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Australian film music
This resource is a sample unit for Stage 5. It provides an example of one way to approach programming for Music 7–10 Syllabus (2024) content and course requirements. In this unit, students explore art music, music of Australia, including music of Aboriginal and Torres Strait Islander Peoples, and global music culture through listening, performing and composing activities. The unit provides opportunities to enhance musical literacy through various scores and develop composition skills using a range of sound sources and digital technologies while reflecting on their creative processes.
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[bookmark: _Toc112681289][bookmark: _Toc243988349]Overview
Description: students explore approaches to composing music for film and media through a selection of repertoire by Australian composers. Through listening and viewing activities, students examine music from the perspectives of composer, performer and audience and evaluate and explain the use of technologies in a range of repertoire. They explore how conventions of different styles and media can be combined to create meaning. Students develop their musical literacy skills through engaging with a diverse range of musical scores in listening and performing activities. They develop their composition skills by learning how to use a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions. Students critically reflect on and document these compositional choices and processes.
This unit is designed with the potential to work in conjunction with the CApture filmmaking resource. This resource provides strategies and suggests activities for the development of short films through a deep exploration of film conventions. This interactive resource guides Stage 5 Creative Arts students through the collaborative processes of filmmaking in a range of Creative Arts subjects. With minimal adjustment, the sample assessment task can be used as the scoring component of the CApture project.
Duration: this unit is designed to be completed over approximately 40 to 60 hours but can be adapted to suit the school context. 
Content: in adapting this unit to suit the school context or individual class, teachers may like to:
select activities to meet the requirements of the syllabus and their class, ensuring the distribution of content points is still achieved
choose to set some activities as pre-learning or homework or extension activities
choose to complete only some of the repertoire set for study, for example, complete the Paper Planes learning sequence as a discrete unit or select only a couple of the films included
select lessons based on student needs and ability, for example, some lessons focus on reading full orchestral scores while many others allow access at a range of levels of musical experience
select fewer listening activities to allocate more time for students to work on the composition task as necessary
select alternate films to study using similar activities to those included in the unit.
Repertoire requirements: this unit addresses the repertoire requirements of music of Australia, including music of Aboriginal and Torres Strait Islander Peoples, popular music, global music culture and art music.
All of the repertoire in this unit is music of Australia. Music of Aboriginal and Torres Strait Islander Peoples is explored through the study of repertoire by James Henry in FREEMAN and Jimmy Chi and Kuckles in Bran Nue Dae.
Popular music is explored through the study of Sheppard’s ‘Geronimo’, used in the trailer for Paper Planes.
Global music culture is explored through the study of Paul Jarman’s music in the film A Little Bit Mongolian.
Art music is explored through the music of Slava and Leonard Grigoryan in A Boy Called Sailboat, Jessica Wells in Butterfly Man, Fiona Hill in Circumstance 2020 and Nigel Westlake in Paper Planes.
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. Other explicit teaching strategies used within the unit include:
· chunking and sequencing – breaking new concepts into manageable chunks in a logical sequence
connecting learning – recalling prior knowledge to connect to the new knowledge incorporated in this unit
checking for understanding – collecting evidence from all students that they have understood the learning. Grey feature boxes with suggested check for understanding questions have been included at the end of some activities throughout the unit. 
The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Assessment: students are provided with regular formative assessment opportunities and create a composition and portfolio for film or media, including a reflection and analysis of how their music relates to the visual media.
Controversial or sensitive content: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Code of ethics and conduct, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
Consulted with: Aboriginal Education Advisor: Dominique Higgins – Curriculum Directorate and the Multicultural Education Team – Equity, Multicultural and Inclusive Education.
Creation date: July 2026


[bookmark: _Toc243988350][bookmark: _Toc112681290]Outcomes
A student:
MU5-PER-01 performs repertoire with stylistic awareness and musical expression
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc243988351]Support resources
This sample unit aligns with the following support materials:
Australian film music – PowerPoint 
Australian film music – score booklet 1
Australian film music – score booklet 2
Australian film music – score booklet 3
Australian film music – teacher resource booklet 
Australian film music – sample assessment task 
All documents associated with this resource can be found on the Music 7–10 (2024) webpage of Planning, programming and assessing Creative Arts 7–10.
[bookmark: _Program_register][bookmark: _Learning_sequence_1][bookmark: _Toc243988352][bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc112681291]Learning sequence 1 – introduction to film music
[bookmark: _Toc243988353][bookmark: _Hlk156304832]Outcomes and syllabus content
A student:
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
Table 1 – Stage 5 content – Learning sequence 1 – introduction to film music
	Listening

	Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine the relationship between musical contexts of a piece of music and its purpose
Examine music from the perspective of composer, performer and audience
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate music terminology


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 1 hour 40 minutes
Table 2 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand how composers create music appropriate for the purpose of a film
understand terminology used in film music
understand the assessment task requirements.
	We can:
identify the features of different styles of film music
define key terms used in film music
interpret the steps outlined in the assessment task.


Evidence of learning
Think-pair-share activity participation
Written responses to comprehension questions
Engagement in classroom discussions
Entries in assessment portfolio
[bookmark: _Activity_1_–][bookmark: _Toc243988354]Activity 1.1 – scoring for screen
Teacher note: the PowerPoint and teacher resource booklet support this activity. The questions that accompany the Caitlin Yeo article increase in complexity. Teachers may choose to differentiate learning by presenting students with the questions that reflect the ability of their students.
Think-pair-share
Display slide 1.1 and guide students to individually consider the question: ‘How do you think composers create music for film?’
Ask students to discuss their responses in pairs.
Lead a class discussion, guiding students to share their thoughts and listen to the ideas of others.
Display slide 1.1a and view How do you score a film? | What is Music (16:49) while guiding students to answer question 2 from ‘Activity 1.1 – scoring for screen – student worksheet’.
Discuss answers as a class.
Check for understanding: scoring for film has developed throughout the ages. Is the following statement true or false: Music for film is always performed by an orchestra.
Display slide 1.1b and guide students to learn about Caitlin Yeo and her music through the video CAITLIN YEO: Recipient of the 2022 Sydney UNESCO City of Film Award (3:37).
Ask students to answer question 3 from ‘Activity 1.1 – scoring for screen – student worksheet’.
[bookmark: _Toc227320755][bookmark: _Toc243988355]Activity 1.2 – composing for film
Teacher note: the PowerPoint and teacher resource booklet support this activity. The stimulus for this unit is taken from the CApture resource.
Display slide 1.2 and show or guide students to access the Score webpage on the CApture resource, including:
Video 5a – Composing for film 1 (5:00): use the information in the video and the accompanying glossary to answer questions 1 to 8 in ‘Activity 1.2 – composing for film – student worksheet’
Video 5b – Composing for film 2 (13:46): use the information in the video and the accompanying glossary to answer questions 9 to 16 in ‘Activity 1.2 – composing for film – student worksheet’.
[bookmark: _Toc227320756][bookmark: _Toc243988356]Activity 1.3 – assessment task introduction
Teacher note: the PowerPoint and sample assessment task support this activity.
Display slide 1.3 and view Clear Mind and/or Girl/Friend, finalists from the CApture Film Festival 2023 who both used original student compositions for their films.
Display slide 1.3a and provide students with time to individually read through the assessment task outline.
Lead a class discussion to review and clarify the assessment details.
Support students to set up a digital or hardcopy portfolio to organise all work related to the assessment: 
student-managed digital option: students create a separate folder, file or website to develop and organise the documentation of their process – they provide sharing access for the teacher to be able to see work as it progresses
teacher-managed digital option: set up a portfolio task or tasks in a learning management system such as Canvas, Google Classroom or Moodle
hardcopy option: students use a folder or notebook to develop and organise the documentation of their process.
Remind students to date every entry, unless the digital portfolio dates them automatically.
Display slide 1.3b and support students to autonomously manage their portfolio as they develop their composition. Ideas could include:
Develop 3 personal goals for the task and include them at the front of the portfolio. These goals may focus on the elements of music, time management or meeting the assessment criteria.
Consider the style of film or scene you would like to compose for. Document these ideas in your portfolio. 
Watch different film scenes and keep a record of any that you may like to use in your portfolio or composition ideas that you have for the scenes.
Make notes in your portfolio using the elements of music as a starting point, identifying possible ways to compose music appropriate for the film scene.
Check for understanding: How will you demonstrate your composition process throughout the task?


[bookmark: _Toc243988357]Learning sequence 2 – A Boy Called Sailboat
[bookmark: _Toc243988358]Outcomes and syllabus content
A student:
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 3 – Stage 5 content – Learning sequence 2 – A Boy Called Sailboat
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and harmonic awareness
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Perform with understanding of composer and audience perspectives and the purpose of a performance
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Interpret and analyse musical scores relevant to the genre and style
Transcribe music using notations relevant to the repertoire such as staff, regional, stylistic or instrument-specific systems
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine the relationship between musical contexts of a piece of music and its purpose
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Critically reflect on and document compositional choices and process
Music in context
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Understand the ways in which music can be adapted arranged or appropriated for different audiences or contexts, or to achieve different purposes
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 4 hours 10 minutes
Table 4 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
identify how musical features support the action in the film A Boy Called Sailboat
compose variations on a familiar melody using different musical elements
perform melodies and chords in time with a film sequence.
	We can:
describe how specific elements of music enhance the mood or action on screen
create and notate at least 2 variations on the original melody of ‘Row, Row, Row Your Boat’ that demonstrates manipulation of the elements of music
accurately play the melody and chords in time synchronised with the visual cues from the film.


Evidence of learning
Performance of  rhythms
Participation in class discussions
Transcription answers
Score scavenger hunt responses
Performance of excerpts from A Boy Called Sailboat
Responses to ‘Activity 2.2 – melody and chords – student worksheet’
Responses ‘Activity 2.4 – varying a theme – student worksheet’
Theme and variations composition
[bookmark: _Toc243988359]Activity 2.1 – ‘Row, Row, Row Your Boat’
[bookmark: _Activity_2.2_–]Teacher note: the PowerPoint, score booklet 1 and teacher resource booklet support this activity. Each student will need a copy of the score of ‘01. row, row, row your boat 1'. Sample discussion points, a sample composition process, notation of ‘Row, Row, Row Your Boat’ in C Major and a sample response to the score scavenger hunt are all available in the teacher resource booklet.
The following are some sample  dictations that can be used for the dictation activity:
· Rhythmic Dictation #36 – Compound Meter (1:28)
· Rhythmic Dictation #38 – Compound Meter (1:30)
· Rhythmic Dictation #43 – Compound Meter (1:24)
To set up the word cloud diagram, log in to Canva, select the option Create. You can choose a template design for a word cloud and customise as necessary.
Model and guide students to clap and count the  rhythms on slide 2.1, focusing on the lilting feel established through the compound time signature.
Display slide 2.1a and view Music Theory How-To: Reading and Writing in Compound Time (from 14:08–19:13) which explains and models how to transcribe rhythm in compound time.
Lead a class discussion about the transcription techniques used in the video and any others that may be useful in transcribing in compound time. 
Display slide 2.1b and clap 2 rhythmic dictations in , of 4 bars each for students to notate.
Sing or play the original melody of ‘Row, Row, Row Your Boat’, beginning on C as a model for students. Ask students to use prior knowledge or memory or listening skills to echo the melody after you sing or play it.
Display slide 2.1c and guide students to transcribe the original version of ‘Row, Row, Row Your Boat’ on manuscript, starting on C with a time signature of .
Using slides 2.1d to 2.1g, play the ‘Row, Row, Row Your Boat’ section of the film excerpt A Boy Called Sailboat (from 0:56–2:05) again and prompt students to hear the ways in which the well-known melody has been varied.
Set up a class word cloud, use a whiteboard or butcher’s paper to collect students’ ideas about the way ‘Row, Row, Row Your Boat’ has been varied.
Lead a class discussion about the variation methods identified in the word cloud.
Using slides 2.1h and 2.1i, support students to revise the following musical terms as necessary: rolled/broken/arpeggiated chord, staccato, tie, appoggiaturas, triplet crotchets, pizzicato, metronome marking. Strategies could include:
providing terms and definitions on flash cards for students to quiz each other
asking students to match terms to their definitions
running a heads or tails quiz by providing a description of a term, then asking students to put their hands on their heads for one option, tails for another option.
Using slides 2.1j and 2.1k and the score '01. row, row, row your boat 1', guide students to undertake a score scavenger hunt. Ask students to highlight or circle the following features:
rolled/broken/arpeggiated chord
tie
appoggiatura
ostinato
triplet crotchets
pizzicato
metronome marking.
Display slide 2.1l and lead a class discussion about how the above musical features contribute to or support the action on screen.
[bookmark: _Toc243988360]Activity 2.2 – melody and chords
Teacher note: the PowerPoint, score booklet 1 and teacher resource booklet support this activity. 
Display slide 2.2 and ask students to learn to play ‘Row, Row, Row Your Boat’ (traditional nursery rhyme) either aurally or using the transcribed notation from last lesson on available instruments in the classroom.
Students may play the melody of ‘01. row, row, row your boat 1 – 00:55’ on any instrument using the parts in the score booklet. 
Using slides 2.2a to 2.2d, guide students to revise seventh chords: Major 7th, minor 7th and Major-minor 7th.
Ask students to construct the triads and seventh chord indicated on the score of ‘01. row, row, row your boat 1 – 00:55’ using ‘Activity 2.2 – melody and chords – student worksheet’.
Ask students to learn to play the chords from the score ‘01. row, row, row your boat 1 – 00:55’.
Organise students in pairs, small groups or as a class to play the melody along with the chords.
Display slide 2.2e and lead a class discussion about the key of the score ‘01. row, row, row your boat 1 – 00:55’. Does it stay the same or does it modulate? If so, what is the impact of the modulation?
Suggested differentiation and adjustments:
· Rather than asking students to construct the triads and seventh chords, provide students with the chords de-identified and cut out on cards. Students can match the chords to the chord symbols on the score.
· Students could play the bass note of the chords rather than the full chords when performing.
Extension:
· Discuss the 3 key areas (A minor, C Major and F Major) explored in the score ‘01. row, row, row your boat 1 – 00:55’.
· Students complete the Extension activity in ‘Activity 2.2 – melody and chords – student worksheet’.
· In groups or as a class, students write the roman numeral for each chord next to the chord indications on the score. Students will need to make decisions about which key area each chord fits into.
· Discuss responses and possible variations in answers.
[bookmark: _Toc243988361]Activity 2.3 – flourishes and duplets
Teacher note: the PowerPoint and score booklet 1 support this activity. 
Using slides 2.3 and 2.3a, provide students with the definition of ‘sul pont.’ and the explanation of an arpeggiation symbol.
Using slides 2.3b and 2.3c, ask students to learn to play the flourishes in the score booklet on guitar or other classroom instruments. Note that the ukulele part contains a modified version of the chords to facilitate ease of playing.
Display slide 2.3e and ask students to learn to play the flourishes in time with the film excerpt of A Boy Called Sailboat (5:47) (heard at time codes 2:13, 2:27 and 2:44). Model the first flourish and think aloud as you play the chords.
Using slides 2.3f to 2.3i, guide students to analyse the chords in Flourishes 1 and 2. An example is provided in the PowerPoint.
Display slide 2.3j and explain the ‘rhythmic feature – duplets’ to students. Refer to the slide notes for a sample think-aloud.
Check for understanding: What is an example of a time signature in which you might see a duplet?
Display slide 2.3k and guide students to clap and count the melody of bars 5 to 8 of ‘07. row, row, row your boat (slow) 1 – 5:08’ from the score booklet.
Ask students to learn to play one or more of the following excerpts on available instruments from the opening section of A Boy Called Sailboat (5:47):
‘05. melancholy 1 – 03:09’ 
‘06. melancholy 2 – 03:25’
‘07. row, row, row your boat (slow) 1 – 05:08’.
Ask students to play the excerpts along with the action on the screen.
Display slide 2.3l and ask students, in pairs, small groups or as a class, to discuss the following:
Why do you think the composers chose to include the flourishes in the film score? What purpose do they serve?
What is the effect of the duplets on the music?
Assessment portfolio item opportunity 
Display slide 2.3m and ask students to write a brief reflection on their experience of playing the music while following the action on the screen:
What challenges did you encounter during this activity? 
What insights or lessons did you gain from it? 
‘I see a 2, indicating a duplet written above these 2 notes. That tells me that I need to fit only 2 quavers into the space where I would normally have 3. This means these notes will last longer than a quaver usually does in this time signature. So, in this example, I would count “1 and a, 2 and” and I would need to make sure that the “2 and” is spread out so that it takes the same amount of time as the “1 and a”.’
Also demonstrate this excerpt through clapping.
Suggested differentiation and adjustments: when learning to play ‘01. row, row, row your boat 1 – 00:55’, the following adjustments may be made:
· Students learn to clap and count the rhythm first – removing ties may be useful initially.
· Students learn to play only a section.
· Allocate different phrases to different members or groups in the class to perform.
[bookmark: _Toc243988362]Activity 2.4 – varying a theme
Teacher note: the PowerPoint, score booklet 1 and teacher resource booklet support this activity.
Guide students to play the melody (theme) ‘Row, Row, Row Your Boat’ on any available instrument.
Display slide 2.4 and direct students to experiment with different ways to vary the theme using the 6 elements of music, making sure that the original melody remains clear and recognisable in their variations. Model a variation through a think-aloud as you demonstrate.
Display slide 2.4a and instruct students in small groups to create a mind map with different ideas of ways that they can vary a theme using the 6 elements of music. A sample template can be found on slide 2.4b.
Guide students to compare responses with the ‘Ways to vary a theme’ table (see Table 1) in the ‘Activity 2.4 – varying a theme – ways to vary a theme’ worksheet.
Guide students to examine the scores for ‘01. row, row, row your boat 1 – 00:55’ and ‘07. row, row, row your boat (slow) 1 – 5:08’ in the score booklet. Using the comparison table (see Table 2) in ‘Activity 2.4 – varying a theme – student worksheet’, ask students to compare the ways the original version of ‘Row, Row, Row Your Boat’ has been used in each of the scores. 
Extension: consolidate observations by having students respond to the question: How have Slava and Leonard Grigoryan created variety in their modifications of the childhood tune ‘Row, Row, Row Your Boat’? Use bar references in your response.


[bookmark: _Toc243988363]Activity 2.5 – theme and variations composition
Teacher note: the PowerPoint and teacher resource booklet support this activity. The activity can be completed over several lessons, allowing the students time to refine their work. A wide range of techniques to vary a theme organised by the elements of music can be found in the teacher resource booklet.
Display slide 2.5 and explain the macrostructure – theme and variations.
Display slide 2.5a and instruct students to, individually or in pairs, compose a piece of music based on the melody ‘Row, Row, Row Your Boat’. Compositions should use the theme and variations form, including the original melody (theme) and 2 variations, that demonstrate creativity and understanding of the elements of music. Using slides 2.5b to 2.5e, guide students to:
notate the melody and indicate the block chords for each bar (C Major bars 1 to 6, G Major bar 7, C Major bar 8)
create a plan for the composition and use the planning table (see Table 1) in ‘Activity 2.4 – varying a theme – ways to vary a theme’ worksheet. 
begin composing variations of the theme
record the composition live or generate an mp3 of the score.
Assessment portfolio item opportunity
Display slide 2.5f and prompt students to include the notation and composition in their portfolio along with a brief reflection on the success of their composition.
Suggested differentiation and adjustments:
· Students may compose only one variation.
· Students may select a different well-known song to use for the task.


[bookmark: _Toc227320764][bookmark: _Toc243988364]Learning sequence 3 – foley and sound design
[bookmark: _Toc227320765][bookmark: _Toc243988365]Outcomes and syllabus content
A student:
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 5 – Stage 5 content – Learning sequence 3 – foley and sound design
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions
Improvise to develop and extend musical ideas
Experiment with and use technology to develop, manipulate, record and mix performances
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to and explore a range of repertoire to analyse and compare pieces of music
Evaluate and explain the use of technologies in a range of repertoire
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
	Music in practice
Experiment with different compositional techniques and structures to develop and refine musical material
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Critically reflect on and document compositional choices and process
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing


Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Duration: 1 hour 40 minutes
Table 6 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand what foley artists do
understand how the different features of sound design support a film
create our own sound design
	We can:
create our own foley sounds
articulate our understanding of sound design starting with sentence prompts
create different sounds that support the visual aspects of a film.


Evidence of learning
Foley sound creations
Documentation of sound design information using sentence starters
Group sound design project
Reflections in assessment portfolio
[bookmark: _Toc227320766][bookmark: _Toc243988366]Activity 3.1 – foley
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Display slide 3.1 and view Foley Artists: How Movie Sound Effects Are Made (7:11).
Display slide 3.1a and guide students to create foley sounds for a cartoon through the following instructions:
1. Watch a section of a Figaro Pho cartoon, such as The Adventures of Figaro Pho – Season 1, Episode 1 (21:35), with the sound muted.
Each time you see an action where a foley sound could be added, pause and note the sound and time code in the ‘Activity 3.1 – foley student worksheet’.
Use items around the classroom or go on a scavenger hunt around the school to find objects that could create the foley sounds you identified.
Practise making these sounds while watching the cartoon again, making sure your sounds match the action on screen.
Assessment portfolio item opportunity
Display slide 3.1b and direct students to write a reflection about their experience with identifying, finding, creating and synchronising foley sounds.
[bookmark: _Toc227320767][bookmark: _Toc243988367]Activity 3.2 – sound design
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Display slide 3.2 and activate prior knowledge of sound design by discussing examples from popular culture film and media.
Guide students to access Video 6a – What is sound design? (7:20) and one other video of their choosing from the Sound design page of the CApture resource.
Display slide 3.2a and direct students to document what they have learned using the sentence starters in ‘Activity 3.2 – sound design – student worksheet’.
Display slide 3.2b and provide a definition for the term ‘hit point’, then facilitate a discussion of why a hit point is important in sound design.
Check for understanding: What is the term for a specific moment in a film where the music closely matches or highlights an important action, event or emotion on screen?
In groups of 3 to 4, guide students to follow the steps on slide 3.2c to create a new sound design for the episode of Figaro Pho they used in the last lesson:
1. Select a 20 second excerpt in which you think there are opportunities to create an interesting sound design.
Discuss the mood, atmosphere and storytelling intent of the excerpt.
Brainstorm the different aspects of sound design that are appropriate for the excerpt, for example, dialogue, sound effects, foley sounds, background music.
Improvise with voice, digital sounds, sound effects and/or live instruments to create your own sound design. Consider any hit points and the balance of the different sounds in the mix.
Create a graphic score with a timeline and key to represent your sound design. An example is provided on slide 3.2d.


Assessment portfolio item opportunity
Display slide 3.2e and prompt students to add their graphic score along with a brief reflection on the strengths and areas for improvement in their sound design.
[bookmark: _Toc227320768]

[bookmark: _Toc243988368]Learning sequence 4 – All Silent Dogs
[bookmark: _Toc227320769][bookmark: _Toc243988369]Outcomes and syllabus content
A student:
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 7 – Stage 5 content – Learning sequence 4 – All Silent Dogs
	Listening
	Composing

	Music in practice
Listen to and explore a range of repertoire to analyse and compare pieces of music
Evaluate and explain the use of technologies in a range of repertoire
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine the relationship between musical contexts of a piece of music and its purpose
Examine music from the perspectives of composer, performer and audience
Explore aesthetic qualities of music across a range of styles and approaches to interpretation
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Critically reflect on and document compositional choices and process
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 5 hours
Table 8 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand Freya Berkhout’s compositional processes and intent in the context of film music
create and experiment with sonic worlds using a digital audio workstation (DAW) and live or recorded sounds, developing our own unique musical voice
critically evaluate and refine our own and peers’ compositions through constructive feedback.
	We can:
identify and explain how Freya Berkhout uses timbral exploration and layering to create an effective soundtrack that supports storytelling and mood
compose and record a sonic world that reflects the action and atmosphere of a film excerpt, demonstrating experimentation and control over sound sources and compositional techniques
provide and respond to peer feedback, using it to make purposeful improvements to our compositions and articulate our creative choices and areas for future growth.


Evidence of learning
Documented notes
Contribution to class discussions
Sonic world composition
Peer evaluation
Reflection in assessment portfolio
[bookmark: _Toc227320770][bookmark: _Toc243988370]Activity 4.1 – What does a DAW tell us?
Teacher note: the PowerPoint, score booklet 1 and teacher resource booklet support this activity. Slides summarising digital audio workstation (DAW) features have been included to use for students that are unfamiliar with using DAWs.
Activating prior learning: ask students to reflect back on the ways DAWs were used in the initial video watched in ‘Activity 1.1 – scoring for screen’ How do you score a film? | What is music (from 7:38–15:44), slides 4.1 and 4.1a and share responses with the class.
Using slides 4.1b and 4.1c, define: timeline, automation line, waveform, fade-ins, fade-outs, decibel input, markers, video window, piano roll, tracks and timecode.
Divide students into groups of 3 to 4 and ask them to examine excerpts of Freya Berkhout’s DAW file for All Silent Dogs from score booklet 1 and slides 4.1d to 4.1f without listening to the music. Ask students to explain how the 3 excerpts piece together.
Display slide 4.1g and discuss how the different elements of music can be represented on a DAW score, for example, dynamics are indicated by the volume automation line, the waveform, the fade-ins and fade-outs and the decibel input.
Provide students with the ‘Activity 4.1 – What does a DAW tell us? – student worksheet’ and slide 4.1h and ask students to use the table to record their musical observations about texture, performing media and timbre, dynamics and expression and structure using only the information shown on the DAW excerpts.
Discuss answers as a class.
[bookmark: _Toc227320771][bookmark: _Toc243988371]Activity 4.2 – Freya Berkhout’s composition process
Teacher note: the PowerPoint and teacher resource booklet support this activity. Teachers are encouraged to model the first few answers in question 2 of ‘Activity 4.2 – Freya Berkhout’s composition process – student worksheet’ and gradually release responsibility to students as is suited to the class and individual students. 
Display slides 4.2 and 4.2a and view All Silent Dogs – Freya Berkhout – How I Compose For Film (11:56). Ask students to take notes on the video using the following questions as a guide: 
1. Why is it important for a film composer to be involved early in the filmmaking process and how does this influence their work?
What is a ‘musical palette’ in film composing and how does it help shape the overall score?
How does a composer balance adhering to genre conventions while maintaining their own unique musical voice?
In what ways does Freya Berkhout incorporate experimental sounds and vocal elements into her film music and why are these important?
How can film music contribute to storytelling and cultural change, especially in projects with social or political themes?
Discuss answers as a class.
Read the plot summary of All Silent Dogs on slide 4.2b.
Display slide 4.2c and view Transformation by Freya Berkhout (An Excerpt from ‘All Silent Dogs’) (2:07). Direct students to complete ‘Activity 4.2 – Freya Berkhout’s composition process – student worksheet’.
Display slide 4.2d and, as a class, discuss the following features of the soundtrack:
the interacting layers of sound (arranged in a DAW) that incorporate the sounds or sonic world within the film
Berkhout’s experimentation with timbres to create a unique sound world
how the aesthetic qualities of the music impact on the storytelling
the places where foley may have been used.
Suggested differentiation and adjustments: provide students with the table from question 2 in ‘Activity 4.2 – Freya Berkhout’s composition process – student worksheet’ with timecodes included. Cut up the answers provided and ask students to stick these in at the appropriate timecode.
[bookmark: _Toc227320772][bookmark: _Toc243988372]Activity 4.3 – sonic worlds
Teacher note: the PowerPoint supports this activity.
Display slide 4.3 and direct students to individually plan a new sonic world to represent the action in the excerpt of All Silent Dogs using the following instructions:
1. Watch the excerpt again with no sound.
Brainstorm ideas for mood, atmosphere and sounds, keeping in mind the balance between adhering to genre conventions while maintaining your own unique musical voice.
Experiment with the sounds available in a DAW, such as BandLab for Education or online, as well as live instruments and foley sounds.
Create a collection of sounds that are suitable for the new sonic world. Record sounds as necessary.
[bookmark: _Toc227320773][bookmark: _Toc243988373]Activity 4.4 – motifs and structure
Teacher note: the PowerPoint supports this activity.
Define the term ‘motif’ using slide 4.4.
Display slide 4.4a and re-watch Transformation by Freya Berkhout (An Excerpt from ‘All Silent Dogs’) (2:07), this time focusing on the use of vocal motifs and musical ideas.
Discuss the ways the vocal motifs have been repeated and developed throughout the excerpt.
Direct students to individually create a short motif (3 to 6 notes), using voice or an instrument, suitable for the sonic world planned in the last lesson. 
Ask students to revise techniques to vary a motif using slide 4.4b.
Check for understanding: What are 3 ways to vary a motif?
Display slide 4.4c and direct students to create 3 to 4 slight variations of their motif. Then record their motif and variations as separate sound files into a DAW.
View Transformation by Freya Berkhout (An Excerpt from ‘All Silent Dogs’) (2:07), asking students to focus on the way the sounds are structured to match the action on screen.
Lead a discussion regarding the extent to which the events on screen dictate the choices made by the composer, particularly in respect to the way the music is structured.
Display slide 4.4d and ask students to identify a loose structure of events that will help to shape their own sonic world composition, for example, girl leaves house, girl walks through bush, transforms into dog, runs away.
Guide students to set up a new project in a DAW using the following instructions:
1. Add markers for key events, cues or scene changes to organise your score.
Label the markers clearly, for example, ‘Cue 1: girl leaves house’.
Create separate tracks for different instruments or sections, for example, strings, brass, percussion.
Colour-code and name the tracks for easy navigation.
Start composing your sonic world to go with the action in the All Silent Dogs excerpt using the sounds collected from the last lesson and the motif and variations recorded in this lesson.
[bookmark: _Toc227320774][bookmark: _Toc243988374]Activity 4.5 – refining your work
Teacher note: the PowerPoint supports this activity.
Display slide 4.5 and guide students to refine their sonic world through the following steps:
1. Continue organising your sounds, motif and variations.
Add or record additional sound effects, as desired, to be layered on top of the track created to enhance the storytelling.
Adjust the volume of different tracks to ensure they are balanced.
Apply effects, such as reverb, equalisation (EQ), pan and/or distortion, to enhance the musical outcome. Definitions of these terms are provided on slide 4.5a.
[bookmark: _Toc227320775][bookmark: _Toc243988375]Activity 4.6 – peer evaluation
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Display slide 4.6 and organise students to evaluate each other’s work collaboratively using the following instructions:
1. Listen to a peer’s work and make constructive comments, including strengths and areas for improvement, for example:
There could be more variations in the textural density.
Dynamics could be used to greater effect.
The combination of performing media created interesting timbres. 
Aim to identify at least 3 strengths and 3 areas for improvement using the template in ‘Activity 4.6 – peer evaluation – student worksheet’.
Use peer feedback to make further refinements to your composition.
Assessment portfolio item opportunity
Display slide 4.6a and prompt students to add their composition and peer feedback, with a brief personal reflection on the strengths of their composition and areas they would like to improve for the future.


[bookmark: _Toc227320776][bookmark: _Toc243988376]Learning sequence 5 – A Little Bit Mongolian
[bookmark: _Toc227320777][bookmark: _Toc243988377]Outcomes and syllabus content
Teacher note: this learning sequence examines the cultural music of Mongolia. It is important to ensure that students understand the cultural significance and are enacting respectful protocols at all times when engaging with this content.
A student:
· MU5-PER-01 performs repertoire with stylistic awareness and musical expression
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 9 – Stage 5 content – Learning sequence 5 – A Little Bit Mongolian
	Performing
	Listening
	Composing

	Music in practice
Perform music in a range of styles to communicate musical ideas, including own compositions
Improvise to develop and extend musical ideas
Music in context
Interpret music representing a range of genres and styles
Apply knowledge of conventions and practices of a period, genre or style
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to and explore a range of repertoire to analyse and compare pieces of music
Evaluate and explain the use of technologies in a range of repertoire
Transcribe music using notations relevant to the repertoire such as staff, regional, stylistic or instrument-specific systems
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels
Examine music from the perspectives of composer, performer and audience
Elements of music
Aurally identify the elements of music
	Music in practice
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Critically reflect on and document compositional choices and process
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Adapt or arrange own or others’ compositions for different purposes or audiences
Apply knowledge of cultural significance and respectful protocols when composing music inspired by Indigenous cultures such as those of Aboriginal and/or Torres Strait Islander Peoples
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Duration: 5 hours
Table 10 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
perform, improvise and arrange music inspired by Mongolian folk styles 
use aural skills to analyse and transcribe music
compose and arrange music to communicate specific moods, locations and intentions.
	We can:
perform improvisations and arrangements, manipulating the elements of music to include musical features typical of Mongolian folk music
accurately transcribe and explain musical and cultural characteristics in music
create a composition for film that clearly conveys the mood and location.


Evidence of learning
Participation in class discussions
Written responses to ‘Activity 5.1 – Mongolian folk music – student worksheet’ and ‘Activity 5.2 – Jarman’s creative process – student worksheet’
Transcription of the selected folk song
Arrangement of the folk song
Reponses based on ‘Activity 5.4 – digitally produced action – note taking prompts’
Digital orchestral composition for an action movie
Performance of improvised music to accompany The Interviewer
Reflections in assessment portfolio
[bookmark: _Toc227320778][bookmark: _Toc243988378]Activity 5.1 – Mongolian folk music
Teacher note: the PowerPoint and teacher resource booklet support this activity. At the beginning of this lesson, emphasise the importance of approaching Indigenous and traditional music with respect. It is not necessary to watch the whole video on Tuvan throat singing, but it is recommended that teachers provide students with a short sample from each style. Key moments are provided in the information under the video in YouTube. When discussing the cultural importance of Nadaam, it may be helpful to refer to the transcript of the YouTube video.
Lead a class discussion about respectful protocols for engaging with Indigenous and traditional music, emphasising the importance of honouring the associated cultural values.
Display slides 5.1a and 5.1b and read the background information on Mongolia and Mongolian folk music.
Display slide 5.1c and view Morin Khuur | Instrument Demonstration (1:04) and Khoomei Beat – Demonstration of Khöömei styles [Tuvan throat singing] (4:43) to introduce the performing media and timbres common to the Mongolian folk style.
Display slide 5.1d and view Naadam, Mongolian traditional festival (10:05) (from 0:00–1:35 and 6:20–8:57) to introduce the context of A Little Bit Mongolian.
Lead a class discussion of the cultural significance of the Naadam Festival to the people of Mongolia.
Display slide 5.1f and read the synopsis of A Little Bit Mongolian.
Display slide 5.1g and view A Little Bit Mongolian (Extraordinary Person Documentary) | Real Stories (from 13:25–16:08). Ask students to identify the features of Mongolian music present using ‘Activity 5.1 – Mongolian folk music – student worksheet’.
Discuss the answers as a class.
Suggested differentiation and adjustments: students could answer one component for each section of music. For example, they could answer melody questions about Section 1, vocals questions for Section 2, instruments questions for Section 3 and structure questions for Section 4. If different students answer different components, they could share their answers at the end.
[bookmark: _Toc227320779][bookmark: _Toc243988379]Activity 5.2 – Paul Jarman’s creative process
Teacher note: the PowerPoint supports this activity.
Display slide 5.2 and view A Little Bit Mongolian – Paul Jarman – Composing for A Little Bit Mongolian (7:20). Discuss his creative process. Ask students to answer the questions in ‘Activity 5.2 – Paul Jarman’s creative process – student worksheet’.
Discuss the answers as a class.
Display slide 5.2a and direct students to play through the C pentatonic scale.
Display slide 5.2b and view A Little Bit Mongolian (Extraordinary Person Documentary) | Real Stories (from 0:05–0:30) with no sound. Direct students to improvise on an available instrument using the C pentatonic scale to match the mood and timing. Ask students to consider the following aspects of music that can be manipulated to make the music an appropriate representation of what is on the screen at any given time:
rhythm
articulations
contour
register
tempo
timbre.
Ask students to record their improvisation to reflect on what they have created.
Assessment portfolio item opportunity
Display slide 5.2c and prompt students to include a reflection on improvising while watching the film, identifying the most successful sections and what made them successful, what was challenging, how their improvisation skills could improve and what from this activity could inform their assessment task.
[bookmark: _Toc227320780][bookmark: _Toc243988380]Activity 5.3 – Mongolian inspiration
Teacher note: the PowerPoint supports this activity. Students will also require access to slides from 5.1 to 5.1g from ‘Activity 5.1 – Mongolian folk music’. This activity will need consideration in the way it is approached to ensure cultural respect is upheld throughout the lesson.
Display slide 5.3 and view . Ask students to listen carefully to the melody, rhythm and overall mood. Provide students with the following instructions:
1. Use listening skills and memory to identify the melodic material in this excerpt. You may use an instrument to help in determining the pitch pattern. You may need to listen to the excerpt several times to do this.
Transcribe the melody on staff paper, tablature or music notation software, aiming for accurate pitch and rhythm. 
Check your transcription by performing what you have notated, making changes if necessary.
Explain that Paul Jarman wrote this melody from being inspired by traditional Mongolian folk music. He has used pitch patterns, rhythms and ornamentation typical of the Mongolian folk music style.
Ask students to listen back to the Morin Khuur | Instrument Demonstration (1:04) and Khoomei Beat – Demonstration of Khöömei styles [Tuvan throat singing] (4:43) and re-read the features of the Mongolian folk music from ‘Activity 5.1 – Mongolian folk music’.
Ask students to listen to other examples of Mongolian folk music such as "Ardiin Ayalguu" "GIINGOO" Mongolian Morin Khuur Children's Ensemble (3:09) (a children’s morin khuur ensemble from the United States of America that aims to provide a culturally authentic musical experience to Mongolian children living outside of Mongolia).
Display slide 5.3a and lead a class discussion about how listening to this music influences and develops your understanding of Mongolian culture.
Display slide 5.3b and direct students to draw on their transcription of Jarman’s melody, their learnings from listening to Mongolian folk music and the features they have learned about Mongolian music to create an 8-bar melody inspired by Mongolian folk music. Remind students of respectful protocols for engaging with traditional music of a culture.
Ask students to perform their melody for the class and when performing to:
acknowledge that they are performing a piece of music inspired by Mongolian folk music
identify the features of the melody that are representative of Mongolian folk music
perform in a culturally respectful manner.
Assessment portfolio item opportunity
Display slide 5.3c and prompt students to discuss how cultural aspects were preserved and adapted in their composition, and to reflect on the challenges encountered during the transcription and in composing music inspired by a specific culture.
Suggested differentiation and adjustments: the transcription activity can be simplified by providing students with additional notes so they can fill in the gaps. Alternatively, students can sketch out the contour graphically rather than including the traditional notation.
[bookmark: _Toc227320781][bookmark: _Toc243988381]Activity 5.4 – digitally produced action
Teacher note: the PowerPoint and teacher resource booklet support this activity. Students will also require access to slides 5.1 to 5.1g from ‘Activity 5.1 – Mongolian folk music’. This activity requires careful planning to ensure cultural respect is maintained throughout the lesson.
Display slide 5.4 and view A Little Bit Mongolian – Paul Jarman – Composing for film (7:04) and ask students to make notes using ‘Activity 5.4 – digitally produced action – note taking prompts’.
Display slide 5.4a and view Exploring Berlin Free Orchestra: Hendrik plays his favorite patches (4:52). Display slide 5.4b and discuss the advantages and disadvantages of using digitally produced sounds of acoustic instruments.
Explain that Jarman talks about composing for action films. Display slide 5.4c and organise students into small groups and ask them to discuss the following:
Why do action films need more music?
What is the function of music in an action film?
What are some typical features of music in an action film?
While A Little Bit Mongolian is not an action film by genre, what are some of the ways Jarman highlights the action elements in A Little Bit Mongolian (Extraordinary Person Documentary) | Real Stories (from 0:05–0:30)?
Display slide 5.4d and read the definition of the term ‘underscoring’.
Check for understanding: Is ‘underscoring’ featured music or background music?
Display slide 5.4e and direct students to begin a short composition of approximately 30 seconds to one minute, using digital orchestral sounds in a DAW or music notation software, that could serve as underscoring in an action film. Provide students with the following instructions: Set up your score in a DAW or music notation software and make sure you have access to digital orchestral sounds:
1. Plan your composition by considering the mood and energy typical of action scenes and how this can be represented through musical features, such as fast tempos, energetic rhythms, and suspenseful or heroic themes. Sketch out a basic structure (introduction, build-up, climax).
Select your instruments by choosing which digital orchestral instruments you want to use, such as strings, brass, percussion or woodwinds. Think about how these instruments can create impact and emotion suited to action scoring.
Begin composing. Experiment with rhythms, melodies, harmonies and textures that would work well in underscoring for action scenes. Use dynamic contrasts and changes to build excitement.
[bookmark: _Toc227320782][bookmark: _Toc243988382]Activity 5.5 – action film scoring
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Display slide 5.5 and direct students to continue work on the composition from the previous lesson using the following instructions:
1. Experiment with rhythms, melodies, harmonies and textures that would work well in underscoring for action scenes. Use dynamic contrasts and changes to build excitement.
Edit and refine your composition by listening back, adjusting timing, volume, articulation and instrument balance. 
Share your composition with a peer and provide feedback to one another using ‘Activity 5.5. – action film scoring – peer feedback form’.
Make revisions to your composition based on the feedback provided by your peer.
Share your composition with the class.
Assessment portfolio item opportunity
Display slide 5.5a and prompt students to include the composition recording, peer feedback and a self-reflection on the suitability of the composition as underscoring for an action film.
[bookmark: _Toc227320783][bookmark: _Toc243988383]Activity 5.6 – composing for a mood, location and intention
Teacher note: the PowerPoint and teacher resource booklet support this activity. The transcript of the first 3 minutes of The Interviewer can be found in the teacher resource booklet. 
Display slide 5.6 and view A Little Bit Mongolian (Extraordinary Person Documentary) | Real Stories (from 0:05–0:30). Lead a class discussion about the following aspects of the excerpt and how they are represented in the accompanying music:
the mood
the location
the director’s intentions.
Display slide 5.6a and view Genevieve Clay-Smith’s short film The Interviewer (from 0:00–3:00) on the CApture Short film showcase webpage with the sound muted. Provide students with the transcript for this scene to support their understanding of the storyline.
Using slides 5.6b and 5.6c, organise students into groups of 3 to 4 and ask them to explore the ways that music can establish mood, location and the director’s intentions by:
1. discussing their ideas about the mood, the location and the director’s intentions in this scene
1. brainstorming the musical features that they would expect to hear to support or enhance the scene
1. using any available instruments to improvise music that could accompany and enhance the scene
1. recording their group improvising the music while watching the scene, keeping in mind the mood and any changes in the action on screen
1. listening back to their recording
1. watching The Interviewer (from 0:00–3:00) again, this time with the sound on
comparing the group’s improvisation or /composition with the original music from the film
discussing the following questions within the group
What were the differences between your music and the original music?
How did the different music affect the mood?
Did the intent of the film feel different because of the change in music?
Assessment portfolio item opportunity
Display slide 5.6d and prompt students to include the recording of their composition or improvisation in their portfolio along with the answers to the questions in step 8. 
[bookmark: _Toc227320784]

[bookmark: _Toc243988384]Learning sequence 6 – Butterfly Man
[bookmark: _Toc227320785][bookmark: _Toc243988385]Outcomes and syllabus content
A student:
· MU5-PER-01 performs repertoire with stylistic awareness and musical expression
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 11 – Stage 5 content – Learning sequence 6 – Butterfly Man
	Performing
	Listening
	Composing

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores
Demonstrate technical and expressive control to enhance the communication of musical ideas
Music in context
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Interpret and analyse musical scores relevant to the genre and style
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine the relationship between musical contexts of a piece of music and its purpose
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Experiment with different compositional techniques and structures to develop and refine musical material
Critically reflect on and document compositional choices and process
Annotate draft compositions using a range of notations incorporating dynamics, articulation and expressive markings to indicate the intent of the performance, as appropriate to the style
Music in context
Compose in different styles and for different purposes and/or audiences
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Understand the ways in which music can be adapted, arranged or appropriated for different audiences or contexts, or to achieve different purposes
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 4 hours
Table 12 – Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
perform with developing technical and expressive skills
analyse using the elements of music to understand how composers communicate storytelling and mood
manipulate the elements of music to effectively express moods or character traits in our own compositions.
	We can:
accurately perform parts of ‘Butterfly Waltz’
identify key musical features in ‘Butterfly Waltz’ and the Butterfly Man soundtrack and explain their purpose within the context of film music
compose, notate and perform our own compositions with deliberate manipulation of the concepts of music to achieve the desired mood or character.


Evidence of learning
Performances of sections of ‘Butterfly Waltz’
Notation and performance of insect composition
Reflections in the assessment portfolio
Participation in class discussions
‘Activity 6.2 – film music suites – student worksheet’
Performance of chord progression
Chord progression compositions
[bookmark: _Toc227320786][bookmark: _Toc243988386]Activity 6.1 – selecting performing media
Teacher note: the PowerPoint and score booklet 2 support this activity. While the main theme has been provided in concert pitch, in treble clef in the PowerPoint, score booklet 2 also contains the melody in B♭, E♭, F, TAB, bass clef in C, ukulele and alto clef.
Display slide 6.1 and ask students to engage in a think-pair-share activity considering the question: ‘What performing media could be appropriate for a short film titled Butterfly Man?’
Display slide 6.1a and view Student Film – Butterfly Man by Samantha Rebillet (6:06). Ask students to write down all the performing media heard. Lead a class discussion about why the composer may have chosen this performing media for this film.
Display slide 6.1b and guide students to learn to play the main theme on available instruments, aiming for correct pitch and rhythm, and performing with appropriate phrasing and articulation to capture the style and expression appropriate to the piece.
Display slide 6.1c and ask students, in pairs, to choose an insect that is not a butterfly and create a new arrangement of the theme that represents the characteristics and mannerisms of their selected insect using the following instructions:
1. Experiment with different timbres, articulations and dynamics.
Optional: add a new accompaniment.
Notate the new arrangement using your notation method of choice.
Annotate your composition with dynamics, articulations and expressive markings to represent your insect.
Perform the arrangement for the class.
As a class, attempt to guess each group’s insect of choice.
Reflect on the successes of each group and make suggestions for future improvements.


Assessment portfolio item opportunity
Display slide 6.1d and prompt students to include the notation and a short reflection, focusing on the success of the timbres, articulations and dynamics used in the composition.
Suggested differentiation and adjustments: identify the performing media used in Butterfly Man for students and listen to recordings of these instruments being played individually. Discuss the timbre of these instruments and why Jessica Wells may have chosen to use these instruments.
[bookmark: _Toc227320787][bookmark: _Toc243988387]Activity 6.2 – film music suites
Teacher note: the PowerPoint, teacher resource booklet and score booklet 2 support this activity.
Display slide 6.2 and listen to Butterly Man – Butterfly Waltz (3:22) by Jessica Wells while following the score.
Display slide 6.2a and lead a class discussion about film music suites: 
What are they? 
What is their purpose? 
How is the music arranged? 
Example responses have been provided on slides 6.2b to 6.2d.
Check for understanding: Where would you expect to see a film music suite performed?
Using slides 6.2e to 6.2g, guide students to explore the connections between ‘Butterfly Waltz’ and the soundtrack to Butterfly Man through the following instructions:
1. Listen to ‘Butterfly Waltz’ again, familiarising yourself with the sound of each section of the score.
Look at each of the score excerpts from ‘Butterfly Waltz’ provided by your teacher. 
Listen to the music from Student Film – Butterfly Man by Samantha Rebillet (6:06) and match the timecode to each of the score excerpts by listening carefully to the music using the table in ‘Activity 6.2 – film music suites – student worksheet’. Listen out for the following features in the music to assist you:
instrumentation
the time signature
distinct rhythms
melodic material.
Listen to ‘Butterfly Waltz’ again. 
Use the audio and the figure numbers to help you reconstruct the score in the order it was originally written. 
Display slide 6.2g and lead a class discussion about why Jessica Wells may have arranged the sections of the orchestral suite the way she did, instead of following the film’s chronological order?
Extension: students explore the connections between ‘Butterfly Waltz’ and the soundtrack to Butterfly Man by looking at the score of ‘Butterfly Waltz’ in its entirety and identifying where each section is played during Butterfly Man.
[bookmark: _Toc227320788][bookmark: _Toc243988388]Activity 6.3 – classroom arrangement
Teacher note: the PowerPoint and score booklet 2 supports this activity. The arrangement has reduced the score to 5 parts. All 5 parts will need to be covered for the arrangement to work properly. The piano part covers part 1 and part 5. Parts in C have pizzicato and arco markings. Non-string players playing these parts should interpret the pizzicato sections as staccato and the arco sections as slurred or tenuto. Where the range exceeds the capabilities of an instrument or student’s technical skills, students are encouraged to transpose up or down an octave as necessary.
Display slide 6.3 and guide students to learn to play the classroom arrangement of ‘Butterfly Waltz’. Explain that students may select a small section or choose to learn the entire arrangement using the following instructions:
1. Allocate parts for individuals to perform on available instruments so that all 5 parts are covered. Note that the piano part covers part 1 and part 5.
Learn to play your part individually or in small groups.
Rehearse the arrangement as a class.
Aim to perform the arrangement for another class or teacher.
Reflect on your performance, identifying the challenges of playing in an ensemble and the successes of your performance.
[bookmark: _Toc227320789][bookmark: _Toc243988389]Activity 6.4 – quirky moods
Teacher note: the PowerPoint, teacher resource booklet and score booklet 2 support this activity.
Display slide 6.4 and slide 6.4a to explain the construction of half-diminished 7 chords.
Direct students to complete question 1 of ‘Activity 6.4 – quirky moods – student worksheet’ to revise their understanding of Major, minor, Major 7th and minor 7th and consolidate their understanding of the half-diminished 7 chord.
Display slide 6.4b and, as a class, lead a brainstorm of musical features that could be used to represent a quirky mood.
Guide students to listen to ‘Butterfly Waltz’ and ask students to identify the features through the elements of music that create the quirky mood in this piece by completing question 2 of ‘Activity 6.4 – quirky moods – student worksheet’.
Explain that the section from Figure B to Figure C is unusual because it features a 7-bar uneven phrase and dissonance in the harmonic progression. Ask students to play the ‘Butterfly Waltz’ Figure B chord progression from score booklet 2 on available instruments and using slide 6.4c, listen carefully for these distinctive features while playing.
Direct students to analyse the chords used in this progression by completing question 3 and question 4 of ‘Activity 6.4 – quirky moods – student worksheet’.
Display slide 6.4d and lead a discussion about how Jessica Wells’ chord selection contributes to the quirky mood.
Extension: students analyse the chord progression without the prompts of the worksheet. Students can also identify or explain the chords discussed when the melody and harmony are combined.
[bookmark: _Toc227320790][bookmark: _Toc243988390]Activity 6.5 – moody chord progressions
Teacher note: the PowerPoint supports this activity.
Display slide 6.5 and ask students to play through the chord progression from the last lesson using available instruments.
Display slide 6.5a and direct students, individually or in pairs, to create a chord progression of approximately 8 bars that represents a selected mood using the following instructions:
1. Decide upon a mood (for example, joyful, melancholy, suspenseful, peaceful).
Brainstorm the types of chords that would be appropriate for this mood (it may be appropriate to use unconventional chords).
Experiment on an instrument capable of playing chords to develop your chord progression.
Notate your chord progression using chord symbols, manuscript or TAB.
Perform your chord progression for the class.
Ask your peers to try to guess the mood of the chord progression.
Assessment portfolio item opportunity
Display slide 6.5b and prompt students to include the notation of the chord progression and a short reflection on how effective their chord progression was in creating the desired mood, considering why peers did or did not guess the mood of their chord progression correctly.
Suggested differentiation and adjustments: students can be given a selection of chord options in notation software or a DAW which they can select and order to create their own chord progression.


[bookmark: _Toc227320791][bookmark: _Toc243988391]Learning sequence 7 – skill building
[bookmark: _Toc227320792][bookmark: _Toc243988392]Outcomes and syllabus content
A student:
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 13 – Stage 5 content – Learning sequence 7 – skill building
	Listening
	Composing

	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Evaluate and explain the use of technologies in a range of repertoire
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Examine the relationship between musical contexts of a piece of music and its purpose
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Develop musical material within macrostructures
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Critically reflect on and document compositional choices and process
Music in context
Compose in different styles and for different purposes and/or audiences
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2 hours, 30 minutes 
Table 14 – Learning sequence 7 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
research different film music scoring techniques and explain their purpose and use
analyse and evaluate how musical elements in a film scene contribute to its overall effect and meaning
quickly create music ideas that fit with key moments in a film using digital tools or live instruments.
	We can:
present what a scoring technique is, how it works in films and how it could be applied to the given video
critically assess the use of musical features in the scene and explain how they influence mood, emotion and narrative
use cue points to organise and invent musical sounds that match the timing and action in a film trailer.


Evidence of learning
Film technique presentation
Answers to ‘Activity 7.2 – analysing a scene – student worksheet’
Speed composition
[bookmark: _Toc227320793][bookmark: _Toc243988393]Activity 7.1 – scoring techniques
Teacher note: the PowerPoint and teacher resource booklet support this activity. A list of scoring techniques has been included in the teacher resource booklet. If there are less students in the class than techniques, it is encouraged that students cover more than one technique or the remaining techniques are covered as a class, so all techniques are considered in preparation for the assessment task.
Provide students with the list of scoring techniques from the teacher resource booklet and ask students to choose a film scoring technique from the list at random. The list can also be found on slides 7.1b and 7.1c. Display slide 7.1 and provide students with the following instructions:
1. Research the chosen technique to understand how it works and why it is used in film music.
Access slide 7.1a and watch Back to the Outback | Official Trailer | Netflix (2:40) with the sound muted. Think about how you could apply this technique to the video.
Prepare a short presentation explaining:
what the technique is
how it functions in film scoring
how it could be used in the context of the film excerpt.
Present your findings to the class.
Assessment portfolio item opportunity
Display slide 7.1d and prompt students to include the research on the film scoring technique and take notes on their peers’ presentations, focusing on scoring techniques that could inform their own composition for the assessment task.
[bookmark: _Toc227320794][bookmark: _Toc243988394]Activity 7.2 – analysing a scene
Teacher note: the teacher resource booklet supports this activity. It is advisable to provide students with a time limit to choose a film scene before allocating them one or, alternatively, you can provide options from which they can choose.
Ask students to select a scene from a movie (60–90 seconds). The excerpt must have music playing throughout most of the scene.
Direct students to complete the questions in ‘Activity 7.2 – analysing a scene – student worksheet’ to reflect on, describe, analyse and evaluate the music in the scene.
[bookmark: _Toc227320795][bookmark: _Toc243988395]Activity 7.3 – speed composing
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Activate prior knowledge of ‘hit point’ and ‘musical cue’ from slide 2.3d and slide 3.2b.
Check for understanding: Is a precise movement where the music is synchronised with the onscreen action a musical cue or a hit point?
Display slide 7.3 and view Happy Feet – Trailer (1:23) with the sound off.
Direct students to create a new soundtrack to accompany the onscreen action. This is a speed composing activity, so the point is to generate ideas quickly rather than to perfect them. Provide students with the following instructions:
1. Set up a new project in a DAW.
Identify the times in the trailer when the music should start or change, that is, the musical cues and hit points. Indicate these in the DAW project with a marker at the matching time code.
Note down musical ideas for each marker. Silence should also be considered and used for effect.
Select loops, or quickly improvise and record sounds, for each musical cue and hit point.
Share your soundtrack, synchronised with the trailer, with your class.
Assessment portfolio item opportunity 
Display slide 7.3a and prompt students to reflect on the process of speed composing. What did they find challenging? What was the advantage of speed composing? What tools, strategies or ideas could they use in their assessment task?


[bookmark: _Toc227320796][bookmark: _Toc243988396]Learning sequence 8 – assessment task composition
[bookmark: _Toc227320797][bookmark: _Toc243988397]Outcomes and syllabus content
A student:
MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 15 – Stage 5 content – Learning sequence 8 – assessment task
	Listening
	Composing

	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Explain how genre and style are characterised and represented through musical features and conventions
Examine the relationship between musical contexts of a piece of music and its purpose
Examine music from the perspectives of composer, performer and audience
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Develop musical material within macrostructures
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Critically reflect on and document compositional choices and process
Annotate draft compositions using a range of notations incorporating dynamics, articulation and expressive markings to indicate the intent of the performance, as appropriate to the style
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 5 hours 50 minutes
Table 16 – Learning sequence 8 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
compose music to effectively accompany visual stimulus
document our compositional process
analyse our own music and the music of others to inform our compositions.
	We can:
compose music that conveys mood, character and/or themes
produce a portfolio that clearly illustrates the steps we took to create our composition
communicate through writing, the connections between what we have learned in class and the musical decisions we have made in our compositions.


Evidence of learning
Learning map or checklist of tasks
Assessment portfolio
Final composition
[bookmark: _Toc227320798][bookmark: _Toc243988398]Activity 8.1 – steps to success
Teacher note: the PowerPoint, teacher resource booklet and sample assessment task support this lesson. The list of tasks and steps are contained in the sample assessment task. A ‘sample learning map’ and ‘sample checklist’ have been included in the teacher resource booklet.
All activities in this learning sequence should be included in the assessment portfolio. A ‘Teacher review feedback form’ has been included in the sample assessment task which can be used by the teacher at any time throughout the composition process as a formative assessment tool and formative feedback for the students.
Discuss the steps to success to complete the composition for the assessment task on slide 8.1. Ask students to refer to their assessment task outline.
Explain the list of tasks and steps and discuss any that should be added or removed.
Display slide 8.1a and ask students, in groups or individually, to develop one of the following:
a learning map to plot the steps to success required to complete the assessment task. As each task or step is achieved, draw a snake to show progress, labelling the date of achievement.
a checklist of tasks and steps necessary to complete the assessment task. Where possible, this should be in sequential order. Tick off the tasks as you achieve them.
Display slide 8.1b and ask students to make a final decision about the film excerpt they will use for their composition.
[bookmark: _Toc227320799][bookmark: _Toc243988399]Activity 8.2 – make a start
Teacher note: the PowerPoint and sample assessment task support this lesson. 
Display slide 8.2 and direct students to use their learning map or checklist to guide the tasks and steps required to complete the assessment task.
Provide the following guidance to students:
1. Watch your film excerpt multiple times.
Analyse the emotions and themes in your chosen excerpt, identifying the moods that the characters, themes and visuals create.
Map out your composition using the either ‘Composition planner A’ or ‘Composition planner B’ in the ‘Sample assessment task – student support material’.
Identify the timecode of any hit points.
Update your portfolio.
[bookmark: _Toc227320800][bookmark: _Toc243988400]Activity 8.3 – musical ideas
Teacher note: the PowerPoint and sample assessment task support this lesson. 
Display slide 8.3 and direct students to use their learning map or checklist to guide their work on the assessment task.
Provide the following guidance to students:
Experiment with different melodies and rhythms that match the visuals.
Consider how to express the desired mood(s) through sound.
Update your portfolio.
[bookmark: _Toc227320801][bookmark: _Toc243988401]Activity 8.4 – the elements of music
Teacher note: the PowerPoint and sample assessment task support this lesson.
Display slide 8.4 and direct students to use their learning map or checklist to guide their work on the assessment task.
Provide the following guidance to students:
Focus on the elements of music to match what is happening on screen and to develop your musical ideas.
Consider how to effectively layer sounds within the sound design and how to effectively use silence.
Update your portfolio.
[bookmark: _Toc227320802][bookmark: _Toc243988402]Activity 8.5 – peer review
Teacher note: the PowerPoint and sample assessment task support this lesson.
Display slide 8.5 and direct students to use their learning map or checklist to guide their work on the assessment task.
Provide the following guidance to students:
Share your composition with peers and seek feedback using the ‘Peer review feedback form’ in the ‘Sample assessment task – student support material’.
Provide feedback to your peers using the ‘Peer review feedback form’ in the ‘Sample assessment task – student support material’.
Take note of any effective compositional strategies your peers have used that you could implement into your own composition.
Analyse the feedback received and make adjustments.
Update your composition.
Update your portfolio.
[bookmark: _Toc227320803][bookmark: _Toc243988403]Activity 8.6 – final touches
Teacher note: the PowerPoint and sample assessment task support this lesson.
Display slide 8.6 and direct students to use their learning map or checklist to guide their work on the assessment task.
Provide the following guidance to students:
Finalise your score.
Record your composition.
Update your composition.
Finalise your portfolio.
[bookmark: _Toc227320804][bookmark: _Toc243988404]Activity 8.7 – share your final product
Teacher note: the PowerPoint and sample assessment task support this lesson.
Display slide 8.7 and ask students to share their final product with the class.
After sharing, have students write a reflection on:
how their music enhances mood, character development and the story
the challenges they faced
the musical decisions they made
how feedback helped them improve their composition
what they would do differently in the future.
[bookmark: _Toc227320805]

[bookmark: _Toc243988405]Learning sequence 9 – Paper Planes
Teacher note: the links to all the video clips required to teach this unit are provided in the unit. Should teachers like to share the entirety of the film with their class, the film is available through ClickView and on DVD. If your school does not have access to ClickView or DVDs, teachers may choose to access the film through other approved methods in accordance with their school’s policies.
[bookmark: _Toc227320806][bookmark: _Toc243988406]Outcomes and syllabus content
A student:
· MU5-PER-01 performs repertoire with stylistic awareness and musical expression
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 17 – Stage 5 content – Learning sequence 9 – Paper Planes
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and harmonic awareness
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores
Apply knowledge of musical terminology to rehearse, refine and perform
Demonstrate technical and expressive control to enhance the communication of musical ideas
Demonstrate safe vocal and instrumental practices including correct warm-up, posture and technique
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Apply performance skills and take creative risks to strengthen musical intent and influence audience response
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Perform with understanding of composer and audience perspectives and the purpose of a performance
Apply protocols related to information, identity and copyright when performing, commenting on performances or sharing recordings on public or private forums
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Interpret and analyse musical scores relevant to the genre and style
Transcribe music using notations relevant to the repertoire such as staff, regional, stylistic or instrument-specific systems
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Examine the relationship between musical contexts of a piece of music and its purpose
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Evaluate own and others’ success in communicating ideas and intent and use feedback to refine and improve
Adapt or arrange own or others’ compositions for different purposes or audiences
Consider the capabilities of performing media and the needs and perspectives of performers when composing
Examine how interpretation is affected by changes in instrumentation and orchestration
Understand the ways in which music can be adapted, arranged or appropriated for different audiences or contexts, or to achieve different purposes
Apply protocols related to information, identity and intellectual property when composing, commenting on or sharing compositions or related material on public or private forums
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 9 hours 10 minutes
Table 18 – Learning sequence 9 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
engage deeply with music from the trailer and film Paper Planes
perform music using scores relevant to the genre
create new arrangements of music to suit different purposes.
	We can:
identify and analyse a range of musical features in the music selected for study from Paper Planes
perform ‘Geronimo’ using a lead sheet and ‘1M02 – Ready to Launch’ using a traditional score
adapt the structure of ‘Geronimo’ and arrange the score ‘1M02 – Ready to Launch’ to suit the instrumentation and playing ability of group members.


Evidence of learning
Contribution to class discussions
Written response to Activity 9.1 - trailer
Presentations or sharing of group music plans and rationale
Rhythm notation of lyrics ‘Say Geronimo, say Geronimo’ (Sheppard, ‘Geronimo’, 2014)
Performance activities related to ‘Geronimo’
Completed ‘Activity 9.4 – score order and transposing – student worksheet’
Score annotations
Participation in conducting activities
Participating in rhythm clapping activities 
Answers to ‘Activity 9.6 – score treasure hunt – student worksheet’
Performance of ‘Ready to Launch’ melody or motifs
Annotated scores with highlighted occurrences of motifs 1 and 2
Completed ‘Activity 9.7 – exploring motifs and melodies – student worksheet’
Performance of ‘Ready to Launch’ chord progression
Notation of pitch pattern used in the opening of ‘Ready to Launch’ and mode identification
Melody composed in G Aeolian mode in pop or folk style
Notation and performance of group arrangements of ‘Ready to Launch’
[bookmark: _Toc227320807][bookmark: _Toc243988407]Activity 9.1 – trailer
Teacher note: the PowerPoint and Teacher resource booklet support this activity. Further information and activities on taiko drumming can be found in the Stage 5 sample unit Influence and innovation.
Display slide 9.1 and discuss with the class the purpose of a trailer and the role of music within it.
Display slide 9.1a and read the synopsis of Paper Planes.
Display slide 9.1b and view Paper Planes (2015) Official Trailer [HD] (2:12), asking students to listen for the 2 styles of music that have been used in the trailer.
Display slide 9.1c and ask students why taiko drumming may have been chosen to underscore the beginning of the trailer.
Display slide 9.1d and ask students to research who Geronimo was and what the word has come to mean. Discuss in pairs why this might be an appropriate song to use in the trailer for this movie. Ask students to share their thoughts and findings with the class.
Display slide 9.1e and brainstorm with students some examples of pre-composed music that is licensed for use in a film score. 
Display slide 9.1f and view How To Get Permission To Use A Song (2:17). Ask students to write out the steps required to gain permission to use pre-composed music in a film. Further information about licensing music for film can be found on the Australasian Performing Right Association Limited (APRA) Australasian Mechanical Copyright Owners Society (AMCOS) website.
Display slide 9.1g and organise students into groups of 3 to 4 to plan the music in the Paper Planes trailer using the following instructions:
1. Decide whether you would employ a composer to compose an original composition, license pre-composed music or a use a combination. Consider the benefits and challenges of each option.
Write a plan for the music you would use, indicating the timecodes where the music changes, if relevant. Describe the music you would want if you were using original compositions and identify the music you would use if you were choosing pre-composed music.
Share your plan with the class, explaining the choices you made and why.
Check for understanding: Do you always need composer permission to use music in a film?
[bookmark: _Toc227320808][bookmark: _Toc243988408]Activity 9.2 – learn to play ‘Geronimo’
Teacher note: the PowerPoint and score booklet 3 support this activity.
Display slide 9.2 and listen to the first half of the chorus of Sheppard – Geronimo (Official Music Video) (from 0:40–0:54).
Ask students to speak the lyrics ‘Say Geronimo, say Geronimo’ (Sheppard, ‘Geronimo’, 2014) in the rhythm of the song, then identify where the word ‘say’ occurs in the beat pattern (see slide 9.2a). Note that it alternates between 2 places.
Ask students to listen to the song again or use memory to notate the rhythm of the lyrics ‘Say Geronimo, say Geronimo’ (Sheppard, ‘Geronimo’, 2014) (see slide 9.2b). An answer is provided on slide 9.2c.
Display slide 9.2d and ask students to listen to the second half of the chorus and gently sing or hum the melody to warm up their voice for singing Sheppard – Geronimo (Official Music Video) (from 0:40–0:54).
Display slide 9.2e and guide students to use the notation or listening skills to learn to sing verse 1 with the following instructions:
1. Clap and count the rhythm.
Speak the lyrics in time with the rhythm.
Hum the melodic contour.
Sing the verse with the correct notes and rhythm.
Sing the verse, including stylistic features and expressive features such as clear diction and accented words.
Display slide 9.2f and define or revise the term ‘harmonic rhythm’.
Display slide 9.2g and discuss the chord progression used in the verse, including the effect of the F♯ in the bass of the G chord and the harmonic rhythm.
Ask students to:
learn to play the chords in the verse on available instruments using the lead sheet in the score booklet and the chord diagrams on slides 9.2h to 9.2k
use the lead sheet and the chord diagrams on slides 9.2l to 9.2o to learn to play the chord progression in the chorus
learn to simultaneously sing the lyrics and play the chords in the verse or chorus (see slide 9.2p).
Ask the class to perform the whole song with students electing to sing, play the chords or perform both simultaneously.
Suggested differentiation and adjustments:
· Students may play only some of the chords in the chord progression. They could work in a group with each student allocated 1 or 2 chords to allow time to transition between the chord shapes.
· Only a small section of the piece could be selected to be learned.
· To extend students further or provide other options, additional parts could be added to the class arrangement, such as drums, backing vocals or bass.
[bookmark: _Toc227320809][bookmark: _Toc243988409]Activity 9.3 – ‘Geronimo’ group arrangements
Teacher note: the PowerPoint and score booklet 3 support this activity.
Display slide 9.3 and view Sheppard – Geronimo (Official Music Video) (3:39), asking students to note down the structural sections of the song: introduction, verses, choruses, bridge and outro.
Display slide 9.3a and view the trailer Paper Planes (2015) Official Trailer [HD] (from 0:16–2:12). Ask students to listen carefully for the structure of ‘Geronimo’ and note down the structural sections as they hear them.
Display slide 9.3b and discuss with the class:
how the structure of the song has been changed
why these changes may have been made.
Display slide 9.3c and organise students into groups of 3 to 4 to make their own arrangement of ‘Geronimo’. Ask students to consider:
which sections of the song they will use
the order in which they will arrange these sections
how they will transition between sections
what performing media they will use
the role that each instrument or voice will play.
Display slide 9.3d and direct students to rehearse their arrangement and then perform it for the class.
Ask students to provide feedback to other groups on the success of their arrangement and areas in which they could improve for the future.
[bookmark: _Toc227320810][bookmark: _Toc243988410]Activity 9.4 – score order and transposing
Teacher note: the PowerPoint, teacher resource booklet and score booklet 3 support this activity. Some of the learning in this activity may be challenging for students who are less familiar with reading scores. See the suggested differentiation and adjustments support at the bottom of this activity to support these students or you may wish to use components of this activity as an extension for more advanced students.
Display slide 9.4 and distribute the score of ‘1M02 – Ready to Launch’ used at 5:40 to 8:22 and during the end credits of the film Paper Planes.
Ask students to complete Section 1 in ‘Activity 9.4 – score order and transposing – student worksheet’.
Display slide 9.4a to have students confirm their answers from Section 1, then discuss answers as a class. 
Display and read slide 9.4b as a summary of important information about score order.
Ask students to complete Section 2 in ‘Activity 9.4 – score order and transposing – student worksheet’.
Display slide 9.4c and discuss the difference between a ‘transposing score’ and a ‘non-transposing score’, asking students to identify which type ‘1M02 – Ready to Launch’ is. Hint: look at the key signatures to see if they are the same (non-transposing score) or different (transposing score).
Check for understanding: Does a transposing or non-transposing score have all instruments in the same key?
Display slide 9.4d and view Why Do We Even Have Transposing Instruments? (3:49). Ask students to answer Section 3 in ‘Activity 9.4 – score order and transposing – student worksheet’.
Discuss the answers with the class.
Ask students to complete Section 4 in ‘Activity 9.4 – score order and transposing – student worksheet’. A worked example is provided on slide 9.4e and a guided example is provided on slide 9.4f.
[bookmark: _Toc227320811]Suggested differentiation and adjustments: students who are unfamiliar or require revision of instrument families can refer to ‘The Symphony Orchestra Map’ located under ‘Performing media infographics’ on the Music 7–10 (2024) webpage to assist in completing the activities on score order.
[bookmark: _Toc243988411]Activity 9.5 – metre and rhythm
Teacher note: the PowerPoint and score booklet 3 support this activity. Beat patterns can be viewed on The craft of conducting – the basics:
· four-beat pattern: Video 4 – Beat patterns in simple time and lots more (from 7:10–10:03)
· two-beat pattern: Video 5 – The baton, the grip and more patterns in simple time (from 7:29–8:53). 
·  pattern: Video 9 – More asymmetrical patterns (from 1:05–4:12).
Display slide 9.5 and view Ready to Launch (2:53) by Nigel Westlake, performed by the Melbourne Symphony Orchestra. Ask students to follow the score as they listen.
Ask students to highlight the time signature changes on the score.
Display slides 9.5a and explain how to conduct using a 2-beat pattern and a 4-beat pattern.
Display slide 9.5b and discuss why  and  are conducted in 2 and 4 respectively.
Display slide 9.5c and ask students to brainstorm, in pairs, how a conductor might conduct in  and  in the context of ‘1M02 – Ready to Launch’.
Display slide 9.5d and ask students to practise conducting ‘1M02 – Ready to Launch’, focusing on the time signature changes and the impact this has on the feel of the music.
Using slides 9.5e to 9.5g, ask students to practise clapping or tapping the rhythmic patterns from Figure D to Figure E in the ‘Ready to Launch Rhythm Excerpt’ in the score booklet.
Display slide 9.5h and activate prior knowledge of the terms ‘polyrhythm’ and ‘cross-rhythm’.
Using slides 9.5i to 9.5k, ask students to, in groups or as a class, attempt clapping or tapping 2 or more parts simultaneously to create polyrhythms and/or cross-rhythms.
Extension: 
· Direct students to delve into the art of conducting deeper by exploring The craft of conducting – the basics. This resource provides a series of videos and supporting materials directed towards developing the skills of a beginning conductor.
· Students write their own 2-part rhythm composition, including examples of polyrhythms and/or cross-rhythms. Perform the composition with a peer.
[bookmark: _Toc227320812][bookmark: _Toc243988412]Activity 9.6 – score treasure hunt
Teacher note: the PowerPoint, teacher resource booklet and score booklet 3 support this activity.
Display slide 9.6 and activate prior knowledge of ‘countermelody’, ‘homophonic texture’ and ‘polyphonic texture’.
Check for understanding: Which texture word describes 2 or more melodies performed simultaneously?
Direct students to complete ‘Activity 9.6 – score treasure hunt – student worksheet’.
[bookmark: _Toc227320813][bookmark: _Toc243988413]Activity 9.7 – exploring motifs and melodies
Teacher note: the PowerPoint, teacher resource booklet and score booklet 3 support this activity.
Display slide 9.7 and guide students to learn to play ‘Ready to Launch’ melody and chords (melody only) on available instruments.
Display slide 9.7a and ask students to observe motif 1 in bars 1 to 2 and 5 to 6 of ‘Ready to Launch melody and chords’, then examine the score of ‘1M02 – Ready to Launch’ and highlight every occurrence of this motif in one colour.
Display slide 9.7b and ask students to observe motif 2 in bars 3 to 4 and 7 to 8 of ‘Ready to Launch melody and chords’, then highlight every occurrence of motif 2 and any variations in the score of ‘1M02 – Ready to Launch’.
Direct students to complete ‘Activity 9.7 – exploring motifs and melodies – student worksheet’.
Discuss the answers as a class.
Display slide 9.7c and ask students to discuss, in pairs, the onscreen action or mood these motifs might represent.
Display slide 9.7d and view PAPER PLANES – CLIP #4 (1:23) and work out which bars of the score are used in this clip with students.
Display slide 9.7e and ask students to discuss the following in pairs:
What action and/or mood do motifs 1 and 2 represent now that you have seen them in the context of the film? 
How accurate were you with your prediction prior to watching the clip?
What is happening musically in the motifs to achieve their purpose? Consider contour, register, timbre, metre and rhythm.
Ask students to share their ideas for the last point with the class.
Extension: motif 2 has been fragmented and varied more significantly than explored in this lesson. Students can find other examples of ways motif 2 has been varied and developed in ‘1M02 – Ready to Launch’.
[bookmark: _Toc227320814][bookmark: _Toc243988414]Activity 9.8 – harmony and tonality
Teacher note: the PowerPoint and score booklet 3 support this activity.
Display slide 9.8 and guide students to learn to play the chords from ‘Ready to Launch melody and chords’ on available instruments (Gm, Dm, Csus4, C).
Display slide 9.8a and view Ready to Launch (2:53) while students play the chord progression. Ask students to do the following:
1. Identify the time code at which the chord progression changes.
1. Identify the corresponding bar in the score.
1. Count how many times the chord progression is repeated.
Display slide 9.8b and ask students, while looking through the score up to Figure C, to:
1. Notate on manuscript all the different pitches you can find. Note: you only need to include each pitch (letter name) in one octave. Try to keep all the notes in the same register.
Rearrange the notes in ascending order, starting on G (this is the tonic).
Identify the pattern of tones and semitones in the pitch set.
Examine the pitch patterns of the different church modes (see slides 9.8c and 9.8d).
Identify which mode this section of the music is based on.
Check for understanding: How many intervals of a semitone are found in all church modes?
Display slide 9.8e and ask the students to use the chord progression Gm, Dm, Csus4 and C to compose a melody in G Aeolian (natural minor) in either a pop or folk style.
Ask students to share their melody with a peer or the class.
[bookmark: _Toc227320815][bookmark: _Toc243988415]Activity 9.9 – ready to arrange
Teacher note: the PowerPoint and score booklet 3 support this activity.
Display slide 9.9 and read the tips on arranging music.
Organise students into groups of 4 to create an arrangement of a section of ‘1M02 – Ready to Launch’ using the following instructions from slides 9.9a to 9.9d:
1. Select a section of the score of approximately 8 bars.
Identify the most important instrumental lines. Consider:
where the main motifs are located
which parts are providing the most interest
whether there is a bassline present
which notes are most important for establishing the harmonic progression.
Highlight the parts that you wish to include, ensuring that there are enough people in your group to play the number of parts you have highlighted at any given time.
Create a new score including:
a stave for each performing media 
an appropriate clef for each instrument
the key signature – some instruments may need different key signatures if they are transposing instruments
the time signature as per the original score.
Notate your arrangement.
[bookmark: _Toc227320816][bookmark: _Toc243988416]Activity 9.10 – launch your arrangement
Teacher note: the PowerPoint and score booklet 3 support this activity.
Direct students to continue working on their arrangement task from the last lesson using the following instructions from slides 9.10 to 9.10b:
1. Finish off the notation of your arrangement as necessary.
Check that you have included expression markings, including articulations and dynamics that were included in the original score.
Add any other directions that are specific to your instrument, such as bowings and pedalling.
Play through your arrangement, evaluating the playability of what you have written.
Adjust your arrangement, as necessary, to suit the abilities of your group members.
Play through your arrangement, focusing on the inclusion of important musical material. Listening back to original piece, Ready to Launch (2:53), may assist you in this process.
Reflect and evaluate on your arrangement and adjust, as necessary, to include any important musical lines that have not been included.
Rehearse your arrangement, focusing on ensemble skills.
Perform your arrangement for the class.
[bookmark: _Toc227320817]

[bookmark: _Toc243988417]Learning sequence 10 – Circumstance 2020
[bookmark: _Toc227320818][bookmark: _Toc243988418]Outcomes and syllabus content
A student:
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
Table 19 – Stage 5 content – Learning sequence 10 – Circumstance 2020
	Listening

	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structure to analyse, evaluate and compare music
Interpret and analyse musical scores relevant to the genre and style
Music in context
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Examine music from the perspective of composer, performer and audience
Elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and styles
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Duration: 2 hours 30 minutes
Table 20 – Learning sequence 10 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
analyse and evaluate how the elements of music are manipulated and combined to support and enhance dance and visual elements in film
explore and interpret musical scores
represent musical ideas using graphic notation.
	We can:
articulate verbally and through writing how the elements of music contribute to the meaning of the dance and visuals
accurately interpret and describe the meaning of specific notations and performance instructions in the score
create a graphic score with clear symbols and instructions that others can understand and perform.


Evidence of learning
Participation in class discussions
Completed listening question in ‘Activity 10.1 – music and dance – student worksheet’
Written response to the unity and contrast question in Section 2 in ‘Activity 10.1 – music and dance – student worksheet’
Completed ‘Activity 10.2 – score study – student worksheet’
Graphic score
[bookmark: _Toc227320819][bookmark: _Toc243988419]Activity 10.1 – music and dance
Teacher note: the PowerPoint and teacher resource booklet supports this activity. The slides of the ‘What? Where? Who? Why?’ framework have been taken from the Writing About Music in Stage 6 resource. There are other materials in this resource that can be used to support your students in writing in both Stage 5 and Stage 6.
Display slide 10.1 and read the background information on Circumstance 2020 on the Sydney Festival website.
Display slide 10.1a and watch an excerpt from Circumstance 2020 (from 7:49–9:22), asking students to focus on the way that the music complements the dance and landscapes on screen.
Display slide 10.1b and guide students to brainstorm adjectives to describe the mood, setting and dance movements linked to the film excerpt.
Display slide 10.1c and discuss how effectively the music contributes to supporting and/or enhancing the visual elements of the film.
Ask students to complete the listening questions in ‘Activity 10.1 – music and dance – student worksheet’.
Ask students to compare and discuss their responses with peers, then add any additional points discussed to their table.
Using slides 10.1d to 10.1i, guide students through the 'What? Where? Who? Why?' framework. Explain that this framework can be used to guide detailed musical observations and enhance students’ musical responses.
Check for understanding: What are the 4 question words that can be used to achieve detailed musical observations in our responses?
Display slide 10.1j and ask students to use the ideas from their responses to the questions in ‘Activity 10.1 – music and dance – student worksheet’ to answer the question ‘Discuss the ways that unity and contrast have been used in this excerpt.’ Explain that students may use extended dot points or prose and should refer to the elements of music in their response.
[bookmark: _Toc227320820][bookmark: _Toc243988420]Activity 10.2 – score study
Teacher note: the PowerPoint, teacher resource booklet and score booklet 1 support this activity.
Display slide 10.2 and read the information provided.
Provide the score excerpt of Circumstance 2020 and direct students to use it to complete the cloze passage in ‘Activity 10.2 – score study – student worksheet’.
Ask students to explore the different string techniques used by Fiona Hill in her score for ‘Circumstance 2020: Live Performance Version’ and brainstorm examples of on-screen action that the string techniques could be effective in representing. Ask students to write their ideas in Section 2 of ‘Activity 10.2 – score study – student worksheet’.
Extension: students select a loop from a DAW and transcribe the loop using traditional notation. Where traditional notation does not exist to represent a sound, students can develop their own notation and provide a key. The performance notes from Fiona Hill’s score of ‘Circumstance 2020: Live Performance Version’ can be used for inspiration. 
[bookmark: _Toc227320821][bookmark: _Toc243988421]Activity 10.3 – graphic notation
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Display slide 10.3 and discuss the limitations of traditional notation.
Display slide 10.3a and watch Circumstance 2020 (from 10:05–10:35). Discuss the challenges of notating the music with traditional notation.
Display slide 10.3b and watch How to Read & Write Graphic Notation (part 1) – Music Stuff With Spock #8 (10:15). Instruct students to complete ‘Activity 10.3 – graphic notation – student worksheet’ while viewing.
Display slide 10.3c and organise students into groups of 2 to 3 to create graphic notations for any 30 second excerpt of Circumstance 2020 (22:32) by listening carefully to the music in the film excerpt and drawing symbols or graphic representations. Ask groups to include a legend to assist the player to perform what they have notated.
Extension: groups swap scores and see if they can work out which excerpt of the film has been represented in the score. It may be useful to limit the section of the film that students can choose from to make the task more achievable.


[bookmark: _Toc227320822][bookmark: _Toc243988422]Learning sequence 11 – FREEMAN
Teachers are encouraged to engage with their local Aboriginal Community and/or Aboriginal Education Consultative Group (AECG) to ensure that this learning sequence aligns with and supports the respectful learning of Cultural Knowledge and practices specific to their local Community.
[bookmark: _Toc227320823][bookmark: _Toc243988423]Outcomes and syllabus content
A student:
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 21 – Stage 5 content – Learning sequence 11 – FREEMAN
	Listening
	Composing

	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Evaluate and explain the use of technologies in a range of repertoire
Interpret and analyse musical scores relevant to the genre and style
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Music in context
Examine the relationship between musical contexts of a piece of music and its purpose
Examine music from the perspectives of composer, performer and audience
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
Evaluate how the elements of music are manipulated and combined in music from a range of musical genres and style
	Music in practice
Apply knowledge of compositional devices to generate musical material
Experiment with different compositional techniques and structures to develop and refine musical material
Control a range of sound sources, sound production methods and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record compositions
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Apply knowledge of cultural significance and respectful protocols when composing music inspired by Indigenous cultures such as those of Aboriginal and/or Torres Strait Islander Peoples
Elements of music
Analyse and discuss use of the elements of music in own compositions and the compositions of others
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2 hours 15 minutes
Table 22 – Learning sequence 11 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
identify musical features that contribute to the build and release of tension
compose music manipulating the elements of music to build tension
identify features on a DAW score.
	We can:
aurally identify and describe how the elements of music contribute to the build and release of tension
compose a short piece of music using a DAW containing at least 2 techniques that build tension
correctly identify and deduce how the elements of music have been manipulated from visual cues in a DAW score.


Evidence of learning
Contribution in class discussions
‘Activity 11.1 – FREEMAN trailer – student worksheet’
Tension-building DAW composition
‘Activity 11.3 – DAW screenshot forensics – student worksheet’
[bookmark: _Toc227320824][bookmark: _Toc243988424]Activity 11.1 – FREEMAN trailer
Teacher note: the PowerPoint and teacher resource booklet support this activity. 
Teacher note: when discussing protocols, here are some possible considerations:
· When engaging with an Aboriginal and/or Torres Strait Islander story or narrative, it is important to do so with respect and cultural awareness. Musical choices should support and honour the intentions of the storyteller, avoiding stereotypes or generalisations. Care should be taken not to use Cultural elements in ways that misrepresent or take ownership of Knowledge that belongs to specific Aboriginal Nations and communities.
· When learning about the story and achievements of Cathy Freeman, students should recognise that Cultural Knowledge and artistic practices belong to specific Aboriginal Nations. Musical responses should focus on the themes of her story rather than imitating Aboriginal Cultural styles or sounds.
· Aboriginal stories, ceremonies and Cultural Knowledge are held by specific Nations and communities and there may be protocols about how they can be shared. Students should avoid reproducing or adapting Cultural elements in music where permission or Cultural authority is not present.
· Working with artists, musicians or Knowledge Holders from the relevant Nation can help ensure Cultural guidance is respected and that learning and creative responses are informed by appropriate Cultural perspectives.
· Cultural motifs, songs and artistic styles belong to specific Aboriginal Nations and Communities and should not be reproduced or imitated in music-making without appropriate Cultural authority or guidance.
· Where appropriate, engagement with artists, musicians or Knowledge Holders from the relevant Nation can help ensure learning and creative responses are informed by appropriate Cultural guidance and perspectives.
Begin this learning sequence with an Acknowledgement of Country as a sign of respect for the learning that students are about to undertake.
Display slide 11.1 and watch the FREEMAN – Trailer (1:00), asking students to focus on the music and the way it supports the visuals.
Display slide 11.1a and discuss the following with the class:
What features of the music stand out?
How does the music connect with the visuals?
Display slide 11.1b and read the synopsis of the film from the FREEMAN website.
Display slide 11.1c and read James Henry’s biography, then watch Meet composer and sound designer James Henry (2:16).
Display slide 11.1d and discuss the protocols that James Henry would need to consider when creating music for this context. Ask students to consider:
any consultation or permission that he may need
the appropriate representation of Cathy Freeman’s story.
Discuss the notable musical features that support the telling of Cathy Freeman’s story in the trailer.
Display slide 11.1e and define the term ‘harmonic rhythm’.
Ask students to complete ‘Activity 11.1 – FREEMAN trailer – student worksheet’.
Discuss the worksheet answers as a class.
[bookmark: _Toc227320825][bookmark: _Toc243988425]Activity 11.2 – building tension
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Teacher note: the composition task in this lesson asks students to draw inspiration from a work composed by an Aboriginal artist. It is important to emphasise that the inspiration comes from the use of musical tension in the composition, rather than attempting to replicate Cultural elements or characteristics of Aboriginal music. Students should apply their understanding of Cultural respect and protocols when engaging with this activity.
Display slide 11.2 and watch FREEMAN – Trailer (1:00), asking students to listen for the build of tension throughout most of the clip. 
Discuss the features of the music that contribute to building tension.
Using slide 11.2a, guide a brainstorm of any musical features that can build tension in music, considering each of the elements of music.
Display slide 11.2b for additional ideas on how tension can be built in music.
Check for understanding: What are 3 musical features that can help to build tension in music?
Display slide 11.2c and re-watch FREEMAN – Trailer (1:00) from slide 11.2, asking students to listen for the release of tension. 
Discuss how James Henry achieves the release of tension.
Display slide 11.2d and ask students to use a DAW to create a 30-second composition that builds tension, using at least 2 tension-building techniques inspired by the FREEMAN trailer, and ends with a short release of tension.
[bookmark: _Toc227320826][bookmark: _Toc243988426]Activity 11.3 – DAW screenshot forensics
Teacher note: score booklet 1 and teacher resource booklet support this activity.
[bookmark: _Toc227320827]Access and watch The Race (from 0:32–1:00). Distribute the DAW scores in the score booklet. Ask students to complete ‘Activity 11.3 – DAW screenshot forensics – student worksheet’.


[bookmark: _Toc243988427]Learning sequence 12 – Bran Nue Dae
Teacher note: the film, Bran Nue Dae, contains adult themes, including sexual references, drug use and coarse language and is rated PG. This learning sequence only focuses on one scene from the film which does not include any of these themes, though it does refer to issues of Aboriginal incarceration. 
The teacher should consider their understanding of their own students or context if they wish to share the whole film as part of students’ learning. Teachers should also distribute the Controversial Issues letter to parents and consider the Controversial issues in schools policy to support their decision-making or approach to including this learning sequence in their context.
[bookmark: _Toc227320828]Teacher note: teachers are encouraged to engage with their local Aboriginal Community and/or Aboriginal Education Consultative Group (AECG) to ensure this learning sequence aligns with and supports the respectful learning of Cultural Knowledge and practices specific to their local Community.
[bookmark: _Toc243988428]Outcomes and syllabus content
A student:
· MU5-PER-01 performs repertoire with stylistic awareness and musical expression
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
· MU5-COM-01 improvises, arranges or composes with stylistic understanding and musical expression
· MU5-COM-02 manipulates and combines the elements of music to create musical ideas
Table 23 – Stage 5 content – Learning sequence 12 – Bran Nue Dae
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and harmonic awareness
Perform music in a range of styles to communicate musical ideas, including own compositions
Perform from a range of musical scores
Demonstrate safe vocal and instrumental practices including correct warm-up, posture and technique
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Perform with understanding of composer and audience perspectives and the purpose of a performance
Apply knowledge of Cultural significance and respectful protocols in performing music created or inspired by Aboriginal and Torres Strait Islander Peoples
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Listen to and explore a range of repertoire to analyse and compare pieces of music
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Music in context
Examine the relationship between musical contexts of a piece of music and its purpose
Evaluate how music can influence and challenge ideas and contribute to developing cultural understandings at local, national and international levels
Evaluate how a work reflects personal or shared understandings, identities, values and experiences
Examine music from the perspectives of composer, performer and audience
Identify and describe how Place, Country and/or Languages are reflected in the music of Aboriginal and Torres Strait Islander Peoples and apply understanding of respectful protocols to inform how music is studied and interpreted
Show understanding of stylistic, cultural, historical or social contexts in written form using appropriate musical terminology
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
	Music in practice
Experiment with different compositional techniques and structures to develop and refine musical material
Music in context
Explore how conventions of different styles and media can be used and combined to create meaning
Compose in different styles and for different purposes and/or audiences
Communicate personal, social or ethical views through composition
Apply knowledge of cultural significance and respectful protocols when composing music inspired by Indigenous cultures such as those of Aboriginal and/or Torres Strait Islander Peoples
Elements of music
Manipulate and combine the elements of music to create musical ideas and/or communicate meaning, through improvising or composing
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Duration: 2 hours 30 minutes
Table 24 – Learning sequence 12 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
apply understanding of respectful protocols when studying and interpreting music of Aboriginal Peoples 
apply knowledge of Cultural significance and respectful protocols in performing music created by Aboriginal Peoples
compose music that contributes to cultural and/or environmental understanding.
	We can:
interpret a piece of music that considers Aboriginal voice and perspectives
perform the chorus of ‘Listen to the News’ with deep consideration of the composer’s intent and the change in meaning when performed by non-Aboriginal people
compose a chorus for a song that conveys clear messaging about a cultural or environmental issue.


Evidence of learning
Contribution to class discussion
Performance of the chorus of ‘Listen to the News’
Written response to the question: ‘How is tension created in “Listen to the News”?’
Composition of a chorus
[bookmark: _Toc227320829]

[bookmark: _Toc243988429]Activity 12.1 – ‘Listen to the News’
Teacher note: the PowerPoint and score booklet 1 support this activity.
Teacher note: teachers should prepare students to engage with this content respectfully by discussing appropriate Cultural protocols before viewing the film or performing the song. This includes recognising that Aboriginal stories, artistic expressions and Cultural Knowledge belong to specific Nations and Communities, and that they should be approached with respect and care. ‘Listen to the News’ is featured in Bran Nue Dae, a landmark musical written by Aboriginal playwright Jimmy Chi with music by Jimmy Chi and the Kuckles, that shares stories of identity, belonging and the experiences of Aboriginal People in Western Australia. The musical was later adapted for film, directed by proud Arrente and Kalkadoon woman, Rachel Perkins. Perkins has taken Chi’s story and is able to interpret this story from another Aboriginal perspective.
In this lesson, students explore the message of the song by considering whose voice is being heard, the context in which it was written and how its themes continue to have relevance for Aboriginal People and Communities today. When viewing, discussing and performing the chorus, teachers should guide students to engage thoughtfully with the lyrics and storytelling, recognising the role of musicians and performers as Cultural storytellers. Students should focus on understanding the meaning and impact of the song, rather than attempting to imitate Aboriginal Cultural elements and reflect on how the meaning of lyrics may shift depending on who is performing them.
When exploring the lyric ‘our People’ (Jimmy Chi and the Kuckles, ‘Listen to the News’, 2010), it is important to guide students to consider who is speaking and the perspective from which the lyric is expressed. The term is used in the context of describing a collective experience of Aboriginal Peoples. When sung by an Aboriginal person, ‘our People’ (Jimmy Chi and the Kuckles, ‘Listen to the News’, 2010) can be understood as inclusive of their own community and cultural identity. When sung respectfully by a non-Aboriginal person, it does not imply ownership of Aboriginal peoples’ experiences or knowledge. Rather, it can position the singer as an ally, expressing solidarity with and recognition of the experiences of Aboriginal Peoples.
This shift in perspective significantly changes the meaning of the lyric. Supporting students to recognise this helps ensure the work is interpreted and performed with cultural understanding and authenticity.
Begin this learning sequence with an Acknowledgement of Country as a sign of respect for the learning students are about to undertake.
Display slide 12.1 and discuss the following considerations when engaging with songs composed by Aboriginal artists:
Whose voice is being heard?
What is the message or the story being shared in the song?
What was happening at the time it was written and how does that impact the messaging?
How is the message still relevant and/or have impact on Aboriginal People and communities today?
How do we make sure teachers and students engage with the song respectfully and follow cultural protocols?
Check for understanding: What is one way we can show respect when engaging with songs composed by Aboriginal artists?
Display slide 12.1a and watch Listen to the News (2:13), asking students to focus on the lyrics and their meaning. 
Display slide 12.1b and discuss with the class:
their initial understanding of the messaging of the song
how the visuals enhance or detract from the meaning of the lyrics.
Using slides 12.1c to 12.1g, discuss the:
background of Bran Nue Dae and Jimmy Chi and Kuckles
context of ‘Listen to the News’
cultural significance of ‘Listen to the News’
cultural responsibility we have in engaging with this movie and song.
Display slide 12.1h and discuss the role of the actors and singers in the film as musicians and Cultural storytellers. 
Display slide 12.1i and watch Listen to the News (2:13) and ask students to pay particular attention to the visual representations in the film clip.
Using slides 12.1j and 12.1k, read the information on Roebourne Station.
Display slide 12.1l and discuss the relevance of Roebourne Station and why this makes the messaging of the song even more powerful.
Display slide 12.1m and discuss appropriate performance practice and respectful protocols when performing songs by Aboriginal and Torres Strait Islander Peoples.
Display slides 12.1n and 12.1o and ask students to hum through the melody of the chorus to warm up their voice.
Discuss how the meaning of the lyrics 'our People' (Jimmy Chi and the Kuckles, ‘Listen to the News’, 2010) changes when sung by an Aboriginal person compared to a non-Aboriginal person.
Display slide 12.1p and guide the class to sing the chorus with lyrics. 
Display slide 12.1q and ask students to reflect individually on how they feel performing this song and to consider how music aids the delivery of an important message.
[bookmark: _Toc227320830][bookmark: _Toc243988430]Activity 12.2 – understand the news
Teacher note: the PowerPoint and score booklet 1 support this activity. Teacher notes are included on ‘The Significance of Country’ slide (slide 12.2) to assist teachers in the delivery of this content.
Teacher note: if not known, use the Map of Indigenous Australia to locate the Country your school is on. Access Whose Country am I on? for further support.
When discussing the links to Country in this song, you might consider:
· the lyrics which reference ‘the law of the land and the Dreaming’ (Jimmy Chi and the Kuckles, ‘Listen to the News’, 2010), highlighting the spiritual connection to Country
· the song’s theme, which explores the challenges faced by Aboriginal Peoples, particularly when they have been removed or displaced from their Country
· the visuals, where characters remove their shackles and perform traditional dance on the land, symbolising reconnection and freedom
· the imagery of ancestors lifting Willie up, representing spiritual support and connection across generations
· the percussion that is aligned with the stamping feet of the Aboriginal People dancing on Country
· the use of clapping sticks in the music which are used in ceremonies and cultural practices to connect people to Country
· the context of the song being sung during Willie’s journey home to his own Country.
Using slides 12.2 and 12.2a, discuss:
What Country are we learning on?
What do we know about this Country?
How can we learn more about this Country?
What is the interrelationship between Connection, Cultural Protocols and boundaries and Communication?
How does Country shape identity, meaning and story? 
Display slide 12.2b and re-watch Listen to the News (2:13), focusing on the links to Country in the music (including lyrics) and visuals.
Using slide 12.2c, ask students to engage in a think-pair-share:
What are the links to Country in this song? 
Consider the lyrical content, instrumental music, visual representations and the combination of 2 or more of these elements.
Display slide 12.2d and guide students to brainstorm the musical features used in ‘Listen to the News’ to communicate links to Country.
Use the scaffolding on slides 12.2e to 12.2g to guide students to construct a written response to the question ‘How are musical features used to communicate links to Country in ‘Listen to the News’.
Ask students to peer mark their responses using the rubric provided on slide 12.2h.
[bookmark: _Toc243988431]Activity 12.3 – perform the news
Teacher note: the PowerPoint and score booklet 1 support this activity. Teacher notes are included on ‘The Significance of Country’ slide to assist teachers in the delivery of this content.
Teacher note: teachers should prepare students to engage with this lesson respectfully by discussing Cultural protocols before beginning the performance task. Students should understand that Aboriginal stories, Languages and Cultural expressions belong to specific Nations and Communities, and that Cultural authority matters when sharing stories through music. When performing, students should understand the change in meaning of the lyrics when sung by a non-Aboriginal person.
Display slide 12.3 and discuss performance intention and responsibility using the following questions:
Why are we performing this song?
Whose voices are being highlighted through the performance of this song?
How can we demonstrate respect through our musical choices when performing this song?
Display slide 12.3a and guide students to learn the chord progression of the chorus in ‘Listen to the News’.
Display slide 12.3b and organise students into small groups to rehearse the chorus of the song, combining the vocals and the chord progression. Ask students to consider how they can make the messaging of the song clear, respectful and meaningful.
Display slide 12.3c and ask students to perform their chorus to the class, ensuring they are performing with Cultural sensitivity and respect
Ask students to provide peer feedback on the strengths and areas for improvement.
Extension: access the following resources to continue the conversation about the significance of Country.
· The Land Owns Us (6:14) 
· Ask us anything: Aboriginal and Torres Strait Islander people (from 2:59–21:04)
[bookmark: _Toc227320831][bookmark: _Toc243988432]Activity 12.4 – compose the news
Teacher note: the PowerPoint and score booklet 1 support this activity.
Teacher note: teachers should prepare students to engage with this lesson respectfully by discussing Cultural protocols before beginning the composition task. Students should understand that Aboriginal stories, Languages and Cultural expressions belong to specific Nations and Communities and that Cultural authority matters when sharing stories through music.
When composing their own chorus, students should write from their own perspectives and avoid speaking on behalf of Aboriginal Peoples or reproducing Aboriginal Cultural elements. The focus of the task is on communicating a meaningful message while demonstrating respect for Cultural ownership and appropriate protocols.
Display slide 12.4 and discuss how composers consider cultural meaning when composing. Ask students to consider:
that cultural authority matters
Who has the right to tell this story?
Is this story mine to tell?
Display slide 12.4a and ask students to review how ‘Listen to the News’ uses musical elements to represent Aboriginal Culture.
Using slides 12.4b to 12.4e, direct students to compose a chorus for a song with a message about a culturally significant or environmental issue they feel strongly about, through the following instructions:
1. Identify a culturally significant or environmental issue that you feel passionate about. Consider whose voices are centred in your chosen issue. When writing your lyrics, avoid speaking on behalf of cultures or communities you do not belong to, and focus on expressing your own perspective and ideas. 
As a class, discuss the respectful protocols you need to consider when composing music inspired by music of Aboriginal and/or Torres Strait Islander Peoples. Some important considerations
You are not composing from an Aboriginal perspective unless this is your own lived experience.
The inspiration comes in the form of covering an issue that is important to you in your individual context.
You should avoid the use of Aboriginal Languages, symbols or stories without permission.
You should avoid imitating Aboriginal musical styles or ceremonial music.
You should focus on intention, respect and clarity of message rather than stylistic mimicking.
Write lyrics that communicate your messaging. Consider repetition, rhyme and imagery in your writing as well as lyrical content that is powerful but respectful.
Create at least one instrumental line that supports the meaning and feelings behind your lyrics. This could be chords, a riff or a rhythmic accompaniment.
Compose a melody for your lyrics through experimentation or improvisation.
Rehearse your chorus ensuring that your composition clearly communicates your intended messaging both through what you are singing and what you are playing.
Ask students to provide feedback to peers on the effectiveness of their lyrics and musical material in clearly conveying a meaningful message in a respectful manner.
[bookmark: _Toc227320832]

[bookmark: _Toc243988433]Learning sequence 13 – own choice performance
[bookmark: _Toc227320833][bookmark: _Toc243988434]Outcomes and syllabus content
Teacher note: this learning sequence can be maintained as a discrete learning sequence or integrated throughout the unit to provide students with regular opportunities to engage in related performance activities.
A student:
· MU5-PER-01 performs repertoire with stylistic awareness and musical expression
· MU5-PER-02 manipulates and combines the elements of music in performances to communicate musical ideas
· MU5-LIS-01 uses listening skills to analyse music in relation to stylistic, cultural, historical and social contexts
· MU5-LIS-02 uses listening skills to evaluate how the elements of music are manipulated and combined
Table 25 – Stage 5 content – Learning sequence 13 – own choice performance
	Performing
	Listening

	Music in practice
Rehearse solo and ensemble repertoire to develop vocal and/or instrumental technical and expressive skill
Perform music in a range of styles to communicate musical ideas, including own compositions
Demonstrate technical and expressive control to enhance the communication of musical ideas
Explore different ways of communicating with ensemble members and demonstrate awareness of role, function and balance
Demonstrate safe vocal and instrumental practices including correct warm-up, posture and technique
Evaluate own performances to target and develop vocal and/or instrumental technique
Music in context
Apply knowledge of conventions and practices of a period, genre or style
Evaluate own performances and reflect on the success of communicating musical ideas and intent
Elements of music
Manipulate and combine the elements of music when improvising and performing to communicate musical ideas and meaning
Analyse and discuss the elements of music in the performance of repertoire
	Music in practice
Listen to live and recorded music and evaluate musical features and the communication of ideas
Interpret and analyse musical scores relevant to the genre and style
Use listening skills and memory to identify, sing or play rhythmic and melodic patterns
Use written, verbal and multimodal forms to analyse how musical ideas are communicated
Use appropriate musical terminology and text structures to analyse, evaluate and compare music
Use listening skills to reflect on and evaluate own performances or compositions live or through recordings
Music in context
Examine music from the perspectives of composer, performer and audience
Elements of music
Aurally identify the elements of music
Analyse and discuss the elements of music in repertoire
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Duration: 4 hours 10 minutes
Table 26 – Learning sequence 13 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
· perform a piece of music with contextual and musical understanding
· evaluate our own performances and the performance of others.
	We can:
· research the background and analyse the musical content of a performance piece
· perform a piece of film music that is informed by our research and analysis
· complete an evaluation that reflects on our own performance, the performance of a peer and develop goals for future performances.


Evidence of learning
‘Activity 13.1 – introduction and research – student worksheet’
· Performance of selected piece
· ‘Activity 13.5 – evaluation and reflection – student worksheet’
[bookmark: _Toc227320834][bookmark: _Toc243988435]Activity 13.1 – introduction and research
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Display slide 13.1 and brainstorm notable Australian film composers and examples of movies they have composed for.
Display slide 13.1a and ask students to individually undertake further research to identify Australian film composers and works they have composed.
Display slide 13.1b and ask students to individually, or in a group, select a work by an Australian composer that is written for or featured in a film to prepare for a performance. Ask students to use ‘Activity 13.1 – introduction and research – student worksheet’ to guide addressing a number of the steps below:
1. Research the background of the composer and the selected work, including style and context.
Briefly analyse the work you have selected with reference to the elements of music.
Listen to recordings of your selected work, noting stylistic decisions made by the performer(s).
Decide whether you will be trying to perform the work in its original form or whether you will be learning an arrangement suitable to your skill level and instrument.
Source the notation or begin working out aurally what you will perform.
[bookmark: _Toc227320835][bookmark: _Toc243988436]Activity 13.2 – learning to play
Teacher note: the PowerPoint supports this activity.
Display slide 13.2 and direct students to apply safe vocal and instrumental practices by warming up with relevant scales or techniques related to the piece.
Ask students to work on learning their performance piece as a soloist or ensemble member. Display slide 13.2a to assist students in developing their performance skills.
[bookmark: _Toc227320836][bookmark: _Toc243988437]Activity 13.3 – rehearsing and refining
Teacher note: the PowerPoint supports this activity.
Display slide 13.3 for strategies to support students practising their selected piece of film music.
[bookmark: _Toc227320837]

[bookmark: _Toc243988438]Activity 13.4 – preparing and delivering a performance
Teacher note: the PowerPoint supports this activity.
Use appropriate recording devices for your context. Before recording, reiterate protocols for online safety and the recording of others. Always model recording protocols that allow students to grant and deny consent. Where needed, negotiate other methods of documenting, such as audio recordings.
Display slide 13.4 and ask students to warm up and complete a final practice of their performance piece, focusing on expression and stage presence.
Display slide 13.4a and discuss performance etiquette and presentation tips.
Ask students to perform for the class and film the performances.
Ask students to select, or allocate, one peer for whom they will take detailed notes on the performance to inform a peer-evaluation next lesson.
[bookmark: _Toc227320838][bookmark: _Toc243988439]Activity 13.5 – evaluation and reflection
Teacher note: the PowerPoint and teacher resource booklet support this activity.
Display slide 13.5 and ask students to use the notes written in the last lesson to complete the peer evaluation worksheet.
Ask students to watch and listen to their own performance recording.
Ask students to complete a self-evaluation of their performance, focusing on technical skills and expression.
Ask students to write 3 musical goals to aspire towards for the next time they are preparing and presenting a performance.
[bookmark: _Toc227320839]

[bookmark: _Toc227320841][bookmark: _Toc243988440]References
This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority (NESA). This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://www.nsw.gov.au/education-and-training/nesa/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit NESA https://www.nsw.gov.au/education-and-training/nesa and NSW Curriculum https://curriculum.nsw.edu.au.
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
AIATSIS (Australian Institute of Aboriginal and Torres Strait Islander Studies) (2024) Whose Country am I on?, AIATSIS website, accessed 1 June 2026.
——(2025) Map of Indigenous Australia, AIATSIS website, accessed 1 June 2026.
APRA AMCOS (Australasian Performing Right Association Limited and Australasian Mechanical Copyright Owners Society) (n.d.) APRA AMCOS [website], accessed 1 June 2026.
Aural Skills Guru (20 January 2023) ‘Rhythmic Dictation #36 – Compound Meter’ [video], Aural Skills Guru, YouTube, accessed 28 July 2026.
——(5 February 2023) ‘Rhythmic Dictation #38 – Compound Meter’ [video], Aural Skills Guru, YouTube, accessed 28 July 2026.
——(12 September 2023) ‘Rhythmic Dictation #43 – Compound Meter’ [video], Aural Skills Guru, YouTube, accessed 28 July 2026.
Australian Film Television and Radio School (7 December 2017) ‘Student Film – Butterfly Many by Samantha Rebillet’ [video], Australian Film Television and Radio School, YouTube, accessed 21 August 2025.
Australian Teachers of Media (17 September 2020) ‘FREEMAN – trailer’ [video], Australian Teachers of Media, YouTube, accessed 20 October 2025.
BranNueDaeMovie (3 November 2010) ‘Listen to the News’ [video], BranNueDaeMovie, YouTube, accessed 3 February 2026.
Figaro Pho Official (22 March 2026) ‘The Adventures of Figaro Pho – Season 1, Episode 1’ [video], Figaro Pho Official, YouTube, accessed 28 July 2026.
General Strike (n.d.) FREEMAN [website], accessed 1 June 2026.
Giingoo Morin Khuur Children’s Ensemble (24 February 2024) ‘“Ardiin Ayalguu” “GIINGOO” Mongolian Morin Khuur Children’s Ensemble’ [video], Giingoo Morin Khuur Children’s Ensemble, YouTube, accessed 1 June 2026.
Global Oneness Project (27 February 2009) ‘The Land Owns Us’ [video], Global Oneness Project, YouTube, accessed 1 June 2026.
Henry J (n.d.) Bio, James Henry Music website, accessed 1 June 2026.
——(n.d.) ‘The Race’ [song], FREEMAN, James Henry Music, accessed 16 February 2026.
KHOOMEI BEAT (26 September 2021) ‘Khoomei Beat – Demonstration of Khöömei styles [Tuvan throat singing]’ [video], KHOOMEI BEAT, YouTube, accessed 16 September 2025.
Louden S (4 July 2021) ‘Music Theory How-To: Reading and Writing in Compound Time’ [video], Sarah Louden, YouTube, accessed 24 November 2021.
Melbourne Symphony Orchestra (28 September 2021) ‘Ready to Launch’ [video], Melbourne Symphony Orchestra, YouTube, accessed 9 September 2025.
MIMphx (23 January 2021) ‘Morin Khuur | Instrument Demonstration’ [video], MIMphx, YouTube, accessed 16 September 2025.
Music Gateway (5 August 2021) ‘How To Get Permission To Use A Song’ [video], Music Gateway, YouTube, accessed 3 September 2025.
Netflix (9 November 2021) ‘Back to the Outback | Official Trailer | Netflix’ [video], Netflix, YouTube, accessed 23 December 2025.
Orchestral Tools (20 March 2025) ‘Exploring Berlin Free Orchestra: Hendrik plays his favorite patches’ [video], Orchestral Tools, YouTube, accessed 23 September 2025.
Plourde M (14 June 2017) ‘How to Read & Write Graphic Notation (Part 1) – Music Stuff With Spock #8’ [video], Michel Plourde, YouTube, accessed 13 February 2026.
PREMIERPRONLINE (15 October 2015) ‘PAPER PLANES – CLIP #4’ [video], PREMIERPRONLINE, YouTube, accessed 1 June 2026.
Real Stories (16 December 2017) ‘A little Bit Mongolian (Extraordinary Person Documentary) | Real Stories’ [video], Real Stories, YouTube, accessed 1 June 2026.
Roadshow Films (12 September 2014) ‘Paper Planes (2015) Official Trailer [HD]’ [video], Roadshow Films, YouTube, accessed 3 September 2025.
Sheppard (1 August 2014) ‘Sheppard – Geronimo (Official Music Video)’ [video], Sheppard, YouTube, accessed 17 November 2025.
State of New South Wales (Department of Education) (n.d.) ‘Short film showcase’, Introduction to short films, CApture website, accessed 23 September 2025.
——(n.d.) ‘Sound design’, Pre-production, CApture website, accessed 15 August 2025.
——(n.d.) The craft of conducting – the basics, Digital @ The Arts Unit Creative Teachers website, accessed 9 September.
Strange Loops Recordings (14 September 2022) ‘CAITLIN YEO: Recipient of the 2022 Sydney UNESCO City of Film Award’ [video], Strange Loops Recordings, Vimeo, accessed 1 August 2025.
Strickland J (25 August 2020) ‘Why Do We Even Have Transposing Instruments,’ [video], Jesse Strickland, YouTube, accessed 9 September 2025.
Sydney Festival (n.d.) Circumstance 2020: A film by Sue Healey, Sydney Festival website, accessed 29 August 2025.
The Academy (14 June 2016) ‘Foley Artists: How Movie Sound Effects Are Made’ [video], The Academy, YouTube, accessed 15 August 2025.
The University of Sydney (28 May 2018) ‘Ask us anything: Aboriginal and Torres Strait Islander people’ [video], The University of Sydney, YouTube, accessed 24 February 2025.
Triple J (18 September 2018) ‘How do you score a film? | What is music’ [video], triple J, YouTube, accessed 1 August 2025.
Two Shoes Films (17 November 2022) ‘Transformation by Freya Berkhout (An Excerpt from “All Silent Dogs”)’ [video], Two Shoes Films, YouTube, accessed 20 August 2025. (Used with permission of Freya Berkhout, 2022).
UNESCO (5 November 2010) ‘Naadam, Mongolian traditional festival’ [video], UNESCO, YouTube, accessed 5 December 2025.
VicScreen (29 June 2022) ‘Meet composer and sound designer James Henry’ [video], VicScreen, YouTube, accessed 20 October 2025.
Warner On Demand (25 April 2011) ‘Happy Feet – Trailer’ [video], Warner on Demand, YouTube, accessed 23 December 2025.

NSW Department of Education	
Music Stage 5 – sample unit – Australian film music | 1

[image: NSW Government logo.]
© NSW Department of Education, Oct-26	[image: Creative Commons Attribution license logo.]
© State of New South Wales (Department of Education), 2026
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2026.
Material in this resource not available under a Creative Commons license:
· the NSW Department of Education logo, other logos and trademark-protected material
· material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.

image1.png




image2.png




image3.png
NSW

GOVERNMENT





image4.svg
                              


