

[bookmark: _Hlk148085229]Visual Arts Stage 5 – sample unit
Ctrl Alt Shift – tell your story
This resource is a sample unit for Stage 5. It provides an example of one way to approach programming for the Visual Arts 7–10 Syllabus (2024) course and aims to ‘develop visual arts knowledge, understanding and skills to become thoughtful and informed visual arts practitioners’ (NESA 2024). In this unit, students investigate the art making practice of a group of Australian artists and apply a range of photographic, digital media and filmmaking strategies by selecting materials, techniques and procedures to represent ideas from their world.
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Description: students explore how artists use material and conceptual practices to shift audience perspectives through contemporary multimodal and time-based artworks. They investigate ethical art making and protocols respectful of Aboriginal and/or Torres Strait Islander Artists, Communities and Cultural Knowledges. Drawing on the work of a selection of Australian contemporary artists, students experiment with materials, techniques and hybrid forms to create 4D artworks that communicate personal narratives and provoke new understandings. In critical and historical studies, students analyse how artists challenge and reimagine accepted ideas, developing interpretive skills that inform their own art making practice. 
This unit occurs in Year 9, Terms 3 to 4 of the department’s Sample scope and sequence – Stage 5 (200-hour). This unit’s summative assessment is scheduled to occur mid-term to allow for end-of-year reporting. The sequence of learning can be adjusted to suit the time and context it is delivered in. Additional activities can be selected from the options provided in this unit to continue student learning after the assessment period.
Duration: this unit is designed to be completed over a period of approximately 16 weeks (40 hours) and can be adapted to suit the school context.
Assessment: students are provided with regular formative assessment opportunities as they document their development of intentions, choices and actions in art making in photographic or 4D forms. They apply curatorial judgement to select and refine artworks for presentation as a body of work. They construct a critical and historical response that interprets aspects of practice to explain the intention of artists and the meaning of artworks.
Consulted with: Secondary Curriculum subject matter experts, Secondary Curriculum Aboriginal Education Advisor.
Creation date: June 2026
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A student:
VA5-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA5-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
VA5-AMP-01 uses aspects of Practice in artworks*
VA5-CHC-01 explains Artworld concepts in Art critical and historical studies
VA5-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA5-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives*
* Outcome assessed in sample assessment task
Visual Arts 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
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This sample unit aligns with the following support materials:
Sample assessment task – ‘Ctrl Alt Shift – tell your story’
PowerPoint resource – ‘Ctrl Alt Shift – tell your story’
Ctrl Alt Shift artist interview films
All resources associated with this unit can be downloaded from the Visual Arts 7–10 (2024) webpage of Planning, programming and assessing Creative Arts 7–10.
[bookmark: _Toc176766679][bookmark: _Toc241058549]Teacher notes
Ctrl Alt Shift artist interview films: the teaching and learning activities in this unit are designed to be used in conjunction with the 6 artist interview films. Each interview film features the artist discussing their practice and a selection of sample works from each artist.
Selecting options: teachers should preview the artist films and learning activities and select the optional artist case studies to use in this resource:
Artist case study 1 – r e a
Artist case study 2 – Alexia Sinclair or Tamara Dean
Artist case study 3 – Joan Ross or Lynette Wallworth
PowerPoint resource – ‘Ctrl Alt Shift – tell your story’: this resource is designed as an essential companion document for the unit. It contains information, student activities and teaching tools to further unpack the material covered in each learning sequence and can be downloaded from the website and edited by the teacher.
Visual Arts diary: this resource supports students to use their Visual Arts diary to complete activities related to art making and art critical and historical studies. Unless otherwise indicated, students use their Visual Arts diary to complete all activities. Teachers should use the Visual Arts diary to provide feedback and formative assessment throughout this unit. 
Differentiation and adjustments: suggested differentiation and adjustments are included in teacher notes throughout this unit. All activities can be further scaffolded to suit individual school contexts and student need.
Writing scaffolds: PEEL paragraph scaffolds have been used in this unit to model one way of creating written texts. These scaffolds can be adapted or replaced to meet requirements in local contexts.
Explicit teaching: this resource supports the department’s focus on Explicit teaching. Further resources can be found on the department’s Leading explicit teaching webpage.
Refer to Inclusive Practice resources to access evidence-based practice resources for schools to support students with disability and additional needs.
Refer to the Differentiation Adjustment Tool for ideas on how to make adjustments to meet the specific learning needs of high potential and gifted students.


[bookmark: _Toc241058550]Learning sequence 1 – What’s your story?
Teacher note: this learning sequence introduces students to storytelling in Visual Arts practice and asks them to consider what story they would tell in their own art making. Students consider forms and subject matter and reflect on their emerging art making practice to develop an intention to ‘tell their story’. They learn about protocols for art making with respect for Aboriginal and/or Torres Strait Islander Artists, Communities and Cultural Knowledges, and consider safe, ethical and inclusive practices in art making.
The duration of this learning sequence is approximately 3 hours.
Table 1 – Learning sequence 1 – What’s your story?
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts 
Investigate the world as a source of ideas and subject matter to represent meaning in artworks
Art making: Practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Apply protocols for art making with respect for Aboriginal and/or Torres Strait Islander Artists, Communities and Cultural Knowledges, including Indigenous Cultural and Intellectual Property (ICIP)
Apply appropriate protocols and responsibilities for working safely and respectfully with others
Demonstrate safe, ethical and inclusive practices when making, sharing and discussing artworks
Art critical and historical studies: Artworld concepts
Respond to the significance and contribution of artists in different cultures and contexts, including Aboriginal and Torres Strait Islander Artists
Art critical and historical practice
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
Respond to expressions of Cultural Practices and sustainable ways of being, knowing, thinking and doing by Aboriginal and/or Torres Strait Islander Artists
	Learning intentions
We are learning to:
explore the world as a source of ideas as an artist
respond to Cultural Practices and appropriate protocols with respect to Aboriginal and/or Torres Strait Islander Artists, Communities and Cultural Knowledges.
Success criteria
I can:
consider and document aspects of my world and emerging practice
apply appropriate protocols with respect to Aboriginal and/or Torres Strait Islander Artists, Communities and Cultural Knowledges.
Activity 1.1 – introduction to the unit
Access slide 1.1(a) and provide students with an overview of the unit.
Access slide 1.1(b) and introduce the 3 artists selected for the artist case studies.
Provide students with the assessment task. Access slide 1.1(c) and review the task requirements. 
Access slides 1.1(d) and 1.1(e) to further unpack the body of work and 4D art forms. Discuss the body of work as an opportunity for them to select and customise artworks they make throughout the unit and present them as a collection or series for assessment/exhibition. A printable version of the body of work infographic can be accessed via Infographics and posters – Visual Arts 7–10.
Reiterate for students that in each art making activity, they should reflect on their own emerging practice and consider how to respond to each art making prompt in a way that supports their intentions. Each art making activity will allow them to represent meaning in a way that ‘tells their story’ as a unifying theme for their body of work submission.
Activity 1.2 – What’s your story?
Access slide 1.2(a) and discuss the Lynette Wallworth quote:
‘If you have a story to tell, look for your own stories. Look for the stories you know. Sometimes because you know a story – it’s familiar to you – you think there's no interest in it. But it's only because it's become ordinary to you. Something you've known your entire life could be incredibly fascinating for someone who has never been exposed to it’ (Wallworth n.d.).
Create a class list of all the ways our experiences of the world can be a source of ideas for art making. Students consider this list as they document ideas in their Visual Arts diary responding to the prompt ‘What’s your story?’
Access slide 1.2(b) and unpack the Artworld concept – world poster. A printable version of this poster can be accessed via Infographics and posters – Visual Arts 7–10. Students can document their responses to the questions in writing or using images. Encourage students to consider if their responses reflect who they are or where they are from, and how they can connect these ideas to the prompt ‘What’s your story?’
Access slide 1.2(c) and unpack the Practice – intentions, choices and actions poster. A printable version of this poster can be accessed via Infographics and posters – Visual Arts 7–10. Guide discussion on students’ emerging art making practice and how this could be used to represent their intention of telling their story throughout a body of work within the unit. 
Activity 1.3 – Cultural Protocols and ethical storytelling
Access slide 1.3(a). View the interview film . Use the discussion question ‘What Cultural Protocols has Blak Douglas followed when telling his own and others’ stories?’ to identify and discuss Cultural Protocols in Blak Douglas’ practice. Sample answers are included in the slide notes. Additional questions and discussion prompts can be accessed in the  for this film.
Teacher note: this activity could be extended by viewing one of the other interview films in the Cultural Protocols and practices in Creative Arts resource. The film Stephen Page – Artistic kinship systems (13:19) is recommended as an introduction to Protocols and an example of Page’s cross-disciplinary practice. 
Access slide 1.3(b). View the interview film Lynette Wallworth – The Story of Collisions (7:38). Use the discussion question ‘What Cultural Protocols has Lynette Wallworth followed to tell stories about Nyarri Morgan and the Mardu People?’ to identify and discuss Cultural Protocols in Lynette Wallworth’s practice. Sample answers are included in the slide notes.
Access slide 1.3(c). Discuss the kind of ethical considerations that should be made when telling their own or others’ stories. This slide can be used as a reference for students as they develop their projects. 
Teacher note: if students are representing Aboriginal Culture, Knowledge or Peoples, they should be informed by Protocols for collaborating with Aboriginal and Torres Strait Islander Communities and engaging with Cultural works. 
Additional support resources on Cultural Protocols include:
· Cultural Protocols and practices in Creative Arts 
· Aboriginal Education teaching and learning support: Visual Arts 7–10 
For further teacher professional learning on Working with Aboriginal and/or Torres Strait Islander syllabus content in Visual Arts 7–10, refer to the Visual Arts 7–10 microlearning module Working with Aboriginal and/or Torres Strait Islander syllabus content in Visual Arts 7–10 via MyPL. This module explores ways to meaningfully engage with Aboriginal and/or Torres Strait Islander Knowledges, perspectives and works using Visual Arts 7–10 Syllabus (2024) content and includes a list of links to additional resources.
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Teacher note: the ‘Artist case study 1 – r e a’ section of the PowerPoint resource ‘Ctrl Alt Shift – tell your story’ and the r e a – Finding the form (9:02) video resource should be used to support Learning sequence 2. Activity descriptions and elaborations are included in slide notes. 
The duration of this learning sequence is approximately 9 hours. 
Table 2 – Learning sequence 2 – artist case study 1 – r e a
	Outcomes and content
	Teaching and learning activities

	VA5-AMV-01 applies and evaluates Viewpoints to refine artistic intent and represent meaning in artworks 
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work 
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Art making: Viewpoints – Structural
Investigate how to communicate meanings and apply ethical practices in art making using codes, symbols, signs and forms of visual and/or multisensory language
Art making practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Investigate, invent, adapt and apply a range of strategies when selecting materials, techniques and procedures to represent ideas about the world and refine a body of work
Select 2D, 3D and 4D art forms to represent ideas and meaning in a body of work
Apply appropriate protocols and responsibilities for working safely and respectfully with others
Art critical and historical studies: Artworld concepts
Respond to representations of Cultural identity, Spirituality and connections to Country and/or Place in artworks by Aboriginal and/or Torres Strait Islander Artists
Explain how audiences adopt different points of view when interpreting meanings of artworks
Art critical and historical studies: Viewpoints – Structural
Respond to ways Aboriginal and/or Torres Strait Islander artists reflect symbols and signs in artworks to communicate and sustain meaning over time
Art critical and historical studies: Viewpoints – Cultural
Investigate how artworks reflect social ideologies, beliefs, values, conditions and shared understandings in communities and societies
Interpret and explain how artworld practitioners and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts
Respond to ways Aboriginal and/or Torres Strait Islander artists represent Cultural and social perspectives of local Community(ies), Country and/or Place
Examine art critical and historical accounts to understand the significance of how artworks represent social and cultural perspectives
Art critical and historical studies: Viewpoints – Contemporary
Respond to ways Aboriginal and/or Torres Strait Islander artists challenge, critique or reimagine accepted narratives, lived experiences and relationships
Art critical and historical practice
Investigate and interpret the role and work of artworld practitioners, with a focus on how their intentions evolve in relation to artworks, audiences and the world
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
Interpret artworks using different viewpoints to explain the meaning and intentions of artists, artworld practitioners and artworks
Investigate and apply the ways art critics and art historians construct and represent arguments about artists and their artworks
Read and analyse art critical interpretations and art historical explanations of artworks
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
Respond to expressions of Cultural Practices and sustainable ways of being, knowing, thinking and doing by Aboriginal and/or Torres Strait Islander Artists
	Learning intentions
We are learning how to:
investigate how r e a represents the lived experience of Aboriginal Peoples through their art making intentions, choices and actions
make artworks that use symbolic choices, visual language, and filmmaking techniques to represent meaning.
Success criteria
I can:
explain how r e a applies art making intentions, choices and actions to create artworks that encourage audiences to reflect on the lived experience of Aboriginal Peoples
investigate and create written texts about r e a’s work
use the world as a source of ideas to represent intentions, choices and actions
· create digital media artworks that use symbolic choices, visual language and filmmaking techniques to represent my point of view to an audience.
Teacher note: the interview film r e a – Finding the form (9:02) and the 2 key artworks Look Who’s Calling the Kettle Black’ and PolesApart refer to the lived experiences of Aboriginal People and include references to deceased persons and the impact of the Stolen Generations. Care should be taken when discussing sensitive content to ensure cultural safety in the classroom. 
For further teacher professional learning on Working with Aboriginal and/or Torres Strait Islander syllabus content in Visual Arts 7–10, refer to the Visual Arts 7–10 microlearning module Working with Aboriginal and/or Torres Strait Islander syllabus content in Visual Arts 7–10 via MyPL. This module explores ways to meaningfully engage with Aboriginal and/or Torres Strait Islander Knowledges, perspectives and works using Visual Arts 7–10 Syllabus (2024) content and includes a list of links to additional resources.
Activity 2.1 – r e a – Finding the form
Access slide 2.1(a) and check for student understanding of key terminology associated with practice through questioning. Explain that breaking down an artist’s practice into their intentions, choices and actions helps students to interpret artworks and demonstrate their understanding with relevant evidence.
Access slide 2.1(b) and introduce r e a’s practice using the structure of intentions, choices and actions.
Access slide 2.1(c) and complete the viewing activity. Students view the interview film r e a – Finding the form (9:02) and complete the note making and sharing activity on slide 2.1(d). Students exchange ideas from their notes with a peer or in groups. A common set of class notes could be created using the scaffold on slide 2.1(d).
Activity 2.2 – Look Who’s Calling the Kettle Black
Access slide 2.2(a) and use the descriptive text to introduce the artwork. Use the links to explore images of r e a’s series Look who’s calling the kettle black (1992):
Powerhouse Collection – Photographic series 'Look who's calling the kettle black', 1992
Look Who's Calling The Kettle Black – Flinders University Museum of Art (PDF 1,070KB)
Access slide 2.2(b) and discuss the role of storytelling in r e a’s artwork. Use the notes on material and conceptual practice on slides 2.2(c) and 2.2(d) to discuss choices r e a has made and the impact these have on the meaning of this work. Further reading can be accessed via:
r e a : c l a i m e d – ACCA – exhibition wall labels
Rea Saunders, Look Who's Calling the Kettle Black-Lubra
The Artificial as an Intelligent Indigenous/Indigenizing System
Activity 2.3 – signs and symbols in our own narratives
Access slide 2.3(a) and discuss the idea of breaking down Look Who’s Calling the Kettle Black into components that are combined to create the artwork. 
Access slide 2.3(b) and present the art making prompt:
to use similar components to create a graphic design artwork that explores an aspect of the ‘tell your story’ ideas students developed in Learning sequence 1. 
Students create an artwork featuring:
a photograph of a person
an object, used to symbolise something about that person and the story they are representing
simplified colour and shape elements inspired by r e a
a word, short phrase or definition that connects to the story students are representing.
Teacher note: this activity is designed to use simple digital tools that emulate r e a’s process making digital artworks with early versions of graphic design software. Software with simple tools for arranging images, text, shapes and background colours should be used. 
Options include:
· Microsoft PowerPoint or Microsoft Paint
· Canva
· Google Drawings or Google Slides
· Adobe Express
If Adobe Photoshop is used, students should be limited to a restricted set of features such as the move, paint bucket, type and line/shape tools.
Activity 2.4 – PolesApart viewing
Access slide 2.4 and view r e a’s short film PolesApart (6:55). On a second viewing, students complete the ‘shot notes’ activity and write down what action is seen on screen in each shot. Students then complete the ‘making connections’ activity, using their shot notes to write a short narrative (one to 2 paragraphs) that re-tells the artwork from the perspective of r e a’s character.
Activity 2.5 – critical and historical perspectives on PolesApart
Access slides 2.5(a) and revise student understanding of key terms in the Cultural viewpoint. 
Access slide 2.5(b) and discuss connections between r e a’s practice and the 5 Cultural viewpoint terms. Suggested answers can be found in the slide notes.
Teacher note: the activity on slide 2.5(b) could be structured as a class discussion, think-pair-share or individual activity. A common set of notes should be compiled for the class.
Access slides 2.5(c) and 2.5(d). Students read one of the 2 text extracts provided.
Teacher note: students will read, highlight and summarise one of these texts to support their analysis of PolesApart. Teachers should consider their context in determining which text to assign for student reading. A shorter alternative text can be provided from the audio transcript and artwork label for this work via Know My Name – National Gallery of Australia.
Access slide 2.5(e) and support students to complete the summary activity in their Visual Arts diaries. For their selected text extract, they identify and highlight references to lived experiences of Aboriginal Peoples.
Access slide 2.5(f) and support students to complete the table using their highlighting and notes about PolesApart. They identify connections between r e a’s art making choices in PolesApart and the impact/meaning understood by audiences.
Activity 2.6 – short answer response: r e a
Teacher note: PEEL paragraph scaffolds have been used in this unit to model one way of creating written texts. These scaffolds can be adapted or replaced to meet requirements in local contexts.
Access slide 2.6(a) and discuss the assessment task question: 
Analyse how r e a encourages audiences to reflect on the lived experiences of Aboriginal Peoples.
Use the notes on the slide to break down the question components and discuss possible answers with students.
Access slides 2.6(b) and 2.6(c) and support students to use the PEEL scaffold. As this paragraph will refer to 2 artworks, use the notes on slide 2.6(c) to support students to repeat the ‘Explain’ and ‘Evidence’ steps to refer to each artwork.
Activity 2.7 – telling your story – silent voices
Teacher note: in this activity, students will produce a short (one-minute) silent film. Minimum resource requirements are:
· a digital camera with video recording functionality
· a tripod
· video editing software (Clipchamp or Adobe Premiere Pro are recommended to familiarise students with using standalone video editing software).
Students should work in small production groups of 3 to 4 members. Teachers should determine whether each group will collaborate to develop and produce one film or if they should rotate between roles to support each student to produce their own film concept.
Teachers should set clear project timelines and other requirements and/or restrictions such as appropriate filming locations and use of equipment.
For additional filmmaking resources, refer to CApture. For this activity, the following support resources may be useful:
· Developing an idea from a stimulus
· Screenplay writing workflow 
· Shot types , Camera angles, Camera movement
· Coverage, storyboard and shot list | Activity – shot list and storyboard  
· Production brief (with sample call sheet)
· Film editing
Access slide 2.7(a) and discuss the art making prompt:
Produce a one minute short film that uses mise en scène elements to respond to the prompt ‘silent voices’.
Students consider how they can set an intention that responds to the prompt, make choices about mise en scène elements to support their intention, and use the production planning process to guide their actions.
Access slide 2.7(b) and discuss how mise en scène elements are used in production design to support storytelling in filmmaking. Suggested definitions and discussion points are provided in the slide notes. For further support on production design, refer to Production design.
Access slide 2.7(c) and outline the production cycle of development: pre-production – production – post-production.
Access slides 2.7(d) and support students to work through their concept development planning. Annotated examples of scripts versus screenplays are provided on slides 2.7(e) and 2.7(f) to support students to synthesise and format their ideas into a film industry standard format.
Access slide 2.7(g) and support students to work through their pre-production planning. Sample storyboard and shot list templates are provided on slides 2.7(h) and 2.7(i).
Access slides 2.7(j) and 2.7(k) and support students to record their production schedule on the sample call sheet. Students follow their documented planning (call sheet, shot list and storyboard) to complete principal shooting of their film.
Access slide 2.7(l) and support students to complete the post-production workflow to edit and deliver their film. To remove audio tracks in Clipchamp, follow the instructions in How to remove audio from video . To remove audio tracks in Premiere, follow the instructions in Premiere Help – Delete tracks.
Access slide 2.7(l) and support students to select a key frame from their film to use as a promotional poster. Promotional posters should be formatted vertically and be printable at A3 size. They should feature the title of the film in large, clear text. Canva for Education or Adobe Express are recommended for this activity.
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Teacher note: in this learning sequence, select either option 1 – Alexia Sinclair or option 2 – Tamara Dean. The ‘Artist case study 2’ section of the PowerPoint resource ‘Ctrl Alt Shift – tell your story’ and the Alexia Sinclair – Storyteller (10:36) or Tamara Dean – Human nature (10:04) video resource should be used to support Learning sequence 3. Activity descriptions and elaborations are included in slide notes.
The duration of this learning sequence is approximately 6 hours. 
[bookmark: _Artist_case_study][bookmark: _Toc241058553]Artist case study 2 – option 1 – Alexia Sinclair
Table 3 – Learning sequence 3 – artist case study 2 – option 1 – Alexia Sinclair
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Investigate the world as a source of ideas and subject matter to represent meaning in artworks 
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Structural 
Investigate how to communicate meanings and apply ethical practices in art making using codes, symbols, signs and forms of visual and/or multisensory language
Evaluate how the choice of material, physical and symbolic aspects of artworks communicates meaning to audiences and apply this understanding to own art making
Make artworks using codes, symbols, signs and forms of visual and/or multisensory language to construct meanings and communicate intentions in artworks 
Art making practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Evaluate the relationship between concepts and material choices in representing ideas when making a body of work
Apply appropriate protocols and responsibilities for working safely and respectfully with others
Demonstrate safe, ethical and inclusive practices when making, sharing and discussing artworks
Art critical and historical studies: Artworld concepts – Artist 
Interpret how and why artists’ choices inform their representation of ideas and intentions in their artworks 
Art critical and historical studies: Artworld concepts – World 
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify how and why artists represent the world in different times and places in artworks
Art critical and historical studies: Viewpoints – Structural 
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meanings
Interpret and explain how artworld practitioners and audiences decode and understand artworks as images or texts at different times, cultures or contexts
Art critical and historical studies: Practice
Investigate and interpret the role and work of artworld practitioners, with a focus on how their intentions evolve in relation to artworks, audiences and the world
Create written texts to represent intentions, choices and actions as an art critic and art historian
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
investigate how Alexia Sinclair uses the world, signs and symbols as sources of ideas
make artworks that use codes, symbols, signs and forms of visual and/or multisensory language to represent meaning.
Success criteria
I can:
explain how Alexia Sinclair uses codes, symbols, signs and forms of visual and/or multisensory language
investigate and create written texts about Alexia Sinclair’s work
use the world as a source for ideas to represent intention, actions and choices
create work that uses codes, symbols, signs and forms of visual and/or multisensory language to create meaning.
Activity 3.1 – Alexia Sinclair – storyteller
Give students 3 sticky notes and guide them to write a statement for See, Think, Wonder on each. Access slide 3.1(a) and examine The Cabinets of Curiosity from A Frozen Tale series 2013. Collate student sticky notes for see, think and wonder on the wall or a table. Students synthesise what the overall thoughts are on this photograph. 
Access slide 3.1(b) and check for student understanding of key terminology associated with practice through questioning. Explain that breaking down an artist’s practice into their intentions, choices and actions helps students to interpret artworks and demonstrate their understanding with relevant evidence.
Access slide 3.1(c) and introduce Alexia Sinclair’s practice using the structure of intentions, choices and actions.
Access slide 3.1(d) and introduce the viewing activity. Students view the interview film Alexia Sinclair – Storyteller (10:36) and complete the note making and sharing activity on slide 3.1(e).
Access slide 3.1(f) and guide students to use this structure to unpack the choices, actions and intentions in Variola Vera. 
Activity 3.2 – signs and symbols
Access slide 3.2(a) and unpack the definitions of signs and symbols. Discuss how artworks represent signs, symbols, codes and other forms of multisensory language. Guide students to recall different signs and symbols Sinclair used in Alexia Sinclair – Storyteller (10:36). 
Access slide 3.2(b) and introduce vanitas symbols. Discuss how audiences in different time periods might interpret and decode these symbols in different ways. Guide students to investigate how to communicate meaning using vanitas symbols by sketching 2 symbols in their Visual Arts diaries. Students should add a brief explanation of the possible meaning as annotations. 
Access slide 3.2(c) and unpack the Structural viewpoint, reinforcing how visuals can be created, interpreted and decoded. Use this unpacking to support discussion of Sinclair’s work. Access slide 3.2(d) and prompt:
Are Sinclair’s symbols always visible at first glance, or does she hide them? 
Does Sinclair reference signs and symbols from vanitas paintings?
How well does the use of symbols communicate meaning?
What is Sinclair’s intention by choosing to use vanitas symbols in her work? 
How could you apply this understanding to your own art making?
Differentiation: extension opportunity for students to create a visual dictionary of objects and subject matter commonly used as symbols in vanitas artworks, for example, extinguished candle, globe, musical instruments, books, jewellery, fruit, flowers, mirror, watch or timepiece, hourglass, wine glass and skull that reference the nature of life and mortality.
Activity 3.3 – conventions of the Pre-Raphaelites
Introduce the Pre-Raphaelite movement. Access slide 3.3(a) and show examples of artworks from the Pre-Raphaelites to support Alexia Sinclair’s statement that her work is influenced by her knowledge of the Pre-Raphaelite movement. Guide discussion of what is common across the examples.
Teacher note: additional examples of Pre-Raphaelite artworks can be accessed via Movement: Pre-Raphaelite or Love & desire: Pre-Raphaelite Masterpieces from the Tate.
Access slide 3.3(b) and unpack the Pre-Raphaelite conventions. In pairs, guide students to compare the 4 examples using the Structural viewpoint. 
Access slide 3.3(c) and guide students to Alexia Sinclair – The age of wonder series and discuss how the photographs are curated in the series. Students pick one photograph to focus on. Students use the language of the Structural viewpoint to list the visual qualities they can detect and explain how and why Sinclair represents the world in different times and places in her artworks. A printable version of the Structural viewpoint poster can be accessed via Infographics and posters – Visual Arts 7–10.
Access slide 3.3(d) and guide students to reflect on Sinclair’s practice and the influence of the Pre-Raphaelite movement in her work. Students individually write a short answer response to the question:
Explain how art history references have influenced choices made by Alexia Sinclair. 
Collect the short answer responses and provide feedback. This can be used as an optional formative assessment.
Teacher note: a PEEL scaffold is provided on slides 3.3(e) and 3.3(f) to support this writing activity, to model one way of creating written texts. This scaffold can be adapted or replaced to meet requirements in local contexts.
Activity 3.4 – own photography
Watch A Frozen Tale (4:08) and discuss Sinclair’s artmaking process. Prompt students to consider the actions Sinclair takes at each step and her attention to detail. 
Access slide 3.4(a) and discuss ethical practices to use when including symbols and signs as well as appropriate protocols and responsibilities for working safely and respectfully with others. Return to these practices and protocols throughout the art making process. 
Explain that small groups will be creating 3 Sinclair inspired photographs that help to tell their story. Discuss what equipment, including lighting, that groups will have access to. Access slide 3.4(b) and guide groups to experiment with photographic skills using poses and lighting reminiscent of Pre-Raphaelite artists. Encourage students to include one vanitas symbol in their photograph. 
Teacher note: if further support is required to assist with photography skills including lighting, direct students to watch video tutorials from the Materials in Practice series – Studio photography – materials in practice. For specific lighting support, watch video 6 – Rembrandt-like lighting set-up (8:01).
Guide students to document ideas in their Visual Arts diary and plan for shooting their Sinclair inspired photographs. Prompt groups to annotate their sketches.
Groups complete the pre-photoshoot checklist before taking time to take photographs. 
Groups upload photographs. Each student picks their top 3 and applies edits to warmth, tone and cropping. 
Teacher note: if further support is required to assist with post production editing, direct students to watch video 8 – File management and minor post edits (11:49) and/or video 9 – Editing colour saturation (4:08). 
Activity 3.5 – digital fantasy
Access slide 3.5(a) and explore Sinclair’s The Royal Dozen overview and series of 12 photographs. Guide discussion on how audiences experience the series as an online curation of works and how mythical or fantasy elements are used to represent meaning.
Challenge students to transform their chosen digital portraits into mythical, fantasy-style artworks. Model using one of the groups photographs from Activity 3.4 and digitally manipulate it into a fairytale artwork. Use a think-aloud protocol to discuss and evaluate how the choice of material, physical and symbolic aspects of the example communicates meaning to audiences.
Access slide 3.5(b) and encourage students to research, document and justify ideas to use mythical and/or fantasy elements and/or symbols to enhance one of their photographs. Students should develop a clear idea about their own intentions, choices and actions. One at a time, students share and justify their favourite idea with the class to support collective ideation. 
Extend these ideas by encouraging students to turn their photograph(s) into a narrative that escapes from the everyday world.
Explain that students will use their idea to apply their intentions, choices and actions through digital manipulation. Scaffold student support through directing students to the Adobe – Learn Photoshop series of tutorials. Students can search for what specific support they need and follow the step-by-step guides.
Access slide 3.5(c) and scaffold peer feedback on experimentation. Partner students and prompt each to comment on how mythical and/or fantasy elements have been added and to what effect.
Activity 3.6 – layering photos
Watch Macbeth (7:10) and discuss how Sinclair has extreme attention to detail, how she layers images and what her editing process includes. 
Explain that students will continue to digitally manipulate their Sinclair-inspired photographs using layering techniques in Photoshop. Guide students to create a layered image combining cut out signs and symbols from stock images and seamlessly blending, masking and merging them with their photographs to create a new artwork. Encourage students to consider how vanitas symbols and Pre-Raphaelite references could enhance their photograph. 
Teacher note: for bespoke support on layering, blending, masking and/or merging, guide students to use Adobe – Learn Photoshop and search for the needed support. 
Access slide 3.6 and scaffold self and peer feedback to enhance refinement. Completed images can be exhibited for external audiences and/or documented in Visual Arts dairies.
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Table 4 – Learning sequence 3 – artist case study 2 – option 2 – Tamara Dean
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Investigate the world as a source of ideas and subject matter to represent meaning in artworks 
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Structural 
Investigate how to communicate meanings and apply ethical practices in art making using codes, symbols, signs and forms of visual and/or multisensory language
Evaluate how the choice of material, physical and symbolic aspects of artworks communicates meaning to audiences and apply this understanding to own art making
Make artworks using codes, symbols, signs and forms of visual and/or multisensory language to construct meanings and communicate intentions in artworks 
Art making practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Evaluate the relationship between concepts and material choices in representing ideas when making a body of work
Apply appropriate protocols and responsibilities for working safely and respectfully with others
Demonstrate safe, ethical and inclusive practices when making, sharing and discussing artworks
Art critical and historical studies: Artworld concepts – Artist 
Interpret how and why artists’ choices inform their representation of ideas and intentions in their artworks 
Art critical and historical studies: Artworld concepts – World 
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify how and why artists represent the world in different times and places in artworks
Art critical and historical studies: Viewpoints – Structural 
Investigate how artworks represent systems of signs, symbols, codes and forms of visual and/or multisensory language to structure and communicate meanings
Interpret and explain how artworld practitioners and audiences decode and understand artworks as images or texts at different times, cultures or contexts
Art critical and historical practice
Investigate and interpret the role and work of artworld practitioners, with a focus on how their intentions evolve in relation to artworks, audiences and the world
Create written texts to represent intentions, choices and actions as an art critic and art historian
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
investigate how Tamara Dean uses the world, signs and symbols as sources of ideas
make artworks that use codes, symbols, signs and forms of visual and/or multisensory language to represent meaning.
Success criteria
I can:
explain how Tamara Dean uses codes, symbols, signs and forms of visual and/or multisensory language
investigate and create written texts about Tamara Dean’s work
use the world as a source for ideas to represent intention, actions and choices
create work that uses codes, symbols, signs and forms of visual and/or multisensory language to create meaning.
Activity 3.7 – Tamara Dean – nature
Access slide 3.7(a) and check for student understanding of key terminology associated with practice through questioning. Explain that breaking down an artist’s practice into their intentions, choices and actions helps students to interpret artworks and demonstrate their understanding with relevant evidence.
Access slide 3.7(b) and introduce Tamara Dean’s practice using the structure of intentions, choices and actions. 
Access slide 3.7(c) and introduce the viewing activity. Students view the interview film Tamara Dean – Human nature (10:04) and complete the note making and sharing activity. A note making scaffold is provided on slide 3.7(d). Students exchange ideas from their notes with a peer or in groups. A common set of class notes could be created using the scaffold on slide 3.7(d).
Activity 3.8 – Tamara Dean interview
Access slide 3.8(a). Students consolidate new understandings about Tamara Dean’s practice by completing an individual writing task to construct a series of interview style questions about the artist’s practice. 
Once the students have written their questions, they use their notes from the interview film, additional source material using the links on slide 3.8(b) and the scaffold on slide 3.8(c) to construct short responses imagining how an art critic might write about each question.
Teacher note: alternate written sources are provided in the notes of slide 3.8(b).
Activity 3.9 – forms of photographic practice
Students will identify and explain how Tamara Dean uses structural elements such as composition, lighting and figurative staging. Access slide 3.9(a) and select 3 to 5 Tamara Dean photographs for comparison.
Access slide 3.9(b) and introduce the range of photographic genres. Explain the distinction between manufactured and staged scenes such as an advertisement or fashion shoot, by comparing these to the candid scenarios in photojournalism, documentary photography and street photography.
Students reflect on the selected Tamara Dean images and identify:
photographs that appear staged
photographs that appear candid or documentary
photographs that may have been carefully staged to appear candid.
Access slides 3.9(c) and 3.9(d) and support students to use the Structural viewpoint to identify and explain features of Tamara Dean’s photographic practice.
When students examine the images, they may observe:
Dean’s positioning of figures relative to the lens angle of view
the importance of the light source and framing of the scene
body language and gaze to infer relationships between characters.
Activity 3.10 – composing with figures
Access slide 3.10(a). Students select a Tamara Dean photograph with one or more figures, and make a sketch that focuses on gesture, pose and gaze observed in the image. They make annotations that note formal qualities in the image that help communicate meaning.
Teacher note: the sketched images could be created digitally and may include tracing over and/or annotating the original images.
Introduce the Pre-Raphaelite movement. Access slide 3.10(b) and use links to show examples of artworks from the Pre-Raphaelite movement to support Tamara Dean’s statement that her work is influence by her knowledge of Pre-Raphaelite movement. Guide discussion of what is common across the examples.
Access slide 3.10(c) and unpack the Pre-Raphaelite conventions. In pairs, guide students to compare the 4 examples using the Structural viewpoint. Students should add this reflection in their Visual Arts diaries. 
Teacher note: additional examples of Pre-Raphaelite artworks can be accessed via movement:Pre-Raphaelite or Love & desire: Pre-Raphaelite Masterpieces from the Tate.
Access slide 3.10(d) and guide students to reflect on Dean’s practice and the influence of the Pre-Raphaelite movement in her work. Students individually write a short-answer response to the question:
explain how art history references have influenced choices made by Tamara Dean.
Collect the short answer responses and provide feedback. This can be used as an optional formative assessment.
Teacher note: a PEEL scaffold is provided on slides 3.10(e) and 3.10(f) to support this writing activity, to model one way of creating written texts. This scaffold can be adapted or replaced to meet requirements in local contexts.
Activity 3.11 – staging the photoshoot
Access slide 3.11(a). Read the quote from the Tamara Dean interview discussing her transition from photojournalism to conceptual photography and the importance of thorough planning in making conceptual work.
Access slide 3.11(b) and discuss mise en scène elements to be considered in student photoshoot planning.
Access slide 3.11(c) and guide a think-pair-share activity. Students reflect on previous learning and the Tamara Dean quote on slide 3.11(a) to create a list of 5 insights they have on Tamara Dean’s working methods. Students then exchange their lists with a peer and add any new ideas to their own list. The class then shares ideas.
Access slide 3.11(d) and guide discussion on ethical practices and collaborative protocols. Connect this discussion to students art making where they will need to apply these practices and protocols in the choices and actions they take.
Access slide 3.11(e). Discuss the art making brief and reinforce the theme of ‘tell your story’ from the planning activities in Learning Sequence 1. Students form production groups to begin planning their staged photographs. Use the checklist to support student planning.
Allow time for groups to shoot and upload their raw footage to a collaborative online folder.
Teacher note: production teams should rotate between group members acting as photographer and/or director and model until each student has had the opportunity to capture their own ‘tell your story’ staged photograph. For example, in this activity, a student could create a self-portrait by completing the planning sketch, setting up the camera on-location and then directing another student to act as camera operator.
Activity 3.12 – post production
Support students to identify their strongest image from their photoshoot. Access slide 3.12(a) to slide 3.12(b) and discuss the colour choices Tamara Dean has made in her works.
Students access their selected photograph and use editing software to experiment with colour choices. Ensure that students make a copy of their original file to leave as an unedited version.
Teacher note: Photoshop is recommended for this activity as it allows for fine control of colour in the image.
In Photoshop, use the ‘Camera Raw’ filter, which can be accessed using the keyboard shortcut Ctrl + Shift + A. Note that Camera Raw can be used to edit JPG files and is not limited to raw image formats. An introduction to editing functions in Camera Raw is available at Adobe Learn – Learn Photoshop | What is Camera Raw? 
If Photoshop is not available, Adobe Express Photos (free) includes an adjustment tool with light and colour controls. Further support is available via Adobe Learn – Learn Adobe Express | How to add effects and adjustments to a photo.
The department’s support resource Studio photography – materials in practice includes an instructional video on editing colour saturation. 
Activity 3.13 – the figure in the landscape
Students review the film Tamara Dean – Human nature (10:04), where she discusses her process in making the work the work ‘Escapade’ (from 4:00–8:28). Identify and discuss her key planning ideas such as playfulness, experimentation, selecting the right location, her conceptual link to the site, fleeing an invisible threat, ‘placing’ the figure in the landscape and the ‘locked off camera’ technique. 
Access slide 3.13(a) and identify choices about mise en scène elements that Tamara Dean has used to explore her art making intentions.
Access slide 3.13(b) and introduce the art making brief – create a staged photograph that uses multiple duplicated figures to ‘tell your story’ about a specific site. Guide students to set up their Visual Arts diaries with the production cycle headings. Access slides 3.13(c) to 3.13(f) as students progress through each stage of the production cycle. Use the location photoshoot protocols on slide 3.11(e) as a pre-shoot check.
Teacher note: Photoshop is the recommended platform for this activity as it allows for finer control of aligning each photograph on a separate layer. Use the tools outlined in How to Add Layers to remove backgrounds and reveal the repeated figures in the landscape. Alternatively, students could use Canva and apply the ‘BG remover’ and/or ‘magic eraser’ tools to isolate their repeated figures and arrange them in the background landscape.
Access slide 3.13(g) and guide students to self-reflect and give and receive peer feedback. Encourage students to document reflection and feedback in their Visual Arts diaries. Notes from this activity can be used to develop their artist statement and exhibition plan for assessment task part A.
Teacher note: sequencing of self-evaluation and peer feedback can be changed to any time during this learning sequence that will best support student progress. 
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Teacher note: in this learning sequence, select either option 1 – Joan Ross or option 2 – Lynette Wallworth. The ‘Artist case study 3’ section of the PowerPoint resource ‘Ctrl Alt Shift – tell your story’ and the Joan Ross – Pushing the limits (10:32) or Lynette Wallworth – A different future (12:14) video resource should be used to support Learning sequence 4. Activity descriptions and elaborations are included in slide notes.
The duration of this learning sequence is approximately 6 hours. 
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Table 5 – Learning sequence 4 – artist case study 3 – option 1 – Joan Ross
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Investigate the world as a source of ideas and subject matter to represent meaning in artworks
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Contemporary
Investigate how to represent meanings and intentions in art making by using strategies and approaches that challenge, critique and reimagine accepted ideas or assumptions
Evaluate how the choice of hybrid forms, texts, technologies, materials and contexts can represent or challenge meaning and engage audiences and apply this understanding to own art making
Make artworks to represent ideas about the world that appropriate, modify or reimagine images, art forms and conventions from a variety of sources and disciplines, using ethical practices
Art making: Practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Investigate how intentions, choices and actions can represent ideas about the world when using different viewpoints
Select 2D, 3D and 4D art forms to represent ideas and meaning in a body of work
Art critical and historical studies: Artworld concepts – World 
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify how and why artists represent the world in different times and places in artworks
Art critical and historical studies: Viewpoints – Contemporary
Investigate how artworks challenge, critique or reimagine accepted narratives and conventions using current and emerging theories
Interpret and explain how artworld practitioners and audiences understand that artworks critique and reassess accepted beliefs, roles and relationships
Art critical and historical studies: Practice
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
Create written texts to represent intentions, choices and actions as an art critic and art historian
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
investigate how Joan Ross challenges, critiques and reimagines narratives and conventions
make artworks that represent ideas and intentions that challenge, critique and reimagine assumptions about the world.
Success criteria
I can:
explain how Joan Ross uses her work to challenge, critique and reimagine narratives
research and create written texts about Joan Ross’ work
use the world as a source for ideas to represent intention, actions and choices
create artwork that challenges, critiques and reimagines assumptions about the world.
Activity 4.1 – Joan Ross – pushing the limits
Access slide 4.1(a) and check for student understanding of key terminology associated with practice through questioning. Explain that breaking down an artist’s practice into their intentions, choices and actions helps students to interpret artworks and demonstrate their understanding with relevant evidence.
Access slide 4.1(b) to introduce the Contemporary viewpoint and highlight that this artist case study focuses on ways that artists challenge accepted ideas by recontextualising art history references, using innovative art making techniques to create hybrid artworks and reimagining Australian history and narratives.
Access slide 4.1(c) for a visual example of the note making scaffold students can create in their Visual Arts diaries and use to record their learning about Joan Ross’ practice. 
Differentiation: an alternate simplified text is provided in the notes of slide 4.1(c) to support differentiation.
Access the film Joan Ross – Pushing the limits (10:31) using the link on slide 4.1(d). Students record key features of Ross’ practice in their scaffold during the viewing. Lead a class discussion to check for understanding of key ideas about Ross’ practice and support students to add notes to their scaffolds.
Access slide 4.1(e) to introduce Keith Munro as an Aboriginal artworld practitioner who reviewed Joan Ross’ practice in the text The Claiming of Things – Joan Ross. Access and read the text with students. Discuss the references to art history that are recontextualised, hybrid works created through contemporary art making techniques and narratives that reimagine Australian history, perspectives and art. Use this discussion to add new ideas to the scaffold on slide 4.1(c).
Activity 4.2 – Contemporary viewpoint 
Access slide 4.2(a) for a scaffold students can use to record their learning across Activity 4.2. Access slides 4.2(b) and 4.2(c) to introduce 2 Contemporary viewpoint techniques that challenge accepted ideas – recontextualisation and critique. Explicitly describe how Colonial Grab artwork demonstrates these techniques and the impact using these techniques can create. Students add notes to their scaffold.
Access slide 4.2(d) to reiterate Ross’ recontextualisation or appropriation of colonial era painters such as John Glover and Joseph Lycett. Access the film John Glover: An English Artist Painting Australia (2:00) to provide an introduction to his practice and context.
Access slide 4.2(e) to read the artist quote where Ross shares her thoughts and feelings about Glover’s work. Access slide 4.2(f) and guide students to consider how Aboriginal people might feel about a non-Aboriginal person making artworks about Australia’s colonisation and note their key ideas in their books. Access and read to the class the highlighted section (paragraphs 14–16) of Coby Edgars article, Sucker Punch that addresses this question. Summarise the information into key points with the students to record in their Visual Arts diaries. 
Access slide 4.2(g) to view Colonial Grab (7:32) to investigate context and meaning. Support students to identify examples of recontextualisation and critique in the video’s narrative. Access slide 4.2(h) for a description of the artwork from the Art Gallery of NSW. Support students to add descriptive language and the impacts described to their scaffolds. Student observations are recorded and discussed as a class.
Activity 4.3 – effect of innovative techniques
Teacher note: PEEL paragraph scaffolds have been used in this unit to model one way of creating written texts. These scaffolds can be adapted or replaced to meet requirements in local contexts.
Access slide 4.3(a) and unpack the question for the assessment task part B:
Evaluate the effect of innovative techniques used by Joan Ross to represent a narrative in their art making practice. 
Encourage students to document ideas in their Visual Arts diaries.
Access slide 4.3(b) and continue to breakdown the question by applying the PEEL paragraph scaffold. Students can use the scaffold on slide 4.3(c) to support their writing. Collect the short answer responses and provide feedback. This can be used as an optional formative assessment.
Activity 3.4 – Joan Ross-inspired art making
Access slide 4.4(a) and support students to create their own bingo cards or download the sample game cards that include symbols Ross has used intentionally to represent colonialism and environmental impacts. Access Joan Ross’ digital animation The claiming of things (7:37) on slide 4.4(b) to complete the bingo game.
Access slide 4.4(c) to discuss other symbols that could represent themes of urban development, pollution or climate change. Students collaborate in small groups to share ideas for one or more of the themes to generate a bank of ideas for all students in the class to refer to in this series of art making activities.
Guide students to consider what story they would they like to tell in relation to any of the ideas the class has come up with. Encourage students to unpack what stories they are most connected to. 
Access slide 4.4(d) and unpack step 1 – select one of the themes to create a Joan Ross-inspired artwork by appropriating a colonial Australian landscape and adding contemporary elements to comment on the impact humans are having on our natural environment. Students consider what story they want to tell.
Teacher note: art making in this artist case study could be a physical or digital photomontage and/or short animation to demonstrate an understanding of the contemporary approaches to techniques such as recontextualisation, critique, appropriation and/or juxtaposition, to communicate an idea with humour or irony. Teachers are best placed to decide which art making form is most suitable to meet the needs of their students. 
Students access links on slide 4.4(e) to view and select an Australian landscape painting to use as the background for their artwork. Alternatively, teachers may elect to pre-download or print a bank of images in a shared folder for students.
Access slide 4.4(f) for a scaffold students can use to document the ideas they intend to communicate through their artwork and generate ideas for symbols that can represent these intentions. Access slide 4.4(g) for an example.
Access slide 4.4(h) for a scaffold students can use to plot their narratives in 3 snapshots – the beginning, the complication and the impact on the environment. An example is provided on slide 4.4(i). Students then source and save images that can be used in their artwork. Access slide 4.4(j) for ideas on where images could be sourced from. 
Students can then produce a photomontage and/or an animation as outlined in activity 4.5.
Teacher note: in consideration of school resources and student adjustments, the photomontage can also be completed by hand using cut and paste methods. Images collected from physical sources such as magazines should be scanned and saved as digital copies prior to use if they manually creating photomontages.
Students working by hand, cut and paste methods are advised to decide on the arrangement of all objects and components in the scene before starting to work with glue to avoid difficulties that may occur when the artwork dries.
Activity 4.5 – animated artworks
Access slide 4.5(a) to provide students with a sample animation. Discuss its strengths and areas for improvement.
Access slides 4.5(b) to 4.5(g) for support to demonstrate how to create a 5-second animation using the ‘timeline animation’ workflow, manipulating the size and position of layered images to create a simple animation.
Provide formative feedback throughout the art making processes to support and refine students’ skills and knowledge. 
Teacher note: a step-by-step tutorial for teachers demonstrating this workflow is available in the Creative Arts Statewide Staffroom: CTRL ALT SHIFT – Animated Artworks.
Teachers should demonstrate the suggested workflow for students, ensuring digital files are saved following the completion of each step of completed workflow, including:
· selecting landscape backgrounds and image components are saved and accessible in a working folder
· launching Photoshop and the File selections
· applying the Photoshop tools and layers
· setup of animation selections, timeline and framerate
· starting the animation process and animating the layers using keyframes
· exporting files.
For additional process support, see:
· Digital illustration and animation – materials in practice (general advice on using Photoshop for animation)
· Create a timeline animation workflow (Adobe support on the timeline/keyframe animation workflow)
· Key Frame Animation in Photoshop – "Beam me up!" (alternative workflow suitable for this activity).
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Table 6 – Learning sequence 4 – artist case study 3 – option 2 – Lynette Wallworth
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMP-01 selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHP-01 investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
Examine how artists represent intentions, ideas and interests to inform own art making
Investigate the world as a source of ideas and subject matter to represent meaning in artworks
Investigate and select subject matter and ideas to represent personal, symbolic, cultural or critical meanings when making artworks
Art making: Viewpoints – Contemporary
Investigate how to represent meanings and intentions in art making by using strategies and approaches that challenge, critique and reimagine accepted ideas or assumptions
Evaluate how the choice of hybrid forms, texts, technologies, materials and contexts can represent or challenge meaning and engage audiences and apply this understanding to own art making
Make artworks to represent ideas about the world that appropriate, modify or reimagine images, art forms and conventions from a variety of sources and disciplines, using ethical practices
Art making: Practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Investigate how intentions, choices and actions can represent ideas about the world when using different viewpoints
Select 2D, 3D and 4D art forms to represent ideas and meaning in a body of work
Art critical and historical studies: Artworld concepts – World 
Interpret how the world is a source of ideas and interests for artists in art making
Explain and justify how and why artists represent the world in different times and places in artworks
Art critical and historical studies: Viewpoints – Contemporary
Investigate how artworks challenge, critique or reimagine accepted narratives and conventions using current and emerging theories
Interpret and explain how artworld practitioners and audiences understand that artworks critique and reassess accepted beliefs, roles and relationships
Art critical and historical studies: Practice
Research and explain the value and significance of artistic practices, conventions and procedures that are informed by different times, places and cultures
Create written texts to represent intentions, choices and actions as an art critic and art historian
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
investigate how Lynette Wallworth challenges, critiques and reimagines narratives and conventions
make artworks that represent ideas and intentions that challenge, critique and reimagine assumptions about the world.
Success criteria
I can:
explain how Lynette Wallworth uses her work to challenge, critique and reimagine narratives
research and create written texts about Lynette Wallworth’s work
use the world as a source for ideas to represent intention, actions and choices
create work that challenges, critiques and reimagines assumptions about the world.
Activity 4.6 – Lynette Wallworth – A different future
Access slide 4.6(a) and check for student understanding of key terminology associated with practice through questioning. Explain that breaking down an artist’s practice into their intentions, choices and actions helps students to interpret artworks and demonstrate their understanding with relevant evidence.
Access slide 4.6(b) and introduce Lynette Wallworth’s practice using the structure of intentions, choices and actions. 
Access slide 4.6(c) and introduce the viewing activity. Students view the interview film Lynette Wallworth – A different future (12:14) and complete the note making activity. Access slide 4.6(d) and complete collaborative and sharing activity. Use Questions and provocations – focus areas to support deepening of Viewpoints discussions where needed. 
Activity 4.7 – telling stories
Teacher note: PEEL paragraph scaffolds have been used in this unit to model one way of creating written texts. These scaffolds can be adapted or replaced to meet requirements in local contexts.
Access slide 4.7(a) and unpack the Contemporary viewpoint. Encourage students to consider the Contemporary viewpoint as they research one of Wallworth’s works. 
Access slide 4.7(b) and support students to discover how she uses technologies, multisensory languages and audience interaction to achieve her art making intention.
Access slide 4.7(c) and support students to move around the classroom to exchange ideas with peers that researched the same or a different work. Encourage students to build an overarching understanding of the types of works Wallworth creates. Guide a class discussion on how Wallworth tells stories through a variety of multisensory experiences. 
Access slide 4.7(d) and unpack the question for the assessment task part B:
Evaluate the effect of innovative techniques used by Lynette Wallworth to represent a narrative in her artmaking practice. 
Encourage students to document ideas in their Visual Arts diaries.
Access slide 4.7(e) and continue to breakdown the question by applying the PEEL paragraph scaffold. Students can use the scaffold on slide 4.7(f) to support their writing. Collect the short answer responses and provide feedback. This can be used as an optional formative assessment.
Activity 4.8 – hidden beauty
Guide students to move around the classroom in silence and notice details that fit the idea of ‘hidden beauty’. After 2 minutes, students pick one hidden beauty they have discovered and share with the class. Scaffold reflection on how you notice or find hidden beauty. Connect this reflection to what hidden beauty could tell students’ stories.
Access slide 4.8 and connect learning to how Wallworth draws attention to the sometimes ‘hidden beauty’ in objects, relationships and the natural world and how she often focuses on known and local concepts when creating stories or works.
In small groups, students create a graffiti wall with the heading ‘hidden beauty’. Encourage students to consider what hidden beauty tells their story. 
Groups add to their graffiti wall with a different colour, moments between people that might be sometimes overlooked but when isolated and examined can also be seen as a beautiful moment that tells their story. For example, a handshake between old friends, sharing food with mates or a smile with a stranger.
Students choose 3 hidden beauties from the graffiti wall and sketch in their Visual Arts diary. Students add annotations to each sketch, detailing why or how this is a hidden beauty and how it helps to tell their story. 
Guide students to consider how they could capture this hidden beauty through photography or film. Students add these ideas as annotations. 
Activity 4.9 – capturing hidden beauty
Form small groups and assign a camera to each. Take students on a discovery walk around the school to find hidden beauties that relate to their own stories. 
Groups upload their photographs to a shared folder and each student picks a different photograph to edit. Access slide 4.9 and guide students to experiment, considering intentions, choices and actions to apply editing techniques. Scaffold student support through the editing process by directing them to watch video tutorials from the Materials in Practice series: Studio photography – materials in practice, in particular video 8 – File management and minor post edits (11:49) and/or video 9 – Editing colour saturation (4:08). Additional support can also be found on the Adobe – Learn Photoshop series of tutorials. Students can search for what specific support they need and follow the step-by-step guides.
Activity 4.10 – designing a hidden beauty experience
Recall how Wallworth challenges, critiques and reimagines ways to tell stories through her artworks and how she uses different technologies as part of her practice. Encourage students to share specific examples. 
Access slide 4.10(a) and explain that in groups, students will design an immersive, multisensory artwork that tells their story by revealing hidden beauty. Students will plan and present their idea, supported by sample images and/or videos. Support groups to explore possibilities with their ideas. 
Scaffold planning of groups’ hidden beauty experience by accessing slide 4.10(b) to 4.10(f). Groups should document their ideas in their Visual Arts diaries. Connect the process to Wallworth’s intentions, choices and actions throughout each slide. Provide formative feedback throughout the art making process.
Access slide 4.10(g) and support groups in capturing and editing samples of their ideas. Direct students to the Materials in Practice series – Studio photography – materials in practice or Adobe – Learn Photoshop photography and editing support. Direct students to CApture, stem.T4L Learning Library – video editing resources or Clipchamp training center for filming and editing support. 
Allow time for groups to capture and/or film and edit their sample ideas.
Access slide 4.10(h) and unpack what each group needs to share in their 5 minutes of sharing time. Encourage groups to use their Visual Arts diaries to share their intentions, choices and actions. After each group shares, encourage peer questioning and/or feedback on the group’s idea. 
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Teacher note: in this learning sequence, students focus on the assessment task where they consolidate their knowledge of their artist case studies and their own art making. Students curate their body of work with an artist statement for exhibition. The ‘Learning Sequence 5’ section of the PowerPoint resource ‘Ctrl Alt Shift – tell your story’ should be used to support Learning sequence 5. Activity descriptions and elaborations are included in slide notes.
The duration of this learning sequence is approximately 6 hours.
Table 7 – Learning sequence 5 – telling your story
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA5-AMP-01
selects and applies aspects of Practice to represent points of view in a body of work
VA5-CHP-01
investigates and interprets aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concept – Artist 
Adopt the role of the artist to make artworks that represent points of view about the world
Investigate and compare how artists use art forms, materials and approaches to represent meaning, and apply to own art making with increasing autonomy
Art making: Practice
Research, document, justify and apply ideas about own intentions, choices and actions as artists in the Visual Arts diary
Investigate, invent, adapt and apply a range of strategies when selecting materials, techniques and procedures to represent ideas about the world and refine a body of work
Investigate how intentions, choices and actions can represent ideas about the world when using different viewpoints
Select 2D, 3D and 4D art forms to represent ideas and meaning in a body of work
Develop, refine and demonstrate technical accomplishment in a body of work
Demonstrate curatorial judgement to customise, select, arrange and present artworks as a body of work to audiences
Create written texts to reflect on and justify intentions, choices and actions in art making
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints that inform art making
Apply protocols for art making with respect for Aboriginal and/or Torres Strait Islander Artists, Communities and Cultural Knowledges, including Indigenous Cultural and Intellectual Property (ICIP)
Apply appropriate protocols and responsibilities for working safely and respectfully with others
Demonstrate safe, ethical and inclusive practices when making, sharing and discussing artworks
Art critical and historical studies: Practice
Create written texts to represent intentions, choices and actions as an art critic and art historian
Use subject-specific language to communicate and represent Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
use intention, actions and choices when art making
apply curatorial judgement to select and refine artworks as a body of work that represents the world
interpret the work of artists, with a focus on how their intentions evolve in relation to artworks, audiences and the world.
Success criteria
I can:
represent intentions, choices and actions through a body of work
demonstrate technical, conceptual and curatorial practice to ‘tell my story’ in a body of work
create written texts to analyse artists’ practice.
Teacher note – art making: the art making component of the sample assessment task – ‘Ctrl Alt Shift – tell your story’ assesses:
· student curation, refinement and resolution of their works from prior learning sequences into a cohesive body of work that tells their story
· an exhibition plan that considers layout and sequence of artwork components
· an artist statement that explores their material and conceptual choices in telling their story.
Teachers are best placed to determine the mode of exhibition of student works, and the assessment task allows for an exhibition proposal and supporting material to be assessed rather than an exhibition itself. 
If an exhibition of student work is staged, it could be installed and displayed after the artwork, exhibition plan and artist statement have been assessed.
For further advice on programming and assessment of the Stage 5 body of work, see NESA’s support document Teaching advice (additional): Stage 5 – Body of work.
Teacher note – art critical and historical studies: the art critical and historical studies component of the sample assessment task – ‘Ctrl Alt Shift – tell your story’ provides marking rubrics for the 3 short answer questions that have been taught in the artist case studies.
Teachers are best placed to determine the mode of assessment for this component, for example:
· as an in-class test 
· by allowing students to refine and submit the paragraph responses completed in the artist case studies
· an alternative presentation format.
For further advice on writing in the Visual Arts 7–10 Syllabus (2024), see NESA’s support document Advice on writing: Visual Arts 7–10.
Activity 5.1 – curatorial intentions, choices and actions
Guide students to create a table in their Visual Arts diary that captures the intentions, choices and actions for each of their artist case studies as well as their own. Access slide 5.1(a) for support. 
Access slide 5.1(b) and guide students to consider what they have already created and how it can be refined and curated as a body of work. Encourage students to add reflections or ideas into their Visual Arts diary.
Share exhibition information with the class including location, time, equipment available and individual spaces. Access slides 5.1(c) and 5.1(d) and discuss practical and ethical exhibition considerations and how 2D, 3D and 4D art forms could be presented. Encourage students to return to their intentions, choices and actions table to ensure their decisions support their ideas. 
Access slide 5.1(e) to support students creating a labelled and annotated diagram of their exhibition in their Visual Arts diary. 
Activity 5.2 – refining body of work
Allow time for students to refine their body of work, exhibition plan and artist statement, and provide feedback throughout the process. 
Access slides 5.2(a) and 5.2(b) and support students’ understanding of what an artist statement is and what should be included. Access slide 5.2(c) and guide students to use the scaffold to create their own artist statement that focuses on their intentions, choices and actions. Collect these draft artist statements as optional formative assessment.
Activity 5.3 – short answer responses
Remind students of the 3 short answer questions that are part of the assessment task. Students use their drafts and feedback on the short answer questions they have completed throughout previous learning sequences and refine their writing using subject-specific language to communicate and represent their understanding of each artist’s practice. Access slides 5.3(a) to 5.3(c) for further unpacking of questions if needed. 
Activity 5.4 – self-reflection and peer feedback
Access slide 5.4(a) and facilitate student self-reflection. Encourage students to use the questions as a prompt for further self-reflection. 
Access slide 5.4(b) and reinforce protocols for working safely and respectfully with others. Time each step of peer feedback and encourage students to record feedback in their Visual Arts diaries. 
Provide opportunity for students to refine work based on reflection and feedback.
Teacher note: sequencing of self-evaluation and peer feedback can be changed to any time during this learning sequence that will best support student progress. 
Activity 5.5 – assessment submission
Students curate their exhibition and submit short answer responses. 
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