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Creative practice
This resource is a sample unit for Stage 6. It provides an example of one way to approach programming for Music 1 11–12 Syllabus (2025). In this unit, students develop creative practice by composing, performing, listening to and analysing music. They experiment with musical ideas, styles and technologies, focusing on personal expression through applying their understanding of Compositional language. Individual and collaborative activities support their creative development. Ongoing formative tasks guide students in creating a composition and the development of a log documenting their process.


Contents
Overview	3
Outcomes	4
Support resources	4
Learning sequence 1 – igniting creative practice	5
Outcomes and syllabus content	5
Activity 1.1 – speed composing	6
Activity 1.2 – composition assessment task and composition log	7
Activity 1.3 – introduction to creative practice	9
Activity 1.4 – developing your composition with Music context and performing media	10
Learning sequence 2 – lyrics and structural devices	12
Outcomes and syllabus content	12
Activity 2.1 – words as raw material	13
Activity 2.2 – from fragments to a performed idea	14
Activity 2.3 – structuring songwriting choices	15
Activity 2.4 – developing your composition with lyrics and/or structural devices	15
Learning sequence 3 – modes and melodic devices	17
Outcomes and syllabus content	17
Activity 3.1 – creative practice challenge	18
Activity 3.2 – modes	19
Activity 3.3 – melodic features	20
Activity 3.4 – melodic devices	21
Activity 3.5 – developing your composition with scales, modes and melodic devices	22
Learning sequence 4 – chords, chord qualities and chord progressions	23
Outcomes and syllabus content	23
Activity 4.1 – working with chords	25
Activity 4.2 – chord qualities and progressions	26
Activity 4.3 – understanding cadences	27
Activity 4.4 – developing your composition with chords	27
Learning sequence 5 – textural devices and digital techniques	28
Outcomes and syllabus content	28
Activity 5.1 – exploring textural devices and digital techniques	30
Activity 5.2 – introduction to a digital audio workstation	31
Activity 5.3 – creating and composing in a DAW	31
Activity 5.4 – layering with chords	32
Activity 5.5 – developing your composition with textural devices and digital techniques	32
Learning sequence 6 – composition assessment task	34
Outcomes and syllabus content	34
Activity 6.1 – composition assessment task review	36
Activity 6.2 – composition development and refinement plan – independent lesson	36
Activity 6.3 – peer feedback rounds	37
Activity 6.4 – applying feedback and refinement	38
Activity 6.5 – recording your composition	38
Activity 6.6 – reflection on the composition assessment task	38
References	40


[bookmark: _Toc112681289][bookmark: _Toc243555659]Overview
Description: students develop their creative practice through composing, performing, listening, analysing and responding activities. Students engage in generating, organising and refining musical ideas using Compositional and Theoretical language across a range of styles and technologies, with an emphasis on experimentation, innovation and personal expression. Exploration of individual and collaborative strategies are implemented to reflect artistic intentions, interpretations and outcomes.
Duration: this unit is designed to be completed over approximately 40 hours but can be adapted to suit the school context.
Repertoire requirements: this unit addresses the repertoire requirements of vocal and instrumental music in solo and ensembles settings, electronic music and contemporary popular music styles.
A variety of vocal and instrumental music in solo and ensemble settings is explored through the analysis of works by singer/songwriters, instrumentalists and composers.
Electronic music is explored through a focus on genre features, the use of electronic instruments and software for developing and manipulating musical ideas.
Contemporary popular music styles are explored through artists whose work is influenced by jazz, folk, pop and classical traditions, with attention to compositional techniques and stylistic characteristics.
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. Other explicit teaching strategies used within the unit include chunking and sequencing learning, check for understanding and using effective feedback. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: students are provided with regular formative assessment opportunities and in-class activities to support the development of a composition and supporting log. Students submit a composition and composition log which documents the creative process.
Consulted with: Stage 6 Strategy advisors and subject matter experts.
Creation date: August 2026

[bookmark: _Toc243555660][bookmark: _Toc112681290]Outcomes
A student:
MU1-11P-01 interprets and communicates musical ideas in performance
MU1-11P-02 performs repertoire with stylistic awareness and technical control
MU1-11L-01 describes the ways Music context and Music language shape music
MU1-11L-02 uses aural skills to identify and describe features of music
MU1-11C-01 uses Compositional language to create musical ideas
MU1-11C-02 applies Music context and Music language to realise musical intent in composition
Music 1 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2025.
[bookmark: _Toc243555661]Support resources
This sample unit aligns with the following support materials:
Creative practice – PowerPoint
Creative practice – student booklet
Creative practice – teacher resource booklet
Creative practice – sample assessment task.
All documents associated with this resource can be found on the Music 1 webpage of Planning, programming and assessing Creative Arts 11–12.


[bookmark: _Program_register][bookmark: _Learning_sequence_1][bookmark: _Toc243555662][bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc112681291]Learning sequence 1 – igniting creative practice
[bookmark: _Toc243555663][bookmark: _Hlk156304832]Outcomes and syllabus content
A student:
MU1-11L-01 describes the ways Music context and Music language shape music
MU1-11L-02 uses aural skills to identify and describe features of music
MU1-11C-01 uses Compositional language to create musical ideas
MU1-11C-02 applies Music context and Music language to realise musical intent in composition
Table 1 – Stage 6 content – Learning sequence 1 – igniting creative practice
	Content groups
	Content points

	Listening, analysing and responding
	Examine applications of Music language to develop, shape and extend musical ideas across a range of repertoire
Explain how stylistic conventions inform the presentation, development and variation of musical ideas
Investigate how instrument-specific techniques and digital processes affect timbre

	Creating and composing
	Create musical ideas that reflect the stylistic and expressive characteristics of selected genres and traditions
Generate and develop musical material using improvisation, songwriting and compositional processes
Explore acoustic and digital sound sources, including DAWs, virtual instruments and effects, to create distinctive timbres and textures
Document ideas and influences as part of the creative process


Music 1 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2025.
Duration: 5 hours
Table 2 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand what creative practice means in music
analyse the creative processes of a range of musicians and artists
apply insights from artists to inform and reflect on personal creative practice.
	We can:
explain what creative practice is and why it is important in music
compare the creative processes of different musicians using examples
identify aspects of creative practice in our own music and reflect critically on our creative choices.


Evidence of learning
Commencement of composition log and preliminary decisions made for composition assessment task
Completing worksheets to show understanding of the creative practice used by musicians in various roles in the music industry and then reflecting on own practice
Teacher observations monitoring the progress of individual students during the creative process and documenting evidence of this process
[bookmark: _Toc243555664]Activity 1.1 – speed composing
Teacher note: this activity is designed as a hook to ignite students’ creative practice. Students work at their own pace to complete as many levels as they can in the allocated time. Use your teacher judgement to decide if this activity will be allocated one lesson or longer. The activity is supported by the PowerPoint, student booklet and teacher resource booklet. Download the MIDI chord bank (ZIP 71 KB) to support activities for Levels 3 to 5.
Use slide 1.1a and ask students to access ‘Activity 1.1 – speed composing’, located in the student booklet, for clear instructions and steps required for each level.
The levels are:
Level 1 – loops and layers
Level 2 – adding a melody
Level 3 – adding harmony
Level 4 – modal composition
Level 5 – short structure.
Model the process required for each level to demonstrate the compositional focus and relevant DAW skills. This is supported with the accompanying PowerPoint slides, speaker notes and video examples that demonstrate the compositional aspects being explored.
Video examples to accompany each level include:
Level 1 – Ed Sheeran - Shape of You (Official Music Video) (from 0:00–1:06) (slide 1.1b)
Level 2 – Create Your Own Melodies with Jacob Collier (from 0:18–4:47) (slide 1.1c)
Level 3 – How to Choose Chords for a Melody Part 1 (from 0:00–3:52) (slide 1.1d). Students reflect on their final composition by listening and creating a graphic score using symbols or shapes to represent each layer of sound (slide 1.1e)
Level 4 – Composing in Modes (from 0:00–7:48) (slide 1.1f)
Level 5 – Song Structure in Music Explained (Parts of a Song) (from 0:00–3:13) (slide 1.1g).
[bookmark: _Toc243555665]Activity 1.2 – composition assessment task and composition log
Teacher note: this activity is supported by the PowerPoint slides, sample assessment task, student booklet and teacher resource booklet. Provide all students with a copy of the assessment. A copy of the ‘Steps to success’ for the composition can be found in the student booklet. Sample definitions of Compositional language are supplied in the teacher resource booklet to support the class discussion.
Provide students with a copy of the assessment and go through the task requirements.
Use slide 1.2a to guide students through the task requirements for the composition and Compositional language devices they may explore.
Use slide 1.2b and the Music 1 – Music context and music language poster to further explore Compositional language devices and complete the matching activity in the student booklet. Discuss familiar and unfamiliar terms.
Use slides 1.2c and 1.2d to go through the ‘Steps to success’ for the composition. Have students underline or highlight any key aspects to consider in the copy found in the student booklet. Provide students with the opportunity to ask questions to gain further understanding of what is required.
Use slide 1.2e to guide students through the task requirements for the composition log, including Theoretical language areas they may include in their log and the Theoretical language they may explore.
Use slide 1.2f and the Music 1 – Music context and music language poster to further explore Theoretical language.
Use slides 1.2 f and 1.2g to go through the ‘Steps to success’ for the composition log. Have students underline or highlight any key aspects to consider in the copy found in the student booklet. Provide students with the opportunity to ask questions to gain further understanding of what is required.
Use slides 1.2h and 1.2i to introduce students to the purpose of a composition log and how it will support the documentation of their creative practice throughout the unit.
Explain that the composition log should capture:
the development of musical ideas through experimentation and exploration
the decisions made and the reasons behind them
feedback received and how it informs refinement
the progression of ideas from initial concept to the final version.
Instruct students to select a format that best supports their creative process.
An example template of what could be included has been provided in the student booklet.
Explain to students that they will continue to use this process as they develop their composition assessment task.
Support students to experiment with different formats and set up their composition log for the unit of work and hence assessment.
[bookmark: _Toc243555666]Activity 1.3 – introduction to creative practice
Teacher note: this activity is supported by the PowerPoint, teacher resource booklet and student booklet. Worksheets have been provided for students to complete in the student booklet and sample responses can be found in the teacher resource booklet.
Use slides 1.3a and 1.3b to introduce students to creative practice and compete the diagram in the student booklet.
Ask students to access the ‘How musicians and artists use creative practice – Step 1’ worksheet of the student booklet and identify examples of exploring, experimenting, evaluating and refining in the musicians as they view each video. Students are then asked to complete the final question relating to ‘What shapes it’, where they identify what influences the creative practice for each of the artists. As a class, work through slide 1.3c and model completing this for Kinga Glyk using slide 1.3d.
Encourage students to use Theoretical and Compositional language using the Music 1 – Music context and music language poster as they complete the worksheet.
Access the video example on each slide:
Kinga Glyk: The Bass Player Everyone Is Talking About (from 14:07–21:41) (slide 1.3c). Display slide 1.3d and think aloud as you model completing the section on Kinga Glyk
How Succession’s Composer Created the Theme Song | Vanity Fair (from 0:00–8:25) (slide 1.3e)
How Billie Eilish and FINNEAS Created Oscar-Winning ‘What Was I Made For’ | Vanity Fair (from 0:28–7:46) (slide 1.3f).
Use slide 1.3g to ask students to discuss which of the 4 phases (exploring, experimenting, evaluating and refining) the listed processes below could belong to:
generating ideas through exploration and experimenting
developing skills through practice and rehearsal
collaborating with other musicians and artists
reflecting and evaluating musical choices
refining and improving work based on feedback
using technology to create, record or share music.
Ask students to reflect on their practice and which musician they could most relate to by completing the ‘How musicians and artists use creative practice – Step 2’ worksheet in the student booklet.
Use the slide 1.3h to guide students in exploring how they approach their own creative practice.
Students complete the ‘How musicians and artists use creative practice – Step 3’ worksheet by creating a flow chart or visual map showing how they would like to shape their own creative practice approach for the composition assessment task in the student booklet. Display slide 1.3i, which list areas that they should consider.
[bookmark: _Toc243555667]Activity 1.4 – developing your composition with Music context and performing media
Teacher note: this activity is supported by the PowerPoint, teacher resource booklet and student booklet.
Use the Music 1 – Music context and music language poster and slide 1.4a to introduce students to Music context: genre, style and musical conventions.
Check for understanding: ask students to share their examples of genre, style and musical conventions.
Use slide 1.4b to identify the genre, style and musical conventions found in 3 quick listening examples. Use the notes in the slide to model the first excerpt for students. Sample answers for all excerpt can be found in the teacher resource booklet.
Use the Music 1 – Music context and music language poster and slide 1.4c to introduce students to Compositional language: performing media.
Use slide 1.4d to show students the expectations of the composition assessment task in relation to Music context. Students complete a musical investigation for their composition assessment by listening to 5 pieces in their chosen genre and style and complete the listening log in the student booklet.
Students complete a composition log entry, identifying the genre, style, musical conventions and performing media needed for their composition assessment task.


[bookmark: _Toc243555668]Learning sequence 2 – lyrics and structural devices
[bookmark: _Toc243555669]Outcomes and syllabus content
A student:
MU1-11P-01 interprets and communicates musical ideas in performance
MU1-11L-01 describes the ways Music context and Music language shape music
MU1-11L-02 uses aural skills to identify and describe features of music
MU1-11C-01 uses Compositional language to create musical ideas
MU1-11C-02 applies Music context and Music language to realise musical intent in composition
Table 3 – Stage 6 content – Learning sequence 2 – lyrics and structural devices
	Content groups
	Content points

	Performing
	Realise expression through articulation, dynamics and phrasing

	Listening, analysing and responding
	Examine applications of Music language to develop, shape and extend musical ideas across a range of repertoire

	Creating and composing
	Generate and develop musical material using improvisation, songwriting and compositional processes
Evaluate to refine structure, expression and stylistic impact
Document ideas and influences as part of the creative process


Music 1 11–12 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2025.
Duration: 5 hours
Table 4 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
generate lyric ideas from sensory and everyday language rather than waiting for inspiration
shape, set and perform lyric material as part of our developing creative practice
analyse how a songwriter uses structural devices to communicate musical ideas.
	We can:
use free writing and word association to produce raw lyric material
set a lyric fragment to a simple harmonic framework and perform it with expressive intent
describe how structural choices in a song affect the meaning of its lyrics.


Evidence of learning
Participation in the lyric-writing exercises
Written and verbal responses to the ‘Little Blue’ listening and analysis questions
Completing composition log entries by documenting ideas, influences and creative decisions
Suggested differentiation and adjustments: provide line stems, a given chord progression and a word bank for students who find it challenging to develop ideas.
[bookmark: _Toc243555670]Activity 2.1 – words as raw material
Teacher note: the PowerPoint slides and activity worksheets support this activity. The following worksheets needed can all be found in the student booklet: ‘The 7 senses free write’, and either ‘The word ladder – Option A’ or ‘The word ladder – Option B’.
Access Paul Kelly - They Thought I Was Asleep (Live) (3:31) on slide 2.1a. Students listen and follow the story. For the discussion question on the slide, students consider the following questions:
What happens?
Who is telling the story?
How old are they?
Support a discussion on the lyrics and structure, and how together they engage listeners and support the overall musical intent.
Use slide 2.1b and the speaker notes to guide students in completing ‘The 7 senses free write’ in the student booklet.
Use slide 2.1c and the speaker notes to model ‘The word ladder – Option A’ activity from the student booklet via ‘I do, we do, you do’. Have students choose and complete either ‘The word ladder – Option A’ or ‘The word ladder – Option B’.
[bookmark: _Toc243555671]Activity 2.2 – from fragments to a performed idea
Teacher note: this activity is supported by the PowerPoint and student booklet. Have students access the following worksheets located in the student booklet: ‘The cut-up’, ‘The conversation’ and ‘Freestanding rhyming couplets’.
Use slide 2.2a to guide students as they complete ‘The cut-up’ worksheet in their student booklet based on draft ideas from the Activity 2.1 worksheets: ‘The 7 senses free write’ and either ‘The word ladder – Option A’ or ‘The word ladder – Option B’.
Use slide 2.2b to guide students as they complete ‘The conversation’ worksheet. Organise students into pairs to complete this activity.
Each worksheet concludes with a reflection in their composition log about insights gained from the cut-up and conversation to document ideas that may further development.
Use slide 2.2c to guide students to complete the worksheet for ‘Freestanding rhyming couplets’.
Conclude by asking students to record reflections on the potential of their strongest couplet in their composition log, considering possibilities for expansion into a verse, chorus or full song.
Extension: pairs develop their fragment into a full verse and chorus or compose an original progression rather than using a given one.
[bookmark: _Toc243555672]Activity 2.3 – structuring songwriting choices
Teacher note: the PowerPoint slides and activity worksheets found in the student booklet support this activity. Sample responses are provided in the teacher resource booklet.
Use the slide 2.3a to access Jacob Collier - Little Blue (feat. Brandi Carlile) [Official Video] (4:26). Students listen and note their first impression. What is the song about, and how does it make them feel?
Use slide 2.3b to access Jacob Collier “Little Blue” Official Lyrics & Meaning | Genius Verified (7:00), in which Collier discusses the song’s sections, chords and lyrical choices. As students listen to Collier talk about his song, they complete the ‘What Jacob Collier says about “Little Blue”’ worksheet in the student booklet.
Use slide 2.3c to listen to the ‘Little Blue’ again. As students listen, they complete the ‘Structuring the lyrics with music’ worksheet in the student booklet. Replay sections of the song as needed.
Lead a discussion on how the verse–chorus structural device shapes the intent of the lyrics.
Use slides 2.3d and 2.3e to support the discussion.
After the discussion, ask students to consider what Jacob Collier said, their own musical analysis and the class discussion to answer the question ‘How has the verse–chorus structural device shaped the intent of the lyrics?’ in their student booklet.
Have students add a reflection in their composition log.
[bookmark: _Toc243555673]Activity 2.4 – developing your composition with lyrics and/or structural devices
Teacher note: this activity is supported by the PowerPoint and student booklet.
Activating prior knowledge: ask students what comes to mind when they hear the term ‘structural devices’. Prompt students with the following:
Do you remember learning about structure in Music 7–10?
Consider structure terminology from the Elements of music poster from the Music 7–10 Syllabus (2024).
What is ‘macrostructure’?
What is ‘microstructure’?
Use the M and slide 2.4a to introduce students to Compositional language: structural devices. Lead students to complete the think-pair-share activity in their student booklets and collate the class definitions for each device in a central location, for example, on a classroom poster or shared online document.
Use slide 2.4b to show students the expectations of the composition assessment task in relation to Compositional devices. Students complete a musical investigation, listening for how macrostructural and microstructural devices are used in their chosen genre and style, and complete the ‘Listening log’ in their student booklet.
Use slide 2.4c to support students to select a macrostructural device (form) to map out their composition, while also considering microstructural devices. Students who are intending to compose a piece with lyrics may begin drafting or mapping out their lyrics.
Students complete a composition log entry, identifying the structural devices for their composition assessment task, and include a reflection on their composition map.


[bookmark: _Toc243555674]Learning sequence 3 – modes and melodic devices
[bookmark: _Toc243555675]Outcomes and syllabus content
A student:
MU1-11L-02 uses aural skills to identify and describe features of music
MU1-11C-01 uses Compositional language to create musical ideas
MU1-11C-02 applies Music context and Music language to realise musical intent in composition
Table 5 – Stage 6 content – Learning sequence 3 – modes and melodic devices
	Content groups
	Content points

	Listening, analysing and responding
	Examine applications of Music language to develop, shape and extend musical ideas across a range of repertoire
Explore graphic scores and digital audio workstation (DAW) visualisations
Use aural skills to recognise melodic patterns, cadences, Dorian, Lydian and Mixolydian mode tonality, and harmonic progressions including chords ii/ii° (supertonic) and V7 (dominant seventh)

	Creating and composing
	Generate and develop musical material using improvisation, songwriting and compositional processes
Document ideas and influences as part of the creative process
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Duration: 5 hours
Table 6 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand the musical characteristics and tonal qualities of the Dorian, Lydian and Mixolydian modes
develop aural skills to identify these modes in music examples
compose and modify an original melody using a selected mode.
	We can:
identify and describe the scale features and tonal qualities of the Dorian, Lydian and Mixolydian modes
recognise these modes through listening activities
compose an original melody in a chosen mode and experiment with different variations.


Evidence of learning
Formative assessment opportunities and providing feedback to students when developing their compositions
Teacher observations monitoring the progress of individual students during their creative process and documenting evidence of this process
Check for understanding of music modes through aural recognition and application in practical activities
Suggested differentiation and adjustments: use visual aids to help some students play each mode on the keyboard by highlighting the relevant notes and their locations. Using modes that involve only the white keys simplifies note identification and makes playing easier on the instrument.
[bookmark: _Toc243555676]Activity 3.1 – creative practice challenge
Teacher note: use the PowerPoint to support instruction and the steps needed to complete the activity.
Use slide 3.1a for the following activities:
Activating prior knowledge: revisit the major, minor and Aeolian scales from the previous unit. Briefly review their sound, structure and tonal features.
Guided practice: have students play each scale on their instrument or keyboard. Encourage them to familiarise themselves with the tonal features and quality of each scale.
Application: ask students to select one scale as the foundation for this composition. Prompt them to consider why they chose that scale and how it may influence the mood or style of their piece.
Use slide 3.1b and have students complete the composition task.
Following the activity, guide a class discussion to support students’ reflections by considering:
What aspects of the idea are most effective?
What musical features stand out?
How could the idea be developed further?
How does experimenting with compositional language devices help to create your final melodic idea?
Instruct students to document their creative process in their composition log using Theoretical and Compositional language.
[bookmark: _Toc243555677]Activity 3.2 – modes
Teacher note: this activity is supported by the PowerPoint and student booklet. Students can use the ‘Mode sheet – Dorian, Lydian and Mixolydian’ worksheet from the student booklet to access scores in treble and bass clef, tablature (TAB) and transposing instruments. Download the Music modes - check point (ZIP 1.5 MB) audio files to check for understanding at the end of the activity.
Use slide 3.2a and to introduce students to Theoretical language: scales and modes.
Use slide 3.2b to introduce the Ionian mode by linking it to students’ prior understanding of the major scale, helping them shift from thinking in just major or minor terms to recognising modal language and tonal qualities.
Use slide 3.2c to introduce students to the Dorian mode.
Access the following video to support slide 3.2d about Dorian mode: Songs that use the Dorian mode (from 0:00–13:13).
Use slide 3.2e to introduce students to the Lydian mode.
Access the following video to support slide 3.2f about Lydian mode: The Lydian Mode | Why Film Composers and Rock Guitarists Love This Sound (from 0:00–9:11).
Use slide 3.2g to introduce students to the Mixolydian mode.
Access the following video to support slide 3.2h about Mixolydian mode: Songs that use the Mixolydian mode (from 0:00–10:32).
Check for understanding: access slides 3.2i and 3.2j to check students’ understanding and ability to be able to aurally recognise the tonal qualities of each of the modes – Dorian, Lydian and Mixolydian.
[bookmark: _Toc243555678]Activity 3.3 – melodic features
Teacher note: this activity is supported by the PowerPoint slides and student booklet.
Use slides 3.3a and 3.3b to explore how melodic contour can shape the musical intent.
Ask students to graphically notate the melodic contour in each of the examples below on the relevant page in the student booklet:
static – Billie Eilish - bad guy (from 0:27–0:55) (slide 3.3a)
descending – Sunshine Of Your Love (from 0:00–29) (slide 3.3a)
ascending – Katy Perry - Firework (Official Music Video) (from 0:44–0:59) (slide 3.3a)
narrow range – Adele - Someone Like You (Official Music Video) (from 0:13–0:29) (slide 3.3b)
wave or arch – Ed Sheeran - Thinking Out Loud (Official Lyric Video) (from 0:22–1:10) (slide 3.3b).
Play each of these excerpts again and ask students to describe how the melodic contour in each excerpt makes them feel. Lead a discussion on how the melodic contour can shape the musical intent of a phrase.
Composition log prompt: ask students to revisit their composition map and/or lyrics and consider the musical intent for each section of the song. Have students plot a potential melodic contour for various sections of their composition.
[bookmark: _Toc243555679]Activity 3.4 – melodic devices
Teacher note: this activity is supported by the PowerPoint slides.
Use slide 3.4a and the Music 1 – Music context and music language poster to introduce students to Compositional language: melodic devices.
Use slides 3.4b and 3.4c to introduce ‘motif’ and ‘riff’ and to access the following videos:
Beethoven, Symphony 5, 1st movement (from 0:00–1:55) (slide 3.4b)
How to Turn CHORDS Into RIFFS! (from 0:53–6:40) (slide 3.4c).
Use slide 3.4d to introduce students to melodic devices composers use to develop their melodic idea into a melody. Facilitate a class discussion on how composers use melodic devices to develop, shape and add interest to their motifs or riffs.
Use slide 3.4e and Ludovico Einaudi - Experience (Live from Teatro dal Verme, Milano) (from 0:00–6:22) to guide students in reflecting on the discussion questions.
Use slide 3.4f to guide students through composing their own 4-bar riff or motif and using melodic devices to shape it into an 8-bar melody.
Encourage students to give and receive constructive feedback to support refining their ideas and reflect on the process in their composition log.
[bookmark: _Toc243555680]Activity 3.5 – developing your composition with scales, modes and melodic devices
Teacher note: this activity is supported by the PowerPoint and student booklet.
Use slide3.5a to remind students of the expectations of the composition assessment task in relation to Compositional language devices. Students complete a musical investigation, listening for the scales, modes and melodic devices that are used in their chosen genre and style, and complete the ‘Listening log’ in their student booklet.
Use slide 3.5b to support students to select a scale or mode for their composition, compose a 4-bar motif or riff, and develop that motif or riff into an 8-bar melody using 3 to 4 melodic devices.
Students complete a composition log entry, identifying how they have used Theoretical language (scales and modes) and Compositional language (melodic devices) in their composition.


[bookmark: _Toc243555681]Learning sequence 4 – chords, chord qualities and chord progressions
[bookmark: _Toc243555682]Outcomes and syllabus content
A student:
MU1-11P-01 interprets and communicates musical ideas in performance
MU1-11P-02 performs repertoire with stylistic awareness and technical control
MU1-11L-01 describes the ways Music context and Music language shape music
MU1-11L-02 uses aural skills to identify and describe features of music
MU1-11C-01 uses Compositional language to create musical ideas
MU1-11C-02 applies Music context and Music language to realise musical intent in composition
Table 7 – Stage 6 content – Learning sequence 4 – chords, chord qualities and chord progressions
	Content groups
	Content points

	Performing
	Apply knowledge of musical style, genre and conventions
Realise expression through articulation, dynamics and phrasing
Adjust expressive approaches to different repertoire and performance contexts

	Listening, analysing and responding
	Examine applications of Music language to develop, shape and extend musical ideas across a range of repertoire
Explain how stylistic conventions inform the presentation, development and variation of musical ideas
Analyse the use of harmonic and textural devices to create expressive depth
Use aural skills to recognise melodic patterns, cadences, Dorian, Lydian and Mixolydian mode tonality, and harmonic progressions including chords ii/ii° (supertonic) and V7 (dominant seventh)

	Creating and composing
	Create musical ideas that reflect the stylistic and expressive characteristics of selected genres and traditions
Generate and develop musical material using improvisation, songwriting and compositional processes
Document ideas and influences as part of the creative process
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Duration: 5 hours
Table 8 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
develop aural skills to identify cadences, melodic patterns and harmonic progressions
explore how harmony can create tension, contrast and expression
apply knowledge of style, genre and conventions to express music through articulation, dynamics and phrasing.
	We can:
identify and explain chord qualities, cadences and chords (ii/ii°, V7) in progressions
analyse how harmony affects musical development and expression
demonstrate style and genre by expressing ideas with clear articulation, dynamics and phrasing in performance.


Evidence of learning
Formative assessment opportunities to measure students’ understanding and application of stylistic conventions and exploration of harmonic devices when experimenting, evaluating and reflecting on varying musical ideas
Check for understanding of cadences and chords ii/ ii° (supertonic) and V7 (dominant seventh) by assessing individual students’ ability to aurally recognise and application in practical activities
[bookmark: _Toc243555683]Activity 4.1 – working with chords
Teacher note: this activity is supported by the PowerPoint slides and student booklet.
Activating prior knowledge: ask students if they remember learning about chords, chord qualities and chord progressions in Music 7–10. Questions could include:
Who remembers learning about 12-bar blues chord progressions in Garage to Grammys?
Who remembers learning about 4-chord songs in Garage to Grammys?
Who remembers learning about 7th chords in Groove expedition?
Who remembers learning about the ii–V–I progression in Groove expedition?
Draw out what students remember about each unit and what specifically they remember about the chords, chord qualities and chord progressions.
Use slide 4.1a and the Music 1 – Music context and music language poster to support students to learn terms from Theoretical language: ‘chords’, ‘chord qualities’ and ‘chord progressions’.
Use slide 4.1b to support this activity. Access The Complete Guide to Chords In Music (from 1:51–5:06) to provide students with further understanding of Theoretical language: chords and chord qualities.
Instruct students to use ‘C major chord progression bank’ in the student booklet and play through each of the chord progressions.
Instruct students to use the ‘Create your own progressions’ section in the student booklet to create 2 to 3 of their own 4-chord progressions. Have students also write out any chord progressions they may like to explore further as part of their upcoming assessment task.
[bookmark: _Toc243555684]Activity 4.2 – chord qualities and progressions
Teacher note: this activity is supported by the PowerPoint slides. Download the Chord progression - check point (ZIP 1.6 MB) for the listening check for understanding.
Use slide 4.2a to display common 4-bar chord progressions. Support students as they experiment with chord order, chord substitution (for example, using chord ii instead of chord IV), playing the progressions and considering stylistic approaches.
Use slide 4.2b to review students’ understanding of the 12-bar blues chord progression and the chord quality of the dominant seventh chord (V7).
Access 6 common chord progressions and why they work (from 14:28–20:51) on slide 4.2c to explain this further and show examples of the 12-bar blues progression.
Use slide 4.2d to introduce students to the chord progression ii–V–I. Access Songs that use 2 5 1 chord progressions (from 0:00–3:25) on the slide to show musical examples and variations on chord 2, including ii and ii°.
Use slide 4.2e to access 26 Songs That Only Use Two Chords (from 5:49–7:03) and explain to students how chord ii may be used within a major key.
Use slide 4.2f to access Songs that use Diminished Chords (from 0:00–2:35) and explain to students the qualities of chord ii° found in a minor key.
Check for understanding: use slide 4.2g to check students’ understanding and ability to identify which bars they hear when the chords ii, ii° or V7 are played. There are 2 examples that feature each of the chords.
[bookmark: _Toc243555685]Activity 4.3 – understanding cadences
Teacher note: this activity is supported by the PowerPoint slides. Download the Cadences - check point (ZIP 290 KB) for the aural check for understanding.
Use slide 4.3a to develop students’ understanding of what a ‘phrase’ and ‘cadence’ is in music. Access Cadences - The 4 types explained - Perfect, Plagal, Imperfect, Interrupted (from 0:30–7:16) on the slide to explain this further.
Check for understanding: use slide 4.3b to check students’ ability to aurally identify each of the following cadence points – Perfect, Plagal, Imperfect and Interrupted. The audio files link is provided on the slide and will automatically download the audio files once selected.
Use slide 4.3c to prompt students to develop a chord progression that includes 2 cadence points to accompany the given musical phrase.
[bookmark: _Toc243555686]Activity 4.4 – developing your composition with chords
Teacher note: this activity is supported by the PowerPoint and student booklet.
Use slide 4.4a to remind students of the expectations of the composition assessment task in relation to musical conventions in their chosen genre or style. Students complete a musical investigation, listening for the chords, chord qualities and chord progressions used in their chosen genre and style, and complete the ‘Listening log’ in their student booklet.
Use slide 4.4b to support students to begin composing chord progressions for their composition using the worksheet ‘Create your own progressions’ from the student booklet.
Students complete a composition log entry, identifying how they have used Theoretical language (chords, chord qualities and chord progressions) in their composition.


[bookmark: _Toc243555687]Learning sequence 5 – textural devices and digital techniques
[bookmark: _Toc243555688]Outcomes and syllabus content
A student:
MU1-11P-01 interprets and communicates musical ideas in performance
MU1-11P-02 performs repertoire with stylistic awareness and technical control
MU1-11L-01 describes the ways Music context and Music language shape music
MU1-11L-02 uses aural skills to identify and describe features of music
MU1-11C-01 uses Compositional language to create musical ideas
MU1-11C-02 applies Music context and Music language to realise musical intent in composition
Table 9 – Stage 6 content – Learning sequence 5 – textural devices and digital techniques
	Content groups
	Content points

	Performing
	Apply knowledge of musical style, genre and conventions
Realise expression through articulation, dynamics and phrasing
Adjust expressive approaches to different repertoire and performance contexts

	Listening, analysing and responding
	Examine applications of Music language to develop, shape and extend musical ideas across a range of repertoire
Explain how stylistic conventions inform the presentation, development and variation of musical ideas
Investigate how instrument-specific techniques and digital processes affect timbre
Analyse the use of harmonic and textural devices to create expressive depth

	Creating and composing
	Create musical ideas that reflect the stylistic and expressive characteristics of selected genres and traditions
Generate and develop musical material using improvisation, songwriting and compositional processes
Explore acoustic and digital sound sources, including DAWs, virtual instruments and effects, to create distinctive timbres and textures
Document ideas and influences as part of the creative process
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Duration: 5 hours
Table 10 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
explore how digital techniques and texture create tension, contrast and expression
use a basic DAW to create and explore beats, basslines and melodies based on modal notes
apply knowledge of style, genre and conventions to express music through articulation, dynamics and phrasing.
	We can:
explain how artists use these devices to refine and enhance compositions and performances
use a DAW to produce rhythmic and melodic parts, applying modal notes effectively
demonstrate style and genre by expressing ideas with clear articulation, dynamics and phrasing in performance.


Evidence of learning
Formative assessment opportunities to measure students’ understanding and application of stylistic conventions and exploration of harmonic and textural devices when experimenting, evaluating and reflecting on varying musical ideas
Teacher observations monitoring the progress of students during their experimenting, evaluating and reflecting processes in individual and group settings and the continued documentation in their composition logs
Check for understanding of melodic patterns, cadences and chords ii/ii° (supertonic) and V7 (dominant seventh) by assessing individual students’ ability to aurally recognise and application in practical activities
Suggested differentiation and adjustments: use of a graphic score helps the visual and aural recognition of melodic contour and musical ideas (slide 5.3a). Support students in completing the activity by providing a single bar of music or incomplete melodic ideas as a prompt or an aid to create a motif or riff. Allow students to create a 2-bar or 4-bar melodic idea that can be repeated to make up the 8 bars. Allow students to work individually or in pairs to complete slide 5.3b.
[bookmark: _Toc243555689]Activity 5.1 – exploring textural devices and digital techniques
Teacher note: this is supported by the PowerPoint.
Use slide 5.1a and the Music 1 – Music context and music language poster to support students to learn terms from Compositional language: textural devices and digital techniques.
Use slide 5.1b, the speaker notes and deadmau5 - Strobe (from 0:00–3:42) to guide this activity. Have students consider the following question to deepen their understanding of textural devices: How does the composer use Compositional language: textural devices to develop the music and create interest?
Use slide 5.1c, the speaker notes and FKJ Live at La Fée Electricité, Paris (from 0:00–4:12) to guide this activity. Have students respond to the following question to deepen their understanding of how textural devices and digital techniques in a live performance create interest: How does the artist FKJ use digital techniques to explore and create changes in texture during his live performances?
Ask students to reflect on their learning and experiences by discussing follow-up questions in the teacher notes on slide 5.1c.
[bookmark: _Toc243555690]Activity 5.2 – introduction to a digital audio workstation
Teacher note: this is supported by the PowerPoint.
Use slide 5.2a to introduce students to what a digital audio workstation (DAW) is and access the video What Is a DAW (Digital Audio Workstation) And Why You Need One (5:34).
Ask students to access the Ableton Get started making music webpage on their devices and display slide 5.2b to work through the activities on the webpage.
Use slide 5.2c to outline the activity on the Ableton The playground webpage.
Use slide 5.2d to instruct students on entering and adjusting notes.
[bookmark: _Toc243555691]Activity 5.3 – creating and composing in a DAW
Teacher note: this activity is supported by the PowerPoint and student booklet. A copy of ‘Activity 5.3 – creating and composing in a DAW’ worksheet can be found in the student booklet.
BandLab for Education is used to support this activity. However, teachers may adapt the task to another DAW available at their school. Guidance for setting up BandLab for Education has been provided in the teacher resource booklet.
Use slide 5.3a to access the video Composing your own music using BandLab’s free web Studio (BandLab Tutorial) (10:11) to demonstrate composing music using BandLab for Education.
Guide students through the steps of the creating and composing activity on slides 5.3b and 5.3c to create a composition using a DAW.
Students can access the ‘Activity 5.3 – creating and composing in a DAW’ worksheet in the student booklet for further detail of the steps required to complete the task.
[bookmark: _Toc243555692]Activity 5.4 – layering with chords
Teacher note: this activity is supported by the PowerPoint slides.
Use slide 5.4a to introduce the idea of using Compositional language: textural devices to spread chords across different instrument layers to create varied textures in their compositions and discuss the creating and composing activity.
Use slide 5.4b to support the creating and composing activity with the given chord progression and mode. Ask students to explore the textural device layering to experience how chord notes can be used to develop harmonic layers and establish different roles within an ensemble. Instruct students to experiment creating melodic ideas by improvising using the G Mixolydian scale.
Use slide 5.4c to learn about and consider rhythmic devices and expressive devices that can be explored to enhance the group’s stylistic expression.
Have students present their composition to the class.
After each group performs, ask students to reflect on how stylistic conventions shaped their musical decisions and development. Select one member from each group to join a new group to share and discuss the reflection and share questions on slide 5.4d.
Have students respond to the questions to deepen their understanding of texture and how it features in a work to gather ideas for their own compositions. Students complete a composition log entry reflecting on their experience with working with an ensemble and composition process.
[bookmark: _Toc243555693]Activity 5.5 – developing your composition with textural devices and digital techniques
Teacher note: this activity is supported by the PowerPoint and student booklet.
Use slide 5.5a to remind students of the expectations of the composition assessment task in relation to compositional language. Students complete a musical investigation, listening for the textural devices, digital techniques and rhythmic and expressive devices used in their chosen genre and style, and complete the ‘Listening log’ in their student booklet.
Use slide 5.5b to support students to begin setting up their composition task in a DAW, recording or inputting the sections that they have already composed, and considering the ways in which they can use rhythmic, expressive and textural devices and digital techniques to enhance their work.
Students complete a composition log entry, identifying how they have used Compositional and Theoretical language in their composition thus far.


[bookmark: _Toc243555694]Learning sequence 6 – composition assessment task
[bookmark: _Toc243555695]Outcomes and syllabus content
A student:
MU1-11L-01 describes the ways Music context and Music language shape music
MU1-11C-01 uses Compositional language to create musical ideas
MU1-11C-02 applies Music context and Music language to realise musical intent in composition
Table 11 – Stage 6 content – Learning sequence 6 – composition assessment task
	Content groups
	Content points

	Listening, analysing and responding
	Examine applications of Musci language to develop, shape and extend musical ideas across a range of repertoire
Explain how stylistic conventions inform the presentation development and variation of musical ideas
Explore graphic scores and digital audio workstation (DAW) visualisations

	Creating and composing
	Create musical ideas that reflect the stylistic and expressive characteristics of selected genres and traditions
Generate and develop musical material using improvisation, songwriting and compositional processes
Explore acoustic and digital sound sources, including DAWs, virtual instruments and effects, to create distinctive timbres and textures
Evaluate to refine structure, expression and stylistic impact
Document ideas and influences as part of the creative process
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Duration: 15 hours
Table 12 – Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
compose an original piece that reflects a chosen Music context
apply Compositional language and Theoretical language to communicate music ideas
document and reflect on the creative process using Compositional and Theoretical language.
	We can:
create a one- to 2-minute composition using Compositional language devices that reflect our chosen genre or style
explain how Compositional and Theoretical language guided our musical choices
keep a detailed, dated composition log including brainstorming, drafts, reflections and feedback.


Evidence of learning
Teacher observations monitoring students’ progress in experimenting, evaluating and reflecting as they develop their compositions, alongside ongoing documentation and draft versions in their composition logs
Submission of a completed audio composition meeting the assessment criteria
Dated composition log showing exploring, experimenting, evaluating, refinement and feedback integration
Suggested differentiation and adjustments: break the task into manageable steps with feedback checkpoints. Use graphic organisers or planning templates to support structure and idea development. Adjust expectations for layers or Compositional devices to suit individual abilities. Provide regular feedback, using oral or annotated methods as needed.
[bookmark: _Toc243555696]Activity 6.1 – composition assessment task review
Teacher note: this activity is supported by the PowerPoint, sample assessment task and student booklet.
Use slides 6.1a and 6.1b to review the requirements of the assessment task.
Use slide 6.1c and the checklists in the student booklet to support students in seeing what they have already completed for their task.
Use slide 6.1d and the Music 1 – Music context and music language poster to support students to review their use of Compositional language in their composition. Ask students:
to highlight each of the devices or techniques they have used in one colour
if they have covered 6 Compositional devices
to use another highlighter colour to highlight any Compositional language devices they still need to include.
Use slide 6.1e and the Music 1 – Music context and music language poster to support students to review their use of Compositional and Theoretical language in their composition and composition log. Ask them to highlight each of the devices or techniques they have used in one colour. Have them consider all their composition log entries so far to find places where Compositional and Theoretical language can be added and add in the terms.
Have students plan to refine and complete their composition in the remaining lessons in their student booklet.
[bookmark: _Toc243555697]Activity 6.2 – composition development and refinement plan – independent lesson
Teacher note: this activity is supported by the student booklet and sample assessment task. Allocate at least 2 lessons to develop and refine their composition. You may use your teacher judgement to give students more time as required. In this lesson, your role changes from teacher to facilitator.
Support students to use their listening logs, checklists, plans in their student booklet and sample assessment task to work independently to complete and refine their composition. Guide students to complete the ‘Composition development and refinement plan’ worksheet in the student booklet.
By the end of these 2 lessons, ensure each student has something to share in the peer feedback rounds.
[bookmark: _Toc243555698]Activity 6.3 – peer feedback rounds
Teacher note: your role returns to teacher at the beginning of this lesson. Each student will need orange and blue sticky notes for the peer feedback session. This activity should be run as a round robin or in small groups. Use a timer to keep the process moving along. Additional support material is available in the PowerPoint.
Use slide 6.3a to discuss safety protocols for peer feedback with the class.
During this activity, each student will be given 10 minutes to share their composition with peers. The sharing of the composition can be a performance or recording with the addition of an explanation of the genre or style and how they have used Compositional language to achieve this. The feedback can be verbal in addition to being written on sticky notes. Approximately one to 2 minutes is allocated for feedback.
Use slide 6.3b for a list of warm and cool feedback sentence starters to assist students in providing valuable feedback to their peers.
Provide each student with a stack of orange and blue sticky notes to write feedback on during the peer feedback sessions. Each feedback session will be 12 minutes in length, including both the presentation and the feedback.
By the end of the activity, ensure all students have gathered feedback from their peers to reflect on in the next lesson.
[bookmark: _Toc243555699]Activity 6.4 – applying feedback and refinement
Teacher note: this activity is supported by the student booklet and sample assessment task. You may use your teacher judgement to give students more time as required. In this lesson, your role returns to facilitator.
Use slide 6.4a to support students to record the feedback they received in their composition log. This has also been provided as a worksheet in the student booklet.
Ask students to make decisions on how they will apply this feedback and support students to work independently to complete and refine their composition.
[bookmark: _Toc243555700]Activity 6.5 – recording your composition
Teacher note: in this activity, support students to record and/or finalise their audio recording for submission. As students have chosen their own genre or style to work in, there may be different approaches to the audio recording for each student. Instructions will vary based on access to equipment and the needs of each student. You may use your teacher judgement to give students more time as required. In this lesson, your role remains as facilitator.
Use this activity to support students to record and/or finalise their audio recording for submission.
[bookmark: _Toc243555701]Activity 6.6 – reflection on the composition assessment task
Teacher note: this activity is supported by the PowerPoint slides, sample assessment task and student booklet.
Use slide 6.6 to guide students as they complete a final reflection of their composition in their composition log for assessment.
Have students think about the steps they took – exploring, experimenting, evaluating and refining their musical ideas.
At the completion of the activity, support students to submit their audio recording and composition log.
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