notes).
Evidence of learning: students demonstrate appropriate posture and participate in whole class vocal and body percussion activities. Students recognise and follow a beat. 
Students discuss and demonstrate the difference between the beat (patsch) and the rhythm (student names) and engage in performance with changing beats and rhythm. 


Table 12 – lesson closure: universal beat and rhythm reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Possible extension: the game can extend into elimination rounds. If a student stops the beat or if they miss saying their name when it is their turn to speak, they are out of the game. If a student is out of the game, they can silently keep the beat and provide visual support for others still playing by nodding their head or clasping their hands together and bouncing them up and down in time with the beat. The game continues with the remaining students, using the beat and name saying, until only one person is left (the tempo may need to be adjusted).
The game can be further extended into elimination rounds by adding the variation of pointing silently to another person in the circle to say their name (without allowing repeated back and forth between 2 students).
The teacher leads a discussion and demonstration of the element of music – duration – and defines the term ‘beat’. Students complete an exit ticket where they use their preferred mode of communication to:
discuss any aspects of the activity they may have found difficult
present possible solutions for any aspects of the activity they may have identified as difficult.
Students echo a teacher-led rhythm or beat and identify if it is an example of a ‘beat’ or ‘rhythm’. The teacher facilitates a class discussion where students are asked to explain the difference between them.
	Evidence of learning: students demonstrate the following through their engagement with performing activities:
· demonstrate appropriate posture and participate in body percussion activities
· maintain a steady beat 
· demonstrate rhythm through vocalising names 
· demonstrate beat and rhythm by performing parts of the patsch 
· experiment with changing beat and rhythm at an appropriate tempo to match their ability. 
Next steps:
Students build further musical skills and understanding of musical terminology such as beat, rhythm and duration through call-and-response activities and the introduction of percussion. 




[bookmark: _Toc219900452]Lesson 3 – beat and rhythm
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 13 – outcomes, learning intentions and success criteria
	Life Skills Stage 4
	Stage 4

	A student:
engages in music performances vocally or instrumentally MULS-PER-01
demonstrates safe musical practices MULS-PER-02
responds to music from a variety of styles, cultures or contexts MULS-LIS-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student:
uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas MU4-PER-01
uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01
improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01

	Learning intentions
We are learning to:
create a safe and respectful classroom
sing or hum a piece as a whole class 
sing or hum a call and response
recognise the difference between beat and rhythm.
Success criteria
I can:
work safely and respectfully with others 
sing or hum a warm-up song together as a class and through call and response
perform a constant beat and changing rhythm vocally and with body percussion.
	Learning intentions
We are learning to:
create a safe and respectful classroom
sing as a whole class and in canon
define and perform beats and rhythms and know the difference. 
Success criteria
I can:
work safely and respectfully with others 
sing a warm-up song together as a class and divide into groups to sing in canon
perform a constant beat and changing rhythm vocally and with body percussion.


Table 14 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 1.2b – call and response 
Teacher note: introduce the djembe and call and response, and lead students in echoing 4-beat djembe rhythms (if you do not have a djembe, any drum will work). 
1. The teacher explains to the class they will be participating in call-and-response activities. They lead a class discussion on appropriate posture, safety and class expectations during this activity. 
The teacher facilitates a class discussion asking where students might have already heard examples of call and response. They lead a class discussion on call and response. This could include linking external knowledge of the Australian call-and-response chant, ‘Aussie, Aussie, Aussie’ ‘Oi, Oi, Oi’. Another example could be the call ‘zip it, lock it’ and response ‘put it in your pocket’. 
The teacher explains that call and response can be both an echo or a question and answer (where the first person performs a rhythm and the other person/group responds with a different rhythm).
They discuss call and response and the cultural significance of this form.
The teacher explains that ‘call’ and ‘response’ plays an important part in West African music. It brings people together and encourages everyone to take part, where one person or group sings or plays a ‘call’ and another person or group answers with a ‘response’. It works like a musical conversation.
	Evidence of learning: students engage in class discussion about Sub-Saharan African music. 
Students actively participate in the call-and-response class activity, demonstrating rhythmic accuracy. 
Students can recall the definitions of beat and rhythm.
Students take turns creating a 'call' while the rest of the class 'responds’ with a unison rhythm pattern.


Table 15 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	Activity 1.2b – call and response
1. The teacher leads a class discussion on the role and importance of the djembe in West African culture. Discuss before listening to an example of the djembe. Students could describe the sound they hear. The students may use some of the following words in their description: boomy, low, bright, snappy, crisp, loud, strong, hollow, thump, hit, tap, snap.
1. The teacher explains the cultural significance of the djembe.
1. The teacher leads a small group call and response by clapping a call for students to echo/respond back. Students listen to the example of the call and response, Music: Chay Chay Cool Eh, Vocal Music Education, African Song, Children Singing Call and Response (1:05).
1. The teacher may print out the lyrics of ‘Chay Chay Cool Eh’ and have students read through the lyrics. Students listen to the call and response ‘Chay Chay Cool Eh’ and echo/respond with vocalisations and/or clap the rhythm (adjust the playback speed if required).
Students are provided with a 4-beat rhythm to learn as a class before breaking into pairs to refine, develop or extend. Students may also perform using ‘Chay Chay Cool Eh’ to demonstrate rhythm and call and response. 
Students can improvise a 4-beat rhythm in  time and perform it as a call and response, using the question/answer style of call and response. This can be performed in pairs, 1:1 with the teacher, in a small group or as a class. Alternatively, some students may sit in a circle, the teacher leads a call, the students respond, then each student takes a turn to create a call with the others responding.
Students may clap the rhythm or add in body percussion to add complexity to their composed ‘call’. For example, some students may add a mix of tapping their lap, stamping their feet, clapping, clicking, nodding or tapping their chest for students to echo in response.
Evidence of learning: students participate in a call-and-response activity using body percussion. 
Students experiment with composing a call for others to respond to (vocalisation or percussion). 
Students recognise and describe the djembe. 
	Activity 1.2b – call and response
Teacher note: introduce the djembe and call and response, and lead students in echoing 4-beat djembe rhythms (if you do not have a djembe, any drum will work). 
1. Teacher leads a class discussion on the role and importance of the djembe in West African culture. 
Teacher leads a class discussion on call and response and the cultural significance of this form. Listen to an example of call and response.
Teacher leads a 4-beat rhythm and the whole class echo claps the rhythm. 
Discuss that call and response can be both an echo or a question and answer (where the first person performs a rhythm and the other person/group responds with a different rhythm). 
Discuss the purpose of music in African culture: a tool for communication and creating community.
Students create a 4-bar rhythm and perform as a call and response in pairs, using the question/answer style of call and response. Perform one bar each until all 4 bars have been played.
Suggested differentiation and adjustments: composition activity – complete the activity with the teacher in place of pairing up with a student.
Evidence of learning: students participate in call-and-response activities using body percussion and actions. 
Students actively participate in class discussion about the role and importance of the djembe in West African culture.


Table 16 – lesson closure: universal beat and rhythm reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Students perform their call and response for the class and offer feedback and reflect on the created ‘call and responses’. Through direct questioning, such as: ‘What could you do differently next time you create a rhythm?’, students may discuss or demonstrate ideas that could enhance their composition, such as adding in different rhythmic complexities or movements.
1. The teacher checks student understanding of using correct technique by asking, ‘Did you remember to use appropriate posture for performance during this activity? Why is this important?’
1. The teacher displays and reviews learning intentions and success criteria. Students can indicate with a ‘thumbs up’ or ‘thumbs down’ if they feel they have achieved the learning intentions through the success criteria.
	Evidence of learning: students demonstrate appropriate posture for performance. 
Students participate in at least one call and response activity using vocalisations and/or body percussion. 
Students engage in discussions about how the djembe is used in West African culture. 
Next steps:
Students will identify and experiment with rhythmic sounds and explore with notation names and time values.


[bookmark: _Toc215210203]

[bookmark: _Toc219900453]Lesson 4 – duration – note names and values
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 17 – outcomes, learning intentions and success criteria
	[bookmark: _Hlk215748147]Stage 4 Life Skills outcomes 
	Stage 4 

	A student:
responds to the ways the elements of music are used MULS-LIS-02
creates a variety of sounds through exploration of the elements of music MULS-COM-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student:
uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01
improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01

	Learning intentions
We are learning to:
recognise music notation
identify musical patterns
define some music terminology for the element of duration.
We can:
recognise various symbols used in music
use listening skills to identify short rhythmic patterns
experiment using music notation.
	Learning intentions
We are learning to:
read music notation
recall and notate musical patterns
define music terminology for the element of duration.
We can:
identify the symbol, name and value for the notes and rests: crotchets, quavers and semiquavers
use listening skills to memorise and notate short rhythmic patterns
compose a short rhythmic composition using music notation.


Table 18 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 2.1 – duration – note names and values 
Teacher note: in this activity, introduce students to the notes, rests, values, English and Kodály note names of a crotchet, crotchet rest, quaver and a pair of quavers, particularly focusing on the symbols and values. Then introduce students to rhythmic dictation through beat circles and lead students through simple rhythmic dictation activities as a class. Introduce students to the duration terms of beat, rhythm and canon. Additional support materials about Kodály can be found at Talking Rhythm: The Kodály Method and Kodály Australia: The Kodály Concept. 
1. The teacher displays and discusses the learning intentions and success criteria.
The teacher introduces note names and values and leads a class discussion on these. The teacher could pose the question: ‘Where might you have previously seen these images?’ (For example, in music scores, on posters in the room.)
The teacher reminds students of respectful behaviour and appropriate posture – as these will need to be demonstrated throughout the lesson. 
	Evidence of learning: students identify and read basic music notation and learn the names, symbols and values of crotchets, quavers and crotchet rests. 
Students use listening skills to identify rhythmic patterns and refer to sheet music to participate in whole class singing. 


Table 19 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	Activity 2.1 – duration – note names and values
1. Teacher displays a visual to support introduction of notes and values.
1. The teacher introduces rhythmic dictation and beat circles. They start by demonstrating an example by drawing 8 circles on the board and clapping a rhythm while students listen (repeat the rhythm several times, if required). Some students could come up to the board and write their answers in the beat circles (or the teacher could write these in as the students answer). Students and teacher could clap the answers on the board to check accuracy. 
1. The teacher claps a rhythm (as often as needed) to complete each rhythm dictation. Some students could follow along (echo) by clapping notes and using 2 open palms facing outward and upward for a rest.
1. The teacher could verbalise Kodály note names (ta, ti-ti, or rest while clapping to reinforce notes. Students could echo this as a verbalisation or as an action (clapping) to consolidate the rhythm.
The teacher may adjust for some students to demonstrate knowledge of rhythm and notes/rest by echoing/copying the actions or verbalisations rather than drawing the notation.
Teachers may create multiple A4 posters of each symbol. The rhythm dictation can be completed as a class using these posters either by lining them up in the correct order on the board or on the floor of the classroom.
The teacher may wish to use notation symbols and beat circles to create a more accessible worksheet for students to cut out notation and glue them onto the beat circles. 
Discuss the rhythmic dictation answer and clap the rhythm as a class. 
The teacher introduces the musical terms duration, beat, rhythm and canon. The teacher reads the information aloud to the class, posing questions to consolidate information. 
The teacher plays the song ‘Hot Cross Buns’. They ask students if they know this song. The teacher explains to students they will be singing this song as a class. They ask students to identify and demonstrate the correct posture for singing. 
The teacher displays ‘Hot Cross Bun’ lyrics and notes. They read out the lyrics and point out the notes, rests and beat circles. The teacher asks students to follow along or echo lyrics. They ask students to identify notation and rests from the slide. The teacher models singing ‘Hot Cross Buns’ and should encourage students to sing along. 
[bookmark: _Hlk215748524]The teacher may provide a worksheet displaying the blank beats for each bar, along with cut-outs of the rhythms used in ‘Hot Cross Buns’. Some students can use these cut-outs to arrange the notation in the correct order on the worksheet. Once the arrangement has been checked for accuracy, students may glue the note values onto the sheet.
Students may sing, move to or clap the rhythm of the song to assist in understanding the rhythm. 
The teacher may print each rhythm on A4 paper and use these on the board to visually assist students in deciding which note value is heard. For example, the teacher could: 
write the lyrics on the board
say and clap the rhythm to the first line of ‘Hot, Cross, Buns’
point and clap out the crotchet and quaver note values and ask, ‘Which sound did you hear?’.
The teacher asks the students as a class to arrange the crotchets on the board to match the words. They may add continued complexity for students by:
introducing the crotchet rest
discussing silences in music and the note value of the rest
using a hands apart/palms up motion to indicate the space of the rest, or the sound ‘shh’ can be added to the crotchet rest to assist students in understanding the value of the rest.
The teacher may also provide the option for some students to use graphic notation as an alternative to traditional music notation. For example, drawing longer and shorter lines to represent the notes they are hearing.
Evidence of learning: students recognise and name crotchets, quavers and crotchet rests. Some students can recall the value of crotchets, crotchet rests and quavers. 
Students participate in listening to, singing and/or clapping a basic rhythm. Some students notate a rhythmic dictation (individually or as a class). 
	[bookmark: _Toc215210204]Activity 2.1 – duration – note names and values
Teacher note: in this activity, introduce students to the notes, rests, values, English and Kodály note names of a crotchet, crotchet rest, quaver and a pair of quavers. Then introduce students to rhythmic dictation through beat circles and lead students through some rhythmic dictation activities. Introduce students to the duration terms of beat, rhythm and canon. Additional support materials about Kodály can be found at Talking Rhythm: The Kodály Method and Kodály Australia: The Kodály Concept.
1. Introduce and discuss the note names, note, rest and values table and notate.
1. Introduce rhythmic dictation and beat circles. Discuss that the rhythm will be notated in a series of circles. Each circle is worth one beat. For example, one crotchet is worth one beat or one pair of quavers is worth one beat. The only notes to be used are crotchets, pairs of quavers and a crotchet rest.
1. Each student draws 8 beat circles (using a lead pencil) into their books in preparation of an 8-beat rhythmic dictation.
1. The teacher will clap a rhythm 5 times for the students to write the rhythm down using the note and rest symbols. 
1. As the teacher plays/claps the rhythm, transcribe the rhythm by notating a crotchet, rest or pair of quavers in each of the beat circles.
Discuss the rhythmic dictation, then answer and clap the rhythm.
Draw another 8 beat circles and notate a second 8-beat rhythmic dictation. Discuss and clap the answer.
Learn about and discuss the musical terms duration, beat, rhythm and canon.
Sing the song ‘Hot Cross Buns’. Remember the correct posture for singing.
Each student notates the rhythm of ‘Hot Cross Buns’ using 16 beat circles and the notes/rests – crotchets, pairs of quavers and crotchet rests. Discuss the answer.
Suggested differentiation and adjustments
Music note flash cards or echo clapping can be used to replace rhythmic dictation notation.
The rhythmic dictation can be presented gradually. For example, begin with 4 beat circles.
Evidence of learning: students actively listen to, recognise and notate short rhythmic patterns using beat circles. Students participate in performing (vocalising/clapping/tapping) a short piece of music. Students identify the note values of crotchets, quavers and crotchet rests. Students discuss and explain the musical terms duration, beat, rhythm and canon.


Table 20 – lesson closure: universal note names and values reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. The teacher facilitates a class discussion on the engagement and understanding of the lesson, using questions such as:
Who found that hard at the start of the lesson but managed to hear the rhythms used in ‘Hot Cross Buns’ at the end of the lesson?
How did saying the lyrics help you?
How does changing the tempo make this easier/harder?
The teacher supports students to recall information learned about notation, duration, beat, rhythm and canon by engaging the class in a game of heads or tails (beats are a regular constant pulse – true (heads) or false (tails)). 
	Evidence of learning: students actively participate in rhythm dictations. Some students can identify the values and discuss differences between crotchets, quavers and crotchet rests. 
Students review, discuss and explain most of the musical terms duration, beat, rhythm, canon and call and response.
Next steps:
Students build upon their knowledge of crotchets, quavers and crotchet rests in the next lesson through a variety of online activities.
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The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 21 – outcomes, learning intentions and success criteria
	Stage 4 Life Skills outcomes 
	Stage 4 

	A student:
responds to the ways the elements of music are used MULS-LIS-02
creates a variety of sounds through exploration of the elements of music MULS-COM-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student:
uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01
improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01

	Learning intentions
We are learning to:
recognise music notation
identify musical patterns
define some music terminology for the element of duration.
We can:
recognise various symbols used in music
use listening skills to identify short rhythmic patterns
experiment using music notation.
	Learning intentions
We are learning to:
read music notation
recall and notate musical patterns
define music terminology for the element of duration.
We can:
identify the symbol, name and value for the notes and rests: crotchets, quavers and semiquavers
use listening skills to memorise and notate short rhythmic patterns
compose a short rhythmic composition using music notation.


Table 22 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 2.2 – beat and rhythm games 
Teacher note: this activity requires the use of computers and headphones. The teacher informs students that they may record scores for each of the activities. 
1. The teacher revises terminology, such as beat and rhythm, learned in previous lessons.
1. They explain to students that they will be completing online listening activities. The teacher reminds students of expectations and safety in the classroom. 
Students ensure their computer/laptop and headphones are in working order (and accessible). 
The teacher displays the required websites for students and explains and/or demonstrates the tasks (including online and book work reflection). Students log on and practise/complete the beat and rhythm activities from the websites listed below: 
4four – Beat, Fill The Gap, Tap It, Memory 
Chrome Music Lab – Rhythm – create your own rhythmic composition by selecting the beat dots below the animation. There are 4 animations to try. 
	Evidence of learning: students expand their understanding of music notation by identifying crotchets and quavers in the online activities from the website 4four.
Students engage in rhythm activities and create simple compositions using Chrome Music Lab – Rhythm.
Students reflect on their creative process and communicate their ideas.


Table 23 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	Activity 2.2 – beat and rhythm games 
1. The teacher revises terminology, such as beat and rhythm, learned in previous lessons. They may give clues or demonstrate for students. 
1. The teacher may need to assist to ensure technology (laptops/computers/headphones/wi-fi connection) are all in working order. 
1. The teacher displays the required websites and demonstrates each activity before students are directed to the website 4four to complete the following activities – Beat, Fill The Gap, Tap It and Memory. Students may wish to work in pairs to complete ‘Beat’. This may also be completed as a whole class activity on the board with students suggesting the answers, with students 1:1 or in small groups. 
1. The teacher demonstrates the ‘Fill The Gap’ activity on the board before students log on to try the activity. ‘Fill The Gap’ only requires the input of one note per rhythmic dictation. Students may choose to start with that activity and work their way up to ‘Beat’ where they need to complete the whole 4 beats of the bar. Students could work individually, in pairs or small groups (if required). The teacher could work with the whole class using the board, if required. 
To support some students in preparing for this activity, the teacher claps simple rhythms using crotchets and quavers for the students to echo clap.
The teacher then demonstrates the ‘Tap It’ and ‘Memory’ activities on the board. In ‘Tap It,’ students copy simple rhythms using crotchets and quavers, then play them on the computer keyboard's space bar. In ‘Memory’, students match cards that have the same rhythms. The rhythms are shown on the screen and played out loud to assist the students when copying the rhythm.
Some students may find this activity challenging and benefit from engaging in further echo clapping rhythms with the teacher.
The order in which these activities are to be completed may be rearranged to suit the learning style of the students. 
Some students may progress to Chrome Music Lab – Rhythm to create their own rhythmic composition by selecting the beat dots below the animation. There are 4 animations to try.
Evidence of learning: students engage in online activities to identify crotchets, quavers and crotchet rests. 
Students listen to, respond to and create simple online rhythmic compositions.
	[bookmark: _Toc215210205]Activity 2.2 – beat and rhythm games
Teacher note: this activity requires the use of computers and headphones. The teacher informs students that they need to record scores for each of the activities as students may use this for their portfolio assessment task.
1. Practise and complete the beat and rhythm activities from the 4 websites listed below:
4four – Beat, Fill The Gap, Tap It, Memory
Doctor Musik – Rhythm Decryptor – select the correct answer
The Rhythm Trainer – complete 10 examples and record your score
Chrome Music Lab – Rhythm – create your own composition by selecting the beat dots below the animation. There are 4 animations to try.
At the end of each game, write a reflection outlining your success and goals for improvement.
Evidence of learning: students use listening skills to identify various rhythms. Students compose short online rhythmic compositions. 
Students actively reflect on their learning by writing reflective responses and future learning goals.


Table 24 – lesson closure: universal note names and values reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. At the end of each online game attempted, students may write or tell the teacher about their successes and goals for improvement. They may also choose to express how much they enjoyed the activities.
Additionally, students can describe the rhythm they created using Chrome Music Lab and play it for the class, explaining why it is their favourite. The teacher may facilitate a brief discussion to provide feedback where the students can identify what they liked about the compositions they hear.
The teacher can provide students with a modelled checklist, or smiley face emoji could be used for students to score or rank their preferred activities related to the online activities. This could be displayed on the board or printed for students to complete and paste into their books.
The teacher displays and reviews the learning intentions and success criteria. Students can indicate with a ‘thumbs up’ or ‘thumbs down’ if they feel they have achieved the learning intentions through the success criteria.
	Evidence of learning: students engage with the online activities on 4four. Some students compose a variety of short rhythmic compositions using Chrome Music Lab. 
Students reflect on the creative process and identify future goals. 
Students communicate their experiences with the online programs. Some students read music notations.
Next steps:
Students will apply the knowledge gained in this lesson of music rhythms to order the rhythms into bars, using time signatures.
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The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 25 – outcomes, learning intentions and success criteria
	Stage 4 Life Skills outcomes 
	Stage 4 

	A student:
responds to the ways the elements of music are used MULS-LIS-02
creates a variety of sounds through exploration of the elements of music MULS-COM-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student:
uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01
improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01

	Learning intentions
We are learning to:
recognise music notation
identify musical patterns
define some music terminology for the element of duration.
We can:
recognise various symbols used in music
use listening skills to identify short rhythmic patterns
experiment using music notation.
	Learning intentions
We are learning to:
read music notation
recall and notate musical patterns
define music terminology for the element of duration.
We can:
identify the symbol, name and value for the notes and rests: crotchets, quavers and semiquavers
use listening skills to memorise and notate short rhythmic patterns
compose a short rhythmic composition using music notation.


Table 26 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 2.3 – more notes, time signature and barlines
Teacher note: in this activity, introduce students to a set of 4 semiquavers and lead some echo clapping and rhythmic dictation activities. Then teach students about time signature, metre, barlines and double barlines with this knowledge being consolidated through further rhythmic dictations and composition activities. During the independent composition task, move around the classroom to support students as they work and provide verbal feedback. 
1. Display and discuss learning intentions and success criteria.
1. The teacher revises the terminology, such as beat and rhythm, from previous lessons and displays visuals to support the revision of crotchets, quavers and the crotchet rest. 
1. The teacher explains to students that they will be learning about semiquavers. They identify semiquavers and explain their value. 
1. The teacher may wish to have a mini quiz (verbal or show of hands) to ensure understanding of values of notes. 
1. The teacher displays visuals (slides) and explains that students will complete echo clapping activities. 
1. The teacher reminds students of proper posture when performing. 
	Evidence of learning: students recall the value of a quaver, crotchet and crotchet rest.
Students notate rhythmic dictations, either individually or as a class.
Students recognise and engage with the musical terms time signature, metre, barline and double barline. Students compose a 2-bar composition either as a class or individually.


Table 27 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	Activity 2.3 – more notes, time signature and barlines
1. The teacher revises crotchets, quavers and the crotchet rest. The teacher may revise clapping these rhythms and echo clapping improvised 4-beat rhythms using a combination of crotchets, quavers and the crotchet rest. The teacher may add a ‘shh’ or make a hands apart/upward palms motion to the crotchet rest to assist students in understanding the value of the rest.
1. The teacher uses visuals to identify semiquavers. They explain the value of a semiquaver and vocalise the ‘ka’ sound. The teacher claps the rhythm of semiquavers and then vocalises this pattern as ‘ti-ka-ti-ka’. The teacher adds this rhythm into an echo clapping improvisation using a 4-beat rhythm. The teacher counts the beats aloud or states the Kodály names while clapping the rhythm. Some students can echo the rhythm by clapping/tapping or vocalising (‘ta, ti-ti, ti-ka ti-ka, shhh’).
1. The teacher leads small groups or individual students to complete 2 rhythmic dictations. They may use the A4 notation posters they have created and printed to assist the students in ordering the rhythmic values. The teacher may extend through a notation poster using semiquavers. 
The teacher explores these musical terms: time signature, metre, barline and double barline. They examine these in context. 
The teacher models on the board how to transfer rhythmic dictations from beat circles to bars with a time signature. The students then use this understanding to complete this process with their own rhythm dictations. The teacher may provide a worksheet displaying the blank beats for each bar, along with cut-outs of the note values being studied. Some students can use these cut-outs to arrange the notation in the correct order on the worksheet. Once the arrangement has been checked for accuracy, students may glue the note values onto the sheet. 
Students may also draw in the time signature, barlines and double barline or this can be adapted to cut and paste as well. 
The teacher works with some students to compose a 2-bar rhythm. This can be completed with the individual notes or the rhythm written on the board. The teacher models the first bar – setting out the time signature, drawing out the bars and barlines, choosing from the notes learned to create a rhythm that equals 4 beats. The teacher may select students to choose the beats for the second bar. The teacher models clapping the rhythm, then the class echoes the rhythm. Students then try creating a rhythm themselves, either drawing it in their book or using cut-out notes they can place in order. Some students may like to work in a buddy system where each rhythm is created in pairs or created individually but then students swap their books with their buddy to check that there are 4 beats in each bar.
Evidence of learning: students recognise crotchets, quavers, semiquavers and crotchet rests. Students echo clap/tap or vocalise a 4-beat rhythm using crotchets, quavers, semiquavers and crotchet rests. 
Students recognise barlines, metre and time signatures.
Some students create a short composition, as a class or individually.
	[bookmark: _Toc215210206]Activity 2.3 – more notes, time signature and barlines
Teacher note: in this activity, introduce students to the set of 4 semiquavers and lead some echo clapping and rhythmic dictation activities. Then teach students about time signature, metre, barlines and double barlines, consolidating this knowledge through further rhythmic dictations and composition activities. During the independent composition task, move around the classroom to support students as they work and provide verbal feedback. 
1. Learn about semiquavers and their value. 
1. As a class, engage in echo clapping rhythms that include semiquavers. 
1. Individually complete 2 rhythmic dictations that use crotchets, pairs of quavers, sets of semiquavers and crotchet rests. Mark as a whole class.
1. Explore the musical terms – time signature, metre, barline and double barline.
1. Transfer rhythmic dictations from beat circles to bars with a time signature.
1. Compose and notate a 2-bar rhythm in  using the note values for a crotchet, pair of quavers, set of 4 semiquavers and a crotchet rest (at least once each) and perform to the class.
Extension: notate a 4- to 8-bar rhythm composition where half the composition is the call and the second half is the response.
Evidence of learning: the teacher quizzes students to assess their ability to recognise time signatures, barlines and double barlines and understand their functions. 
Students compose a simple 2-bar rhythm. 
Students identify and demonstrate the value of semiquavers.


Table 28 – lesson closure: universal note names and values reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Some students may wish to demonstrate their compositions. Students may demonstrate individually, in pairs or as a whole class (with students writing their composition on the board) or have the teacher perform the composition. 
1. The teacher can lead students to play heads or tails to check for student understanding of previous content (notation, rests, duration, beat, rhythm) and new concepts (time signatures, semiquavers, barlines). 
	Evidence of learning: most students can identify the symbols, names and values of crotchets, quavers, crotchet rests and semiquavers. 
Students compose and perform (individual/small group/jointly constructed) a short rhythmic composition using music notation. 
Some students notate rhythmic dictation and organise rhythms into bars using a time signature.
Next steps:
Students will build on their knowledge of notation and the elements of music to compose and perform musical pieces. 




[bookmark: _Toc215210207][bookmark: _Toc219900456]Lesson 7 – performing and composing
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 29 – outcomes, learning intentions and success criteria
	Life Skills Stage 4 
	Stage 4 

	A student: 
engages in music performances vocally or instrumentally MULS-PER-01
demonstrates safe musical practices MULS-PER-02
responds to the ways the elements of music are used MULS-LIS-02
creates a variety of sounds through exploration of the elements of music MULS-COM-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student: 
uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas MU4-PER-01
uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01
improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01

	Learning intentions
We are learning to: 
perform from musical scores
perform with musical expression 
identify untuned percussion instruments by sight and/or listening 
experiment with musical ideas for untuned percussion instruments. 
We can: 
recognise musical symbols and structure 
identify dynamic and tempo markings on musical scores 
use listening and/or visual skills to recognise untuned percussion instruments 
explore musical ideas and create compositions for untuned percussion instruments. 
	Learning intentions
We are learning to: 
perform from musical scores
perform with musical expression 
identify untuned percussion instruments by sight and/or listening 
experiment with and notate musical ideas for untuned percussion instruments. 
We can: 
read and interpret musical symbols and structure 
interpret dynamic and tempo markings on musical scores 
use listening and/or visual skills to recognise and name untuned percussion instruments 
organise musical ideas into a 2-bar composition for untuned percussion instruments. 


Table 30 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 3.1 – body percussion 
Teacher note: throughout this performance activity, use the ‘Beats and Pieces’ score and teaching videos to step students through learning the performance. Throughout the teaching of the performance, opportunities to explain signs and terminology used in the score will arise, including defining the elements of structure and dynamics and expression. 
Teaching video links: 
Beats and Pieces – performance (1:40)
Beats and Pieces – tutorial (5:31)
Beats and Pieces – play-along (1:49)
1. The teacher displays and discusses the learning intentions and success criteria. 
1. The teacher revises terminology from previous lessons including time signature, barline and double barline, beat, rhythm and dynamics. Visuals or slides can be used to support student recall of terminology. This could be done as a quick quiz/game such as heads or tails and could also entail brainstorming earlier concepts such as notation, rests and call and response. 
1. The teacher asks: ‘How is music organised?’ The teacher asks students to think of songs they like and discuss answers related to how a song might be put together. The teacher could prompt by asking: ‘How does it start/end? Do parts repeat?’ The teacher leads a discussion of the elements of structure which may use simplified terms or metaphors to support student understanding – music structure is the way different parts of a song or piece are put together, like building blocks, to create a pattern we can follow.
The teacher explains to students that they are going to learn a piece of music. The teacher asks students to identify the musical features they already know that appear on the score (for example, time signature, rest, double barline). The teacher asks students to describe the structure (in 3 parts, A, B and C).
The teacher asks students to identify the markings on the score they do not yet know (mf, m, p) and explains that these symbols represent dynamics (loud or soft) and are Italian for forte (loud), mezzo forte (moderately loud) and piano (soft) and repeat signs. The teacher explains to students that they will use dynamics to enhance the score (after learning the rhythm and students are comfortable with the actions). 
The students watch the full performance video Beats and Pieces – performance (1:40) while following the score. (This may be printed from the score booklet). The teacher asks students to identify the structure, when the tempo increases and when there is a change in dynamics. 
The teacher asks students which parts of the sequence could be difficult/easy? The teacher leads a discussion on how to support the learning of the sequence (going slow, supporting each other, being respectful, speaking the actions, working together, small groups).
The teacher reminds students of correct posture for performing and asks students to demonstrate this. 
	Evidence of learning: students actively engage in performing at least one section of the piece ‘Beats and Pieces’.
Students identify time signatures, barlines and double barlines. 
Students engage in reading musical symbols and identifying structure.


Table 31 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	[bookmark: _Toc215210208]Activity 3.1 – body percussion
1. The teacher plays section A of Beats and Pieces – performance (1:40).
The teacher supports students through time to practise at their own pace. This activity is supported through using the Beats and Pieces – tutorial (5:31). The teacher supports students to learn the sections, one bar at a time, using the video and/or with the teacher leading and students echoing the actions and/or verbalising bar 1 only – ‘lap, clap, cross, cross, clap’. The students repeat as required and adjust the pace. The teacher asks students to move onto bar 2, allows time to practise and then asks students to perform bars 1 and 2 together (at preferred pace with the video). Some students may only be able to perform the first 2 bars of Section A. The teacher can modify this pattern to support students who may be finding the rhythm and movement difficult. An alternate can be ‘lap, clap, rest, rest’ for the first bar, then ‘lap, lap, clap, rest, rest’ for the second bar. Alternatively, students could perform the rhythm all clapping, patsching or tapping.
Students work in small groups or with the teacher. The teacher may need to model each action (or use the support of a confident student) and verbalise the actions. The video can be used to help support and consolidate the actions.
Some students could continue to learn sections B and C in a similar manner (if applicable). The crotchet rests may be indicated with a verbalised ‘shh’ sound.
Students may join in with the rest of the class to perform the sections of the piece they know. They could then move to either clapping or patsching the beat and keeping a steady tempo.
Further differentiation: 
The teacher may provide a visual guide using still images created from the video to support students in understanding the actions used for this activity. The tutorial may be played at a slower speed (0.75 or 0.5). 
Option to start with section B, pending student ability Beats and Pieces - tutorial (1:30–3:02). Complete as instructed above. 
Clicks may be replaced with foot stamping. 
Students may verbalise the words ‘clap, lap, cross, click’ as they perform the action.
Students may chant the words ‘clap, lap, cross, click’ as an alternative to the action or they may echo the teacher. 
Augmented communication technology may be used for inclusive participation. Students may be able to use their technology rhythmically or to complete the pattern in order. 
The teacher displays visuals and discusses dynamics, expression and tempo. The teacher draws visual representations of dynamics to support this (use crescendo or decrescendo symbols, or a small image for soft dynamics and a large image for loud dynamics). The teacher may verbalise or demonstrate through tapping a slow, rhythmic tempo. For example, ’The tempo of a song may be slow’ and then at a faster speed, ‘Or the tempo of a song can be fast’.
Evidence of learning: students practise actions (or verbalisations) to complete at least one section of the body percussion task from ‘Beats and Pieces’. Students perform at least one section of the body percussion task. 
Students recognise a change in tempo and perform actions related to tempo (faster/slower) and changes in dynamics. 
	[bookmark: _Toc215210209]Activity 3.1 – body percussion
Teacher note: throughout this performance activity, use the ‘Beats and Pieces’ score and teaching videos to step students through learning the performance. Throughout the teaching of the performance, opportunities to explain signs and terminology used in the score will arise, including defining the elements of structure and dynamics and expression. 
Teaching video links:
Beats and Pieces – performance (1:40)
Beats and Pieces – tutorial (5:31)
Beats and Pieces – play-along (1:49)
1. Watch the full performance video of Beats and Pieces (1:40) while following the score.
1. Discuss repeat signs and the elements of music – structure and dynamics and expression. Explore the signs and elements on the ‘Beats and Pieces’ score.
1. Learn sections A, B and C separately, first slowly then gradually increase the speed.
Perform ‘Beats and Pieces’ as a whole class at a slow tempo.
Discuss music terminology – tempo.
Evidence of learning: students recognise the sections and structure of the piece ‘Beats and Pieces’. 
Students use body percussion to perform each part of the piece ’Beats and Pieces’. 
Students recall the elements of music and recognise and interpret symbols on musical scores.


Table 32 – lesson closure: universal performing and composing reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. The teacher asks students to perform sections of ‘Beats and Pieces’ as a group. Some students may perform sections of ‘Beats and Pieces’ as a group at a slower tempo. The video can be used to support students. 
1. The teacher may quiz the class on the music terminology learned in this lesson by asking questions such as:
Who remembers what tempo means?
Did tempo mean speed or volume?
(Display score) Who can point to the time signature? A crotchet? Quavers? A barline? The repeat sign?
Who can describe the structure of this piece of music?
Would anyone like to show the class how they can perform section A? (Additional sections and the whole piece can also be performed – this can be done as a whole class, in small groups or individually). 
What did you like best about this activity?
	Evidence of learning: students can perform at least one section of the piece ‘Beats and Pieces’. Students reflect on their performance and provide feedback to others.
Students follow along with the score and identify the structure and basic elements of the score.
Next steps:
Students build on the notation and terminology to create their own composition.


[bookmark: _Toc219900457]Lesson 8 – performing and composing
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 33 – outcomes, learning intentions and success criteria
	Life Skills Stage 4 
	Stage 4 

	A student: 
engages in music performances vocally or instrumentally MULS-PER-01
demonstrates safe musical practices MULS-PER-02
responds to the ways the elements of music are used MULS-LIS-02
creates a variety of sounds through exploration of the elements of music MULS-COM-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student: 
uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas MU4-PER-01
uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01
improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01

	Learning intentions
We are learning to: 
perform from musical scores
perform with musical expression 
experiment with musical ideas for untuned percussion instruments. 
We can: 
recognise musical symbols and structure 
identify dynamic and tempo markings on musical scores 
explore musical ideas and create compositions for untuned percussion instruments. 
	Learning intentions
We are learning to: 
perform from musical scores
perform with musical expression 
experiment with and notate musical ideas for untuned percussion instruments. 
We can: 
read and interpret musical symbols and structure 
interpret dynamic and tempo markings on musical scores 
organise musical ideas into a 2-bar composition for untuned percussion instruments.


Table 34 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 3.2 – more notes, percussion and composition 
Teacher note: in this activity, introduce students to some additional note combinations and the idea of suburban rhythms to assist them in performing rhythmic patterns. You may change these suburbs or words to suit the school context. Then introduce students to untuned percussion instruments and their sounds using sound samples from Philharmonia – Sound samples or Noiiz Cloud –Instruments. Guide students in completing a 2-bar rhythmic composition using the suburban rhythms and self-reflection. 
1. The teacher reviews previously learned notation, terms, values and symbols. This can be done as a short quiz (such as heads or tails). Review slides as required. 
1. The teacher explains to students that they will compose a 2-bar rhythmic composition using suburban rhythms (or alternate names) for an untuned percussion instrument. 
	Evidence of learning: students identify some percussion instruments.
Students recall notation, values and musical symbols such as crotchets, quavers, rests, barlines and time signatures.
Students create a short composition.


Table 35 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	1. The teacher revises crotchets, quavers and crotchet rests using visuals as prompts. After review, the teacher asks students to identify notes (circle on a pre-made worksheet, circle or indicate on the board or indicate using a visual). 
1. [bookmark: _Hlk215752023]The teacher creates a list of unfamiliar suburb (or town/city) names. The teacher reads the names aloud, and students echo or copy them. The teacher explains that each suburb has a certain number of syllables. Students are then asked to clap the syllables of each suburb. To support this activity, the teacher may demonstrate clapping for the class, then lead the class to clap together as a group, and finally ask individual students to clap the rhythm of the suburb they live in. The teacher explains that each syllable can correspond to a musical notation. The teacher assigns suburb names, or more accessible words (students may choose their own suburb, personalised names or school-specific names and terms) to the one-beat note combinations. The teacher provides students with time to practise and become fluent in stating and/or clapping the rhythms with a constant beat played on a djembe or drum. The teacher may play the beat or a capable student may be able to keep a regular beat for the class/students.
The teacher displays visuals of percussion instruments. The teacher leads a discussion about the classification of percussion instruments, identifies untuned percussion instruments and explores how their sound is produced. Use Noiiz Cloud –Instruments to illustrate the sound. 
The teacher supports some students to jointly compose a 2-bar rhythmic composition using suburban rhythms (or altered names/places/terms) for an untuned percussion instrument. The teacher writes the composition on the board and models the composition, and the students practise then perform the composition together.
The teacher may provide an extension option for students to write and perform or record an individual 2-bar rhythmic composition. Students may require printed copies of the notation so they can cut and paste a rhythm together as an alternative to writing the rhythm. 
The teacher guides students to self-reflect on the composition process. The teacher prompts students with guiding questions, such as: ‘What did you like/dislike?’ and ‘What did you find easy/difficult?’ 
Evidence of learning: students identify and describe some percussion instruments. Students keep a beat (clapping, tapping or using an untuned percussion instrument). 
Students vocalise spoken words in a rhythm and perform as a group. 
Students reflect on their performance and/or compositions and either write or vocalise their ideas. 
	[bookmark: _Toc215210210]Activity 3.2 – more notes, percussion and composition
Teacher note: in this activity, introduce students to some additional note combinations and the idea of suburban rhythms to assist students in performing rhythmic patterns. You may change these suburbs or words to suit the school context. Then introduce students to untuned percussion instruments and their sounds using sound samples from Philharmonia – Sound samples or Noiiz Cloud –Instruments. Guide students in completing a 2-bar rhythmic composition using the suburban rhythms and self-reflection. 
Add additional one-beat note combinations of quavers and semiquavers to the notes table and discuss.
Assign suburb names to the one-beat note combinations and become fluent in saying or clapping the suburb name rhythms with a constant beat played on a djembe or drum.
As a class, explore untuned percussion instruments and how their sound is produced.
Individually compose a 2-bar rhythmic composition using suburban rhythms for an untuned percussion instrument.
Students perform their 2-bar composition on an untuned percussion instrument to the class.
Complete a self-reflection on the composition process.
Suggested differentiation and adjustments: composition can be presented as a performance only based on the needs of the students.
Evidence of learning: students compose and perform a 2-bar rhythmic composition for an untuned percussion instrument. Students complete a written self-reflection on the composition process.


Table 36 – lesson closure: universal performing and composing reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Some students perform their composition with other students offering feedback. 
1. The teacher could lead a class discussion to guide student feedback by asking:
What did you like about the composition?
Whose composition had an interesting rhythm?
What could you do differently next time?
The teacher displays and reviews the learning intentions and success criteria. 
Students can indicate with a ‘thumbs up’ or ‘thumbs down’ if they feel they have achieved learning intentions through the success criteria.
	Evidence of learning: students identify some percussion instruments.
Students name some notation and musical symbols and apply these when composing a short composition. 
Students actively engage in self-reflection and discuss their opinions about the composition process.
Next steps:
Students revise and expand on their performance skills by adding complexity to ‘Beats and Pieces’ and build on their knowledge of untuned percussion instruments. 




[bookmark: _Toc219900458]Lesson 9 – performing and composing
The tables below capture the multi-tiered approach to teaching and learning activities to support students in achieving learning outcomes.
Table 37 – outcomes, learning intentions and success criteria
	Life Skills Stage 4 
	Stage 4 

	A student: 
engages in music performances vocally or instrumentally MULS-PER-01
demonstrates safe musical practices MULS-PER-02
responds to the ways the elements of music are used MULS-LIS-02
creates a variety of sounds through exploration of the elements of music MULS-COM-01
improvises, arranges or composes rhythms or melodies MULS-COM-03
	A student: 
· uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas MU4-PER-01
· uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music MU4-LIS-01 
· improvises, arranges or composes using the elements of music to create musical ideas MU4-COM-01

	Learning intentions
We are learning to:
perform from musical scores
perform with musical expression
experiment with musical ideas for untuned percussion instruments. 
We can: 
recognise musical symbols and structure 
identify dynamic and tempo markings on musical scores 
explore musical ideas and create compositions for untuned percussion instruments. 
	Learning intentions
We are learning to:
perform from musical scores
perform with musical expression 
experiment with and notate musical ideas for untuned percussion instruments. 
We can: 
read and interpret musical symbols and structure 
interpret dynamic and tempo markings on musical scores 
organise musical ideas into a 2-bar composition for untuned percussion instruments. 


Table 38 – universal teaching and learning activities
	Universal teaching and learning activities
	Evidence of learning

	Activity 3.3 – body and untuned percussion 
1. Distribute untuned percussion instruments to complete a performance activity. Before distributing instruments for the performance activity, remind students about safety in the classroom, in particular, the care of instruments and volume levels. Once each pair has performed their composition, revise/continue with ‘Beats and Pieces’. 
1. The teacher displays and discusses the learning intentions and success criteria. The teacher leads a quick quiz (heads or tails) to review the names and properties of untuned percussion instruments. 
1. [bookmark: _Hlk215753323]The teacher explains that students will create and perform a 2-bar rhythm as a call and response, using the syllables of suburb names, played on untuned percussion instruments. Additionally, students will continue honing their skills on ‘Beats and Pieces’.
1. The teacher reminds students of safe classroom expectations and reporting of damaged equipment before distributing appropriate instruments and having students break into pairs/groups. 
	Evidence of learning: students identify some percussion instruments.
Students successfully engage in a call and response.
Students safely engage in practicing the piece ‘Beats and Pieces’ and expand on their ability to perform more than one part.


Table 39 – targeted teaching and learning activities
	Life Skills teaching and learning activities
	Mainstream teaching and learning activities

	Activity 3.3 – body and untuned percussion
1. The teacher explains that students will work in pairs or small groups to create and perform a 2-bar call-and-response rhythm using the syllables of suburb names, played on untuned percussion instruments. The teacher can lead a call-and-response activity by calling a suburb and having students return or echo with an action or vocalisation while keeping the beat. 
1. The teacher reminds students of safe classroom expectations and reporting of damaged equipment before distributing appropriate instruments and having students break into pairs/groups. 
1. The teacher allows students time to practise and supports students as they compose a call and response using untuned percussion instruments and/or vocalisations. 
1. During the performance component, the teacher could lead the ‘call’ and the student(s) demonstrate the ‘response’ by playing or vocalising. 
1. The teacher explains to students that they will continue to practise the parts of ‘Beats and Pieces’. The teacher leads students to revise the section(s) learned in the previous lesson by viewing the video (adjusting the playback speed as required) and guiding students to follow along with actions (and/or vocalisations/untuned percussion). Some students may continue to practise section A only, while others may start learning sections B and C. Some students may prefer to use untuned percussion instruments to keep a beat during ‘Beats and Pieces’, especially if students are having difficulty with coordination and memory.
Students can participate in performing the sections learned from ‘Beats and Pieces’ as a whole class at a slow tempo and gradually increasing in speed, as appropriate to the school context. Utilise the recording of ‘Beats and Pieces’ to support, as required.
Some students may take turns conducting the class during the performance of ‘Beats and Pieces’ to show the beat and keep tempo. 
The teacher asks students to return instruments and report any damage or issues. 
Evidence of learning: students identify and name specific, untuned percussion instruments. 
Students participate in a call-and-response activity (using vocalisations, actions (clapping/tapping) and/or an untuned percussion instrument). 
Students maintain a beat by practising, performing or conducting sections of ‘Beats and Pieces’. 
	[bookmark: _Toc215210211]Activity 3.3 – body and untuned percussion
1. Distribute untuned percussion instruments to complete a performance activity. Before distributing instruments for the performance activity, remind students about safety in the classroom, in particular, the care of instruments and volume levels. Once each pair has performed their compositions, revise/continue with ‘Beats and Pieces’.
1. In pairs, create and perform a 2-bar rhythm as a call and response, using the syllables of suburb names, played on untuned percussion instruments and perform to the class with a beat being played by the teacher/student.
1. Continue to learn sections A, B and C of ‘Beats and Pieces’ separately, gradually increasing the speed as your confidence grows.
1. Perform ‘Beats and Pieces’ as a whole class at a slow tempo and gradually increase in speed.
Evidence of learning: students compose and perform a call and response.
Students demonstrate increasing confidence while rehearsing parts of the piece ‘Beats and Pieces’.


Table 40 – lesson closure: universal performing and composing reflection and feedback activity
	Universal reflection and feedback activities
	Evidence of learning and next steps

	1. Students may be invited to perform ‘Beats and Pieces’ to the class with an audience. The teacher could invite other members of staff to come into the lesson in the last few minutes so students can demonstrate their learning to a less familiar audience. This is to build confidence in performance and is a suggestion for appropriate school context only. Performance feedback should be kept positive to encourage participation and confidence, with teacher and students using phrases such as:
‘That was great.’
‘I really liked the way you kept a regular beat going.’
‘I liked how you looked at each other to communicate the tempo and keep in time.’
‘I liked how you changed the dynamics and grew louder/softer.’
‘I liked how you came to the front of the class to perform as that can be difficult, but you did well.’
	Evidence of learning: students identify some untuned percussion instruments.
Students participate in creating and performing a call and response. 
Students safely practice and perform sections of the piece 'Beats and Pieces', gradually increasing the tempo.
Next steps:
Students will revisit ‘Beats and Pieces’ and learn how to apply dynamics and musical expression to their performance.




[bookmark: _Toc219900459]Differentiation and adjustments
[Record adjustments and differentiation activities for students with identified requirements in the table below. This section is for use in school when making adjustments to support students to achieve in their learning, including extension activities.]
	Student
	Differentiation and/or adjustments

	Student X – outline identified requirements
	List of specific differentiation and/or adjustments. 


[bookmark: _Toc219900460]Registration and evaluation notes
[Add registration and evaluation notes for teacher and supervisor sign off in the table below.]
	Teacher reflection and evaluation notes on program
	Head teacher/supervisor notes and sign off

	
	




[bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc219900461]Overall program evaluation prompts
Collating ongoing evaluations and reflecting on the strengths and areas for development within the program creates opportunities to enhance student outcomes. The following prompts can be used to support your evaluation of the program:
· Did the program assist all students to improve in their learning?
· How could the sequencing of the program be improved?
· What did the student evaluations of the program indicate? How can these be actioned to improve the program?
· The strategies and resources that were most effective for student learning were …
· Teaching strategies and resources that would benefit from review and refinement are …
[bookmark: _Capturing_student_voice][bookmark: _Toc146805878][bookmark: _Toc147481175][bookmark: _Toc219900462]Capturing student voice when evaluating a program
Student voice is useful in the evaluation process for programs. The statements below could be useful as a starting point when asking students to provide feedback on their learning experiences. These statements are derived from some of the themes from What works best 2020 update (CESE 2020a) and could be useful in teacher reflection on how these themes could be incorporated into a teaching program. The statements could also prompt student reflection on their metacognitive processes while learning. Students’ preferred communication form(s) should be considered when students are providing feedback about their learning. 


Please rate how much you agree with these statements:
My teacher had confidence that I could achieve and improve in my learning. (CESE 2020a Chapter 1: High expectations)
I had a clear idea of what I was learning and why. (CESE 2020a Chapter 2: Explicit teaching)
I used the feedback provided to improve my performance. (CESE 2020a Chapter 3: Effective feedback)
I understood the feedback on the assessment task. (CESE 2020a Chapter 3: Effective feedback)
I was able to predict the marks I achieved in the assessment tasks. (CESE 2020a Chapter 5: Assessment)
The activities in the unit prepared me for the assessment task. (CESE 2020a Chapter 5: Assessment)
I found the activities in the lessons interesting to me. (CESE 2020a Chapter 7: Wellbeing)
I made valuable contributions to the class during this unit. (CESE 2020a Chapter 7: Wellbeing)
I ask questions in class when I don’t understand yet. (CESE 2020a Chapter 7: Wellbeing)
Optional open-ended prompts:
The lessons and/or activities that I most enjoyed were when we … because …
When the learning was difficult, the strategy I used was …
If I was giving advice to a student who was starting this unit I would tell them to …
If I was giving advice to a teacher who was teaching this unit I would tell them to …

[bookmark: _Toc148102528][bookmark: _Toc219900463][bookmark: _Hlk148102399]Support and alignment
Resource evaluation and support: all curriculum resources are prepared through a rigorous process. Resources are periodically reviewed as part of our ongoing evaluation plan to ensure currency, relevance and effectiveness. For additional support or advice, or to provide feedback, contact the Creative Arts 7–12 Curriculum team by emailing CreativeArts7-12@det.nsw.edu.au.
Differentiation: further advice to support Aboriginal and/or Torres Strait Islander students, students learning English as an additional language or dialect (EAL/D), students with disability and high potential and gifted students can be found on the Planning, programming and assessing 7–12 webpage. This includes the Inclusion and differentiation advice 7–10 webpage.
Assessment: further advice to support formative assessment is available on the Planning, programming and assessing 7–12 webpage. This includes the Classroom assessment advice 7–10. For summative assessment tasks, the Assessment task advice 7–10 webpage is available.
Explicit teaching: further advice to support explicit teaching is available on the Explicit teaching webpage. This includes the CESE Explicit teaching – Driving learning and engagement webpage.
Consulted with: Curriculum, Inclusive Education, and subject matter experts.
Alignment to system priorities and/or needs: School Excellence Policy, Our Plan for NSW Public Education.
Alignment to the School Excellence Framework: this resource supports the School Excellence Framework elements of curriculum (curriculum provision) and effective classroom practice (lesson planning, explicit teaching).
[bookmark: _Hlk148105035]Alignment to Australian Professional Standards for Teachers: this resource supports teachers to address Proficient Teacher Standard Descriptors [3.2.2, 3.3.2].
Alignment to NSW Education Standards Authority: this resource supports student eligibility and credentialling requirements as referenced by NESA’s ACE Rule 11.
Creation date: September 2025


[bookmark: _Toc219900464]Additional resources to support this unit
Beats PowerPoint to support learning sequences 1 to 3 
Beats and tunes – teacher resource booklet
Beats and tunes – score booklet
Teaching videos for ‘Beats and Pieces’
Beats and Pieces – performance (1:40)
Beats and Pieces – tutorial (5:31)
Beats and Pieces – play-along (1:49)
Associated resources can be found on the Music 7–10 (2024) website.
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