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[bookmark: _Toc243558029]Learning sequence 1 – igniting creative practice
[bookmark: _Toc243558030]Activity 1.1 – speed composing
In this series of 5 speed composition challenges, you will progressively develop your skills in applying Compositional language, refining your creative process and exploring ways to develop musical ideas. Each level builds on the previous one, encouraging you to think quickly and creatively while experimenting with modes, chords and musical structures. This approach will help you strengthen your ability to generate original music, make creative decisions with confidence and grow as a composer. Use each task as an opportunity to learn and reflect on your creative process.
[bookmark: _Toc243558031]Level 1 – loops and layers
The table below lists the steps needed to complete speed composing Level 1 – loops and layers.
Table 1 – Activity 1.1 – speed composing – Level 1
	Step number
	Activity

	1
	Set your project tempo before you start browsing loops. Pick something between 80 and 120 BPM to start. You can change it later.

	2
	Open the loop or sample browser. Preview at least 6 loops before you choose one.

	3
	Drag your first loop onto a track and set it to repeat for 4 bars. This is your foundation, usually a drum or beat loop.

	4
	Add a 2nd loop on a new track underneath, choosing something in a different register, for example, a bass loop, a pad or a vocal chop.

	5
	Add a 3rd loop if you have time. Every layer should be doing a different job. If 2 loops are fighting for the same space, mute one and try something else.

	6
	Listen back with your eyes closed. Adjust the volume of each track so no single loop drowns out the others.

	7
	Save and name your file as Surname_SpeedComp_L1.


[bookmark: _Toc243558032]Level 2 – adding a melody
The table below lists the steps needed to complete speed composing Level 2 – adding a melody.
Table 2 – Activity 1.1 – speed composing – Level 2
	Step number
	Activity

	1
	Open your Level 1 project.

	2
	Create a new track and choose an instrument sound for your melody, for example, a lead synth, piano or plucked sound usually cuts through best.

	3
	Open the piano roll on that track. Zoom in so you can see individual beats clearly.

	4
	Click in 3 to 4 notes to start a short melodic idea, no more than one bar long at first.

	5
	Play it back against your loop bed. If a note sounds wrong against the loops underneath, drag it up or down until it fits.

	6
	Repeat or vary that opening idea to fill out 4 bars. A simple approach: play the idea, then play a slightly different version of it, rather than writing something completely new every bar.

	7
	Adjust note length and spacing so the melody has some rhythm to it, not just one note per beat.

	8
	Save and name your file as Surname_SpeedComp_L2.


[bookmark: _Toc243558033]Level 3 – adding harmony
The table below lists the steps needed to complete speed composing Level 3 – adding harmony.
Table 3 – Activity 1.1 – speed composing – Level 3
	Step number
	Activity

	1
	Import 3 or 4 chord files from the MIDI chord bank (ZIP 71 KB).

	2
	Arrange them across 4 bars, one chord per bar. Listen to the order. Try starting and ending on the same chord.

	3
	Layer your Level 1 loops and layers and Level 2 melody back in against the new chords. Some notes that worked in those versions may now clash, so adjust them for where this occurs.

	4
	If your ostinato or repeated loop or riff doesn’t fit the chords, either move it to different notes or choose a chord that is built around the notes you already have.

	5
	Balance the mix: chords are a support layer, not the star. Keep them quieter than your melody.

	6
	Save and name your file as Surname_SpeedComp_L3.




[bookmark: _Toc243558034]Level 4 – modal composition
The table below lists the steps needed to complete speed composing Level 4 – modal composition.
Table 4 – Activity 1.1 – speed composing – Level 4
	Step number
	Activity

	1
	As a class, listen to the chord bank for the modes to be explored.

	2
	Choose 3 to 4 chords from that mode’s chord bank to build an 8-bar progression, doubling the length of Level 3.

	3
	Write a melody, riff or short verse idea across the 8 bars using notes from the relevant mode you have chosen. Develop your ideas by adjusting the notes on the digital audio workstation (DAW) or exploring melodic possibilities and improvising using your instrument or voice.

	4
	Build out the arrangement with loops, bass, melody or chords the same way as previous levels to create the 8 bars needed.

	5
	Decide how you will perform your melody: on the DAW live, on voice, on an instrument or as a small group combining 2 or 3 of your ideas as accompaniment.

	6
	Rehearse the performance at least twice before sharing with your peers.

	7
	Save and name your file as Surname_SpeedComp_L4.




[bookmark: _Toc243558035]Level 5 – short structure
The table below lists the steps needed to complete speed composing Level 5 – short structure.
Table 5 – Activity 1.1 – speed composing – Level 5
	Step number
	Activity

	1
	Listen back to your Level 1 to 4 speed compositions. Note your favourite loop, melody, chord idea and rhythms.

	2
	Choose a simple 2-part structure to build towards: intro then verse, intro then hook or verse then chorus

	3
	Build your first section. It’s usually thinner than the rest, with fewer layers, and sets up what’s coming.

	4
	Build your next section, bringing in your strongest melody and chord layers together.

	5
	Create a clear change between the 2 sections: a new layer coming in, a drop or an increase in energy or a key change – anything the ear can notice.

	6
	Listen back from start to finish. Trim anything that runs too long or repeats without adding anything new.

	7
	Save and name your file as Surname_SpeedComp_L5. This may become the starting stimulus for the upcoming composition assessment task.




[bookmark: _Toc243558036]Activity 1.2 – composition assessment task and composition log
[bookmark: _Toc243558037]Compositional language devices
Match the following Compositional language devices with the appropriate list of terms in the table below.
Word bank: rhythmic devices, melodic devices, harmonic devices, structural devices, digital techniques, textural devices, expressive devices, performing media
Table 6 – Activity 1.2 – Compositional language devices
	Compositional language devices
	Terms

	
	syncopation, polyrhythm, ostinato, triplets, hemiola, backbeat, swing and groove

	
	sequence, imitation, inversion, canon, doubling, layering, hook, riff and melisma

	
	modulation, dissonance, pedal point, circle of fifths, resolution and drone

	
	canon, doubling, layering, unison, parallel, looping and countermelody

	
	verse–chorus, motifs, theme, call and response, binary and ternary

	
	dynamics, articulation, vibrato, mute, accent and phrasing

	
	looping, sampling, delay, echo, pitch shifting, digital reverb and electroacoustic

	
	choices of instrumental, vocal and digital sounds, and manipulation of timbres


[bookmark: _Toc243558038]Steps to success – composition
Table 7 – Activity 1.2 – steps to success – composition
	What I need to do
	Some ways I can do this

	Identify what genre and/or style I would like to compose in
	Listen to examples of various pieces and identify the genre and/or style I would like to compose in. Identify musical features such as performing media, rhythmic devices, textural devices, melodic devices, digital techniques, chord progressions, and scales and modes.

	Plan the structure
	Plan a clear beginning, development and ending using structural and other Compositional language devices.

	Select a scale or mode
	Choose a scale or mode that suits my chosen genre and/or style, such as major, minor, pentatonic, Dorian or another mode. Use the notes of the scale or mode to create melodies, riffs or chord patterns.

	Compose a melodic idea
	Develop a musical idea from the compositional activities completed in the unit. Record my idea.

	Develop my musical idea
	Using my melodic idea, compose a bassline or chordal pattern. Extend the melodic idea to create musical material that reflects stylistic and expressive characteristics of the genre. Record my drafts regularly throughout this step.

	Decide the texture and performing media
	Plan out 2 or more musical layers, such as melody and chords, or melody, chords, bassline and drums. Decide on the performing media for each layer, when each layer will play and the overall timbre of the piece.

	Write lyrics (optional)
	If composing a song, ensure that my lyrics match the rhythm of the melodic line. Make adjustments to the melody to ensure the story of the lyrics is conveyed.

	Include 6 Compositional language devices
	Choose 6 or more Compositional language devices, such as syncopation, riff, melisma, dynamics, looping and verse–chorus, to include when writing my composition. Refer to Compositional language documentation as a reference.

	Draft recording
	Do a draft recording of my composition.

	Review and refine
	Listen back critically. Check that the style is clear, the scale or mode is used consistently, and there are at least 2 layers and 6 Compositional language devices.

	Submit my composition
	Export my completed composition as an MP3 audio file and check that it plays correctly before submitting. Include my name in the file naming convention.


[bookmark: _Toc243558039]Steps to success – composition log
Table 8 – Activity 1.2 – steps to success – composition log
	What I need to do
	Some ways I can do this

	Keep a dated composition log
	Add the date to every entry. Record what I worked on, what I discovered and what I changed. Make reference to Compositional, Theoretical and notational language where appropriate.

	Document composition activities completed in class
	Record the activities I completed in class and reflect on how each activity helped develop my composition. Include relevant worksheets, notes or screenshots where appropriate.

	Document my initial ideas
	Document my brainstorming of genre and/or style, scale or mode, melody, harmony and texture. Explain why I selected these particular ideas. Use Compositional and Theoretical language.

	Document my developing ideas
	Record musical ideas as they develop. Include motifs, rhythms, chord progressions, melodies, riffs, textures or structural ideas that I experimented with.

	Include drafts and draft recordings
	Save different versions of my composition and label them clearly, for example, ‘Draft 1’, ‘Draft 2’ and ‘Draft 3’. Include links or files, audio recordings or screenshots where appropriate.

	Reflect regularly on my creative process
	After working on my composition, explain what I did, what worked, what didn’t work and what I changed.

	Use Compositional and Theoretical language
	Use musical terms, such as ‘motif’, ‘repetition’, ‘contrast’, ‘ostinato’, ‘layering’, ‘texture’, ‘dynamics’, ‘rhythm’, ‘harmony’, ‘tonality’, ‘scale’, ‘mode’, ‘tempo’ and ‘structure’, to explain my decisions.

	Explain how Music language influenced my musical decisions
	Instead of saying ‘I changed the melody,’ explain why: ‘I changed the melody to emphasise the notes of the Dorian mode and to create a stronger sense of …’

	Record teacher and peer feedback
	Include the feedback received, who provided it and when they provided it. Explain which suggestions I used and how they influenced my composition.

	Explain changes made in response to feedback
	Identify feedback that I applied to make changes to my composition. Describe the specific changes, such as altering the structure, performing media, dynamics or texture.

	Analyse influential works (if relevant)
	Identify works that influenced my composition. Note specific musical features I found interesting and explain how I adapted or applied these ideas in my own work.

	Show the journey from idea to final composition
	Make sure the log demonstrates a clear progression from initial ideas to experimentation and drafts, then feedback and refinement, and finally the final composition.

	Submit log
	Submit my composition log along with my composition MP3 audio file to the teacher on the due date. If I complete a digital log or have some digital files for my log, I must clearly identify my name in the file naming convention.


[bookmark: _Toc243558040]Composition log
Throughout this unit, you will participate in activities that build your skills in generating, developing, refining and reflecting on musical ideas that will contribute to your composition assessment.
Use your composition log to document what you have learned and your creative process as you work. Record your musical ideas, experiments, decisions, feedback you receive, changes you make and your reflections for all composition activities as well as the development of your composition assessment. Over time, your log will help you see how your compositions evolve.
Tips for using your composition log
Date each entry: track the progression of your ideas and compositions over time
Record everything: include sketches, drafts, audio recordings, notation, screenshots, written feedback and your written thoughts
Reflect regularly: write about what worked well, what challenges you faced and how you responded to feedback or made changes
Be honest: your log is a working record of your creative journey – it does not need to be perfect or follow a strict format
Flexibility: you may use this workbook or choose another format, such as a digital log, a notebook or an app, that works best for you
Keep evidence of your process as it will help you demonstrate the development of your ideas from first inspiration through to refinement and completion.
Entry template
Note: copy this template each time you need to make a composition log entry. Complete only the sections relevant to the activity.
	Activity:
	

	Date:
	


Starting point
What am I creating or exploring?
What is my starting idea?
	


Experiment and develop
What did I try?
What did I change, vary or explore?
What musical choices did I make?
	


Evidence
(for example, a recording, notation, sketch, DAW screenshot or other)
	


Feedback
What feedback did I receive?
What will I do with this feedback?
	


Reflect and refine
What worked well?
What could be improved?
What did I change or decide to develop further?
	

	Next step:
	




[bookmark: _Toc243558041]Activity 1.3 – introduction to creative practice
[bookmark: _Toc243558042]Creative practice diagram
Creative practice is rarely a straight line. Musicians often move back and forth between generating ideas, testing them, making changes and trying again. A typical creative process might involve:
[image: A diagram outlining the cycle of creative practice: exploring, experimenting, evaluating and then refining.]
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[bookmark: _Toc243558043][bookmark: _Toc236683635]How musicians and artists use creative practice
Step 1
Complete the table below after viewing the video examples showing how the 3 musicians each approach their creative practice. Consider how the 4 phases of exploring, experimenting, evaluating and refining are represented in their process.
Table 9 – Activity 1.3 – how musicians and artists use creative practice – Step 1
	Focus
	Kinga Głyk (performer)
	Nicholas Britell (composer)
	Billie Eilish and Finneas O’Connell (songwriters)

	Exploring
How do they develop their ideas?
(include processes, steps or approaches they use)
	
	
	

	Experimenting
What do they try out?
How do they develop the skills needed to support their work?
(include how they practise, study, refine or learn)
	
	
	

	Evaluating
How do they know they have achieved their goal?
(include how they evaluate or measure success)
	
	
	

	Refining
What do they change to improve the music?
(include edits, revisions and decisions made)
	
	
	

	What shapes it
What influences their creative practice?
(include how their choices are shaped by genre, style, role, technology or performance context)
	
	
	


Step 2
Complete the table below by reflecting on the practice of the musicians you have just studied and consider which one you most relate to.
Table 10 – Activity 1.3 – how musicians and artists use creative practice – Step 2
	Reflection question
	Response

	Which musician’s creative practice did you connect with most? Why?
	

	What strategies did you observe the musician(s) use to develop their ideas?
	

	How will I know if I have achieved my goal?
	

	What factors influence my creative practice?
Consider genre, style, technology, audience and purpose (when and how the music will be shared)
	



Step 3
Use this page to create a flow chart or visual map showing your own creative practice approach.
	



[bookmark: _Toc243558044]Activity 1.4 – developing your composition with Music context and performing media
[bookmark: _Toc243558045]Listening log
Listen to 5 pieces of music in the genre and style you have chosen for your composition. As you listen to each piece, complete the listening log below.
Table 11 – Activity 1.4 – listening log – examining genre, style, musical conventions and performing media
	Title and composer
	Genre
	Style
	Musical conventions
	Performing media

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


[bookmark: _Toc243558046]Composition log entry
Consider the musical conventions and performing media that were present across the 5 pieces you listened to.
Use the table below to plan the genre, style, musical conventions and performing media you have decided for your composition assessment task.
Table 12 – Activity 1.4 – composition log entry – informing my composition
	Genre, style, musical conventions and performing media
	Decisions for my composition assessment task

	Genre
	

	Style
	

	Musical conventions
	

	Performing media
	



[bookmark: _Toc236683643][bookmark: _Toc243558047]Learning sequence 2 – lyrics and structural devices
[bookmark: _Toc243558048]Activity 2.1 – words as raw material
Great lyrics don’t always start with a big idea. Sometimes they start with 5 minutes of free writing or 2 unrelated lists of words and a few surprising connections between them. These exercises are about generating raw material, not writing a finished song. The aim is to find connections and phrases that surprise you.
[bookmark: _Toc243558049]The 7 senses free write
Write for 5 minutes about a subject (a place, a memory, the present moment, something imagined or the act of writing itself) without stopping or making edits. Refer to the list of the 7 senses below and try to incorporate each one.
The 7 senses to try and incorporate include:
sight
sound
smell
taste
touch
motion
internal sensation (what an emotion, such as happiness, excitement or sadness, feels like in your body).
Write below.
	


After you finish: go back and highlight or underline any words, phrases or lines that stood out to you.
Write them below (this is your raw material).
	


Reflection: Which sense produced the most interesting writing? Was there something you listed that surprised you? What did that feel like? Write your response below.
	


Composition log prompts
What did you write about? Did you plan it, or did it surprise you?
Which of the 7 senses came most naturally? Which was hardest?
Write down the phrase from your free write that you most want to keep.
	


[bookmark: _Toc236683645][bookmark: _Toc243558050]The word ladder – Option A
Pick a job or role. Make it specific.
	Job or role:
	


In the left column of the table below, list 10 verbs you associate with that job. In the right column, look around the room and list 10 nouns from what you can see.
Table 13 – Activity 2.1 – the word ladder – Option A
	Verbs (associated with the job)
	Nouns (found in the room)

	1. 
	1. 

	
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 


1. Draw lines connecting verbs and nouns that would not normally go together. Follow what feels interesting, not what makes sense. Don’t overthink it.
Write some sentences or lyric lines using your connecting verbs and nouns. Don’t judge it yet – just write. Aim for 6 to 10 lines.
	


Revise. Read it back out loud. Delete lines that feel obvious. Try rearranging the order. What changed?
	


Circle the pairing that surprised you the most.
Read through your lines trying to stick to a regular pulse to explore natural rhythmic features. You may want to extend this and start exploring setting your lines to a melody. Adding a chord progression or drone under this may help guide you. You do not have to change the words to fit – just explore with your ideas and see what works.
Note here any lines that felt like they belonged:
	


Composition log prompts
Which pairing surprised you the most? Why?
Write one line from your draft that you want to keep. What is it about that line that works?
	


[bookmark: _Toc243558051][bookmark: _Toc236683646]The word ladder – Option B
1. Choose a location. Make it specific – not just the beach but the beach in winter at 6 am. Choose a location that already has a feeling attached to it.
	Location:
	


In the left column of the table below, list 10 adjectives that describe that location or the feeling of being there. In the right column, list 10 objects (nouns) from your line of vision right now (unrelated to the location you chose).
Table 14 – Activity 2.1 – the word ladder – Option B
	Adjectives (location or feeling)
	Nouns (line of vision)

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 

	1. 
	1. 


1. Connect unexpected adjective and noun pairings. Draw lines to join them.
Write some sentences or lyric lines using your connecting adjectives and nouns. Don’t judge it yet – just write. Aim for 6 to 10 lines.
	


Revise. Read it back. What stays? What goes?
	


Circle the pairing that surprised you the most.
Reflection: Does this draft feel different to the one from the previous exercise? What’s different about it?
	


Composition log prompts
What location did you choose and why?
Does the draft feel more or less personal than your first idea? What’s different?
	




[bookmark: _Toc236683648][bookmark: _Toc243558052]Activity 2.2 – from fragments to a performed idea
[bookmark: _Toc243558053]The cut-up
The idea: the order of your lines matters more than you probably think. This exercise forces you to hear your own words differently.
1. Write out your draft ideas from ‘Activity 2.1 – the 7 senses free write’ and ‘The word ladder– Option A’ or ‘The word ladder – Option B’. Write one line per strip of paper.
Cut your strips, mix them up and try 3 different orderings. For each one, write down the sequence below.
Ordering A
	


Ordering B
	


Ordering C
	


Which ordering works best as an opening line? Which works best as a closing line? Circle them.
Write your revised, reordered version below.
	


Reflection: What changed when the order changed? Did a line that felt flat in the original work differently when it was moved? What did that tell you?
	


Composition log prompts
Which rearrangement had the strongest opening and closing line?
Did moving the order change what the lyric meant to you? How?
	


[bookmark: _Toc243558054][bookmark: _Toc236683649]The conversation
The idea: you already know how to write lyrics. You do it every time you try to explain something that matters to you. This exercise is about finding the proof.
1. Have a real conversation with someone about a place, a memory, something that is on your mind or anything that means something to you. The listener takes notes as you go. Swap roles and repeat this process.
Go back through the conversation. Bold or underline any phrase that surprised you, that you haven’t heard anyone say before or that you would like to hear in a song.
Write the phrases below.
	


Arrange the phrases into a short lyric. Do not add connecting words to make them flow – try removing words first and see how little you need. Read through them to a set pulse and break the lines where they feel natural to say.
	


Read it back out loud, or better, try singing it over a simple chord progression. Does it feel like it could be part of a song?
Think-pair-share: What surprised you in the conversation? Was there a phrase you said or heard that you would not have thought to use in a song before?
Composition log prompts
What made you choose what to talk about?
Write down the phrase from it that surprised you the most. Why does it stand out?
	


[bookmark: _Toc236683650][bookmark: _Toc243558055]Freestanding rhyming couplets
The idea: a ‘rhyming couplet’ is 2 lines that rhyme or belong together. The challenge is to write a rhyme that doesn’t feel predictable. If your listener could have guessed your second line before you sang it, try again.
Warm-up: pick any word.
	Write it here:
	


Now find a rhyme for it – not the first one you think of, but rather the third or fourth.
	Rhyme:
	


Now write 2 lines that connect those 2 words in a way that surprises you.
	


Now write 4 to 6 freestanding couplets. The couplets do not need to be connected or similar.
Couplet 1
	


Couplet 2
	


Couplet 3
	


Couplet 4
	


Couplet 5
	


Couplet 6
	


Reflection: Which one surprised you the most? Circle it. Could it be the opening couplet of a song? What kind of song?
Composition log prompts
Which couplet felt most like the start of a song? Why?
What’s the difference between a rhyme that feels earned and one that feels forced? Can you give an example of each from your own work?


[bookmark: _Toc243558056]Activity 2.3 – structuring songwriting choices
Listening is more than simply hearing a song – it is an opportunity to discover how lyrics create meaning. Using ‘Little Blue’ by Jacob Collier (feat. Brandi Carlile), identify effective structural songwriting choices that help bring the lyrics to life.
[bookmark: _Toc243558057]What Jacob Collier says about ‘Little Blue’
Access Jacob Collier “Little Blue” Official Lyrics & Meaning | Genius Verified (7:00) and complete the table below.
Table 15 – Activity 2.3 – what Jacob Collier says about ‘Little Blue’
	Section
	What Collier says about this section

	Verse 1
	

	Pre-chorus
	

	Verse 2
	

	Pre-chorus
	

	Chorus
	


[bookmark: _Toc243558058]Structuring the lyrics with music
Listen to Jacob Collier - Little Blue (feat. Brandi Carlile) [Official Video] (4:26) again and complete the table below.
Table 16 – Activity 2.3 – structuring the lyrics with music
	Section
	Lyric theme
	Musical features

	Verse 1
	
	

	Pre-chorus
	
	

	Verse 2
	
	

	Pre-chorus
	
	

	Chorus
	
	



How has the verse–chorus structural device shaped the intent of the lyrics?
	


Composition log prompts
What caught your attention in the song and why?
Has it made you think differently to how lyrics can be treated in songwriting?
Has is made you consider the importance of selecting a structural device to convey meaning?
	




[bookmark: _Toc243558059]Activity 2.4 – developing your composition with lyrics and/or structural devices
[bookmark: _Toc243558060]Structural devices – think-pair-share
Table 17 – Activity 2.4 – structural devices – think-pair-share
	Structural device
	Think: my definition
	Pair: our definition
	Share: class definition
	My musical example

	Verse–chorus
	
	
	
	

	Motifs
	
	
	
	

	Theme
	
	
	
	

	Call and response
	
	
	
	

	Binary
	
	
	
	

	Ternary
	
	
	
	


[bookmark: _Toc243558061]Listening log
Table 18 – Activity 2.4 – listening log – macrostructural and microstructural devices
	Title and composer
	Macrostructural devices
	Microstructural devices

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



[bookmark: _Toc243558062][bookmark: _Toc236747445][bookmark: _Toc236747457]Learning sequence 3 – modes and melodic devices
[bookmark: _Toc243558063]Activity 3.2 – modes
[bookmark: _Toc243558064]Mode sheet – Dorian, Lydian and Mixolydian
[image: Three ascending music scales in the modes – D Dorian, F Lydian and G Mixolydian writing using traditional notation for treble and bass instruments, and in tablature for guitar and bass guitar.]
[image: Three ascending music scales in the modes – D Dorian, F Lydian and G Mixolydian writing using traditional notation for instruments in C - concert pitch, instruments in B flat and instruments in E flat.]
Activity 3.3 – melodic features
Use graphic notation to draw the shape of the melodic idea in each of the examples played.
Table 19 – Activity 3.3 – melodic features
	Song
	Graphic notation of melodic contour

	Billie Eilish - bad guy (from 0:27–0:55)
	

	Sunshine Of Your Love (from 0:00–0:29)
	

	Katy Perry - Firework (Official Music Video) (from 0:44–0:59)
	

	Adele - Someone Like You (Official Music Video) (from 0:13–0:29)
	

	Ed Sheeran - Thinking Out Loud (Official Lyric Video) (from 0:22–1:10)
	



[bookmark: _Toc243558065]Activity 3.5 – developing your composition with scales, modes and melodic devices
[bookmark: _Toc243558066]Listening log
Table 20 – Activity 3.5 – listening log
	Title and composer
	Theoretical language: scales and modes
	Compositional language: melodic devices

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



[bookmark: _Toc243558067]Learning sequence 4 – chords, chord qualities and chord progressions
[bookmark: _Toc243558068]Activity 4.1 – working with chords
[bookmark: _Toc243558069]C major chord progression bank
This chord progression bank is here to help you generate, explore and develop your musical ideas during composition activities. It includes a variety of common chord progressions in the key of C major to give you different starting points. Using these progressions, you can focus on making creative choices while building your skills in harmony, melody, rhythm, texture and structure.
Use these progressions as starting points to experiment with. You can repeat, change or combine them to develop your own musical ideas.
Established progressions
These progressions spend time on the tonic chord (C), creating a strong tonal centre and a stable foundation for melodic development.
Table 21 – Activity 4.1 – established chord progression (1)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	C
	Am
	G

	I
	I
	vi
	V


Table 22 – Activity 4.1 – established chord progression (2)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	C
	Am
	F

	I
	I
	vi
	IV


Table 23 – Activity 4.1 – established chord progression (3)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	C
	F
	G

	I
	I
	IV
	V


Table 24 – Activity 4.1 – established chord progression (4)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	C
	G
	F

	I
	I
	V
	IV


Table 25 – Activity 4.1 – established chord progression (5)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	C
	G
	Am

	I
	I
	V
	vi


Journey progressions
These progressions travel through multiple harmonic destinations before arriving at a new chord, creating a sense of movement and development.
Table 26 – Activity 4.1 – journey chord progression (1)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	G
	Am
	F

	I
	V
	vi
	IV


Table 27 – Activity 4.1 – journey chord progression (2)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	G
	F
	Am

	I
	V
	IV
	vi


Table 28 – Activity 4.1 – journey chord progression (3)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	F
	G
	Am

	I
	IV
	V
	vi


Table 29 – Activity 4.1 – journey chord progression (4)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	F
	Am
	G

	I
	IV
	vi
	V


Table 30 – Activity 4.1 – journey chord progression (5)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	Am
	G
	F

	I
	vi
	V
	IV


Reflective progressions
These progressions spend additional time on the minor chord (Am), creating opportunities for contrast and exploration.
Table 31 – Activity 4.1 – reflective chord progression (1)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	G
	Am
	Am

	I
	V
	vi
	vi


Table 32 – Activity 4.1 – reflective chord progression (2)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	F
	Am
	Am

	I
	IV
	vi
	vi


Table 33 – Activity 4.1 – reflective chord progression (3)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	Am
	Am
	F

	I
	vi
	vi
	IV


Table 34 – Activity 4.1 – reflective chord progression (4)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	Am
	Am
	G

	I
	vi
	vi
	V


Circular progressions
These progressions naturally encourage repetition and looping, making them suitable for groove-based composition, riffs and ostinatos.
Table 35 – Activity 4.1 – circular chord progression (1)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	G
	Am
	G

	I
	V
	vi
	V


Table 36 – Activity 4.1 – circular chord progression (2)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	F
	G
	F

	I
	IV
	V
	IV


Table 37 – Activity 4.1 – circular chord progression (3)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	F
	G
	G

	I
	IV
	V
	V


Expanding progressions
These progressions create a sense of growth through harmonic contrast and can support larger melodic ideas or section development.
Table 38 – Activity 4.1 – expanding chord progression (1)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	G
	F
	G

	I
	V
	IV
	V


Table 39 – Activity 4.1 – expanding chord progression (2)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	F
	F
	G

	I
	IV
	IV
	V


Table 40 – Activity 4.1 – expanding chord progression (3)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	Am
	F
	G

	I
	vi
	IV
	V


Resolving progressions
These progressions create a strong sense of arrival or completion through a return to the tonic chord.
Table 41 – Activity 4.1 – resolving chord progression (1)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	G
	F
	C

	I
	V
	IV
	I


Table 42 – Activity 4.1 – resolving chord progression (2)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	F
	G
	C

	I
	IV
	V
	I


Table 43 – Activity 4.1 – resolving chord progression (3)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	Am
	G
	C

	I
	vi
	V
	I


Table 44 – Activity 4.1 – resolving chord progression (4)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	C
	Am
	F
	C

	I
	vi
	IV
	I


[bookmark: _Toc243558070]Create your own progressions
Use this page to:
sketch musical ideas
draft and create your own chord progressions.
Table 45 – Activity 4.1 – blank 4-chord progression (1)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	
	
	
	

	
	
	
	


Table 46 – Activity 4.1 – blank 4-chord progression (2)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	
	
	
	

	
	
	
	


Table 47 – Activity 4.1 – blank 4-chord progression (3)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	
	
	
	

	
	
	
	


Table 48 – Activity 4.1 – blank 4-chord progression (4)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	
	
	
	

	
	
	
	


Table 49 – Activity 4.1 – blank 4-chord progression (5)
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	
	
	
	

	
	
	
	


Table 50 – Activity 4.1 – blank 4-chord progression (6)
	Chord 1
	Chord 2
	Chord 3
	Chord 4
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[bookmark: _Toc243558072]Listening log
Table 51 – Activity 4.4 – listening log – Theoretical and Compositional language
	Title and composer
	Theoretical language: scales and modes
	Compositional language: melodic devices
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Use the table below to begin composing the chord progressions for your composition assessment task.
Table 52 – Activity 4.4 – create your chord progressions – 4 chords
	Chord 1
	Chord 2
	Chord 3
	Chord 4

	
	
	
	

	
	
	
	




Learning sequence 5 – textural devices and digital techniques
[bookmark: _Toc243558074]Activity 5.3 – creating and composing in a DAW
[bookmark: _Toc243558075]Creating an 8-bit game music composition using a DAW
In this activity, you will create an 8-bit game music composition using a digital audio workstation (DAW). You will make creative decisions to develop your musical ideas by applying your knowledge of Compositional language. You will also explore and incorporate musical characteristics that are typical of 8-bit game music, capturing its unique style and sound.
Step 1: create a drum track
1. Open BandLab for Education and create a New Project.
The new track screen will open, allowing you to choose the type of track you would like to create.
Select the Virtual Instruments MIDI to create a new track.
Change the instrument to Drum Pads (for example, 8 Bit Chiptune or the 808 Kit, which was demonstrated in the video).
Select MIDI Editor to display the beats in your bar and drum components. Use this to create a 4-bar drum pattern that establishes a steady rhythmic foundation.
Double-click where you would like to place a sound. You can then grab the right-hand side of the note to lengthen or shorten it.
Play your beat and make any adjustments before moving on.
Step 2: compose an arpeggiated melody
1. Select the Add Track button at the top left of the screen and then select a new Virtual Instruments MIDI sound.
Select the instruments drop-down menu on the bottom left of the screen to select a keyboard or synthesizer instrument with a bright electronic sound (for example, Chiptune Chords, SawSine or something similar).
Select MIDI Editor to display the piano roll, showing the beats in your bar and notes on the piano keyboard.
Create a 4-bar melody using only the notes from the given chord progression.
The table below lists the bar of music, chord name and chord notes to be used as a basis for your composition.
Table 53 – Activity 5.3 – creating and composing in a DAW (1)
	Bar
	Chord
	Notes

	1
	C major
	C–E–G

	2
	A minor
	A–C–E

	3 and 4
	E minor
	E–G–B


Create your melody by playing one note at a time (an arpeggio).
As with the drums, double-click where you would like to place a sound. You can then grab the right-hand side of the note to lengthen or shorten it.
Keep the melody simple and memorable, experimenting with note length and rhythm.
Listen to your drum track and melody together, refining them as needed.
Step 3: add a bass line
1. Select the Add Track button in the top left of the screen and then select a new Virtual Instruments MIDI sound.
Select a bass sound from the Synth Basses list.
Create a bass line using the root note of each chord.
The table below lists the bar of music and chord note to be used for the bass line in your composition.
Table 54 – Activity 5.3 – creating and composing in a DAW (2)
	Bar
	Note

	1
	C

	2
	A

	3 and 4
	E


Repeat or sustain notes to support the rhythm and provide harmony.
Listen to all 3 layers together and adjust if needed.
Step 4: add a countermelody
1. Select the Add Track button in the top left of the screen to add a 4th layer and then select a new Virtual Instruments MIDI sound.
Select a higher-pitched synthesizer sound with contrasting timbre (for example, Arcade Lead, Retro Lead, or Super Saw).
Compose a short countermelody that complements your main melody. It is important to know that a countermelody should support the main melody rather than compete with it. Keep that in mind when developing your idea.
Experiment with repetition, contrast and silence to create musical interest.
Listen to the complete composition and refine each musical layer.
Remember: a countermelody should support the main melody rather than compete with it.
Reflection and composition log entry
Describe the process you used to create your composition in the DAW.
Explain new skills or techniques you learned during this task.
Identify any challenges you faced and how you overcame them.
Suggest how this experience might help or influence your future compositions
	




[bookmark: _Toc243558076]Activity 5.5 – developing your composition with textural devices and digital techniques
[bookmark: _Toc243558077]Listening log
Table 55 – Activity 5.5 – listening log
	Title and composer
	Textural devices
	Digital techniques
	Rhythmic devices
	Expressive devices
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[bookmark: _Toc243558079]Activity 6.1 – composition assessment task review
Table 56 – Activity 6.1 – composition review checklist
	Composition requirements
	Achieved
	Still some work to do

	1–2 minutes in length
	☐	

	Genre and style chosen
	☐	

	Macrostructure mapped
	☐	

	Lyrics written (if using)
	☐	

	Performing media selected
	☐	

	Scale or mode selected
	☐	

	Melody composed for each section
	☐	

	Chord progression composed for each section
	☐	

	At least 2 layers of sound
	☐	

	At least 6 of the following Compositional language devices incorporated:
rhythmic devices
melodic devices
harmonic devices
textural devices
structural devices
expressive devices
digital techniques
performing media
	☐	


Table 57 – Activity 6.1 – composition log review checklist
	Composition log requirements
	Achieved
	Still some work to do

	Dated entries
	☐	

	Class activities
	☐	

	Genre and style listening log and decisions
	☐	

	Lyrics and/or structure listening log and map
	☐	

	Scales, modes and melodic devices listening log and decisions
	☐	

	Chords listening log and planning
	☐	

	Textural devices, digital techniques, and rhythmic and expressive devices listening log and decisions
	☐	

	Drafts and recordings
	☐	

	Reflections
	☐	

	Feedback
	☐	

	Compositional language
	☐	


[bookmark: _Toc243558080]Activity 6.2 – composition development and refinement plan – independent lesson
Table 58 – Activity 6.2 – composition development and refinement plan
	Lesson
	Things I will complete in this lesson

	Composition development and refinement – independent lesson (1)
	

	Composition development and refinement – independent lesson (2)
	

	Applying feedback and refinement
	

	Recording my composition
	

	Submission and reflection
	




[bookmark: _Toc243558081]Activity 6.4 – applying feedback and refinement
Table 59 – Activity 6.4 – reflecting on feedback
	Peer feedback reflection

	Date:

	What warm feedback did I receive?

	What cool feedback did I receive?

	What feedback do I want to action and how will I do that?


[bookmark: _Toc243558082]Activity 6.6 – reflection on the composition assessment task
Approach and planning
How did I start and plan my composition?
	

	

	

	

	

	


What helped me decide on my genre, style, scale or mode?
	

	

	

	


Where did my main musical ideas come from?
	

	

	

	


Experimentation and development
What Compositional and Theoretical language devices did I explore?
	

	

	

	

	

	


How did I adjust or improve my musical ideas along the way?
	

	

	

	

	

	

	

	


What challenges did I overcome and how?
	

	

	

	


Reflection, feedback and future compositions
What did I learn through this process?
	

	

	

	


How did feedback help me improve my piece?
	

	

	

	

	

	


How will I use what I learned next time?
	

	

	

	




[bookmark: _Toc243558083]References
[bookmark: _Hlk221135434]This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://www.nsw.gov.au/education-and-training/nesa/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
Music 1 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2025.


© State of New South Wales (Department of Education), 2026
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2026.
Material in this resource not available under a Creative Commons license:
· the NSW Department of Education logo, other logos and trademark-protected material
· material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.

image1.png
Exploring

Experimenting

Evaluating





image6.png
Dorian, Lydian and Mixolydian modes

D Dorian
= o © o < =
°
e
T ’y Py 0- 1
%—n 2 3
{ o 2 ry 0 2 4 5
B
F Lydian
[ =
U
9. o o = o = =
o
T " 5 o 1 3 °
[A 3
B
T 2
) ; 5 o 2 3 o
G Mixolydian
z o - o S = =
J
o -
© £ ©
[ — 2 o 1 3 ° !
[A
B





image7.png
Instrument in C

Instrument in Bb

Instruments in Eb

Instrument in C

Instrument in Bb

Instruments in Eb

Instrument in C

Instrument in Bb

Instruments in Eb

Dorian, Lydian and Mixolydian modes

O

D Dorian
% o
© O
= O © O
4 o o
r=y (e} ©
b
D)
4 o © o
©
%”## o o © o
D)
F Lydian
(e} ©
(o) ©
% (o) © o ©
)
4 o =
= O ©
%ut‘ o © —
)
4.4
&
% # o O © o ©
D) o © <
G Mixolydian
O
o s ©
% = o © ©
D)
-
: (o) © o — =
©
D)
o O
O
% r=y o © =





image2.png




image3.png




image4.png
NSW

GOVERNMENT





image5.svg
                              


