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Australian perspectives
This resource is a sample unit for Stage 5. It provides an example of one way to approach programming for Music 7–10 Syllabus (2024). This unit investigates the diverse range of musical styles that have been composed, arranged, adapted and/or performed by Australian artists, groups or communities, including the music of Aboriginal and Torres Strait Islander Peoples. The repertoire requirements of Music of Australia, including music of Aboriginal and Torres Strait Islander Peoples, art music and popular music are explored through a depth study and learning activities that address the content groups of music in practice, music in context and the elements of music.
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[bookmark: _Toc112681289][bookmark: _Toc207872528]Overview
Description: students investigate the diverse range of musical styles that have been composed, arranged, adapted and/or performed by Australian artists, groups or communities, including the music of Aboriginal and Torres Strait Islander Peoples. 
Students explore stylistic, cultural, historical and social contexts of the repertoire. They develop an understanding of respectful protocols and community consultation when studying music of Aboriginal and Torres Strait Islander Peoples. Students interpret music from the range of genres and styles studied through performing and experiment with composing in different styles for different purposes and/or audiences. Students analyse and reflect on the music of Australian artists and how their perspectives are communicated through their music. This will guide students to complete a depth study. Students may choose to specialise in one or more of the focus areas: Performing, Listening and Composing.
Duration: this unit is designed to be completed over approximately 25 hours but can be adapted to suit the school context. An additional lesson based around the television show, Bluey, has been added in the appendix and can be swapped out for another lesson if that better suits your school context.
Considerations for local context: this unit includes works by Aboriginal and Torres Strait Islander composers and performers. Please note, the information in the pink feature box for each of these lessons, provides considerations for teaching this material in your local context. Specific permissions and advice should be sought from your local Aboriginal Community. 
Repertoire requirements: this unit addresses the repertoire requirements of Music of Australia, including music of Aboriginal and Torres Strait Islander Peoples, popular music and art music.
Music of Australia, including music of Aboriginal and Torres Strait Islander Peoples is explored through listening, performing and composing activities based on the music of Baker Boy and James Henry.
Popular music is explored through listening, performing and composing activities based on the music of Missy Higgins, Bernard Fanning and Midnight Oil.
Art music is explored through the listening, performing and composing activities based on the music of Kate Miller-Heidke and Lior.
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. Other explicit teaching strategies used within the unit include chunking and sequencing, gradual release of responsibility, using effective feedback and checking for understanding. Grey feature boxes with suggested check for understanding questions have been included at the end of some activities throughout the unit. The examples provided in this document are generalised to demonstrate how learning intentions, success criteria and check for understanding questioning could be created.
Assessment: students are provided with regular formative assessment opportunities and perform a work by an Australian composer or artist. Students introduce their piece providing an outline of how the performance reflects stylistic features and cultural, historical and/or social context.
Consulted with: Rural Learning Exchange, Effective learning, Secondary Curriculum subject matter experts, James Henry – composer known for his unique fusion of traditional Aboriginal and contemporary musical genres and NSW Department of Education Aboriginal education advisor.
Creation date: September 2025
[bookmark: _Toc112681290]

[bookmark: _Toc207872529]Outcomes
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU4-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU4-COM-02 manipulates and combines the elements of music to create musical ideas
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc207872530]Support resources
This sample unit aligns with the following support materials:
· Australian perspectives – PowerPoint
· Australian perspectives – score booklet
· Australian perspectives – teacher resource booklet
· Australian perspectives – student booklet – depth study
· Australian perspectives – sample assessment task
All resources associated with this unit can be found on the Music 7–10 (2024) webpage of Planning, programming and assessing creative arts 7–10.
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[bookmark: _Toc207872531]Learning sequence 1 – ‘Scar’ – Missy Higgins – listening, composing and performing
[bookmark: _Toc207872532][bookmark: _Hlk156304832]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
Table 1 – Stage 5 content – Learning sequence 1 – ‘Scar’ – Missy Higgins – listening, composing and performing
	Performing
	Listening
	Composing

	Music in practice
Apply knowledge of musical terminology to rehearse, refine and perform
Perform music from a range of musical scores
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill

Music in context
Apply knowledge of conventions and practices of a period, genre or style
Perform with understanding of composer and audience perspectives and the purpose of a performance
Apply protocols and responsibilities of working safely and respectfully with others
Elements of music
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Interpret and analyse musical scores relevant to the genre and styles
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels
Examine music from the perspectives of composer, performer and audience.
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
	Music in practice
Apply the protocols and responsibilities of working safely and respectfully with others
Music in context
Adapt or arrange own and others’ compositions for different purposes or audiences
Apply protocols related to information, identity and intellectual property when composing, commenting on or sharing compositions or related material on public or private forums
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 3 hours, 20 minutes
Table 2 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
analyse and interpret the meanings of song lyrics while adhering to ethical standards in music use
analyse and discuss the elements of music using musical terminology 
perform syncopated rhythms with bass and chordal accompaniment, improving rhythmic accuracy, ensemble skills, and overall performance confidence.
	We can:
· articulate the themes and emotions expressed in the song lyrics, while demonstrating an understanding of ethical considerations in music use
· accurately identify and describe the elements of music using appropriate musical terminology
· demonstrate confident performance techniques, refined rhythmic understanding, and strong ensemble skills.


Evidence of learning
Participation in class discussion for responses and/or written responses to directed listening questions
Class and group performance participation and interpretation
[bookmark: _Toc207872533]Activity 1.1 – ‘Scar’ – Missy Higgins – listening and performing
Teacher note: each student will require a musical instrument to complete the performing activities. The PowerPoint and teacher resource booklet support this activity. 
Note – sound and backing track samples for the performing activities can be found embedded in the PowerPoint.
As a class, listen to Scar (3:31) by Missy Higgins and discuss the meaning of the song. 
Complete questions 1 and 2 from the PowerPoint and as a class discuss the answers.
In preparation for learning the full drum beat rhythm of the verse, clap the straight rhythm drum exercise in the PowerPoint.
Complete questions 3 and 4 from the PowerPoint and discuss the answers as a class.
Learn the syncopated lyrics for the first 2 bars of verse 1 and perform with the straight rhythm drum exercise learnt earlier. This can be spoken or sung.
Learn the syncopated drum pattern for the verse using your right and left hands either tapping on your knees, desk or chairs. R = right hand, L= left hand.
As a class divide into 2 or 3 groups: 
if there are 2 groups – group 1 will perform the syncopated lyrics and straight rhythm drum exercise and group 2 will perform the syncopated lyrics and syncopated drum pattern
if there are 3 groups – group 1 will perform the syncopated lyrics, group 2 the straight rhythm drum exercise and group 3 will perform the syncopated drum pattern.
Complete questions 5 and 6 from the PowerPoint and as a class discuss the answers.
Learn the bass line of the verse using pitched classroom instruments. 
Perform the straight rhythm drum exercise, syncopated lyrics, syncopated drum pattern and bass line as a class ensemble.
Complete questions 7 and 8 from the PowerPoint and discuss the answers as a class.
Check for understanding: What is syncopation? How does Missy Higgins use it in the verse?
[bookmark: _Toc207872534]Activity 1.2 – ‘Scar’ – Missy Higgins – listening and performing continued
Teacher note:  each student will require a musical instrument and a copy of the classroom arrangement of ‘Scar’ to complete the performing activities. The PowerPoint, teacher resource booklet and score booklet support this activity. 
Note – sound samples and backing tracks for the performing activities can be found embedded in the PowerPoint.
As a class listen to the interview Missy Higgins says governments need to do more to protect musicians from AI (2:41). 
The teacher will lead a class discussion about ethical use of, and the protocols for, purchasing and performing music. 
As a class read through the protocols relating to performance and the NSW Department of Education’s ethical use of the score for ‘Scar’ by Missy Higgins. Discuss the points to consider when preparing for your performance. 
Using keyboards and guitars, learn the chords C, G, Am, F for the introduction and verse of ‘Scar’, as a class. Each chord is to be played as a minim.
Divide the class into 2 groups – group 1 will learn ‘Scar’ introduction piano riff and group 2 will clap/beat the rhythm notated under the piano riff. Then swap.
As a class divide into 5 or 6 groups: 
If there are 5 groups:
group 1 will perform the syncopated lyrics and straight rhythm drum exercise 
group 2 will perform the syncopated lyrics and syncopated drum pattern 
group 3 will perform the syncopated lyrics and bass line 
group 4 will perform the syncopated lyrics and piano riff 
group 5 will perform the syncopated lyrics and chords. 
If there are 6 groups:
group 1 will perform the straight rhythm drum exercise
group 2 will perform the syncopated drum pattern
group 3 will perform the bass line
group 4 will perform the piano riff
group 5 will perform the syncopated lyrics
group 6 will perform the chords. 
[bookmark: _Int_RZyt9Xqj]As a class, learn the pre-chorus lyrics of ‘a tri–an–gle’. Use body percussion to play the rhythm as you say or sing the words. 
Learn the pre-chorus chords, bass line and lyrics. Note – keep the drum line the same as the introduction and verse. The chords are to be played as minims.
As a class, perform the ‘Scar’ introduction, verse 1 and pre-chorus on musical instruments. 
As a class, play the musical rhythm game on the PowerPoint using the following tips:
Start standing
Do the action when you hear the rhythm
To prepare for the next rhythm, return to standing as soon as each rhythm is completed
Check for understanding: Is it OK to download sheet music for free? What impact does free downloads have on the artist?
[bookmark: _Toc207872535]Activity 1.3 – ‘Scar’ – performing
Teacher note: the PowerPoint and score booklet support this activity. You may use as many or as few of the activities in this lesson as you feel works for your context. Important: if considering the extension activity, it is important to understand that the licensing agreement only permits one hard copy of the sheet music per school. 
As a class discuss why it is important to connect with your audience when you perform. 
Think about how you use a performance space when performing by considering:
where you will stand to connect with your audience and/or your ensemble
how you will set up your instruments and/or equipment to best engage your audience
if you will need production equipment and how will you coordinate that.
Break into 4 groups. Each group is to rehearse and perform a short phrase of ‘Scar’ learnt in previous lessons. 
group 1 – stand close together in a semicircle
group 2 – face different directions 
group 3 – stand in a straight line (use guitar straps if applicable)
group 4 – perform sitting down (no guitar straps where applicable).
After performing the ‘Scar’ excerpt, discuss the pros and cons for each of the group formations.
As a class, discuss how using your performance space will make a difference to the audience’s experience.
What do you need to consider for the musical success of an ensemble when making decisions about performance space, staging and production? Consider:
balance – Is the melodic line heard over the rhythmic and harmonic lines?
settings – Have the sound production settings you require for amplification or sound production been decided upon and checked?
volume – Have you considered the size of the space when deciding on the volume of your performance?
equipment – Do all ensemble members have all the equipment they require? Is the equipment all in working order?
formation – How will your ensemble arrange themselves in the space so they can communicate with other ensemble members and engage with the audience?
Reflect on the performances of the 4 group formations and sketch a floor/equipment plan for your performance, taking into consideration balance, settings, volume, equipment and formation.
In your small groups, discuss musical communication and success factors for an ensemble and arrange your ensemble based on your floor/equipment plan. 
Rehearse and perform a short excerpt from ‘Scar’. 
Write a short reflection statement on the success of your performance and areas that need improvement. 
Write a statement about the things you need to consider for the success of your performance assessment.
Suggested adjustment: the group task could be teacher led with the same group of students demonstrating each of the formations. 
Extension: students may perform an arrangement of the whole song of ‘Scar’. 
[bookmark: _Toc207872536]Activity 1.4 – assessment task – the beginning steps to success
Teacher note: provide each student with a copy of the assessment task. The PowerPoint and sample assessment task support this activity.
As a class, read through and discuss the assessment task description, submission details and formative check-in opportunities. 
Using the ‘Steps to success’ guide in the sample assessment task document or in the PowerPoint, look at the first 4 steps and ways that these steps could be completed.
In this lesson:
1. Decide if you would like to present your performance as a soloist or in an ensemble. If in an ensemble, what part will you play and what other parts and class members will be in your ensemble?
1. Choose an Australian artist or composer in the style of music you would like to perform.
1. Identify the publishing company that owns the rights to the sheet music and determine how you can follow ethical protocols in obtaining a copy.
1. Begin researching the musical characteristics through the elements of music for the style of your chosen piece.
1. Find out some interesting facts about your chosen piece. 
Over the next week, source your music and have discussions with your ensemble members (if applicable) before the first of 5 performance assessment rehearsal lessons. 
Check for understanding: Are there one or 2 parts to the assessment task? What nationality must the composer/artist be from for the piece you select to perform?


[bookmark: _Toc207872537]Learning sequence 2 – ‘Where?’ from The Rabbits – Kate Miller-Heidke 
[bookmark: _Toc207872538]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
Table 3 – Stage 5 content – Learning sequence 2 – ‘Where’ from ‘The Rabbits’ – Kate Miller-Heidke
	Performing
	Listening

	Music in practice
Sing demonstrating melodic and harmonic awareness
Apply knowledge of musical terminology and expressive control to enhance the communication of musical ideas
Demonstrate safe vocal and instrumental practices including correct warm-up, posture and techniques.
Music in context
Interpret music representing a range of genres and styles
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Interpret and analyse musical scores relevant to the genre and style
Use written, verbal and multimodal forms to analyse how musical ideas are communication
Music in context
Examine the relationship between musical contexts of a piece of music and its purpose
Examine how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels
Elements of music
Aurally identify the elements of music
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 1 hour, 40 minutes
Table 4 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand the background information of the book and opera The Rabbits and the musical message of the song ‘Where?’
develop our vocal skills and sing the song ‘Where?’ using correct vocal techniques and experimentation with tempo variations
understand and apply techniques of transposition in music.
	We can:
identify key themes and accurately define and demonstrate tempo markings such as grave, largo, andante and others
perform vocal warm-ups and sing the opening pre-chorus phrase accurately in different tempos, applying these skills to sing ‘Where?’
transpose the bass and melody lines from the score of ‘Where?’ and perform the arrangement on appropriate instruments.


Evidence of learning
Think-Pair-Share activity
Written responses to directed listening questions
Notated transposition activities
Engagement in performing activities
[bookmark: _Toc207872539]Activity 2.1 – ‘Where?’ – Kate Miller-Heidke – listening and performing
Teacher note: the PowerPoint, score booklet and teacher resource booklet support this activity. 
As a class, read through the information on the book and opera The Rabbits and listen to Kate Miller-Heidke performs 'Where?' from The Rabbits (5:00). 
As a class complete the following vocal warm-ups over the opening pre-chorus phrase of ‘Where?’: 
‘vvvvvvv’ – a ‘v’ sound is made by gently placing the top teeth against the bottom lip 
‘zzzzzzz’ – tongue is placed against the roof of the mouth to produce a buzzing ‘z’ sound 
‘purr’ – gently rolling the tongue while voicing, similar to the sound a cat makes
‘bubbles’ – place lips loosely together and allow air to pass through to create a vibrating, bubbly sound (similar to playing the trumpet)
‘nnnngggg’ – this sound is produced by imagining the word ‘thing’ and only vocalising the ‘ng’ sound at the end
‘the wind once full’ – say the lyrics of the opening pre-chorus phrase in one breath
Note – these vocal warm-ups are to be completed in one breath only and sustained for the full length of the phrase. 
As a class sing the opening pre-chorus phrase of ‘Where?’ using the correct lyrics and pitch. 
Revise tempo terminology for the following terms – grave, largo, adagio, andante, moderato, allegretto, allegro, presto and prestissimo.
As a class, create a spin the wheel outlining different tempos. 
1. Go to the website spin the wheel. 
Enter the tempo markings on the right-hand side – grave, largo, adagio, andante, moderato, allegretto, allegro, presto and prestissimo.
Practise spinning the wheel and try to clap a  pulse of the indicated tempo.
As a class, spin the wheel from the website and sing the opening pre-chorus phrase in the indicated tempo. 
Sing the 2 verses, the pre-chorus and chorus 1 of ‘Where?’ as a class. 
Think-Pair-Share – consider the lyrics of this piece and answer the questions from the PowerPoint. 
Check for understanding: Is the song written from the perspective of the marsupials or the rabbits? Who/what needs saving?
Suggested differentiation and adjustments or extension: ‘Activity 2.1 – a cloze passage’ could replace the Think-Pair-Share activity and is available in the teacher resource booklet.


[bookmark: _Toc207872540]Activity 2.2 – ‘Where?’ – Kate Miller-Heidke – listening and performing
Teacher note: each student will require a copy of the ‘circle of fifths worksheet’, found in the teacher resource booklet, and manuscript paper. The PowerPoint, score booklet and teacher resource booklet support this activity. 
Individually complete the chorus 2 score reading questions 1 to 5. 
As a class read through the PowerPoint information about the verse and chorus of this piece. 
Sing the second chorus of ‘Where?’. 
Individually complete the chorus 2 score reading questions 6 to 7. 
Revise the ‘circle of fifths’ as a class.
Individually, or as a class, use the ‘circle of fifths worksheet’ to complete the following:
major key signatures 
relative minor key signatures. 
Refer to the score of ‘Where?’ and identify the 2 keys used.
Read through the definition of transposition and consider tools that can help you transpose. 
Your teacher will supply you with manuscript paper. Individually complete the following:
transpose the bass line down one semitone – from Db to C
transpose the melody line down one semitone – from the starting note of Db to C
Note – the starting notes are shown on the PowerPoint.
As a class, check your transposition against the answer slide in the PowerPoint.
As a class, play and sing the verse 1 melody and bass line arrangement in the transposed key on appropriate instruments. 
Individually reflect on the lesson content by completing the ‘3-2-1 things I learned today’.

[bookmark: _Toc207872541]Learning sequence 3 – ‘Bedouin Song’– Lior
[bookmark: _Toc207872542]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU4-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU4-COM-02 manipulates and combines the elements of music to create musical ideas
Table 5 – Stage 5 content – Learning sequence 3 – ‘Bedouin Song’ – Lior
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and harmonic awareness
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technique and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Interpret music representing a range of genres and styles.
Apply knowledge of conventions and practices of a period, genre or style
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to and explore a range of repertoire to analyse and compare pieces of music
Interpret and analyse musical scores relevant to the genre and style
Use appropriate musical terminology and text structure to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Examine the relationship between musical contexts of a piece of music and its purpose
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels
Examine music from the perspectives of the composer, performer and audience
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Experiment with different compositional techniques and structures to develop and refine musical material
Music in context
Compose in different styles and for different purposes and/or audiences
Communicate personal, social or ethical views through composition
Elements of music
Analyse and discuss the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 3 hours, 20 minutes
Table 6 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
listen to and examine the musical elements in Lior’s ‘Bedouin Song’ through score reading and guided questions
develop and apply vocal techniques, while rehearsing and performing music 
compose and perform an original 16-bar piece that explores themes of identity and belonging.
	We can:
analyse and interpret the musical elements by accurately responding to score reading and listening questions
apply vocal techniques to perform music with musical expression, dynamics and a personal style
collaboratively compose, rehearse, and perform a 16-bar piece.


Evidence of learning
Written score reading responses
Performance assessment planning – self-reflection statement
16-bar composition including lyrics, notated accompaniment and melodic line
Performance of 16-bar composition
Performance assessment task draft introduction
[bookmark: _Toc207872543]Activity 3.1 – ‘Bedouin Song’ – Lior – listening and score reading
Teacher note: the ‘Bedouin Song’ score can be obtained from the TABS section of Lior's website. The teacher will need copies of the score – hard or electronic copies. The PowerPoint and teacher resource booklet support this activity.
As a class, complete questions relating to Lior interview – Lior Attar (part 1) (5:37) discussing Lior’s childhood. 
Read through the meaning behind, and listen to, LIOR – Bedouin Song (3:14).
Using the Bedouin Song (PDF 646 KB) score complete the score reading and listening questions from the PowerPoint and then discuss the answers as a class.
Complete the vocal exercises as a class to explore falsetto and melisma. 
Check for understanding: How has Lior’s childhood been reflected in his music? How has Lior used falsetto and melisma in ‘Bedouin Song’?
[bookmark: _Toc207872544]Activity 3.2 – ‘Bedouin Song’ – Lior – listening and score reading
Teacher note: the ‘Bedouin Song’ score can be obtained from the TAB section on Lior's website.
Individually, complete the listening and score reading questions 1, 2 and 3 while listening to ‘Bedouin Song’ (3:14) and looking at the score. 
As a class, watch and discuss the YouTube clip Rhythm tutorial: how to count 6/8'.
Individually, continue with the listening and score reading questions 4, 5, 6, 7, 8 and 9 while listening to ‘Bedouin Song’ (3:14) and looking at the score. 
Complete score reading and listening questions 10 and 11 individually. Discuss your answers as a class. Note – answers may differ based on musical expression and personal interpretation.
Watch, listen, discuss and answer questions as a class on Lior – Bedouin Song – with the Sydney Symphony Orchestra feat. Joseph Tawadros (4:24) as a comparison to the solo version. Consider the musical expression and personal interpretation evident in this version.
Self-reflection – individually outline how expression and dynamics will be explored to demonstrate personal style in your performance assessment. 
In small groups, discuss, share, collaborate and explore your personal style decisions for your performance assessment with the group.
Suggested adjustment: a discussion about, or the revision of the  time signature could replace viewing the YouTube clip.
[bookmark: _Toc207872545]Activity 3.3 – assessment task – more steps to success
Teacher note: each student will require a copy of the assessment task, in particular the ‘Steps to success’ pages. The PowerPoint and sample assessment task support this activity. 
As a class read through and discuss the task description and points that could be considered for the introduction component of the performance assessment. 
Write a draft of your performance assessment introduction. Note – some examples have been provided in the support material of the sample assessment task. 
Using the ‘Steps to success’ section of the sample assessment task, read through the ‘Some ways I can do this’ column to assist when rehearsing your chosen Australian piece and when considering stylistic decisions to create your own interpretation of the piece.
Rehearse your chosen assessment task piece individually or in an ensemble.
Check for understanding: What are the 2 parts to the performance assessment task?
[bookmark: _Toc207872546]Activity 3.4 – ‘Bedouin Song’ – Lior – composing and performing
Teacher note: students will require manuscript for this lesson. The PowerPoint and teacher resource booklet support this activity. 
As a class, read through the PowerPoint slide that outlines connection to land and heritage, searching for identity and themes of freedom and movement whilst needing to belong. 
In small groups of 3 to 5 create a word cloud using Canva, that relates to connection to land and heritage, identity and belonging that resonates with the people in your group. 
Instructions for word cloud diagram
1. Log into Canva, select the option create a new design. You can choose a template design and customise.
1. Using the left sidebar, use the search bar to look for word cloud.
1. Select the text tab on the left sidebar to choose text style and then type the words you want to include in the word cloud. You may like to use various font sizes, styles and colours according to your preference.
1. Manually position the words in a cloud-like format and change background colours or shapes if you choose to.
1. Select the Share button at the top right corner and then select Download. Choose your preferred file format and download the design.
1. Open the downloaded file to ensure everything looks as expected.
In your group, use the word cloud diagram to write lyrics for a 16-bar composition. Think about the number of lyrics in a phrase for ‘Bedouin Song’. Use the following structure:
Section A – 2 phrases. Each phrase is 4 bars in length (8 bars)
Section B – 2 phrases. Each phrase is 4 bars in length (8 bars). Note – section B should contrast section A
Each group reads their lyrics to the class. 
In your group, compose and notate an accompaniment in . Use the following structure:
Section A – G broken chord (G, B, D)
Section B – block chords using C (C, E, G), D (D, F#, A), and Em (E, G, B). Use G chord as the final bar of this section
Note – these accompaniments can be in an ostinato pattern or may vary each bar.
Play an instrument whilst composing to experiment and rehearse throughout the process. 
As a class, discuss Lior’s melodic phrase 1 and phrase 2. 
In your group, compose melodic phrases to fit with the lyrics and accompaniment. Begin each phrase of the melody with a note from the chord. 
Section A – 8 bars 
Section B – 8 bars 
Give your piece an appropriate title. 
Rehearse the melody, lyrics and broken chord accompaniment as a group. 
Prepare a performance introduction for your piece. 
Each group introduces, performs and evaluates their piece for the class.
Suggested adjustments and/or extension: the word cloud activity could be replaced with a whole class discussion around connecting to land and heritage, and searching and belonging, where key words are identified. Students are then to select some or all of the words from the discussion to create their lyrics.
This activity could have the number of bars reduced or extended based on your student needs. More support/starter accompaniment or melodic material may be required for some students. 


[bookmark: _Toc207872547]Learning sequence 4 – assessment preparation and presentation
[bookmark: _Toc207872548]Outcomes and syllabus content
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
Table 7 – Stage 5 content – Learning sequence 4 – assessment preparation and presentation
	Performing
	Listening

	Music in practice
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Experiment with performance spaces, set-ups and production elements to demonstrate understanding of how staging affects the communication of musical ideas
Develop a sense of personal style through experimentation
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Perform with understand of composer and audience
Apply protocols and responsibilities of working safely and respectfully with others
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Interpret and analyse musical scores relevant to the genre and style
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine the relationship between musical contexts of a piece of music and its purpose
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Show understanding of stylistics, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 4 hours, 10 minutes
Table 8 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
develop performance skills by rehearsing a self-chosen Australian piece individually or in an ensemble
craft an effective introduction that provides context about the chosen Australian piece
understand the assessment criteria to meet the expectations outlined for each grade.
	We can:
demonstrate improvement in performing by engaging in consistent rehearsals and applying the ‘Steps to success’ strategies
submit a draft of our introduction to the teacher and effectively incorporate their feedback in the final version
articulate the 3 outcomes that will be assessed and explain the expectations for each grade in our own words.




Evidence of learning
Written draft of introduction
Engaged rehearsal involvement
Performance to an audience that will be formally marked using the assessment rubric
[bookmark: _Toc207872549]Activity 4.1 – assessment preparation
Teacher note: each student will require a copy of the assessment task, in particular the ‘Steps to success’ pages. The PowerPoint and sample assessment task support this activity. 
Using the ‘Steps to success’ section of the assessment task, read through the ‘Some ways I can do this’ suggestions to assist when rehearsing your chosen Australian piece and preparing the introduction content.
Rehearse your chosen assessment task piece individually or in an ensemble.
Consider how you will use the performance space to best engage your audience. If working in an ensemble, how will you stage your group to best communicate musical cues? Discuss and decide on what equipment will be required and rehearse using the equipment.
As a class, revise and discuss ways to carry out safe practice in the rehearsal space regarding equipment, volume, allowing all performers equal opportunities to rehearse, and listening to instructions.
Suggested differentiation and adjustments: some adjustment may be required for students with sound sensitivity. This may involve a student rehearsing with headphones or in a quiet room. 


[bookmark: _Toc207872550]Activity 4.2 to 4.4 – assessment preparation
Teacher note: each student will require a copy of the assessment task, in particular the assessment rubric and sample introductions. The PowerPoint and sample assessment task support this activity. 
As a class discuss the assessment rubric, taking note of the 3 outcomes that are to be assessed and the expectation for each grade.
During the preparation lessons, look at the sample introductions included in the assessment task document. These may assist you when writing your own introduction.
Provide a draft of your introduction to the teacher to get feedback.
Continue to rehearse your chosen assessment task piece individually or in an ensemble and finalise your introduction.
As a class, revise and discuss ways to carry out safe practice in the rehearsal space regarding equipment, volume, allowing all performers equal opportunities to rehearse, and listening to instructions.
Suggested differentiation and adjustments: some adjustment may be required for students with sound sensitivity. This may involve a student rehearsing with headphones or in a quiet room. 
[bookmark: _Toc207872551]Activity 4.5 – introduction and performance assessment presentation
Teacher note: the teacher will require the assessment rubric when providing written feedback on the assessment task. The sample assessment task supports this activity.
Students are to introduce their piece and perform their chosen Australian artist or composer piece to the class for assessment.
Suggested differentiation and adjustments: some adjustment may be required for students with performance anxiety. Students living with performance anxiety may be offered an alternative time to perform and select one or 2 friends as the audience.


[bookmark: _Toc207872552]Learning sequence 5 – depth study – getting started
[bookmark: _Toc207872553]Outcomes and syllabus content
Teacher note: outcomes and content points will vary based on a student’s individual or collaborative depth study product.
Duration: 1 hour, 40 minutes 
Table 9 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
define what a depth study in music is, and understand its purpose
plan and organise a product that answers the depth study driving question.
	We can:
collaboratively define a depth study and share our findings with the class
identify key elements from the Music 7–10 Syllabus regarding depth studies
document our ideas and plans for our product using the provided worksheets
complete and submit on time a depth study proposal and planner
if working in a group, a group norms contract.


Evidence of learning
Depth study student booklet completed worksheets:
Driving question – branching questions
My product – planning
Depth study proposal
Group norms contract (if working in a group)
Depth study planner
[bookmark: _Toc207872554]Activity 5.1 – depth study – an introduction
Teacher note: each student will require a copy of the depth study – student booklet. Additional support material is available in the teacher resource booklet and the PowerPoint.
Break into 4 even groups and brainstorm the following:
define depth study
What do you think a depth study in music is?
Select a spokesperson in each group to share the brainstorm findings with the whole class.
As a class, read what the Music 7–10 Syllabus says about a depth study, including the outline, guidelines of class time and focus area suggestions.
Looking at the PowerPoint, view the limitations and possibilities that a depth study provides you with. 
As a class, view the driving question that needs to be answered by the product you create for the depth study and read the additional points to consider. 
As a class look at some examples of how a product can answer the driving question and discuss some possibilities.
Using the depth study student booklet, individually document your personal ideas for the ‘Driving question – branching questions’ worksheet and the ‘My Product – planning’ worksheet.
When planning your product, consider the limitation that you will only have 7 lessons to create and refine the product.
By the end of the lesson, have a clear idea of what your product will be and what resources you will need to complete it.
[bookmark: _Toc207872555]Activity 5.2 – depth study – project proposal and planner
Teacher note: each student will require a copy of the depth study – student booklet. Additional support material is available in the teacher resource booklet and the PowerPoint.
Using your depth study student booklet, revisit the branching questions and planning worksheets from the previous lesson and decide on what product you will create to answer the driving question – ‘How does my perspective of Australia shape my music?’
The teacher will introduce you to 3 documents that need to be completed and submitted at the end of this lesson:
depth study proposal
depth study planner
group norms contract (only required if working in a group).
Once these documents have been explained, individually complete the ‘Depth study proposal’.
The ‘Depth study planner’ helps you to manage your time efficiently to finish your product by the due date. On the planner, many of the cells state the question ‘What do I want to achieve this lesson?’ – detail what you would like to achieve in each of those lessons. It is important that you plan out the step-by-step process so that you can complete the product on time.
If working in a group, your group must submit the ‘Group norms contract’.
Submit the proposal, the planner and, if working in a group, the group norms contract to your teacher by the end of the lesson.
Suggested differentiation and adjustments: teachers may allow verbal explanation or scribing support for students with writing difficulties or use a scaffolded planner with prompts or sentence starters in each cell/row.


[bookmark: _Toc207872556]Learning sequence 6 – further exploration of Australian music
[bookmark: _Activity_1_–][bookmark: _Toc207872557]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU5-PER-02 manipulates and combines the elements of music in performance to communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
MU4-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
MU4-COM-02 manipulates and combines the elements of music to create musical ideas
Table 10 – Stage 5 content – Learning sequence 6 – further exploration of Australian music
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and harmonic awareness
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Apply knowledge of musical terminology to rehearse, refine and perform
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Apply protocols and responsibilities of working safely and respectfully with others
Apply knowledge of Cultural significance and respectful protocols in performing music created or inspired by Aboriginal and Torres Strait Islander Peoples.
Apply protocols related to information, identity and copyright when performing, commenting on performances or sharing recordings on public or private forums
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Interpret and analyse musical scores relevant to the genre and style
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine the relationship between musical contexts of a piece of music and its purpose
Evaluate how music can influence and challenge ideas and contribute to developing cultural understanding at local, national and international levels
Examine music from the perspectives of composer, performer and audience
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Identify and describe how Place, Country and/or Languages are reflected in the music of Aboriginal and Torres Strait Islander Peoples and apply understanding of respectful protocols to inform how music is studied and interpreted
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different composition techniques and structures to develop and refine musical material
Music in context
Compose in different styles and for different purposes and/or audiences
Communicate personal, social or ethical views through composition
Adapt or arrange own or others compositions for different purposes or audiences
Apply knowledge of cultural significance and respectful protocols when composing music inspired by Indigenous cultures such as those of Aboriginal and/or Torres Strait Islander Peoples
Apply protocols related to information, identity and intellectual property when composing, commenting on or sharing compositions or related material on public or private forums
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 4 hours, 10 minutes
Table 11– Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
revise and identify the 6 elements of music through active listening, score reading, observation and comparison
explore and articulate aspects of personal and cultural identity in music through group discussion and presentation
clap, create and sequentially perform using body percussion, rhythms, voice, rap, primary chords, rhythm sections and ostinatos 
understand the significance of protest songs and apply this knowledge by researching current issues.
	We can:
discuss the elements of music through active listening
discuss and present ideas that reflect aspects of identity expressed through music 
create and perform using clapping, body percussion, voice, rap, primary chords, rhythm section patterns and ostinatos
understand the purpose and impact of protest songs and research current Australian social and political issues suitable for protest song themes.


Evidence of learning
Notated rhythmic dictation
Performance of 2-bar riff and rap composition
Ostinato and ostinato rap composition
‘Murrgumurrgu’ sharing and protocols student worksheet
Class participation in learning and performing ‘Murrgumurrgu’
Midnight Oil listening and score reading answers
Research and lyrics for a protest song
[bookmark: _Toc207872558]Activity 6.1 – ‘Wish You Well’ – Bernard Fanning and Baker Boy – composing, listening and performing
Teacher note: provide each student with a sticky note. It is up to the discretion of the teacher to decide if the class composes the lyrics for the composition activity or, to save time, the teacher can generate relevant lyrics. The PowerPoint and teacher resource booklet supports this activity.
Revise the elements of music.
As you listen to Bernard Fanning Wish You Well (2:28), write one musical observation on a sticky note provided to you. This observation needs to relate to an element of music of your choice. 
Identify which element your sticky note point would apply to and place it on the chart provided. 
Listen to Baker Boy’s version of Wish You Well ft Bernard Fanning (3:11). 
Individually write out as many musical observations as you can about the 2 versions of ‘Wish You Well’. 
Identify points that relate to: 
the Bernard Fanning version only
the Baker Boy featuring Bernard Fanning version only
a comparison of both versions focusing on unity and contrast.
Discuss your musical observations as a class. Note – observations may vary.
As a class read through who/what/where/how slide in the PowerPoint. 
Individually:
expand your points if required
highlight your points in the 4 colours to outline – who/what/where/how
place your points into a unity and contrast chart.
Listen to and complete a 2-bar rhythmic dictation. The dictation will be in  and will be played 4 times for you to complete. There is an 8-beat count in.
Click on the PowerPoint to reveal the answer for the rhythmic dictation.
Listen to the opening of Bernard Fanning – Wish You Well (2:28) and notate the 2-bar rhythmic riff.
View the primary chords used in the chorus of ‘Wish You Well’ in the PowerPoint.
Using musical instruments, as a class, learn and perform the 2-bar rhythmic riff in the PowerPoint that uses the rhythmic dictation rhythm and the primary chords. The backing track is looped to play through the riff 4 times – there is a 4-beat count in.
Work collaboratively as a class to create a 2-bar riff, taking inspiration from the rhythmic dictation and Fanning’s rhythmic riff and using the primary chords, D, G and A. Begin on D chord and end with A and D as your final 2 chords.
Perform the 2-bar riff.
Create a short, catchy phrase to fit with the 2-bar riff in a rap style. Try and make this phrase relate to your class. 
Perform the riff and the phrase lyrics.
Suggestion differentiation and extension: the teacher may choose to deliver only one of the rhythmic dictation activities and condense or expand the composing and performing activities based on the needs of the students in the class. The listening comparison task could be a homework task or a scaffolded table.


[bookmark: _Toc207872559]Activity 6.2 – Baker Boy – identity through composing and performing
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Considerations for your local context: in this activity, students are encouraged to be inspired by Baker Boy’s music and message, but must write a verse in their own voice, drawing on their personal story, identity or experiences. They are not to write from Baker Boy’s perspective or adopt cultural elements that are not their own, as this would be culturally inappropriate.
As a class listen and watch Baker Boy ‘Feel the power of my blackness’ (3:26) and discuss.
Divide into groups to discuss the 4 points about Baker Boy’s identity. Each group presents their findings to the class.
As a class or in groups, compose and learn a short rap-style verse that tells your story in your voice. Lines can be performed in unison, in pairs or individually. Note – the beat must be kept to maintain the pulse whilst working on the rap-style verse.
Listen to Baker Boy recreates ‘Marryuna’ (5:30). Notice how Baker Boy uses ostinato patterns underneath his rap lyrics and creates interest by using everyday items to add texture and timbre to his music.
Your teacher will lead you to learn some rhythmic ostinato patterns to fit with the verse you have created. To bring these ostinato patterns to life and to enhance the impact of your rap lyrics, consider using appropriate everyday school items, percussion instruments and/or sampled sounds to create interest and meaning through timbre, similar to what you heard in Baker Boy’s ‘Marryuna’. 
Perform these ostinatos using your everyday school items and when the ostinatos are well rehearsed, add the rap lyrics. 
Decide on the structure and perform your piece as a class and evaluate your performance.


Suggested differentiation and extension: for groups that find writing the lyrics for the short rap in their own voice a challenge, some suggested lyrics have been provided in the PowerPoint. 
To extend students, perform the verse class rap and the chorus rap over the riff from the previous lesson. Decide on the structure and what other elements of music could be incorporated into the performance to enhance the meaning of the story.
[bookmark: _Toc207872560]Activity 6.3 – ‘Murrgumurrgu’ in context – James Henry
Teacher note: the teacher will need to provide each student with a copy of the score including the cover page and the ‘Student worksheet – “Murrgumurrgu” sharing and protocols – James Henry’. The PowerPoint, score booklet and teacher resource booklet support this activity.
Considerations for your local context: although James has given permission for his song to be taught in classrooms across the state, teachers must also seek permission and advice from your local Aboriginal Community for singing this song on the Country that you are on. If permission is not granted you can sing an open vowel or find a song that reflects the local Aboriginal Community.
As a class, read the cover page of the song, ‘Murrgumurrgu’ by Aboriginal composer, James Henry.
Reflect on the story that James is sharing in the content of the cover page and document your findings.
Listen to the Murrgumurrgu Pronounciations (10:14) video featuring composer, James Henry, as you follow the score.
Look at the score of ‘Murrgumurrgu’, what do you notice about the time signature? As a class, discuss the use of additive rhythms and multi-metric time signatures throughout ‘Murrgumurrgu’.
Complete the body percussion exercise as a class: 
learn the syncopated rhythm of ‘Murrgumurrgu’ using the body percussion exercise in the PowerPoint. Note – the words ‘murrgu’ and ‘binaal’ can be spoken for this exercise. Perform at a slow tempo first, then at tempo.
try the body percussion exercise with the pitch and lyrics slide backing track in the PowerPoint. Try to sing the lyrics as you perform the body percussion.
On the ‘“Murrgumurrgu” sharing and protocols student worksheet’, read the information and story of ‘Murrgumurrgu’ from the composer and complete the questions.
As a class, discuss the answers.
Check for understanding: Are Aboriginal and Torres Strait Islander People the only people who can sing this song? When must you seek the composer’s permission? When must you collaborate with local Community?
[bookmark: _Toc207872561]Activity 6.4 – ‘Murrgumurrgu’ in practice – James Henry
Teacher note: teacher will need to provide each student with a copy of the score including the cover page for ‘Murrgumurrgu’. The PowerPoint, teacher resource booklet and score booklet support this activity.
Considerations for your local context: although James has given permission for clapsticks, boomerangs and/or possum skin to be used as accompaniment to his song, teachers must also seek permission and advice from their local Aboriginal Community for using these instruments on the Country that you are on. If permission is not granted you can clap hands to keep the beat.
Look at the score of ‘Murrgumurrgu’, what do you notice about the clef? Discuss as a class.
Individually, identify 3 expression articulations and 3 dynamics markings and document these using a table. Provide the bar number, name, symbol and a definition. 
Read the ‘Performance notes’ on the cover page of the score, taking into consideration the instructions for the accompaniment.
As a class learn the whole song with piano and/or guitar accompaniment and clapsticks/clapping. 
Prepare a short paragraph outlining your consideration of the protocols for sharing as outlined in the ‘“Murrgumurrgu” sharing and protocols student worksheet’. It must be specific to your performance. 
Rehearse and perform as a whole class or in small groups.
You may like to listen to Murrgumurrgu Pronounciations (10:14) again to hear James explain the pronunciation.

[bookmark: _Toc207872562]Activity 6.5 – ‘First Nation’ – Midnight Oil – listening
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Listen to Midnight Oil – First Nation (feat. Jessica Mauboy & Tasman Keith) (4:55) and discuss protest songs. 
Individually complete questions 1 to 5 on the meaning of the song ‘First Nation’.
Individually complete the listening questions on the following sections of the song:
Verse 1 and 2 (0:00–1:19) questions 6 to 12
Pre-chorus (1:19–1:31) questions 13 to 18
Chorus (1:31–1:47) questions 19 to 21
Rap section (1:47–2:14) questions 22 to 25
As a small group, complete some research on a current Australian issue and write rhyming lyrics for a chorus in the style of a protest song. In a one-minute presentation, share with the class the research findings behind your lyrics and the chorus lyrics you have written.
Differentiation/adjustments: the teacher may like to present each group with a current Australian issue rather than students selecting one. This could be in the form of a short article or a video.
Extension: write a set of verses for the protest song and/or write a rap rhythm for the lyrics and include dynamics and expression.


[bookmark: _Toc207872563]Learning sequence 7 – depth study
[bookmark: _Toc207872564]Outcomes and syllabus content
Teacher note: outcomes and content points will vary based on a student’s individual or collaborative depth study product.
Duration: 6 hours, 40 minutes
Table 12 – Learning sequence 7 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
manage our time effectively while working independently on our depth study, ensuring we meet our goals and deadlines
effectively plan and prepare for facilitator meetings by formulating relevant questions and identifying draft components of our products to share
develop and refine our depth study products based on feedback received from peers and facilitators
create and complete a depth study product that effectively answers the driving question.
	We can:
set clear goals for each lesson and adjust our planner to ensure we stay on track and manage our time effectively during independent work sessions
create a list of targeted questions for our facilitator meetings and outline the draft components we will present during these sessions
use the warm and cool feedback sentence starters to give meaningful feedback to our peers and reflect on how their suggestions can be integrated into our own work
document and reflect on the feedback received from peers and facilitators in our student booklet to improve our depth study products
finalise our depth study product ensuring it is complete, ready for presentation and demonstrates a clear resolution to the driving question.


Evidence of learning
Drafts and planning documentation of product
Facilitator check-in reflections – depth study student booklet
Peer feedback and reflection – depth study student booklet
Completed product
[bookmark: _Toc207872565]Activity 7.1 – depth study – independent lesson
[bookmark: _Activity_2.2_–]Teacher note: each student will need their copy of the depth study – student booklet. In this lesson your role changes from the teacher to facilitator.
Using the planning tools, depth study proposal and depth study planner in your student booklet to begin working independently on your depth study.
Your teacher will share the dates and approximate times for your facilitator meetings that will occur over the next 4 lessons.
By the end of the lesson, ensure you have met what you wanted to achieve and adjust in your planner if required.
[bookmark: _Toc207872566]Activities 7.2 to 7.5 – depth study – independent lessons and facilitator meetings
Teacher note: each student will need their copy of the depth study – student booklet. Your role is as a facilitator for each of these lessons. The facilitator monitoring sheet can be found in the teacher resource booklet.
Continue working on the creation of your depth study product.
Using your depth study student booklet, briefly plan what questions you need to ask in the facilitator meeting and plan what draft components of your product you may be able to show.
Following the facilitator meeting, document a summary of the meeting using the ‘Facilitator check-in’ worksheet in the depth study student booklet.
By the end of the lesson, ensure you have met what you wanted to achieve and adjust in your planner if required.
[bookmark: _Toc207872567]Activity 7.6 – peer feedback
Teacher note: your role returns to teacher at the beginning of this lesson. Each student will need orange and blue sticky notes for the peer feedback session. This activity should be run as a round robin or in small groups. Use a timer to keep the process moving along. Additional support material is available in the teacher resource booklet and the PowerPoint. 
During this lesson each person/group will be given 3 to 4 minutes to share their depth study product with peers. The feedback can be a verbal in addition to written on sticky notes. Approximately 1 to 2 minutes is allocated for feedback.
In the presentation, you need to clearly explain how your product answers the driving question.
The teacher will provide each student with a stack of orange and blue sticky notes to write feedback on during the peer feedback sessions. Each feedback session will be 5 minutes in length, including both the presentation and the feedback.
Your teacher will discuss safety protocols for peer feedback with the class.
The depth study student booklet and PowerPoint contain a list of warm and cool feedback sentence starters to assist you in providing valuable feedback to your peers.
In the final 10 minutes of the lesson, gather all the feedback from your peers and document your reflection using the ‘Peer feedback reflection’ worksheet in your depth study student booklet.


[bookmark: _Toc207872568]Activity 7.7 – finish and refine depth study product
Teacher note: your role returns to facilitator this lesson. 
This lesson is to finish and refine your depth study product taking into consideration the peer and facilitator feedback received.
By the end of the lesson ensure you are ready to submit or present your product in the next lesson.
[bookmark: _Toc207872569]Activity 7.8 – presentation or submission of depth study product
Teacher note: your role returns to teacher this lesson. 
Your teacher will guide the presentations and submissions of depth study products.


[bookmark: _Toc207872570]Appendix
[bookmark: _Toc207872571]Activity – Bluey – listening, performing and score reading
Teacher note: this is an alternate lesson that can be swapped with another lesson in the unit, if it better suits your school context.
Teacher will need copies of the score – hard or electronic – from the PowerPoint slide. The PowerPoint, score booklet and teacher resource booklet can be used to support this activity. Each student will require a musical instrument to complete the performing activities.
As a class watch and discuss the episode of Bluey called ‘BBQ’ on ABC iview. 
As a whole class, learn the rhythm section of the ‘Bluey theme song’. 
Learn and combine the bass line with the rhythm section. 
The next step is to learn and add the keyboard, guitar and melody line.
Work with the class to consider your performance set-up. Explore and discuss how different performance spaces, stage configurations and production elements demonstrate an understanding of how staging choices influence the communication and impact of musical ideas.
As a class, decide on the best performance set-up and configuration and perform the ‘Bluey theme song’. 
Using the Bluey class arrangement score, individually complete the score reading questions. 
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