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Cultural currents
This resource is a sample unit for Stage 5. It provides an example of one way to approach programming for the Visual Arts 7–10 Syllabus (2024) course and aims to ‘develop visual arts knowledge, understanding and skills to become thoughtful and informed visual arts practitioners’ (NESA 2024). In this unit, students apply their understanding of Viewpoints to respond to the theme of ‘cultural currents’. They create artworks that transcend cultural boundaries and celebrate multiculturalism in Australia.
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[bookmark: _Toc244260110]Overview
Description: students respond to the theme of ‘cultural currents’ to create artworks that transcend cultural boundaries and celebrate multiculturalism in Australia. Students work with 2D and ceramic forms to explore how cultural exchange over time has influenced enduring art making practices and shaped artistic expression. They consider the evolution and international influence of Chinese art as they develop their own material and conceptual practice through a series of explorations in their Visual Arts diary. They refine their material and conceptual intention to create works that synthesise 2D and 3D forms. In critical and historical studies, students investigate how traditional Chinese practices and conventions have evolved and influenced the practice of contemporary Australian artists who represent social and cultural perspectives in their work.
Duration: this unit is designed to be completed over a period of approximately 12 weeks (30 hours) and can be adapted to suit the school context.
Explicit teaching: Explicit teaching strategies have been embedded throughout this unit. Learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Assessment: students are provided with regular formative assessment opportunities as they document their practice, developing and adapting cultural and social conventions to produce a ceramic artwork. They construct an art historical account of the impact of cultural exchange on art making practice.
Consulted with: Secondary Curriculum subject matter experts (Creative Arts and Languages), Aboriginal Education Advisors, Multicultural Education Advisors.
Creation date: 22 June 2026


[bookmark: _Toc112681290][bookmark: _Toc244260111]Outcomes
A student:
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-AMV-01 applies and evaluates Viewpoints to refine artistic intent and represent meaning in artworks*
VA5 AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints*
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
* Outcome assessed in sample assessment task
Visual Arts 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.


[bookmark: _Toc244260112]Support resources
This sample unit aligns with the following support materials:
Sample assessment task – ‘Cultural currents’
PowerPoint resource – ‘Cultural currents’
[bookmark: _Toc176766679]All resources associated with this unit can be downloaded from the Visual Arts 7–10 (2024) webpage of Planning, programming and assessing Creative Arts 7–10.
[bookmark: _Toc244260113]Teacher notes
PowerPoint resource – ‘Cultural currents’: this resource is designed as an essential companion document for the unit. It contains information, student activities and teaching tools to further unpack the material covered in each learning sequence and can be downloaded from the website and edited by the teacher.
Cultural communities – artist suggestions: our classrooms reflect global migration histories. Contemporary Australian artists often explore those same histories through themes explored in this unit: identity, diaspora, cultural diversity, migration and memory. An appendix is included in the PowerPoint resource – ‘Cultural currents’, offering a starting point that supports teachers to select alternative artists, mindful of the cultural profile of their classroom and school community. Teachers should review artist selections carefully, considering how alternative examples could be used to support the teaching and learning activities in this resource.
‘Cultural currents – text resources’: this resource includes an art history text ‘Globalisation in art – Cultural currents’ for use in Activity 4.2, and ‘Interview with Guan Wei’ for use in Activity 5.5.
Visual Arts diary: this resource supports students to use their Visual Arts diary to complete activities related to Art making and Art critical and historical studies. Examples of Visual Arts diary layouts, sketches and annotations are included in the PowerPoint resource. Unless otherwise indicated, students use their Visual Arts diary to complete all activities. Teachers should use the Visual Arts diary to provide feedback and formative assessment throughout this unit. 
Differentiation and adjustments: suggested differentiation and adjustments are included in teacher notes throughout this unit. All activities can be further scaffolded to suit individual school contexts and student need.
Refer to Inclusive Practice resources to access evidence-based practice resources for schools to support students with disability and additional needs. 
Refer to the Differentiation Adjustment Tool for ideas on how to make adjustments to meet the specific learning needs of high potential and gifted students.


[bookmark: _Toc244260114]Learning sequence 1 – currents of tradition – literati and Shan shui
Teacher note: the ‘Learning sequence 1 – currents of tradition – literati and Shan shui’ section of the PowerPoint resource – ‘Cultural currents’ should be used to support Learning sequence 1. Suggested teacher narration, discussion prompts and model answers are included in the slide notes to scaffold understanding. 
Slides should be printed as indicated. Certain slides are designed as student worksheets providing structured opportunities for collaborative and independent engagement.
This learning sequence includes art making activities that use ink and ink brushes. Some activities refer to extracts from ‘Brushstrokes: Styles and Techniques of Chinese Painting’, published by the Asian Art Museum – Chong-Moon Lee Center for Asian Art and Culture. To access this resource, visit Lesson Plans and Activities – Education – Asian Art Museum and expand the ‘China’ menu.
In this unit, the stylised form Shan shui is used to refer to the traditional Chinese landscape painting style. In some slides, the transliterated pinyin form shān shuǐ has been included as a pronunciation guide.
The duration of this learning sequence is approximately 3 hours.
Table 1 – Learning sequence 1 – currents of tradition – literati and Shan shui
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-AMV-01 applies and evaluates Viewpoints to refine artistic intent and represent meaning in artworks
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints
Content
Art making: Artworld concepts
Investigate and compare how artists use art forms, materials and approaches to represent meaning, and apply to own art making with increasing autonomy
Investigate the ways artworks represent artists’ intentions and ideas to audiences in art making
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Cultural
Investigate how to represent meanings and intentions in art making by using and adapting artistic, cultural and social conventions, traditions and protocols
Evaluate how the choice of images, stylistic conventions and forms in artworks represent cultural and social ideas, concerns or beliefs to audiences and apply this understanding to own art making
Art critical and historical studies: Artworld concepts
Investigate and interpret the roles and work of artists, including groups of artists in different times, places and contexts
Interpret how and why artists’ choices inform their representation of ideas and intentions in their artworks
Analyse different forms of artworks, considering the role and function of their representational properties
Explain how and why artworks are intentionally constructed to convey meaning for audiences
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify how and why artists represent the world in different times and places in artworks
Explain and justify the roles and functions of audiences in different times, places and contexts
Art critical and historical studies: Viewpoints – Cultural
Investigate how artworks reflect social ideologies, beliefs, values, conditions and shared understandings in communities and societies
Interpret and explain how artworld practitioners and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts
Examine art critical and historical accounts to understand the significance of how artworks represent social and cultural perspectives
	Learning intentions
We are learning to:
think like an art historian by using Artworld concepts and the Cultural viewpoint to interpret how cultural traditions shape the way artists create and communicate meaning in Chinese landscape painting
understand and apply the brush and ink traditions of Chinese literati Shan shui painting.
Success criteria
I can:
discuss the roles of artist, artwork and audience to understand the Chinese literati artists’ world
provide, evidence and justify responses using the Cultural viewpoint to think like an art historian
learn from masterworks to reference the literati copying tradition and strengthen my technique
apply brush and ink techniques with control, showing variation in line, texture, wash and tonal quality.
Activity 1.1 – currents of tradition
Access slide 1.1(a).
Introduce the unit with a visual and experiential hook, observing material properties of ink to set the stage for learning. Model reading from the slide for the class. Pose probing questions and demonstrate what happens when a single drop of ink meets water, inviting students to observe how the ink spreads, pools and interacts in its new environment. Ask students to describe what they see, encouraging descriptive language and keen observation. 
Questions may include:
What happens the moment the ink hits the water?
How would you describe the movement of the ink?
If the ink represents a person or a culture moving into a new environment, what might the water represent?
What do people bring with them when they move to a new place? 
Can something change and still hold onto what it was before?
This demonstration and the probing questions introduce the driving metaphor of the unit: the flow, collision and reshaping of ideas, traditions and diasporic artistic practices over time. Through reflection and discussion guided by the teacher, students are primed to engage with Artworld concepts, symbolism and cultural perspectives. 
Access slide 1.1(b).
Preview selected key works from this unit, including traditional Chinese Shan shui landscape painting, contemporary works by Chinese-Australian artists Zhou Xiaoping, Guan Wei and Casey Chen, to frame the unit concepts of exploration; cultural exchange, identity, migration and hybridity. 
Access slide 1.1(c).
Preview the progression of art making activities students will engage with in this unit, moving from technique and skill development to concept development and refinement. Students then apply their technical understanding of ink painting and ceramic hand building to create a ceramic sculpture aligned to the concept of ‘Old world/our world’ and influenced by the range of artists studied.
Access slide 1.2(a).
Teacher narration provides the historical and cultural context of Shan shui landscape painting traditions, examining imagery of mountains, rivers, mists and voids as well as Shan shui concepts:
‘Enter the Old World of China. Amid the turmoil of the Five Dynasties (AD 906) and the early Song dynasty, painters sought to transcend the conflict that surrounded them. Their landscapes offered a visual sanctuary; a reminder that while dynasties rise and fall, mountains endure, rivers carve their paths and human life is fleeting. To look upon a painted scroll was to journey through misty peaks, glowing clouds and winding rivers.’
Explain that Shan shui, literally means ‘mountain-water’ in Chinese and is a style of traditional landscape painting that emphasises harmony between nature and human existence. For further explanation and a pronunciation guide, see A Word A Day – Landscape, shan shui (2:21).
Encourage students to observe and describe how elements create a sense of atmosphere and awe in the example work. 
Access slide 1.2(b).
Teacher narration: ‘Dong Qichang’s Mountain Landscape shows Chinese philosophy through ink painting. The idea of yin and yang, 2 opposing forces that together make up a whole, has existed for centuries. Yin being the soft, shaded side of life that's always shifting and yang the solid, bright, steady counterpart to it. In Daoism this balance is called the Dao, or “the Way”, which is essentially the natural rhythm that the whole universe runs on.
Qichang represents yang in the firm and unmoving mountains and ying is shown in the water and mist that flows and drifts around the mountains. Together they create balance, like the world breathing in and out. Qichang didn’t paint a real place, instead he drew on older masters, using brushstrokes and textures that already carried meaning long before he picked up his own brush to create an ideal place. Notice how tiny humans are, almost lost in the vastness of the landscape. That’s a reminder that compared to nature’s greatness, our lives are small, but we are part of the same balance.’
Explain the qualities of Shan shui landscapes using the points on slide 1.2(b). 
Access slide 1.2(c).
Explain the scholar-amateur ideal, highlighting this cultural convention as a valid, differing worldview, contrasting with Western ideals. Activate prior knowledge and share reflections on the difference of approaches to landscape traditions and intentions, such as notions of the original, unique authorship, singular ‘genius’ artist versus continuity of tradition, transmission of skill and collective cultural ethos. 
Introduce Shan shui reading conventions: high, deep, and level distance as alternatives to foreground, middle-ground and background; compositional layering to create depth, atmosphere and verticality without linear perspective.
Explain that yin and yang concepts are driving forces in Shan shui painting; mountains representing permanence versus water as flow. 
Ask students to share their initial observations of Ni Zan’s Woods and Valleys of Mount Yu. Revoice their observations to include any of the following metalanguage and highlight that this language is a tool to be used even at the basic of observation. Write the terms and phrases on the board for students to record and use; visual hierarchy, asymmetry, negative space (the void), monochrome ink modulation, landscape as ideology, art as moral cultivation. 
Invite students to inspect the different colophons and seals, point out that these inscriptions show authorship and ownership and contribute to the artwork’s living dialogue over time.
Access slide 1.2(d).
Compare monumental works of Song dynasty masters Fan Kuan with the expressive and personal works of Ming dynasty literati scholar-amateurs Shen Zhou. Emphasise the practice of copying as a cultural convention. 
Activity 1.3 – copying masters
Teacher note: this activity includes an art making activity that uses ink, brushes and water. This activity includes references to extracts from ‘Brushstrokes: Styles and Techniques of Chinese Painting’, published by the Asian Art Museum – Chong-Moon Lee Center for Asian Art and Culture. To access this resource, visit Lesson Plans and Activities – Education – Asian Art Museum and expand the ‘China’ menu.
Access slide 1.3(a).
Ask students to recall what Shan shui translates to in English. Then direct them to look closely at the shape of each character and ask them what they notice.
Answers may include: The character for mountain looks steady and solid, it looks like a simplified mountain, there are 3 mountain peaks. The character for water includes diagonal lines as well as horizontal and vertical lines. It shows movement in lots of directions.
Ask students to close their eyes and visualise a landscape with a mountain and a river. Provide a moment of silence and ask: 
How does the mountain feel compared to the river? What qualities does each one have?
Answers may include still, solid and permanent compared to flowing, changing and adaptable. They could represent strength, wisdom, endurance or in contrast, movement, flexibility or life.
If these are their qualities, what could each one represent beyond just a landform?
Use student responses to introduce Shan shui as a tradition built on this contrast and that mountain and water are not just subjects, they are a philosophy about how opposites need each other to create balance.
Connect to Daoism by explaining that Daoist philosophy says the most powerful force is not the one that pushes hardest but the one that flows naturally. Water carves through rock, not by force but by persistence and patience. Revisit the idea of cultural currents from earlier in the unit, that cultures, like rivers, do not stay still. They flow into each other, carve new paths and change the landscape they move through.
Access slide 1.3(b).
Explain to students that they are going to paint the same subject twice, under completely different conditions.
3-minute drawing:
Draw a tree
Do not lift the brush
Aim for a realistic likeness
3-minute drawing:
Take one breath per branch
Lift the brush whenever you need to
Welcome accidents
Let the ink find its own path and slow down
Ask students to place both attempts side by side and describe what they see and felt. Answers may include:
first drawing – tight, overworked, hesitant and feeling frustration, rigidity
second drawing – loose, expressive, flowing and feeling freedom, spontaneity, surprise.
Explain that the difference between those 2 experiences is the difference between trying to control nature and learning to move with it. This is an example of cultural beliefs such as Daoism directly influencing art making practice. 
Access slide 1.3(c).
Guided practice teacher demonstration. Demonstrate how varying water to ink ratio creates tone and how brush pressure creates weight. Model holding the brush vertically rather than at an angle like a pencil, noting how the change transforms the quality of the mark. See page 44 of Brushstrokes: Styles and Techniques of Chinese Painting for examples.
Demonstrate a range of:
brushstrokes – see page 45 of Brushstrokes: Styles and Techniques of Chinese Painting for examples.
dots – see page 40 of Brushstrokes: Styles and Techniques of Chinese Painting for examples.
texture strokes – see page 41 of Brushstrokes: Styles and Techniques of Chinese Painting for examples.
Deliberately make mistakes in front of students and do not correct them, explain that in Shan shui, an unexpected mark is not an error, it is the brush finding its own path and that Shan shui strokes are made in single confident strokes – reworking is not necessary.
Demonstrate how a single loaded brush stroke can suggest a mountain without describing it. Model a simple composition such as the suggestion of a mountain using 3 strokes, empty space and a water element which does not need to be painted. The white of the paper can serve as a river, mist or the sky. Show students ‘Xieyi’, ‘Flying white’ and ‘Dry brush’ techniques on page 43 of Brushstrokes: Styles and Techniques of Chinese Painting.
Ask students to set up their materials and equipment so they can practise the techniques. 
Play Landscape Chinese Art Painting - Eastern Art (5:45) and do the following: 
pause when the artist changes brush pressure and point out how a heavier hand creates bold dark marks and a lighter touch creates atmosphere and suggests distance
highlight when the artist works wet on wet and lets the ink bleed, this is the tradition of trusting the materials rather than controlling them
highlight the difference between a fully loaded brush and a dry one
point out when the artist uses the side of the brush rather than the tip, this is how broad mountain forms and mist are created with a single stroke
pause when the artist layers dry brush over a dried wash and ask students what depth and distance this creates compared to a single wet mark
highlight any moment where the dry brush mark looks unfinished or accidental, explain that in Shan shui this is not a mistake, it is where the painting breathes
· highlight any moment where texture suggests something without describing it.
Access slide 1.3(d).
Students practise brush control through a bamboo exercise, discovering how the ink brush loads, releases and responds to pressure differently to Western painting tools. Bamboo is a deliberate entry point as the strokes are discrete, sequential and legible, making the technique achievable for beginners. Students will draw directly on these skills in subsequent activities when applying surface treatment to ceramic surfaces, where the same control is required as the brush responds to the ceramic surface.
Demonstrate the bone stroke: load the brush with ink and hold it vertically. Use the tip only. Draw each line in a single, controlled stroke. Do not go back to fix or retouch. Vary the pressure as you move: press slightly at the start, ease off through the stroke and lift cleanly at the end. The line should feel like it has structure and weight, the way a bone supports a body. Gaps, variation and imperfection are part of the mark.
Demonstrate the side bone stroke by tilting the brush onto its side so the body of the brush drags across the surface rather than just the tip. This produces a wider stroke with natural tonal variation, darker at the edges where the brush hairs splay and lighter through the middle. Play the video as students paint Bamboo Painting in Chinese Watercolour (0:59). Ask students which bone technique is used in this video. 
Activity 1.4 – artworld concepts jigsaw activity
Access slides 1.4(a) to 1.4(g)
Teacher note: This activity builds students foundational knowledge of Chinese landscape conventions while mirroring the literati tradition of knowledge transmission; ideas and techniques that were shared from master to scholar. Students develop expertise in one focus artworld concept and then teach peers, fostering collaborative learning and deep understanding. 
Print slides 1.4(b) to 1.4(e) for students to use as close reading materials and worksheets. Each student should work on their own copy. Slide 1.4(g) can be printed individually for students to record a holistic overview of Artworld concepts or completed collaboratively on butcher’s paper or a whiteboard. 
To structure this activity, assign students into 4 mixed-ability expert groups, each responsible for one Artworld concept. In their expert group, students carefully study the provided resource in print which includes a body of text and a 3-level question guide (1 identify, 2 interpret, 3 connect) designed to support differentiation. This scaffolding ensures all students can engage at an appropriate level while building the expertise they will later teach in the jigsaw groups. 
Read aloud the activity instructions on slide 1.4(a) and explain the ‘Master’ group activities.
After mastering Artworld concepts, reorganise students into jigsaw groups so that new groups contain at least one expert from each Artworld concept. In these new mixed groups, students teach one another about their area of expertise. As students share, they construct a holistic understanding of Chinese landscape painting, seeing how world, artist, artwork and audience interact. 
Read aloud the activity instructions on slide 1.4(f) and support students to identify any connecting ideas or relationships between the concepts to highlight their interrelated nature. 
Access slide 1.4(h).
Teacher note: the questions on slide 1.4(h) are designed to be directed at the whole class simultaneously using cold calling, mini whiteboards, or think-pair-share. Ensure that every student’s understanding is visible before moving forward.
The answer is B.
Cold call on students and listen for the idea of unravelling the scroll or travelling slowly though the landscape. 
The answer is ‘No, the video shows us what wò yóu is about rather than letting us practise it as the animation controls the journey.’
Think-pair-share or whiteboard task. Listen and look for students who have understood their term and will be able to use it in a new context. For example, a student who highlighted ‘qi’ from the artist section should be able to write ‘The brushstrokes in Chinese landscape painting were expressive tools used to convey qi, the inner spirit of natural forms, rather than their literal appearance.’


[bookmark: _Hlk169965293][bookmark: _Hlk167719392][bookmark: _Toc112681291]

[bookmark: _Toc244260115]Learning sequence 2 – thinking and writing like an art historian
Teacher note: the ‘Learning sequence 2 –thinking and writing like an art historian’ section of the PowerPoint resource – ‘Cultural currents’ should be used to support Learning sequence 2.
Slides 2.1(b) to 2.3(e) have been designed to support students with the writing demands of Assessment task Part B. Writing skills will be practised throughout the unit as students learn about different artists and artworks. Teachers are encouraged to print these slides for students to refer to as sample responses that model the observation, description, analysis and consideration of context that students will need to undertake to effectively communicate their understanding in Assessment task Part B.
Slides 2.1(b) and 2.1(c) include a layered reading and listening task that builds vocabulary and an understanding of how cultural identity informs artistic practice by focusing on a model answer. Students consider the text though 3 successive lenses: identifying metalanguage, labelling Cultural viewpoint ideas and checking comprehension with true and false statements. Teachers should use professional judgment about which strategies are appropriate for students in their class.
Print slides 2.1(b) and 2.1(c) as student will need to annotate the text during the lesson.
Return to the sample responses throughout the unit to support students’ analytical writing.
The duration of this learning sequence is approximately 2 hours.
Table 2 – Learning sequence 2 – thinking and writing like an art historian
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art critical and historical studies: Artworld concepts
Interpret how and why artists’ choices inform their representation of ideas and intentions in their artworks
Analyse different forms of artworks, considering the role and function of their representational properties
Explain how and why artworks are intentionally constructed to convey meaning for audiences
Construct responses about the meaning and significance of artworks across historical and contemporary eras, art movements, art periods and contexts
Explain and justify how and why artists represent the world in different times and places in artworks
Art critical and historical studies: Viewpoints – Structural
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meanings
Interpret and explain how artworld practitioners and audiences decode and understand artworks as images or texts at different times, cultures or contexts
Art critical and historical studies: Viewpoints – Cultural
Investigate how artworks reflect social ideologies, beliefs, values, conditions and shared understandings in communities and societies
Interpret and explain how artworld practitioners and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts
Examine art critical and historical accounts to understand the significance of how artworks represent social and cultural perspectives
Art critical and historical practice
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
Interpret artworks using different viewpoints to explain the meaning and intentions of artists, artworld practitioners and artworks
Read and analyse art critical interpretations and art historical explanations of artworks
Create written texts to represent intentions, choices and actions as an art critic and art historian
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
examine how cultural values and beliefs are embedded in artistic practice and justify observations with evidence to write like an art historian.
Success criteria
I can
identify how cultural values and beliefs are embedded in an artist’s practice 
examine written texts and locate specific evidence that connects practice to cultural context
provide evidence and justify responses using the cultural viewpoint to think and write like an art historian.
Activity 2.1 – looking through the Cultural viewpoint
Access slide 2.1(a).
Connect to prior learning and ask students to return to their Artworld concepts jigsaw notes from last lesson. Prompt students to draw connections between their notes and the Cultural viewpoint concepts on the slide.
Ask:
Whose community did we learn about?
Where did shared understandings exist?
Describe the context that artists were working from.
What role did politics play?
Explain that art historians argue a position about what an artwork means, who it serves and why it matters in a specific time and place. To do so credibly, we need to make a case that addresses details about community, shared understandings, context, protocols and politics.
Access slides 2.1(b) and 2.1(c).
Ask students to identify any of the conventions or characteristics of Shan shui painting they have learned about in Woods and Valleys of Mount Yu by Ni Zan and annotate the artwork with their observations. Play the audio Ni Zan - Woods and Valleys of Mount Yu (1:37) and ask students to recall what was said about Ni Zan’s art making practice. Students may recall conventions for describing trees, repetition of images, dry brush technique, grazing the paper and use of wet brush to dot trees.
Explain that the text is a sample answer to the question: ‘How do artists represent their cultural identify and values through their artworks?’ and that it contains subject specific metalanguage that they will need to underline and annotate with definitions during their first reading, they may already be familiar with some of the terms from the Artworld concepts jigsaw activity. Brief reminders of the definitions are listed below. Model reading the first reading aloud with the class.
Literati – scholar-amateur painters.
Qi – inner spirit conveyed through brushwork.
Wo you – meditative wandering through the composition.
Three perfections – the literati ideal unifying painting, poetry and calligraphy.
Colophons – appended poems/inscriptions added over time.
Seals – red stamps recording authorship and ownership.
Calligraphic brushwork – brush technique shared between writing and painting.
Cultural identity – shared traditions, practices and sense of belonging.
Cultural statement – an act that communicates belonging or values.
Self-cultivation – art as a means of moral and personal development.
Philosophical approach – art grounded in a system of thought (here, Taoist and Confucian).
Living dialogue – the idea that meaning accumulates across time through collective engagement.
Collective identity – identity defined by shared tradition rather than individual originality.
Prior to the second independent reading, write ‘values and beliefs, traditions and practices, philosophies and ideologies, community and identity, and conditions and context’ on the board. Encourage students to label the text as they identify references to the aspects of the Cultural viewpoint. Remind students that a single sentence may suit more than one aspect of the Cultural viewpoint.
Access slide 2.1(d) and 2.1(e). 
Ask students to decide if the statement on the screen is true or false and then search for evidence from the reading to justify their answer. Explain that justifying answers helps to show our thinking and that is exactly what experts, such as art historians, do when they make claims about artworks. Students may choose to highlight the text or use quotation marks around quotes to annotate the text. Click to reveal the answers and samples of justifications to show students the evidence that supports why their answer is correct.
Access slide 2.1(f). This slide is animated.
Ask students to read the sentence and identify what it tells us specifically about practice. 
Sample response may include: ‘It identifies the artist, medium and subject. We know that the artist used ink.’
Explain that this sentence doesn’t evidence deep looking, thinking or any understanding of culture and tradition. 
Click to reveal the expanded passage. Ask students to identify what the writer is doing other than simply describing in the expanded passage.
Sample responses may include: ‘They have identified specific formal choices such as spare brushwork, ink washes, empty middle ground and they connect those choices to meanings of negative space carrying weight and restraint as cultural statement. By including these details, the writer places the work within its tradition of literati values and it proves that the writer has looked closely and can connect what they see to what it means.’
Explicitly point out the features highlighted in the sample for students who don’t make these observations. 
Click to reveal the structure, (claim about practice + specific visual evidence + explanation of culture) and the highlighted text. 
Explain that this structure is one approach to expanding our thinking and connecting ideas rather than a formula to follow rigidly. It is used here to deconstruct how the writer has moved from description to analysis, informed by both practice and culture. [Click to reveal a red oval] The structure starts with specific visual evidence, what we see in the artwork and builds outward from there. That process of building outward from evidence is the most important part.
Access slide 2.1(g).
Ask students to consider the formula and write 2 to 3 sentences about On a Mountain Path in Spring by Ma Yuan.
Ask students to then deconstruct their sentences using the formula as a guide.
Activity 2.2 – preparing to write like an art historian
Access slide 2.2(a).
Refer students to assessment task Part B. Read through the task with the students and guide them to break down the components of the question and annotate their assessment notification. Point out that students will develop the skills and understanding to complete this question throughout the unit and that their main arguments will be constructed cumulatively in class before they independently refine their extended response. 
Access slide 2.2(b).
Read the information on the slide. Explain that this model question will be used as a demonstration of writing like an art historian and will refer to a historic artwork rather than a contemporary one.
Access slides 2.2(c) to 2.2(g).
Introduce the activity as ‘Step 1 – observation and description’ and use the information on slide 2.2(c) to gather evidence about an artwork through observation and description to interpret meaning. Refer to the annotations on the slides and point out how notes on students’ observation can lead to description and progress to analysis using the guiding questions as thinking prompts. Frame observation and description as step 1 of learning to write like an art historian. 
Activity 2.3 – step 2 – analyse and interpret 
Access slides 2.3(a) to 2.3(d).
Frame analysis and interpretation as step 2 of learning to write like an art historian. Explain that in this step, students will be moving beyond describing what they see to analysing and interpreting the artwork’s meaning and significance. Use the sample text on each slide to model the process of inferring meaning in relation to practice using the Ma Yuan artwork example. 
Explain that step 3 involves connecting and examining to build a historical account and that this stage will be modelled in the final learning sequence. 
Access slide 2.3(e) and support students to complete the check for understanding activity. Using this scaffold, students consolidate their learning, completing the sentence stems to write a short paragraph responding to the model question.
Explain to students that across this unit they will engage with multiple approaches to historical examination. At different points they will compare artists’ practice and artworks directly, trace shared themes across time and place and follow the movement of ideas, materials and traditions to build an understanding of how cultural exchange has shaped artistic practice. Step 3 asks them to bring these approaches together into a sustained, structured historical account that uses both artists’ practice and artworks as evidence to address the question.




[bookmark: _Toc244260116]Learning sequence 3 – art making – experiments and planning
Teacher note: the ‘Learning sequence 3 – artmaking – experiments and planning’ section of the PowerPoint resource – ‘Cultural currents’ should be used to support Learning sequence 3.
The duration of this learning sequence is approximately 8 hours.
In this learning sequence, students will learn that Shan shui painting is rooted in Daoist philosophy and that mountain and water represent complementary opposites. Through visualisation and mark-making, students experience the difference between control and flow firsthand, discovering how cultural beliefs directly shape artistic practice.
Review the 3 suggested videos and select which videos or sections that you would like to highlight for your students. It is not necessary for students to watch all 3 videos:
· Landscape Chinese Art Painting – Eastern Art (5:45)
· How to Paint Chinese Ink Landscape | Shan Shui for Beginners (潑墨山水入門教學) (16:23)
· How to paint landscape in Chinese brush painting (14:37)
This activity includes references to extracts from ‘Brushstrokes: Styles and Techniques of Chinese Painting’, published by the Asian Art Museum – Chong-Moon Lee Center for Asian Art and Culture. To access this resource, visit Lesson Plans and Activities – Education – Asian Art Museum and expand the ‘China’ menu. Read pages 40 to 45 of Brushstrokes: Styles and Techniques of Chinese Painting prior to teaching this lesson. Select a range of strokes for students to practice in class. 
For activities 3.1 and 3.2, students will need ink brushes, black ink, palettes, water containers and newspaper or paper towel to blot their brushes on. Select a variety of papers if available, otherwise the paper in standard visual arts diaries is appropriate. For activities 3.4, 3.5 and 3.6, white clay, underglaze or ceramic stains, brushes and ceramic hand-building tools are required.
Table 3 – Learning sequence 3 – art making – experiments and planning 
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-AMV-01 applies and evaluates Viewpoints to refine artistic intent and represent meaning in artworks
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
Content
Art making: Artworld concepts
Adopt the role of the artist to make artworks that represent points of view about the world
Make and refine artworks using a range of materials, techniques, skills and approaches, including 2D, 3D and/or 4D art forms, to represent intentions, choices and actions
Investigate the world as a source of ideas and subject matter to represent meaning in artworks
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Structural
Make artworks using codes, symbols, signs and forms of visual and/or multisensory language to construct meanings and communicate intentions in artworks
Art making: Viewpoints – Subjective
Investigate how to represent intentions and meanings in art making in personal, imaginative, intuitive and expressive ways
Art making: Viewpoints – Cultural
Investigate how to represent meanings and intentions in art making by using and adapting artistic, cultural and social conventions, traditions and protocols
Evaluate how the choice of images, stylistic conventions and forms in artworks represent cultural and social ideas, concerns or beliefs to audiences and apply this understanding to own art making
Make artworks to represent ideas that explore cultural and social values and meaning about the world, using ethical practices
Art making: Viewpoints – Contemporary
Make artworks to represent ideas about the world that appropriate, modify or reimagine images, art forms and conventions from a variety of sources and disciplines, using ethical practice
Art making practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Investigate, invent, adapt and apply a range of strategies when selecting materials, techniques and procedures to represent ideas about the world and refine a body of work
Investigate how intentions, choices and actions can represent ideas about the world when using different viewpoints
Evaluate the relationship between concepts and material choices in representing ideas when making a body of work
Select 2D, 3D and 4D art forms to represent ideas and meaning in a body of work
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints that inform art making
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints that inform art making
	Learning intentions
We are learning to:
create a personal Shan shui ink landscape that integrates traditional Chinese painting conventions with our own inner world, beliefs and cultural practices
use hand-building techniques to construct and refine a ceramic sculpture.
Success criteria
I can:
apply Shan shui symbols and ink techniques and my own visual language to represent meaning about my personal or cultural world
apply pinch, coil and slab techniques to build and join ceramic forms with control
make deliberate formal decisions about scale, direction and the relationship between parts to communicate meaning in a ceramic sculpture. 
Activity 3.1 – landscapes of the mind
Access slide 3.1(a).
Introduce the ‘Landscape of the mind’ task and explain that students will create an ink Shan shui landscape to map or represent their own inner world. Ask students to identify one or 2 symbols from the Shan shui key that connect to something they are currently feeling, experiencing or thinking about. Encourage them to consider the core concepts of Daoist philosophy as they settle on a conceptual anchor for their composition.
Students create an ink painting in the literati tradition, applying techniques from Learning sequence 1 including: line pressure, ink density and wash. Emphasise that the goal is to communicate personal meaning and develop symbols expressed through Shan shui conventions. This artwork is not a replication of a master work, students are free to make more personal choices. Students should be able to explain why they have made each compositional and symbolic choice. Circulate and use targeted questioning to push students beyond surface level decisions. 
Ask students to recall the 3 distances (high, deep or level distance) and challenge them to apply one of these distances to structure their composition, or to add an original inscription in the style of a colophon.
Access slide 3.1(b).
The student samples on this slide could be edited or updated to reflect the level of skills that students in your class can attain. Ask students to identify and describe where washes, dots and strokes have been used to achieve a range of marks before they begin to work on their own paintings. 
Access slide 3.1(c).
Students annotate their completed painting and make connections back to the core concepts of Daoist philosophy. Refer students to the annotated student sample on the slide and ask what connections they can make back to the Daoist concepts of: mountain and water, emptiness/void and water and harmony. 
Activity 3.2 – ceramics – hand-building techniques
Ask students to recall one hand-building technique they already know and one word to describe what it does to the clay. Cold call 2 to 3 students.
Access slide 3.2(a) and distribute copies of Materials in Practice – ceramics fact sheet (PDF 267.3 KB) for students to record and annotate in their Visual Arts diary. 
Select relevant sections of the Ceramics – materials in practice video resources to build on students’ existing hand-building knowledge, such as coil, slab and combination building techniques.
Access slide 3.2(b).
Revise or introduce the names of clay tools. Hold up 3 to 4 tools and cold call students to name them or run a quick paired quiz-and-swap.
Access slide 3.2(c).
Explain the importance of wedging, recycling and responsible use of clay. Establish a class protocol for clay recycling, for example:
1. Any clay scraps or offcuts that are still in the soft plastic stage are kept by students and wedged to recycle.
1. Any clay scraps that are leather-hard or dry are transferred into a bucket of water to ‘slake’ down and turn into slip that can be used for joining, at the end of the unit.
1. At the end of the unit, recycled slip is transferred onto a plaster board to partially dry back to the soft plastic stage, wedged to a smooth consistency and to remove air bubbles, and stored in sealed bags for future use.
Demonstrate the rams head-wedging technique live or show a reference video such as How to Wedge Clay!! (0:59). Have students practise wedging a small test piece. 
Access slide 3.2(d). 
Summarise the sharp, secure corner joining method and use this slide as a reference for students during art making sessions.
Activity 3.3 – form as meaning
Access slide 3.3(a). 
Teacher note: before the lesson, prepare 3 portions of clay per student and a box of folded slips naming the 5 themes: tension, fusion/hybridity, dialogue, echo and surge/flow for students to draw from.
Students complete 3 rounds of sequential making, moving from instinct to deliberate formal relationships to resolved form and surface. The activity is designed to help students recognise intentional thinking in their own practice and understand how form communicates meaning. 
At the start of each round, a student draws a theme at random and a fresh piece of clay is provided. No drawing or planning is permitted. Students respond immediately and intuitively.
Frame the activity by explaining that the 3 rounds build toward the written reflection and formal decision-making students will need for their final sculpture.
Round 1 – pinch only, 2 minutes.
Provide a fist-sized ball of clay. Students can only use pinching, pulling and tearing to respond to their theme. Ask them to focus on overall form and gesture and avoid adding surface detail.
Ask students to place work in front of them and complete this sentence in their Visual Arts diary ‘This form communicates my theme because …’
Share 3 to 5 works and ask the class to identify the theme before the maker reveals it.
Round 2 – extend, 10 minutes.
Provide another fist-sized piece of clay. Ask students to select a new theme and allow the use of basic clay tools to support the addition of coil or slab elements. Ask students to focus on how parts of the form connect, merge or pull apart in response to their theme. 
Share students’ work and ask students to record in their Visual Arts diary whether they think having more freedom to manipulate the clay helped them communicate their theme more clearly or not and explain why. 
Ask students to group the works by theme. Ask them to identify what formal qualities works sharing a theme have in common and where they differ.
Round 3 – resolve, 20 minutes.
Provide approximately 2 fist-sized pieces of clay per student. In this round, all techniques and surface treatments are permitted. Students’ forms should:
communicate the theme through overall shape
include at least one surface treatment that reinforces the theme
show deliberate relationships between parts.
Access slide 3.3(b).
Students reflect on the self-evaluation questions and record their responses in their Visual Arts diary, along with quick drawings of each sculpture.
1. What theme did you receive and how did you interpret it?
1. What was your most important formal decision and why?
1. Would this form serve as a starting point if this theme appeared in your final work?
Ask students to display their 3 works together and reflect on:
Which work most clearly communicates its theme through form alone?
What is it about the form that does that?
Ask students to share their key observations and record new findings on the board for all students to consider.
Activity 3.4 – old world/our world objects
Access slide 3.4(a).
Distribute assessment task Part A. Read through the task instructions together and explain that students will work responsively with clay across the unit and that their sculpture will develop gradually as their understanding of the practices of the focus artists deepens. Explain that the artists studied are models for the kinds of decisions students will make in their own work.
Introduce the 5 cultural currents relationships: tension, fusion/hybridity, dialogue, echo and surge/flow. Define each and ask students to think of examples from their own lives and record ideas in their Visual Arts diary.
This task may be set as homework at the teacher’s discretion. Guide students to work in their Visual Arts diary and respond to the following prompts using quick sketches, diagrams and written notes. 
1. What cultures are part of my life or my family’s history?
1. What objects, symbols, materials or traditions carry cultural meaning for me?
1. Where do I see cultures meeting, clashing or blending in my everyday world?
1. Which of the 5 cultural currents relationships feels most relevant to my experience?
Students research and collect visual references connected to their chosen cultural currents relationship, building a personal visual library of culturally significant symbols to inform their sculpture design and concept. A minimum of 6 visual references should be annotated in the Visual Arts diary with notes on the significance of each.
Teacher note: make physical copies of the visual references collected in this activity, as students will use them as collage material in Activity 3.5. Students may add to this collection of visual references throughout the unit as they continue to develop and refine their art making intentions.
Access slide 3.4(b).
Share the student samples as one example of how this task might be approached. These works were made using white earthenware clay and treated with cobalt stain, underglaze and a gloss glaze. Draw students’ attention to the variety of forms achieved through slab, coil and pinch pot techniques, then discuss the questions on the slide together.
Activity 3.5 – old world, our world collage
Teacher note: for this activity, students will need printed copies of the visual references they collected in the previous activity. As these images will be used as collage material, it is recommended to retain additional copies as visual research for students to refer to as they develop and refine their art making intentions.
Access slide 3.5.
Inspired by Bouke de Vries’ practice of preserving fragmented ceramics within a glass vessel, students will fill their own cultural vessel of their choice with images relating to their own world. The sample collage on the slide echoes the ancient Greek amphora. Visit Bouke de Vries to briefly share a selection of artworks.
Students collect and cut images, patterns, symbols, words and photographs that represent the cultures influencing their life considering family, food, religion, music, language, sport and place. They arrange the fragments inside the vessel, allowing images to overlap just as cultures does. Students annotate the collage and will refer back to it for inspiration for assessment task Part A. Encourage students to share a reflection with a peer identifying 2 or 3 of their chosen images and what they reveal about their cultural identity.
Activity 3.6 – statement of intention and test tile preparation
Teacher note: in this activity, students are provided time to reflect on the stimulus questions in slide 3.6(a) to start to develop their statement of intention for assessment task Part A. They also prepare a test tile slab for use in the next art making activity. 
Students could rotate through a slab rolling station in small groups as other students are working on their statement of intention.
Access slide 3.6(a) and introduce the statement of intention as a preliminary art making task in which students begin planning how to represent their ideas in an artwork.
Ask students if they can match a cultural currents relationship to the example plan. Support students to discuss how different audiences recognise different themes and why this is the case. Explain the purpose of a statement of intention and draw students’ attention to the prompts and questions on the slide to frame students’ thinking before they begin to develop their own concept. 
Teacher note: students will have opportunities to revise and refine their concept and art making plan throughout this unit as they learn about the practices of different artists.
Access slide 3.6(b).
Refer to the instructions and demonstrate the process. As students begin, circulate and intervene early if students are rolling without guides, cutting at an angle or lifting tiles by the edges. 
Leave tiles on flat boards and cover loosely with plastic overnight. The following day, check that they are drying evenly and re-cover more tightly if edges are curling. Tiles should be leather-hard but not bone dry before the next art making lesson, where students will add pigment to their slabs.
Access slide 3.6(c).
Ensure students have completed the ‘before you move on checklist’ to ensure their slabs are formed and stored correctly.
Activity 3.7 – staining and sgraffito
Refer to slide 3.7(a) and wear a mask and goggles to premix 3 dilutions of powered stain to achieve a light wash, mid wash and opaque wash. Stain and watered-down underglaze behave like ink, they reward the same gestural, variable pressure brushwork that Shan shui demands. If you only have access to black underglaze, you can follow a similar dilution process. Students will need access to their leather-hard or bone dry test tiles for this lesson. 
Access slide 3.7(a).
Distribute premixed stains and refer to slide 3.7(a) to explain the process to students. 
Access slide 3.7(b).
Ask students to set up materials and equipment as shown on the slide. Demonstrate applying the 3 stains on a test tile, emphasising 2 key points: keep the brush as dry as possible to avoid pooling and work quickly with light, gestural strokes. Stain on a raw clay tile should not be overworked and students must commit to each mark. This directness echoes the Shan shui philosophy of considered, purposeful mark-making.
Access slide 3.7(c).
Refer to the slide and use a wire brush and needle tool to demonstrate sgraffito on your test tile. The stain or underglaze should feel dry to touch before beginning sgraffito. This process should be quick and gestural, allow a maximum of 10 minutes to avoid overworking.
Students should record the process of making a text tile, staining and scratching it in their Visual Arts diary. 
Access slide 3.7(d).
Once the stain on student’s tiles have dried, ask them to carefully flip the tile over and combine the stain and sgraffito techniques to represent a symbol from their world. Explain that students will be combining old world forms and techniques with new world symbols to communicate ideas about culture and cultural exchange in their world. This should be informed by the references and art making intentions established in the visual research, collage and statement of intention activities.
Access slide 3.7(e).
Students complete the self and peer feedback activity.
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Teacher note: the ‘Learning sequence 4 – globalisation and cultural exchange in art’ section of the PowerPoint resource – ‘Cultural currents’ should be used to support Learning sequence 4. Sample answers are included in slide notes.
As they learn about Zhou Xiaoping and Johnny Bulun Bulun’s practices, provide opportunities for students to revise and refine their art making plans for their ‘old world/our world’ sculptures for assessment task Part A.
The duration of this learning sequence is approximately 4 hours. 
Table 4 – Learning sequence 4 – globalisation and cultural exchange in art
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoint
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Art critical and historical studies: Artworld concepts
Respond to the significance and contribution of artists in different cultures and contexts, including Aboriginal and Torres Strait Islander Artists
Respond to representations of Cultural identity, Spirituality and connections to Country and/or Place in artworks by Aboriginal and/or Torres Strait Islander Artists
Interpret how the world is a source of ideas and interests for artists in art making
Explain how audiences adopt different points of view when interpreting meanings of artworks
Art critical and historical studies: Viewpoints – Cultural
Investigate how artworks reflect social ideologies, beliefs, values, conditions and shared understandings in communities and societies
Interpret and explain how artworld practitioners and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts
Respond to ways Aboriginal and/or Torres Strait Islander artists represent Cultural and social perspectives of local Community(ies), Country and/or Place
· Examine art critical and historical accounts to understand the significance of how artworks represent social and cultural perspectives
Art critical and historical practice
Investigate and interpret the role and work of artworld practitioners, with a focus on how their intentions evolve in relation to artworks, audiences and the world
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
Investigate and apply the ways art critics and art historians construct and represent arguments about artists and their artworks
Read and analyse art critical interpretations and art historical explanations of artworks
Respond to expressions of Cultural Practices and sustainable ways of being, knowing, thinking and doing by Aboriginal and/or Torres Strait Islander Artists
Art critical and historical studies: Viewpoints – Cultural
Investigate how artworks reflect social ideologies, beliefs, values, conditions and shared understandings in communities and societies
Interpret and explain how artworld practitioners and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts
Respond to ways Aboriginal and/or Torres Strait Islander artists represent Cultural and social perspectives of local Community(ies), Country and/or Place
Examine art critical and historical accounts to understand the significance of how artworks represent social and cultural perspectives
	Learning intentions
We are learning to:
investigate and examine as art historians to trace how artistic ideas have moved between cultures
construct an argument about an artist and their artwork, the way art critics and historians do.
Success criteria
I can:
identify and classify evidence of cultural exchange in a text as mutual or unequal 
explain how an artistic idea changed as it moved between cultures 
identify an artist’s or institution’s intentions, choices and actions
use evidence to judge whether a case represents appropriation or respectful exchange.
Activity 4.1 – cultural influence and impact
Access slide 4.1(a).
Ask students to divide a page in their Visual Arts diary into 4 quadrants and copy down the subheadings on the slide with the key term ‘cultural influence’ in the centre of the page. Define ‘cultural influence’ and explain the characteristics. Think aloud through one example and one non-example. Ask students if they can think of examples and non-examples and discuss the differences. Click to reveal sample examples and non-examples. 
Access slide 4.1(b).
Repeat the activity for ‘cultural impact’
Activity 4.2 – tracking cultural currents 
Teacher note: the activity on slides 4.2(a) and 4.2(b) can be completed directly in students’ Visual Arts diaries. Alternatively teachers may choose to print these slides as worksheets for student to paste into their Visual Arts diary.
Print copies of the ‘Globalisation in art – Cultural currents’ section of Cultural currents – text resources for each student to read and annotate.
Access slides 4.2(a) and 4.2(b) and the supporting text ‘Globalisation in art – Cultural currents’.
Model the reading of the text ‘Globalisation in art – Cultural currents’ and support students to identify where artistic ideas have moved between 2 places or cultures. Ask students to look for country or region names and words such as ‘influenced’, ‘travelled’, ‘adapted’, ‘borrowed’ and ‘transformed’. For each example of exchange identified, support students to fill in the table on slide 4.2(b) and use the sample answer on the slide as an example of how to record and track cultural exchange.
Ask students to consider:
Was the exchange mutual? Did both cultures benefit and contribute? 
Was there unequal power? Was one culture imposing on another?
Activity 4.3 – cultural authority and exchange
Access slides 4.3(a) and 4.3(b).
Recall Activity 4.1 – cultural influence and impact. Ask students to divide a page in their Visual Arts diary into 4 quadrants and copy the subheadings on the slide with the key term ‘cultural authority’ in the centre. Ask students to attempt one example and one non-example on their own. Circulate and prompt with sequenced questions: ‘What makes this an example?’ and ‘What would turn it into a non-example?’. Click to reveal the slide’s sample examples and non-examples. Compare against what students generated and discuss the discrepancies. Repeat this activity for ‘cultural exchange’.
Access slide 4.3(c).
Provide an overview of the timeline to demonstrate how a single Chinese tradition travelled across continents and was imitated, modified and hybridised. Each stage involved different levels of power, consent and cultural understanding. Ultimately, the objects that eventually arrived in European collections were far removed from their original cultural context. Details to elaborate on the timeline are provided in slide notes.
Activity 4.4 – cultural appropriation and ethical reasoning
Teacher note: multiple spellings have been used for Ganalbingu artist John Bulun Bulun’s name, including John or Johnny as a first name and Bulunbulun or Bulun Bulun as a surname. These variations can all be considered correct and image and text attributions have used the same spelling variation as the source material.
Access slide 4.4(a).
Activate prior learning by asking students to recall the 4 concepts from the previous lesson (cultural influence, cultural impact, cultural authority and cultural exchange) and what distinguished each from one another. 
Introduce cultural appropriation using the Frayer model. Explicitly model the reasoning: think aloud through one example, naming the power imbalance present, then contrast it against an exchange example where power is absent or mutual. Before moving to application, ask students to restate, in their own words, why power is the deciding factor.
Access sides 4.4(b) to 4.4(e).
Introduce students to the Bulun Bulun v R&T Textiles case (1998) as a real-world example of cultural appropriation in the Australian artworld and read though the information on each slide that outlines the who, what, why and result of the case. Ask students to assess this case against the 5 concepts of cultural influence, cultural impact, cultural authority, cultural exchange and cultural appropriation. 
Prompt with questions such as: 
Is there a power imbalance here? 
What evidence tells you that? 
Does that make it appropriation or exchange?
Access slide 4.4(f).
Teacher note: explain that the goal of this scale is not to identify the single correct position for each intention, action and choice, but to build the habit of interrogating the assumptions behind any critical judgment. 
On slides 4.4(b) to 4.4(e) – The Bulun Bulun v R & T Textiles (1998) case is offered as a model because it is a case where the concepts of exchange and appropriation are in tension with one another and no single position on the scale tells the entire story. Encourage students to sit with the complexity of the case rather than resolving the positions of the intentions, action and choices too quickly. The art critical and historical assessment task will require students to exercise this kind of critical thinking and students will revisit this scale throughout the unit and examine approaches to ethical cultural exchange in art making. 
Use the animated slide to reveal the intentions, action and choices of R & T Textiles and where they sit on a scale from cultural appropriation to cultural exchange. Reinforce that appropriation and exchange are not simply binary opposites but exist on a spectrum shaped by power, intent and outcome. Students will use this scale to independently plot the intentions, actions and choices of other artists in this unit. Ask students to consider whether there was permission sought, acknowledgement, understanding, reciprocity and benefit to the originating culture.
Activity 4.5 – a contrasting example: cross cultural collaboration
Access slide 4.5(a).
Connect to prior learning and ask students to recall the appropriation-vs-exchange scale from the previous lesson. Prompt by asking: ‘If appropriation sits at one end because power is one-sided, what would the most reciprocal, mutual version of cultural contact look like?’ Record student responses on the board. Answers may include: equal, shared, partnership, give-and-take, mutual respect.
Introduce the concept of ‘cross-cultural collaboration’ as distinct from the other concepts due to its grounding in active, ongoing joint authorship.
Read aloud Dr Joe Gumula’s quote. Ask students why Gumula may have chosen the word ‘meet’ specifically. Unpack how ‘meet’ implies 2 active, present parties. 
Frame the art historian’s role by explaining that historians don’t simply describe what happened; they weigh evidence, consider multiple perspectives and construct an argument. Encourage students to examine the evidence and/or videos as historians. Their task is to make an informed judgment about whether the collaborative work between John Bulun Bulun and Zhou Xiaoping constitutes genuine cultural exchange. 
Ask students to record notes about intentions, actions and choices on the ethical reasoning scale as modelled on slide 4.5(a), to test whether the sources show respectful, reciprocal collaboration. Ask students to draw the ethical reasoning scale template on slide 4.5(a) into their Visual Arts diaries. Guide students though their note-taking and evidence gathering from the videos Ochre and Ink (1:20), Spotlight Series: Zhou Xiaoping (4:50) and radio program The Makers: Zhou Xiaoping (7:00). 
Teacher note: ‘Balanda’ is term that refers to a non-Aboriginal or European person, commonly used by Aboriginal people, particularly those from the north. The word ‘Balanda’ was used by the Macassan traders to describe the Dutch by being an accented translation of ‘Hollander’. The Macassan people frequented the Top End years before Britain settled in the south and some of their colloquialisms were adopted by Aboriginal people.
Ask students the following questions and discuss:
What was Zhou Xiaoping’s approach to working with John Bulun Bulun and his community?
What was Jonny Bulun Bulun’s response to Xiaoping’s question: ‘Can any artist paint on bark or is it just your mob?’ in Ochre and Ink (1:20).
Guide students to understand that there is a difference between appropriately using bark as a material and inappropriately using Aboriginal techniques, materials and symbols that are connected to a particular Country.
Access slide 4.5(b).
Display the artwork ‘From Art to Life’ by Johnny Bulunbulun and Zhou Xiaoping. 
Ask students to identify at least 2 characteristics of traditional Chinese painting and 2 characteristics of traditional Aboriginal art. Answers may include: loose washes of ink, calligraphic marks, layered veils of ink, references to nature and parallel, interlocking line work (rarrk), simplified figures, earthy colours and flat representations of animals.
Students reflect on the question: How have the 2 painting styles been combined? 
A sample answer may indicate that elements of Bulun Bulun’s painting on the right-hand side of the canvas leap into Xiaoping’s seascape of blues and greens on the left. Fish, boats and human figures transition from bold, flat outlined forms to more naturalistically rendered forms with texture and tone as they travel from right to left. They are integrated and work together to tell a story. 
Read Zhou Xiaoping’s quote aloud. Ask: ‘What 2 natural phenomena do triangular forms represent in Bulun Bulun’s work and what do they represent in Chinese decorative traditions?’
Display Body design – wind, 2002, Lunggurruma, c1994 and From Art to Life, 2009. Ask students to identify the use of triangles in these artworks. Explain that for the Ganalbingu people, Lunggurruma is a sacred symbol of the northwest wind that marks the end of the dry season and the arrival of the monsoon rains. Access to food supply and movement across country depend on reading these seasonal shifts. This same wind once carried Macassan trepang fishermen to Arnhem Land’s shores for centuries.
Access slide 4.5(c) and use the sample prompts to facilitate a class discussion:
What similarities can you identify between the surface decoration on Xiaoping’s Blue and White Bottle Vase, with designs from painting by Johnny Bulun Bulun (2010) and Bulun Bulun’s Body design – wind, 2002 and ‘Lunggurruma’, c1994?
Responses could include: The cross-hatched (rarrk) linework and the repeated geometric patterning have been applied to Xiaoping’s vase. The figures share the same stylised proportions and symbolic motifs.
What does the title ‘Blue and White Bottle Vase, with designs from painting by Johnny Bulun Bulun’ reveal about Xiaoping’s relationship with Bulun Bulun, and why is crediting him in the title important?
Responses could include: The title explicitly names Bulun Bulun as the source of the design, showing the work was made through permission and acknowledged collaboration, not uncredited copying. Crediting him in the title is important because it respects Indigenous Cultural and Intellectual Property (ICIP) and makes clear that the designs remain Bulun Bulun’s.
Why is it acceptable for Xiaoping to replicate these designs?
Responses could include: Because it was done with Bulun Bulun’s consent and collaboration. The designs were shared or gifted for this specific purpose, not taken without permission.
Access slide 4.5(d).
Share the photographs and artworks on the slide and ask students what they reveal about Xiaoping’s practice. 
Responses could include: He plans and prepares drawings, the cobalt glaze changes colour once fired, there are pencil guidelines on the bowl that burn off in the kiln. 
Read the text on the slide aloud and ask: ‘Would it be appropriate for us to replicate designs from Bulun Bulun’s work in our own artworks?’
Responses could include: No. We have not sought permission, consulted or collaborated, nor have Bulun Bulun’s symbols been gifted to us. As Visual Arts students, we need to develop our own symbols.
Access slide 4.5(e). 
Guide students to identify why collaboration between Xiaoping and Bulun Bulun is a contrasting example to the Bulun Bulun v R & T Textiles case.
Question students on the key differences such as; consent/mutuality, retained authority over tradition, whether something new honouring both traditions was produced and what each party contributed or gained.
Students collaboratively record Zhou Xiaoping’s intentions, actions and choices on the ethical reasoning scale and justify their position with specific evidence from the videos and recording.
Students use their findings to articulate in their own words what distinguishes cultural appropriation from genuine cultural exchange, drawing on the vocabulary of the 5 concepts (cultural influence, cultural impact, cultural authority, cultural exchange and cultural appropriation).
Access slide 4.5(f).
Use the reflection questions to consolidate students’ understanding about cultural exchange and consider how Zhou Xiaoping’s practice might influence their own art making.
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Teacher note: the ‘Learning sequence 5 – Guan Wei’ section of the PowerPoint resource – ‘Cultural currents’ should be used to support Learning sequence 5. 
As they learn about Guan Wei’s practice, provide opportunities for students to revise and refine their art making plans for their ‘old world/our world’ sculptures for assessment task Part A.
The duration of this learning sequence is approximately 4 hours.
Table 5 – Learning sequence 5 – Guan Wei
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Art critical and historical studies: Artworld concepts
Investigate and interpret the roles and work of artists, including groups of artists in different times, places and contexts
Interpret how and why artists’ choices inform their representation of ideas and intentions in their artworks
Analyse different forms of artworks, considering the role and function of their representational properties
Construct responses about the meaning and significance of artworks across historical and contemporary eras, art movements, art periods and contexts
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify how and why artists represent the world in different times and places in artworks
Art critical and historical studies: Viewpoints – Structural
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meanings
Art critical and historical studies: Viewpoints – Subjective
Investigate how artists express ideas and meanings about aspects of the world in artworks shaped by individual experiences, intuition, emotion, feeling and imagination
Interpret and explain how artworld practitioners and audiences respond to and understand artworks from personal perspectives, experiences and associations
Art critical and historical studies: Viewpoints – Cultural
Investigate how artworks reflect social ideologies, beliefs, values, conditions and shared understandings in communities and societies
Examine art critical and historical accounts to understand the significance of how artworks represent social and cultural perspectives
Art critical and historical studies: Viewpoints – Contemporary
Investigate how artworks challenge, critique or reimagine accepted narratives and conventions using current and emerging theories
Interpret and explain how artworld practitioners and audiences understand that artworks critique and reassess accepted beliefs, roles and relationships
Art critical and historical practice
Read and analyse art critical interpretations and art historical explanations of artworks
Create written texts to represent intention, choices and actions as an art critic and art historian 
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
analyse how Guan Wei explores culture, visual symbolism and artistic tradition to communicate ideas about cultural identity and belonging.
Success criteria
I can:
write analytical statements that connect Guan Wei’s artworks to broader ideas about culture.
annotate an artwork from 3 different perspectives to deepen my understanding of its meaning.
describe visual and thematic connections between two artworks from different historical periods using language of comparison. 
Activity 5.1 – Guan Wei
Access slide 5.1(a).
Model reading the text. Check for understanding by asking:
Who is Guan Wei and where does he sit in relation to Australian culture? 
What kinds of references does he use in his work?
What was exchanged during the art camp?
Access slide 5.1(b).
Teacher note: the term ‘oriental’ is used in reading material on slide 5.1(b), it is essential that teachers explain Guan Wei’s intentional use of this word. The term ‘oriental’ was historically used by Western colonial powers to describe and categorise the cultures of Asia and the Middle East. Importantly, it was a label applied from the outside, not a term these cultures used to describe themselves. The scholar, Edward Said, argued in his 1978 work ‘Orientalism’ that the term portrayed ‘the East’ as exotic and foreign, always defined in contrast to a Western viewpoint. Because of this history, the word fell out of use in academic and professional contexts from the late 20th century onward.
Guan Wei is aware of all of this, which is exactly why he puts the word in inverted commas. He is deliberately quoting a label that was historically imposed on cultures like his and then applying it to his own work on his own terms. Rather than avoiding the word, he reclaims it. By using the word ‘oriental’, Wei draws on his Chinese heritage while at the same time acknowledging and challenging the way that heritage has been viewed from the outside. The same word means something different depending on who uses it and in what context.
Introduce Guan Wei as a cultural bridge between the old world and the new world. Model the first reading of the text and check for understanding by asking: 
Where was Guan Wei born and where did he study? Why did Guan Wei leave China and migrate to Australia?
Explain the close reading and annotation instructions on the slide prior to commencing a second reading of the article with students. Revise what information might fall under the following headings:
World – context, migration, history 
Practice – materials, techniques, subject matter 
Broader themes – identity, migration, environment, culture
Model the annotation as students begin to read.
Ask students to share their annotations and map their findings on the board. 
Ask students to independently write their answer to the question: ‘How does Guan Wei use art to explore what it means to exist between cultures?’ 
Model a scaffold to support students. For example, ‘In his work, Guan Wei uses (fact) this suggests that his practice is concerned with (your interpretation). Ultimately, this reveals how (broader ideas about identity/culture/the world). Encourage students to write between 2 to 4 sentences. Students should be referring to their mapped annotations to make this statement.
Ask students to swap their responses with a peer and label their fact, what is suggested about his practice and their interpretation about identity, culture or the world.
Answers may reference some of the following ideas:
Guan Wei places both cultures together in the same image so they exist side by side.
Guan Wei combines Aboriginal culture with Chinese philosophy because his experience in Arnhem Land revealed similarities between 2 worldviews that he felt compelled to explore in his practice. Both traditions share a belief that humans and nature are inseparable, a concept central to Taoist philosophy and visible in the way First Nations artists work.
In A Mysterious Land No. 6 he includes Chinese symbols like seal stamps and mythological creatures alongside Australian things like ant hills, native fauna and the yellow land of Darwin.
Both cultures occupy equal space in the work, which mirrors his own position as a migrant who exists between 2 cultures without fully belonging to either.
Guan Wei identifies a shared foundation between Aboriginal culture and ancient Chinese Taoist philosophy. Both understand humans and nature as existing in harmony rather than opposition.
Because he has lived inside both cultures, he is able to see and show connections between them that someone from only one culture might not notice.
His experience of moving between cultures is viewed as a strength. 
When he uses the word ‘oriental’ in inverted commas he is showing he understands that this label was applied to Asian cultures from the outside and his art is a way of taking that label back and defining his own identity on his own terms.
Ask students: What does this artwork and text tell us about the way Guan Wei sees culture? 
Sample answer: He sees culture as something that can be shared, combined and reinterpreted.
Activity 5.2 – Feng Shui
Access slide 5.2(a).
Teacher note: Slide 5.2(a) can be printed and used as a worksheet, alternatively students can record the annotations directly into their Visual Arts diary. Students will need 3 different coloured pens.
Distribute a printed reproduction of ‘Feng Shui’. Before introducing any context, ask students to annotate what they observe, describing only what they can see, not what they think it means. This is intentional as ‘Feng Shui’ draws on unfamiliar cultural references. Beginning without context ensures later interpretations are grounded in the work itself rather than assumption.
Ask students to select a different coloured pen for a second round of annotation. Direct students to Feng Shui by Guan Wei | MCA Australia and read the text aloud. Play the recording of the narrator speaking from Guan Wei’s perspective while students continue to annotate. In this round, they should record connections between the artist’s words and their original observations.
Access slide 5.3(b).
For the third round, ask students to select a third coloured pen. Display the selected quotes by John McDonald and ask students to add a final layer of annotations, noting where the critic’s reading aligns with, extends or challenges both their own observations and the artist’s account.
Access slide 5.3(c). This slide is animated.
Teacher note: the annotations on this slide are not explicitly the answers to activity on slide 5.2(a), however they can be used to support students’ understanding of annotating in 3 layers. 
Use the following prompts for discussion. Students should add to their annotations of this artwork.
Identify 3 examples of Eastern artistic traditions in this artwork. Answers may include: 
Features like atmospheric perspective, negative space or voids, stylised clouds and water.
Identify 3 examples of Western artistic traditions in this artwork. Answers may include: 
Characteristics such as cartography, scientific diagrams, the use of polymer paint of canvas and allegorical figure.
How does Guan Wei combine Eastern and Western artistic elements in this painting? Answers may include:
He combines and layers images and references to visual convents from both Eastern and Western traditions such as
flowing white lines reference visual conventions of traditional Chinese painting
the grid overlay dividing the canvas into equal rectangular sections references Western mapping and cartographic conventions 
the human figures floating through the space are rendered in a flattened, stylised manner much like in Chinese landscape paintings
Australian animals are painted with the same visual weight as Chinese mythological imagery.
Why do you think Guan Wei chooses to integrate both Eastern and Western traditions in his art? Answers may include: 
As a Chinese migrant in Australia, Guan Wei exists between 2 cultures and combining both traditions visually reflects his experience of belonging fully to neither.
Placing Eastern and Western imagery together suggests these traditions can coexist and create new meaning.
Integrating both traditions produces a visual language that could only come from someone who has lived inside both cultures.
Activity 5.3 – drawing thematic connections 
Teacher note: Activity 5.3 offers 2 approaches to comparative thinking. Teachers should use professional judgment to differentiate based on the needs of their class. This might mean selecting one approach or combining both.
1. Slides 5.3(a) and 5.3(b): students draw thematic connections between the works and articulate them verbally and in written notes. This approach asks students to make the comparison themselves.
2. Slides 5.3(c) to 5.3(h): students are provided with a written comparison and are prompted to identify the cultural themes and comparative language and phrases used. This approach explicitly models comparative thinking and writing and students read examples before they are asked to apply comparative thinking independently.
Access slide 5.4(a).
Explain that comparison is a method for examining relationships between artworks. In this activity we will compare 2 artworks and:
identify similarities and differences in how specific visual elements have been used and how cultural themes have been treated
consider what those similarities and differences reveal about how each artist has responded to their cultural context.
Explicitly teach the word ‘dialogue’ before using it as an analytical term. For example, a dialogue is a conversation between 2 parties where each responds to the other. When 2 artworks are placed in comparison, we can read them as being in dialogue with one responding to, extending or departing from the other. When 2 works, separated by nearly a thousand years, are placed side by side, tradition becomes visible. We can see what endures and what a contemporary artist has consciously kept or left behind.
Introduce the thematic lens of ‘journey’ to compare Guan Wei's Feng Shui (2004) with Summer Mountains (ca. 1050), attributed to Qu Ding.
Model a comparison for the class using the theme of journey, thinking aloud about how each artist approaches journey visually and conceptually. The slide is animated and sample responses will appear progressively to scaffold thinking and support students who need a concrete reference point before working independently. Ask students to add their own points of comparison to the table. The sample answers on the slide only represent some responses.
Discuss how this comparison places the works in dialogue with one another.
Access slide 5.3(b).
Introduce the themes of place, human presence, philosophy, cosmic order and nature. Students will use these to structure their comparative thinking. Explain that these themes provide an entry point into both works and a framework for moving beyond surface observation toward deeper conceptual connections between the 2.
Students then complete the remaining comparisons as a structured note-taking task. This slide is animated with sample responses to support students who require further modelling. Click to reveal some sample answers. These responses only represent a few of the many connections that students could make. Students can extend their thinking by moving beyond describing what they see in each individual work toward articulating what the comparison between them reveals and what shared concerns, different contexts or unexpected parallels emerge when the 2 works are read together.
Access slides 5.3(c) to 5.3(h).
This task familiarises students with comparative language and phrases while strengthening their interpretation of the cultural themes explored on slide 5.3(b).
Explain to students that the passages they are about to read were written using the same thematic framework they just applied themselves in the previous task. 
Students are likely to recognise ideas from their own notes reflected in the passages, which validates their thinking and demonstrates that analytical writing begins with exactly the kind of close looking they have already done. Before students begin highlighting, briefly introduce the idea that analytical writing about 2 artworks relies on specific language to signal comparison and contrast. You might model one common similarity or difference signal.
Students are required to:
label each passage with its associated theme, selecting from a provided theme bank
identify how comparisons are made between the literati tradition and Guan Wei’s Feng Shui
highlight words or phrases that signal comparison.
Answers are provided in the slide notes.
Access slide 5.3(i).
Ask students to select one or 2 themes (place, human presence, philosophy, cosmic order and nature) to focus on and write 1 to 3 comparative sentences based on what they noted or observed in the previous activity when comparing Feng shui and Summer Mountains. 
Access slide 5.3(j).
Display the comparative language reference and explain that these sentence starters are organised by the type of thinking they require. Draw students’ attention to the 3 columns. Explain that ‘describing’ language of contrast and similarity is a necessary starting point. ‘Connecting’ language moves beyond describing individual artworks to ask what the comparison itself reveals. ‘Claiming’ is about arguing what the comparison means, this is where analysis becomes interpretation. Claiming involves linking to broader themes and practice. Remind students of this formula to activate their prior knowledge of thinking broadly about visual evidence and linking it to practice and culture (claim about practice + specific visual evidence + explanation of culture).
Note that the columns represent a progression and that most student will focus on ‘describing’ and ‘connecting’. Stronger responses will move into ‘claiming’. This is something for students to work towards across the unit – some students may still be developing skills in describing and connecting. 
Encourage them to identify which column their comparative current sentence sits in and ask themselves whether they can use the sentence starters to shift their comparison one column to the right.
Activity 5.4 – word trail 
Teacher note: these lessons use incremental, sentence-level writing tasks as a formative assessment strategy. Each sentence prompt targets a distinct mode of thinking: cultural context, visual analysis, material practice and conceptual interpretation, allowing the teacher to identify where individual students’ understanding is developing or stalling across the unit.
Throughout the unit, students will work toward building a response to the essay question: ‘Examine how contemporary art making practice is shaped by cultural exchange’. Students will build a body of evidence across 3 artists at the 4-word trail checkpoints. This provided teachers with multiple opportunities to observe, respond to and adjust instruction based on emerging student thinking. It also reduces the cognitive load of the final extended response by ensuring students arrive at it with language, ideas and structured reasoning already developed.
For students requiring differentiation, the scaffold provides a supported pathway into extended writing without reducing the intellectual demand of the task.
Access slide 5.4(a).
The ‘word trail’ slides feature throughout the unit. They are intended to serve as living documents for students to progressively record language. The example is partially pre-filled as a starting scaffold. Encourage class discussion and collaborative word bank building by asking students to reflect on how Guan Wei represents culture and ways in which his work is informed by Literati traditions. It is recommended that teachers direct students to their word trails each time students engage with critical texts. The word trail becomes most valuable at the point of analytical writing as students will have a personalised bank of precise vocabulary, quotes and responses they can draw from when constructing their extended response. It also makes visible to students how their own understanding has developed over the course of the unit.
Access slide 5.4(b).
The next step is to apply this language to answer questions and consolidate the learning. 
Ask for verbal responses to the question: ‘How has cultural experience influenced Guan Wei’s art making practice?’ and write student contributions on the board. 
Point out that the 4 questions are prompts to help them with specificity and they may need to add a few more details to the points on the board to present a complete answer. 
Encourage students to write approximately 4 sentences. Support students to recognise that sentence 1 focuses on culture, sentence 2 focuses on structure, sentence 3 looks at material practice and sentence 4 looks at conceptual practice.
1. Experiences have shaped his practice
1. What you see (including one visual element)
1. Materials or process that are visible
1. Ideas and concepts that are visible, reflecting the influence of his cultural experience on his art making decisions
Ask students to share their responses aloud to check for understanding before progressing to the next lesson. 
Activity 5.5 – an interview with Guan Wei 
Access ‘Interview with Guan Wei’ in Cultural currents – text resources. Model reading of the text and support students to discuss the responding questions on slide 5.5(a) and slide 5.5(b).
Model the reading of the text. Differentiate the responding questions to guide the conversation according to the needs of the students in your class. Possible discussions are suggested in the slide notes.
Explain that Guan Wei’s artworks open space for critical discussion about how artists negotiate respectful engagement with different cultures. These questions are part of the ongoing conversation about cultural exchange, appropriation and artistic responsibility in contemporary art. 
Activity 5.6 – Wonderland I
The following lesson focuses on building the field before students analyse ‘Wonderland I’ through class discussion. The lesson focuses on developing students’ critical thinking about how artists can use imagery and materials to subvert dominant historical narratives. The sequenced approach helps students to develop a response. 
Access slide 5.6(a).
Ask students to read the quote. Explain that Zheng He was a Chinese Muslim explorer who led a series of enormous naval expeditions throughout Southeast Asia, South Asia, the Middle East and East Africa between 1405 and 1433, decades before European powers began their own age of exploration. His fleet dwarfed anything Europe had at the time, yet his voyages are largely absent from dominant Western narratives of global history.
For Guan Wei, Zheng He represents an alternative origin story for cross-cultural contact, one defined by trade, diplomacy and curiosity rather than conquest and colonisation. By invoking this history, Guan Wei positions China as an outward-looking maritime power with its own rich tradition of encountering difference. It also challenges the assumption that the story of cultural exchange in the Asia-Pacific region begins with European arrival.
Write the class discussion question on the board: ‘How does Guan Wei’s imagined history challenge the dominant narrative?’
Activate prior knowledge by asking: ‘What do know about Australia’s colonial history? Whose perspective has dominated the retelling of this history in the past?’ Allow students to establish the dominant narrative in their own words.
Sequence the following questions, allowing discussion to develop between each:
What history is Guan Wei imagining instead of the real one?
What does it mean to imagine an alternative history?
Who do you notice is centred in this work? 
What kind of encounter is being depicted?
What does this work lead you to consider, wonder and imagine?
In one sentence, how would you describe what Guan Wei is doing with history?
Record students’ key ideas on the board. These will form the foundation students draw on when writing about the artwork.
Optional question: The title ‘Wonderland’ invokes Lewis Carroll’s narrative ‘Alice in Wonderland’. What effect does placing a familiar Western title onto a distinctly Chinese material form have?
Access slide 5.6(b).
Model the reading of the text on the slide. Ask: 
Which 3 cultural traditions does Guan Wei draw imagery from in ‘Wonderland I’? 
Answers could include: European, Chinese, Aboriginal Australian.
What material did Guan Wei use and what place inspired its use?
Answers could include: porcelain – Jingdezhen, China.
How does Guan Wei use scale and placement to shift power dynamics in the work?
Answers could include: representing European settlers as smaller with Aboriginal figures foregrounded symbolically shifts power back to Aboriginal people.
Access slide 5.6(c).
Explain that the material of porcelain that Guan Wei chose to carry this imagined history is as political as the history itself. 
Ask students to imagine ‘Wonderland I’ painted on canvas and if it would communicate the same ideas.
Explain that this is why material choices matters. Every material carries its own history, associations and cultural weight that becomes part of the artwork itself. Ask students to read the text on the slide and discuss answers to the questions.
Describe the physical qualities of porcelain.
Answers may include: It is hard but easy to break if dropped, smooth and cold to touch, has a shiny surface from the glaze and it is thin enough in places to let light through.
What does the material communicate that imagery alone cannot?
Answers may include: Porcelain is one of China’s most significant cultural exports and the material carries a history of trade, exchange and Western desire. It lasts thousands of years so using it suggests this work is meant to matter beyond the present. Blue and white porcelain immediately reads as ‘Chinese’, ‘old’ and ‘valuable’. Before you even look at the imagery, the material sets up assumptions that the imagery then clashes with. It’s the kind of object that ends up in museums, so the object itself becomes part of the history it is critiquing.
What has Guan Wei preserved and disregarded from the blue and white tradition?
Answers may include: Wei has preserved the colour scheme, porcelain material, traditional shape and hand painted detail. He has disregarded the idea that the object should be decorative or utilitarian. The imagery doesn’t exclusively reflect Chinese culture and we don’t see cultural symbols and codes, he has created something entirely new. 
Encourage students to revisit their response to ‘How does Guan Wei's imagined history challenge the dominant narrative?’ and consider where their argument becomes stronger or more specific now that they have considered the material. Support students to update their response and offer the sentence stem ‘The fact that Guan Wei chose porcelain rather than canvas matters because …’ for students who cannot make the connection independently.
Activity 5.7 – ethical reasoning 
Teacher note: as the teacher, your role is not to provide a definitive answer but to model respectful, curious and critical inquiry. You do not need to be an expert in Aboriginal Cultures to facilitate this discussion. Your willingness to sit with complexity and to ensure all students feel safe to contribute is crucial. Both students and teacher are not expected to have all the answers. Thoughtful engagement and consideration of multiple perspectives is paramount. If there are Aboriginal and/or Torres Strait Islander students in your class ensure that they are not called upon as experts. 
Access slide 5.7(a) to slide 5.7(c) for scaffolding and sample responses. 
Ask students to recall their understanding of:
cultural exchange – mutual, respectful sharing between groups where there is acknowledgement, consent and an equal or reciprocal relationship
cultural appropriation – taking from a culture, often without permission or deep understanding, in a way that benefits the taker while the original community is not credited, compensated or consulted.
Explain that our responsibility as an audience is to consider the artists’ intention, actions and choices as we form deeper understanding of artworks. 
Ask students: 
Using this framework, where do you think Guan Wei’s work sits and why?
Does your view change if you consider the perspectives of different audiences?
Who has the right to decide whether cross-cultural representation is acceptable?
Is it possible to represent another culture’s experience without appropriating it?
How does the history of colonisation in Australia shape how we read Guan Wei’s work?
Invite students to share one idea they have changed their mind about or one question they are still sitting with. This models intellectual humility and reinforces that productive uncertainty is a valid outcome.
Discuss where Guan Wei’s practice sits on a scale from cultural appropriation to exchange.
Guan Wei’s practice sits closer to cultural exchange, using layered visual references from Chinese, Western and Indigenous histories to create an empathetic dialogue about migration, identity and the complex movement of culture.
Activity 5.8 – word trail and reflection
Access slide 5.8(a).
Ask students to return to the word trail from Activity 5.4. A reminder that the one question, 4 sentences task is designed as low-stakes, cumulative writing activity. Each response directs students’ thinking towards the summative assessment task. These questions serve as a formative task as students record in their Visual Arts diaries and over the course of the unit, these sentences become the building blocks of their extended response.
Use class discussion to identify and clarify new key terminology together. When introducing the one question, 4-sentence activity, draw students’ attention to the shift in focus. This time the prompt is asking about cultural exchange rather than cultural experience. Discuss the difference with students before they begin writing.
Access slide 5.8(b).
Use the reflection questions to consolidate students’ understanding about cultural exchange and consider how Guan Wei’s practice might influence their own art making.




[bookmark: _Toc244260119]Learning sequence 6 – Casey Chen
Teacher note: the ‘Learning sequence 7 – Casey Chen’ section of the PowerPoint resource – ‘Cultural currents’ should be used to support Learning sequence 6. Answers are included in the notes of the slide.
As they learn about Casey Chen’s practice, provide opportunities for students to revise and refine their art making plans for their ‘old world/our world’ sculptures for Assessment task Part A.
The duration of this learning sequence is approximately 2 hours. 
Table 6 – Learning sequence 6 – Casey Chen
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMC-01 makes and refines artworks to represent different ideas informed by an understanding of Artworld concepts and their relationships
VA5-CHC-01 analyses and interprets Artworld concepts and their relationships in Art critical and historical studies
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Art critical and historical studies: Artworld concepts
Construct responses about the meaning and significance of artworks across historical and contemporary eras, art movements, art periods and contexts
Interpret how the world is a source of ideas and interests for artists in art making
Art critical and historical studies: Viewpoints – Structural
Interpret and explain how artworld practitioners and audiences decode and understand artworks as images or texts at different times, cultures or contexts
Art critical and historical studies: Viewpoints – Cultural
Interpret and explain how artworld practitioners and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts
Art critical and historical studies: Viewpoints – Contemporary
Investigate how artworks challenge, critique or reimagine accepted narratives and conventions using current and emerging theories
Interpret and explain how artworld practitioners and audiences understand that artworks critique and reassess accepted beliefs, roles and relationships
Examine how art critical and historical accounts critique or reconstruct accepted ideas and provoke new ways of understanding the world
Art critical and historical practice
Interpret artworks using different viewpoints to explain the meaning and intentions of artists, artworld practitioners and artworks
Create written texts to represent intentions, choices and actions as an art critic and art historian
	Learning intentions
We are learning to
explain how Casey Chen recontextualises traditional ceramic forms and symbols to communicate ideas about cultural fusion
make a ceramic object using hand-building techniques and surface treatment.
Success criteria
I can:
identify specific ceramic techniques and explain how Casey Chen applies them to create contemporary vessels.
Activity 6.1 – Casey Chen – mapping identities 
Access slide 6.1(a).
Connect learning by asking students to recall how Zhou Xiaoping and Guan Wei used symbols to communicate ideas from 2 cultural traditions.
Explain that they are about to look at a third artist exploring a similar idea using different practices. They will need to look for evidence of how Casey Chen’s approach is similar or different to the other artists.
Model the reading of the text on the slide and display photographs of Casey Chen’s works at Casey Chen – Australian Design Centre. Students read the text on the linked site.
Ask students to name 2 ideas Chen combines in his practice and identify evidence of these ideas in the artwork images on the website Casey Chen – Australian Design Centre.
Access slide 6.1(b).
Teacher note: two versions of the Interview with Casey Chen are provided – one with English audio and one with Mandarin audio and English subtitles:
· Casey Chen interview – English (3:00)
· Casey Chen interview – Mandarin (3:02)
It is recommended to watch both videos so that students have 2 opportunities to answer the questions and to hear Casey Chen explain his practice in Mandarin, finding natural moments to switch between languages to better articulate concepts.
Prior to playing each version of the video, discuss the responding questions with students so they can look for, and record, specific evidence about Casey Chen’s practice:
Identify what Casey Chen combines in his practice 
Answers could include: traditional techniques and contemporary imagery – ‘east meets west’, referring to ideas with origins in Asian and European cultures.
Describe the tools and materials Casey works with in his studio.
Answers could include: we see him using the pottery wheel and tools to construct vessels, lots of different sized brushes to carefully paint surface designs and mixing colours by hand.
How do Casey’s conversations with his grandmother shape his work?
Answers could include: she’s given him traditional Chinese books and inspired him to improve his Mandarin language skills and connect to his family’s culture. We can see the influence of traditional Chinese ceramic designs, techniques and symbols in his artworks.
Students record notes in their Visual Arts diaries while viewing the videos. Discuss answers with the class to consolidate understanding.
Access slide 6.1(c).
Model the reading of the text on the slide and check for understanding by asking: 
What traditional ceramic techniques does Casey Chen use and what do they involve? 
Answers could include: Doucai and Wucai techniques, which involve painting outlines and then filling the colours in later in a separate firing using enamel.
Where does Casey draw his contemporary subject matter from and how does he gather it? 
Answers could include: contemporary ceramic design or 80s anime. He pauses shows and draws frames from the animations.
How does Casey connect historical ceramic traditions with contemporary popular culture in his practice?
Answers could include: he combines traditional ceramics forms and surface techniques with illustrations drawn from popular culture.
Access slide 6.1(d).
Explain the Doucai and Wucai techniques. Ask students to draw comparisons between the visual qualities and the themes represented on the traditional vessels with Big Robot 5 2022. Access the links for high-resolution images to zoom in on details in the surface designs. 
Access slide 6.1(e).
Draw student attention to the 3 views of Big Robot 5 2022 and ask them to describe the visual qualities and physical properties of the artwork. Record students’ descriptions on the board and ask students to record these notes in their Visual Arts diary.
Access slide 6.2(a) and 6.2(b).
Use the sentence starters and scaffold on slide 6.2(a) to support students to explain aspects of Casey Chen’s practice, responding to the question:
Examine how Big Robot 5 reflects Casey Chen’s experience of living between cultures
Extend student’s thinking by comparing Casey Chen’s Big Robot 5 to Guan Wei’s Wonderland I, using the sentence starters on slide 6.2(b).
Activity 6.3 – ‘A portrait of my personal pop-cultural pantheon’ (2025)
Teacher note: as students explore ‘A portrait of my personal pop-cultural pantheon’ (2025), draw connections between what is represented in this artwork and how students might consider representing their world in their ‘old world/our world’ sculptures for assessment task part A. 
Access slide 6.3(a).
Think aloud to describe visual features of the artwork. Point out the gold Kintsugi. Explain that Kintsugi is a traditional Japanese technique of repairing ceramics with lacquer and gold or silver powder. Rather than hiding damage, it highlights the cracks and beautifies them, treating them as part of the object’s history. Though uniquely Japanese, the technique has been applied to ceramics from China and Korea.
Ask: 
What does the gold Kintsugi line add to the meaning of the work?
Answers could include: adapting a Japanese technique adds further layers to the cross-cultural imagery in this artwork, along with other Chinese, Japanese, English and American imagery. The act of breaking and repair also suggests creating a strong bond across cultures that have experienced historic conflict.
Access slide 6.3(b).
Ask students to identify symbols from the past ‘old world’ and the present ‘our world’. Click to reveal annotations of the artwork once students have offered their own responses and make their own notes.
Ask: 
What associations can we make with a with a plate? What does the act of ‘sharing a plate’ suggest?
Answers may include: food, sharing, family, table, eating.
Why do you think Chen chose to depict the pop-culture icons on a plate?
Answers may include: to make us think about what we consume and about rituals or memories that are important to us.
Why might Chen choose to unify figures from very different origins onto one? 
Answers may include: to show that that his cultural experience is varied and spans across cultures and generations.
In what ways does the communal function of a plate mirror the way pop-culture references are shared? 
Answers may include: plates are shared and pop-culture references work in the same way. Popular culture references gain meaning and maintain relevance by being watched, quoted or passed between friends and generations, they are not experienced alone. The plate acts as a metaphor for sharing and connection.
Ask students to reflect on their ‘old world/our world’ sculpture plans and consider how the form of their sculpture might help reinforce their concept. 
Access slides 6.3(b) and 6.3(c)
Support students to consolidate their word trail and complete the 4-sentence activity. Remind them that these 4 responses are not standalone answers, each is a stepping stone toward the overarching question which can only be answered by drawing connections across all 4. Reinforce that students are building the material they will need to synthesise before they start writing their extended response. 
Students share their response to the ‘One question, 4 sentences’ prompt: 
How has cultural fusion influenced Casey Chen’s art making practice?
Access slide 6.4.
Use the reflection questions to consolidate students’ understanding about cultural exchange and consider how Casey Chen’s practice might influence their own art making.




[bookmark: _Toc244260120]Learning sequence 7 – resolving practice in art making and art history.
Teacher note: the ‘Learning sequence 7 – resolving practice in art making and art history’ section of the PowerPoint resource – ‘Cultural currents’ should be used to support Learning sequence 7.
This learning sequence focuses on consolidating student learning in Art making and Art critical and historical studies to complete their assessment task. 
Teachers should consider class time requirements and establish a timeline for making and firing ceramic artworks, as adequate time for construction, surface treatment, bisque firing and glaze firing will need to be accounted for. While works are drying or being fired, students can be supported to consolidate and complete their art historical response for assessment task Part B.
The duration of this learning sequence is approximately 7 hours.
Table 7 – Learning sequence 7 – resolving practice in art making and art history
	Outcomes and content
	Teaching and learning activities

	VA5-AMV-01 applies and evaluates Viewpoints to refine artistic intent and represent meaning in artworks
VA5-CHV-01 interprets meaning and significance of artworks and the artworld using Viewpoints
Art making: Viewpoints – Cultural
Investigate how to represent meanings and intentions in art making by using and adapting artistic, cultural and social conventions, traditions and protocols
Evaluate how the choice of images, stylistic conventions and forms in artworks represent cultural and social ideas, concerns or beliefs to audiences and apply this understanding to own art making
Make artworks to represent ideas that explore cultural and social values and meaning about the world, using ethical practices
Art making: Viewpoints – Contemporary
Evaluate how the choice of hybrid forms, texts, technologies, materials and contexts can represent or challenge meaning and engage audiences and apply this understanding to own art making
Make artworks to represent ideas about the world that appropriate, modify or reimagine images, art forms and conventions from a variety of sources and disciplines, using ethical practice

Art critical and historical studies: Viewpoints – Cultural
Interpret and explain how artworld practitioners and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts
Investigate how artworks challenge, critique or reimagine accepted narratives and conventions using current and emerging theories
Art critical and historical studies: Viewpoints – Contemporary
Investigate how artworks challenge, critique or reimagine accepted narratives and conventions using current and emerging theories
Interpret and explain how artworld practitioners and audiences understand that artworks critique and reassess accepted beliefs, roles and relationships
	Learning intentions
We are learning to:
resolve art making choices to make artworks that represent ideas about cultural identity
think like an art historian to examine how contemporary art making practice is shaped by cultural exchange.
Success criteria
I can:
apply my art making plan and follow ceramic hand building and surface treatment procedures to make my ‘old world/our world’ sculpture
create written texts that represent my art historical interpretations of selected artworks.
Activity 7.1 – art making task – learning map
Access slide 7.1(a).
Discuss the learning map with students and have them identify where they are on the timeline. At this stage, they should have completed their art making experiments, their statement of intention with feedback and adjustments based on the artist studies. They should then be preparing to move on to ceramic hand building to make their ‘old world/our world’ sculpture.
Establish a clear timeline for the ceramic hand-building sequence, taking into account:
time to finalise designs and prepare materials
working time over multiple sessions to construct the sculptural form
drying time – forms should be leather-hard when surface treatments are applied, as in the test tile and stain and sgraffito activities in Learning sequence 3
working time to develop surface treatment
drying time and bisque firing
glazing time and glaze firing.
Access slide 7.1(b) and assessment task Part A.
Review the task requirements with students and have students check their statement of intention against the questions on slide 7.1(b). Each student should have a selection of sketches and notes from their statement of intention that they will refer to when making their sculpture and applying surface treatment.
Review the timeline on slide 7.1(a) and use this to structure a sequence of art making activities that account for approximately 5 hours of class time, to support students to complete their ‘od world/our world’ sculpture.
Activity 7.2 – art historical response: cultural currents
Access slide 7.2(a) and assessment task Part B.
Review the task requirements with students and support them to select the 2 artists they will focus on in their art historical response. Students review the writing activities they have already completed, such as:
‘thinking and writing like an art historian’ activities from Learning sequence 2
Frayer diagrams
ethical reasoning activities
responding and annotation activities
writing about thematic connections
the language of comparison
word trails.
Students can also access additional source material about each artist using the ‘Cultural currents briefcases’ in Appendix 1 of the PowerPoint resource – ‘Cultural currents’.
Access slide 7.2(b). Activate prior knowledge from the ‘Observation and description’ and ‘Interpret’ activities in Learning sequence 2. Check for understanding by asking if students recall the formula (practice + specific visual evidence + explanation of culture). Discuss the qualities of a good historical account on slide 7.2(b): comparing and connecting the 2 selected artists, referencing their practice consistently and moving beyond the artwork itself to connect to larger issues.
Access slide 7.2(c). Read the 3 examples with students and ask them to identify qualities that move written responses from a simple description to an informed point of view. For example:
Observer – this is a literal description. Some contrast between old and new styles are identified, but they are not well-informed.
Informed audience – this description includes some informed analysis of traditional techniques identified in the work, identifies the contrasting contemporary imagery of the robot and offers a judgement that this deliberate contrast creates tension.
Art historian – this well-informed analysis links specific techniques to the way meaning can be read in the artwork. It makes a value judgement – that this work successfully prompts audiences to reflect on a critical question and interprets the point of view communicated in the artwork.
Access slides 7.2(d) and 7.2(e).
Activate prior knowledge, recalling the modelled writing activities from Learning Sequence 2 that interpreted the work of Ma Yuan. Read the 2 example introduction paragraphs and discuss the annotations, identifying that these 2 sample introductions both:
use the language of the question directly
acknowledge that culture affects practice, answering the question
state a point of view
provide contextual information about the artist
outline areas of analysis.
Remind students that the example paragraphs do not refer to contemporary practice or cultural exchange, but their notes and resources about their 2 selected contemporary artists will support them to address these parts of the question.
Access slide 7.2(f).
Support students to use the checklist to write their own introduction about their 2 selected artists.
Access slides 7.3(a) and 7.3(b).
Support students to use the body paragraph sentence stems and the body paragraph checklist to construct and review their body paragraphs.
Access slides 7.4(a) and 7.4(b).
Read the example conclusion and discuss the annotations. Support students to use the conclusion checklist to write their own conclusions.
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