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[bookmark: _Toc243558537]Learning sequence 1 – igniting creative practice
[bookmark: _Toc243558538]Activity 1.1 – speed composing
Teacher note: the speed composing levels run as a sequence of activities, designed as a hook to ignite students’ creative practice. You can use your teacher judgement to decide if this activity will take one lesson, with students achieving as many levels as possible, or longer to complete all levels. The expectation is that students work through the levels at their own pace. Each level follows the same structure: around 10 minutes of composing, then 5 minutes of peer and share. Each level adds one new layer of complexity on top of the last. A student who only gets through one level still has a complete piece of work for the formative assessment. Explicit instructions for each speed composing level are provided in the ‘Activity 1.1 – speed composing’ worksheet in the student booklet.
Students will require access to the MIDI chord bank (ZIP 71 KB) to complete Levels 3 to 5. This will need to be downloaded in advance.
Materials needed
A device with the school’s chosen digital audio workstation (DAW) installed and headphones or earbuds
The loop and sample library built into the DAW (no extra download needed for Level 1)
The MIDI chord bank (ZIP 71 KB) to support activities for Levels 3 to 5
A shared class space, such as a Google Classroom, to post finished speed compositions and share with peers
Digital audio workstation (DAW) guide overview
The guides in this activity are compatible with any DAW your school uses, such as BandLab, GarageBand or Soundtrap. When terms like ‘piano roll’, ‘loop browser’, ‘track’ or ‘tempo’ are mentioned, use the equivalent features in your software. If students use different platforms, spend the first 5 minutes of the lesson having them locate these 4 features in their DAW before beginning Level 1.
Students should save each speed composition for refinement and inclusion in their final works, supporting documentation of their creative process. They will record their progress in the composition log.
[bookmark: _Toc243558539]Activity 1.2 – composition assessment task and composition log
[bookmark: _Toc243558540]Compositional language devices – answers
Match the following Compositional language devices with the appropriate list of terms in the table below.
Word bank: rhythmic devices, melodic devices, harmonic devices, structural devices, digital techniques, textural devices, expressive devices, performing media
Table 1 – Activity 1.2 – Compositional language devices – answers
	Compositional language devices
	Terms

	rhythmic devices
	syncopation, polyrhythm, ostinato, triplets, hemiola, backbeat, swing and groove

	melodic devices
	sequence, imitation, inversion, canon, doubling, layering, hook, riff and melisma

	harmonic devices
	modulation, dissonance, pedal point, circle of fifths, resolution and drone

	textural devices
	canon, doubling, layering, unison, parallel, looping and countermelody

	structural devices
	verse–chorus, motifs, theme, call and response, binary and ternary

	expressive devices
	dynamics, articulation, vibrato, mute, accent and phrasing

	digital techniques
	looping, sampling, delay, echo, pitch shifting, digital reverb and electroacoustic

	performing media
	choices of instrumental, vocal and digital sounds, and manipulation of timbres


[bookmark: _Toc243558541]Compositional language – definitions
Students may apply Compositional language devices by incorporating them in their composition development. Use the definitions provided to guide a class discussion and support students in their understanding of these terms.
Rhythmic devices
Table 2 – Activity 1.2 – Compositional language – rhythmic devices
	Device
	Definition

	syncopation
	When a rhythm is played ‘off the beat’.

	polyrhythm
	Two or more contrasting rhythms played at once.

	ostinato
	A repeated phrase or rhythm.

	triplets
	A group of 3 notes played in the time usually taken by 2 notes of the same value.

	hemiola
	Superimposing 2 notes in the time of 3, or 3 notes in the time of 2.

	backbeat
	A rhythmic emphasis on beats 2 and 4 in metre, commonly heard in popular music.

	swing
	A rhythmic feel or style where pairs of quavers are played with a long–short pattern instead of evenly spaced.

	groove
	A rhythmic pattern or feel that creates a sense of movement and drives the music forward.


Melodic devices
Table 3 – Activity 1.2 – Compositional language – melodic devices
	Device
	Definition

	sequence
	The restatement of a motif at a higher or lower pitch.

	imitation
	The repetition of a motif by another instrumental part. The imitation may be slightly varied.

	hook
	A short, memorable musical idea designed to catch the listener’s attention and make the music easy to remember.

	riff
	A short, repeated musical pattern, often melodic or rhythmic, that forms a recognisable part of a piece.

	melisma
	A single syllable of text is sung across multiple notes.


Harmonic devices
Table 4 – Activity 1.2 – Compositional language – harmonic devices
	Device
	Definition

	modulation
	When a piece of music changes from one key to another.

	dissonance and resolution
	‘Dissonance’ is a combination of notes that creates tension or instability, and ‘resolution’ is the movement from dissonance to a more stable sound, ‘consonance’.

	drone
	A sustained or repeated note or notes that continue underneath other musical parts.

	pedal point
	A sustained or repeated note, often in the bass, over (or under) which the harmonies change.

	circle of fifths
	Moving between keys by intervals of a 5th or a 4th.


Textural devices
Table 5 – Activity 1.2 – Compositional language – textural devices
	Device
	Definition

	canon
	A piece of music where the instruments/voices sing or play the music starting at different times.

	doubling
	Two or more parts performing the same musical line at the same pitch or in a different octave.

	layering
	Adding multiple musical lines to be performed simultaneously.

	countermelody
	A second melody that is played at the same time as the first melody.

	unison
	The same part played by at least 2 instruments or voices.

	parallel
	Two or more musical lines moving in the same direction by the same interval.

	looping
	Where a fragment or section of sound is repeated identically. Multiple loops can be layered to vary the texture.


Structural devices
Table 6 – Activity 1.2 – Compositional language – structural devices
	Device
	Definition

	verse–chorus
	A song structure that alternates verses with a recurring chorus.

	motif
	A short melody or figure.

	theme
	A prominent, recurring melodic idea that forms the basis for a composition or section, often developed and varied throughout a piece.

	call and response
	A succession of 2 distinct phrases usually played by different instruments, where the second phrase is heard as a direct commentary on or response to the first.

	binary
	A musical structure with 2 contrasting sections, usually labelled A–B.

	ternary
	A musical structure with 3 sections, usually A–B–A, where the opening section returns after a contrasting middle section.


Expressive devices
Table 7 – Activity 1.2 – Compositional language – expressive devices
	Device
	Definition

	dynamics
	The volume of sound including gradations.

	articulation
	‘The way a note is sung or played’ (NESA 2024).

	vibrato
	A slight, rapid variation in pitch.

	mute
	A device or technique used to soften or change the sound of an instrument.

	accent
	Emphasis on a particular note.

	phrasing
	The way musical ideas are shaped and expressed through grouping notes and controlling their flow.


[bookmark: _Toc243558542]Activity 1.3 – introduction to creative practice
Teacher note: students complete the ‘Activity 1.3 – how musicians and artists use creative practice – Step 1’ worksheet, which is found in the student booklet. Model the first column of the task by thinking aloud (slide 1.3d) for the musician Kinga Glyk. Students complete the responses for the other 2 musicians (Nicholas Britell, and Billie Eilish and Finneas O’Connell). Sample responses are provided to support a class discussion following this task.
Students will then complete the ‘Activity 1.3 – how musicians and artists use creative practice – Step 2’ and ‘Activity 1.3 – how musicians and artists use creative practice – Step 3’ worksheets to further reflect on what process and strategies they follow with their own creative practice. Both worksheets are found in the student booklet.
Table 8 – Activity 1.3 – how musicians and artists use creative practice – Step 1 – sample responses
	Focus
	Kinga Glyk (performer)
	Nicholas Britell (composer)
	Billie Eilish and Finneas O’Connell (songwriters)

	Exploring
How do they develop their ideas?
(include processes, steps or approaches they use)
	Possible response:
starts with one thought only, somewhere between minor and major, no set structure
improvises over a drum beat, repeating it over and over
looks for something interesting inside something simple
thinks about melody, not harmony, and keeps it funky.
	Possible response:
asked himself what music the Roy family would imagine for themselves
saw dailies of Jeremy Strong rapping Beastie Boys, which suggested mixing in hip-hop
landed on dark courtly classical crossed with hip-hop beats
built the score around a theme, a musical idea that recurs and evolves.
	Possible response:
wrote the first verse and the title line in about half an hour, one of their fastest
knew straight away it was a good vibe and something special
had only a rough voice memo, made to submit to someone else, an audition.

	Experimenting
What do they try out?
How do they develop the skills needed to support their work?
(include how they practise, study, refine or learn)
	Possible response:
builds the idea from octaves and easy shapes
writes the chorus over the same chords, E to G to C to E
moves her right hand towards the front pickup for a darker, softer tone
practises moving horizontally across the neck, not just one position.
	Possible response:
opens on C minor with a B natural in it, so something feels off
writes accented dissonances outside the scale into the melody
underpins it with old classical harmony
varies the season one chords and motif, then moves to a new melody and harmony in season 2.
	Possible response:
tried belting, singing out and a choral delivery before choosing a soft held-back falsetto
worked at enunciation so the words stayed intelligible up there
tried the second chorus and the run belted for a while
double tracks her own vocal, matching micro rhythms, breaths and vibrato.

	Evaluating
How do they know they have achieved their goal?
(include how they evaluate or measure success)
	Possible response:
checks a listener can understand the idea
the more she cares about every note, the happier the listener
notices when a section has become boring
judges the soft tone by whether it glues the band together.
	Possible response:
felt right away that the strange combination was working
checks it against the show’s duality, absurdity over gravitas
notices when a theme links to a storyline in a way he did not plan
stays open to where the show takes him.
	Possible response:
rejected every other delivery because none worked like the heartbroken one
asked what the song wanted, not what was easiest
went home and came back the next day with specific lines to re-record
O’Connell judges production as balanced scales and feels when something tips it.

	Refining
What do they change to improve the music?
(include edits, revisions and decisions made)
	Possible response:
changes the simple idea in small ways to hold interest
returns to E and changes it so the repeat is not boring
adjusts right-hand position to change tone
expands her range of movement so ideas are not stuck in one position.
	Possible response:
expands the chords into large string orchestra voicings
treats season one as a first movement, season 2 as a second, emotionally elsewhere
returns to season one ideas at times
lets a theme shift from one character to many.
	Possible response:
re-recorded individual lines the day after completing the vocal
swapped the belted chorus and run for the soft version
places elements delicately, checks it holds, then adds something else
balances the stereo picture so one side answers the other.

	What shapes it
What influences their creative practice?
(include how their choices are shaped by genre, style, role, technology or performance context)
	Possible response:
funk influences
role as a bass player fronting a band.
	Possible response:
the show’s subject: power, wealth and the pettiness between characters
the characters as they evolve across seasons
the symphonic model, agreed with Jesse Armstrong
the piano, where he breaks everything down.
	Possible response:
what the song wanted, treated as the deciding voice
her range, since runs are harder in head voice than mid chest
her jazzy delivery, behind or rushing the beat, which makes doubling hard
the audition context, writing to submit rather than for themselves.


Table 9 – Activity 1.3 – how musicians and artists use creative practice – Step 2 – Kinga Glyk (musician – bass player) – sample responses
	Focus
	Response

	Names of artist(s) or musician(s)
	Kinga Glyk (musician – bass player)

	How do they develop their ideas?
(include processes, steps or approaches they use)
	Most of Glyk’s ideas come from developing a melodic idea and strong groove using improvisation and experimenting. There is less focus on harmony being key to these ideas, although Glyk will establish whether to base it around a minor or major centre. Glyk tries to create a simple idea that can be explored across different chords and then looks at ways that this idea can change to maintain interest.

	How do they develop the skills needed to support their work?
(include how they practise, study, refine or learn)
	Glyk likes to ensure clear articulation in her playing and precise right-hand work with considered hand placement over the pickup. Glyk explores various ways to sound a note and different timbre on the bass. This supports ways to create further interest in her playing.
Glyk practises these techniques to provide further possibilities to be explored and ensure that the music is delivered securely when she performs.

	How do they know they have achieved their goal?
(include how they evaluate, refine or measure success)
	Glyk’s playing has always been influenced by feedback and advice from others. Glyk purposely tries to keep her music ideas simplistic so that listeners can understand it but keep it interesting. This is also supported by Glyk’s aim to keep the articulation clear so that an audience can hear every aspect of the bass.

	What influences their creative practice?
(include how their choices are shaped by their genre, style, role, technology or performance context)
	Glyk has approached both melodic and rhythmic material when developing musical ideas. This supports the bass featuring more as a solo instrument when she plays with her band. You can hear jazz and funk aspects in Glyk’s playing.


Table 10 – Activity 1.3 – how musicians and artists use creative practice – Step 2 – Nicholas Britell (composer and pianist) – sample responses
	Focus
	Response

	Names of artist(s) or musician(s)
	Nicholas Britell (composer and pianist)

	How do they develop their ideas?
(include processes, steps or approaches they use)
	Britell creates musical ideas as themes that recur or may be varied over the course of the show. He works through these musical ideas at the piano and includes stylistic features that are associated more with classical music.

	How do they develop the skills needed to support their work?
(include how they practise, study, refine or learn)
	Britell looks very clearly at what the messaging of the show is and the use of the characters. He was selective for choosing musical styles that reflected this and explored using classical music features with hip-hop beats. This process was refined through exploring different ideas and reflecting on how effectively this captured what the show is about.
Britell explores ways to create musical tension in his music using dissonance and using notes outside of the scale to create an unsteadiness. This again highlights how this is portrayed by the characters in the show.
He takes these ideas and expands on them and builds further musical interest through the inclusion of orchestral strings, which introduces a new timbre and intensity to the work.

	How do they know they have achieved their goal?
(include how they evaluate, refine or measure success)
	Britell had the idea of viewing the music for each season of the show as a new movement in a symphonic work. This allows him to explore shifts in the emotional impact of the music while keeping it grounded to the original theme from season one. While he reflects on the success of how effective the music is and its purpose in the show, he admits that at times he is surprised as the music will take a different direction, and themes that were originally aligned with a character will move to another or group of characters.

	What influences their creative practice?
(include how their choices are shaped by their genre, style, role, technology or performance context)
	Britell’s work is constantly shaped by the thematic material and atmosphere he is trying to create across characters. He commonly writes for characters and the emotion that is intended to be portrayed in the show. He writes mainly for the piano and has a strong focus on using stylistic features from classical music.


Table 11 – Activity 1.3 – how musicians and artists use creative practice – Step 2 – Billie Eilish (singer/songwriter) and Finneas O’Connell (producer) – sample responses
	Focus
	Response

	Names of artist(s) or musician(s)
	Billie Eilish (singer/songwriter) and Finneas O’Connell (producer)

	How do they develop their ideas?
(include processes, steps or approaches they use)
	Eilish explains how she has worked with O’Connell in developing the first verse and vocal line ‘What was I made for?’ She then explored various ways to sing this. O’Connell recorded this process and these takes became layers that they combined when they were mixing the song.

	How do they develop the skills needed to support their work?
(include how they practise, study, refine or learn)
	Eilish explored various ways that this vocal line could be delivered. She explains how difficult it was to achieve this and the amount of effort she had to put into refining these techniques. The placement of where her voice sat was all based on the effect she was trying to create and the emotive delivery needed for the piece. By working through this, she developed various techniques she can incorporate into her singing to create variety and further contrast. This provided her with many possible ways to deliver the vocal line.

	How do they know they have achieved their goal?
(include how they evaluate, refine or measure success)
	Eilish would self-evaluate the success she had in being able to sing in a particular way to capture the purpose of the song. She constantly reflected on the different ways she would sing certain sections of the song. O’Connell helped to both capture this process and provided feedback and advice on other things to consider. He uses the double-tracking technique to record Eilish singing music material multiple times, with each layer having subtle differences. Eilish experimented with jazz-like characteristics when exploring this, which provided further contrast and complexity between the layers. She worked closely with O’Connell to reflect on this, and he helped guide her interpretation and artistic decisions for what sounded and worked best for the recording.

	What influences their creative practice?
(include how their choices are shaped by their genre, style, role, technology or performance context)
	In creating this song, Eilish’s own desire to develop appropriate vocal sounds was key to how it evolved. The use of technology has also played a significant role through recording, arranging and reproducing this process from start to finish.


[bookmark: _Toc243558543]Activity 1.4 – developing your composition with Music context and performing media
Table 12 – Activity 1.4 – quick listening analysis – sample responses (slide 1.4b)
	Song
	Genre
	Style
	Musical conventions

	‘Enter Sandman’ by Metallica
	Rock
	Heavy metal
	Repeated riff, electric distorted guitars, driving drum rhythm, heavy rock drumbeat.

	‘Empire State Of Mind’ featuring Alicia Keys by JAY-Z
	Popular music
	Hip hop
	Electronic drumbeat, electronic sounds, rapping, piano, repeated ostinato, female vocals on chorus.

	‘Padam Padam’ by Kylie Minogue
	Popular music
	Dance pop
	Electronic repeated ostinato, driving consistent low electronic pulse beat, rhythmic claps, electronic effects on voice.




[bookmark: _Toc243558544]Learning sequence 2 – lyrics and structural devices
[bookmark: _Toc243558545]Activity 2.1 – words as raw material
Teacher note: the aim of this activity is mainly for students to get words on the page, not to write a finished lyric. ‘The 7 senses free write’ and either ‘The word ladder – Option A’ or ‘The word ladder – Option B’ are exercises that treat lyric writing as the generation of raw material. Present both using the ‘I do, we do, you do’ explicit teaching model. Keep your own modelled examples deliberately rough. Students need to see that this helps to capture raw material, not a finished product. A copy of each of these tasks has been included in the student booklet.
You may benefit from accessing the video A Writing Exercise to Help You Meet Yourself (3:14) to explore ways to support students completing the activities.
[bookmark: _Toc243558546]Activity 2.3 – structuring songwriting choices
This lesson develops aural and analytical skills using Jacob Collier’s ‘Little Blue’ (feat. Brandi Carlile). Watch the official video Jacob Collier - Little Blue (feat. Brandi Carlile) [Official Video] (4:26) with your class and have a short discussion considering:
artist intention and perspectives in creating the work
execution and method (lyrical and musical material)
outcome and explanation.
Subjectivity in student voice is encouraged.
Next, watch the Genius breakdown Jacob Collier “Little Blue” Official Lyrics & Meaning | Genius Verified (7:00) in which Collier discusses the song’s sections, chords and lyrical choices, then return again to the song with the analysis questions. When returning to the song, use slide 2.3c to support this activity.
Work through the questions as a class, returning to sections of the song as needed. Keep the focus on how the structure shapes the meaning of the words.
[bookmark: _Toc243558547]What Jacob Collier says about Little Blue’ – sample responses
Table 13 – Activity 2.3 – what Jacob Collier says about ‘Little Blue’ – sample responses
	Section
	What Collier says about this section

	Verse 1
	The idea of ‘Little Blue’ comes from Collier’s childhood. So, when he sings, ‘Little blue, be my shelter / Be my cradle, be my womb’, he is drawing on an idea of comfort, protection and nurturing (Jacob Collier, ‘Little Blue’ [feat. Brandi Carlile] 2023).

	Pre-chorus
	Here Collier sings, ‘Cause you’re not so far away / I hear you say / You’ll never walk alone’. He explains this in terms of connection and absence. Even when someone is not physically with you, they can remain present within you through love, memory and emotional connection.
So, the lyric line ‘You’ll never walk alone’ becomes a reassurance that physical distance doesn’t necessarily mean emotional separation (Jacob Collier, ‘Little Blue’ [feat. Brandi Carlile] 2023).
This is also where the song starts moving towards its central idea of finding your way.

	Verse 2
	We see a shift in the focus of the lyrics to:
‘Be my anchor
Be my light, my compass star
Be my darkness
Be my danger
Be the strings of my guitar.’
(Jacob Collier, ‘Little Blue’ [feat. Brandi Carlile] 2023).
Collier specifically talks about the idea of home in the interview.
He says that a major part of writing the song was thinking about ‘all the different ways you can get home’ (Genius 2024).

	Pre-chorus
	He says, ‘Harmonically, this goes into kind of some outrageous places’ (Genius 2024).
The song is fundamentally in E♭ major, and he says it was important that the music should depart from E♭ and then find its way back. He explicitly connects this musical idea to what the song is about.
He then explains the second pre-chorus:
C minor → A minor → F → D major → B → D♭7/E♭ major
He describes getting from D major back to E♭ major as an interesting musical challenge.
This is hugely significant for your analysis because the music itself is doing what the lyrics describe: leave → travel → search → return home

	Chorus
	The chorus is:
‘Don’t be afraid of the dark / In your heart’
‘You’re gonna find a way’
‘You’re gonna find your way home.’
(Jacob Collier, ‘Little Blue’ [feat. Brandi Carlile] 2023).
Collier says that the chorus is something he sings for himself as much as for other people. He talks about being afraid of the dark, wondering how to find his way back up and then trusting that the way will come.
And he gives a particularly useful explanation of the ending:
At first: ‘You’re gonna find a way’
At the end: ‘You’re gonna find your way home.’
He says the song starts as a path and ends as your path (Jacob Collier, ‘Little Blue’ [feat. Brandi Carlile] 2023).


[bookmark: _Toc243558548]Structuring the lyrics with music – sample responses
Table 14 – Activity 2.3 – structuring the lyrics with music – sample responses
	Section
	Lyric theme
	Musical features

	Verse 1
	Seeking safety, guidance and a place of belonging
	Gentle melody, simple diatonic harmony. The verse’s harmonic simplicity gives the vocal melody space and creates a feeling of warmth and security.

	Pre-chorus
	Reassurance of you are not alone – ‘cause you’re not so far away / I hear you say / You’ll never walk alone’ (Jacob Collier, ‘Little Blue’ [feat. Brandi Carlile] 2023).
	Rising melody, richer harmony, chromatic or borrowed chords. Vocal use of falsetto technique in opening phrase provides contrast and highlights a shift in register.

	Verse 2
	Love, trust and finding home
	Musically, the verse retains much of the first verse’s framework, which creates a sense of continuity and familiarity. The repeated musical pattern mirrors the repeated lyrical ideas but are now sung by Brandi Carlile, providing a change in timbre and vocal quality. Rhythmic layer is more prominent with the use of a defined drum kit and accompanying instruments. At times, Jacob Collier echoes vocal lines.

	Pre-chorus
	Similar lyrical features from the first pre-chorus
	Harmonically more complex with the use of reharmonisation and different chord selections. Giving the sense of moving through different tonal centres and reinforced with further textural layers – choral layer, drum kit and accompanying harmonic instrument layers – before returning to the home key.

	Chorus
	The chorus delivers the song’s central message:
‘Don’t be afraid of the dark / In your heart’ and ‘You’re gonna find your way home’ (Jacob Collier, ‘Little Blue’ [feat. Brandi Carlile] 2023). The lyrical theme shifts from searching to reassurance and encouragement.
	Here we see the return of the home key and an unexpected approach to a typical chorus with some of the accompanying instrumental layers dropping out. Jacob Collier and Brandi Carlile sing in unison, accompanied by a choral layer providing harmonic support (long, sustained ‘ahh’) and distant electric bass guitar. Vocal lines split into a harmony approaching the end of the section, and Jacob Collier explores some melodic contrast in the main melodic line to create interest and provide some sense of climax.


How has the verse–chorus structural device shaped the intent of the lyrics?
The song develops from a sparse, intimate opening into a fuller, layered texture. Students may identify sections such as the intro, verses, chorus or refrain and a final expanded section. Focus on how the song builds and changes rather than identifying sections perfectly.

[bookmark: _Toc243558549]Learning sequence 5 – textural devices and digital techniques
[bookmark: _Toc243558550]Activity 5.3 – creating and composing in a DAW
Teacher note: instructions for this activity have been provided in the student booklet.
Further advice: access the BandLab for Education website. You will need to create an account and develop a class list for the students to access the program. Access the video Setup and Manage Your Class in BandLab (11:32) for guidance on how to set this up for your class.
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