
[bookmark: _Hlk148085229]Drama Stage 5 (Year 9) – sample unit
From me to we – exploring collaboration through devising
This resource is a sample unit for Stage 5 (Year 9) Term 1. It provides an example of one way to approach programming for the Drama 7–10 Syllabus (2023) course requirement for at least one group-devised work for each 100 hours of elective study of drama. In this unit, students collaborate, improvise and devise using dramatic processes that enable physical, emotional and cultural safety. Students collaboratively select and apply dramatic elements as they shape and refine a devised theatrical moment.
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[bookmark: _Toc112681289][bookmark: _Toc198284592]Overview
Description: students collaborate, improvise and devise in response to stimuli. They work together, using dramatic processes that enable physical, emotional and cultural safety, to generate a collaborative culture that is respectful and inclusive. Students engage in workshops and dramatic play as they embody their responses to a range of stimuli and explore the elements of drama by improvising, rehearsing and devising. They use improvising processes, including offering, accepting and extending as ways to devise imaginative and sensory theatrical moments. Students collaborate by seeking, exchanging and questioning perspectives as they co-construct theatrical moments for an audience. They collaboratively select and apply dramatic elements as they shape and refine a devised theatrical moment. Students consider the ways in which collaboration enables trust, creative risk taking and connection.
Duration: this unit is designed to be completed over a period of approximately 10 weeks (25 hours) but can be adapted to suit the school context. Learning sequences have the following suggested duration:
· Improvisation – 2 weeks
· Greek chorus – one week
· Greek chorus – movement – one week
· Greek chorus – voice – one week
· Greek chorus – sound and technologies – one week
· Devising – 4 weeks.
Explicit teaching: suggested learning intentions and success criteria are available for each learning sequence. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created. Additional explicit teaching strategies are embedded in teacher notes within each learning sequence. Each learning sequences is also deliberately designed to chunk learning and gradually release responsibility, with each activity having opportunities to check student understanding. Modelling of activities, including effective feedback is included in the teacher notes. Scaffolding of learning is provided for embodied and written activities with a range of scaffolds provided in the Appendix and on the accompanying student facing PowerPoint.
Assessment: students are provided with regular formative assessment opportunities They use dramatic processes and dramatic elements to collaboratively workshop and stage a short group-devised performance. Students document and reflect on their creative choices and experiences of engaging with dramatic processes in group-devising.
Consulted with: The Arts Unit and subject matter experts. 
Creation date: 3 April 2025


[bookmark: _Toc192793299][bookmark: _Toc198284593]Outcomes
A student:
· DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
· DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
· DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
· DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
· DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
· DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Drama 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
[bookmark: _Toc198284594]Support resources
This sample unit aligns with the following support materials: 
· Sample assessment task – ‘From me to we – exploring collaboration through devising’
· PowerPoint resource – ‘From me to we – exploring collaboration through devising’.
All resources associated with this unit can be found on the Planning, programming and assessing drama 7–10 (2023) webpage.
[bookmark: _Teacher_notes][bookmark: _Toc198284595]Teacher notes
PowerPoint resource – ‘From me to we – exploring collaboration through devising’: this resource is designed as an essential companion document for the unit. It contains information, student activities and teaching tools to further unpack the material covered in each learning sequence and can be downloaded from the Planning, programming and assessing drama 7–10 (2023) webpage and edited by the teacher.
The Wasps: selected scenes from The Art’s Unit production of The Wasps (51:21), performed by the Drama Company in 2023, are used throughout the unit. This production is an hour-long contemporary re-imagining of the ancient Greek play by Aristophanes and explores internet culture, authoritarianism and the rise of mindless groupthink. Scenes are presented in isolation to highlight key dramatic elements. However, teachers may choose to show the full performance and incorporate the supplementary support videos for further exploration in class. When selecting scenes, teachers should preview before showing to students and should consider the Controversial issues in schools policy and Audiovisual Materials in Schools – Procedures for Use.
Protocols and processes: in this unit, students create classroom collaborative protocols that are referred to throughout each learning sequence. Students also learn about safe processes, including safety in drama spaces, physical safety and online safety. For further support, see the ‘Collaborative processes’ and ‘Safe processes’ sections in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Warming up: a key component of each lesson sequence is the warm-up. The sample warm-ups included at the start of each sequence are designed to support students and teachers to warm up physically and cognitively, in preparation for the learning sequence. Teachers should embed warm-up structures in every lesson to support these safe processes. For further support, see the ‘Physical safety’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Documentation: in this unit, documentation is initially modelled through a teacher-led, collaborative document. This document can be created on any platform and serves as a space for the teacher to collect student learning and reflections in various modes, such as images, recordings, writing and mind maps. It is used in learning sequence 6 as an example of how groups can collaboratively document their devising process. 
Reflection opportunities have been embedded in each learning activity to enhance the focus on documenting throughout the devising process, rather than only at the end. Suggested reflections include multimodal approaches for documenting the development of ideas and reflections through writing. For further support, see NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document.
Group structures: in this unit, students will work in a range of grouping formations, including, individually, in pairs, small groups and as a whole class. When creating pairs and groups, teachers should consider different grouping strategies based on the intended outcome of the collaborative activity. These could include, supporting student preference and choice, randomly selecting groups, and skills-based or interest-based group formation. For further support, see the ‘Collaborative processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Space: each drama space is unique. This unit requires students to move freely and collaborate in small and large groups. Teachers are advised to ensure the space is clear and safe before beginning any of the activities in these learning sequences. For further support, see the ‘Safety in drama spaces’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Differentiation and adjustments: these include ideas for High Potential and Gifted students and for students needing learning support. All activities can be further scaffolded to suit individual school contexts and student need. In the Suggested differentiation and adjustments – Stage 4 outcomes and content section of this document, Stage 4 course outcomes and content have been suggested for each learning sequence. If teachers choose to adapt this unit for Stage 4, it is recommended that it run across 2 terms or 50 hours.


[bookmark: _Program_register][bookmark: _Learning_sequence_1][bookmark: _Toc198284596][bookmark: _Toc146805877][bookmark: _Toc147481174][bookmark: _Toc112681291]Learning sequence 1 – improvising
[bookmark: _Toc198284597]Outcomes and syllabus content
A student:
· DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
· DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
· DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Table 1 – learning sequence 1 – syllabus content
	Making
	Performing
	Appreciating

	Dramatic processes
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Use improvising processes to make, accept and extend offers of ideas and dramatic action
	Dramatic processes
Embody characters, situations and ideas for an audience
Apply processes to support safe, respectful and inclusive performance
Spontaneously create and develop characters, ideas, images and stories through improvisation
	Dramatic processes
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Explain processes which support physical, emotional and cultural safety, respect and inclusion in drama




Duration: 2 weeks 
Table 2 – learning sequence 1 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning how to:
· create and refine meaning through improvisation, using collaborative and safe processes.
	We can:
· interact safely, respectfully and inclusively while collaborating
· create and embody characters and situations through improvisation
· reflect on collaborative and safe processes.


Drama 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
[bookmark: _Activity_1.1_–][bookmark: _Toc194328847][bookmark: _Toc198284598][bookmark: _Toc192793304]Activity 1.1 – warm-up – ‘Yes, let’s!’
Teacher note: begin this warm-up by offering simple and familiar actions and locations. For example, impatiently queueing for a bus, nervously waiting to go on stage, or excitedly cheering the winning goal. Once students have mastered these simple offers, progress to more complex and creative offers. For example, making a vegemite sandwich while skiing down a hill, or dancing with possessed shoes in an exam room. Gradually release responsibility for facilitating the warm-up by asking a student to share an idea or opening it up to anyone being able to offer an idea to which the rest of the group excitedly respond with ‘Yes, let’s!’. After the warm-up, explicitly unpack the learning sequence 1 – learning intention and success criteria.
Move around the space, slightly faster than your average moving speed. When an action and location is offered by the teacher, accept the offer by responding with ‘Yes, let’s!’, and immediately embody it by acting it out in the space.
As the offers become more complex, get more creative and detailed with your embodiment. If given the opportunity to make your own offer to the class, do so and then join the rest of the class in accepting and embodying that offer.
[bookmark: _Toc194328848][bookmark: _Toc198284599]Activity 1.2 – getting to know you
Teacher note: the focus of this short activity is getting to know students, while establishing an inclusive classroom. This activity can be replaced with any ‘getting to know you’ activities or name games. 
Me. You.
As a class, form a circle and take turns to say your names. Aim to remember at least a few of your classmates’ names. 
Person A starts by saying their name and then points to a person B in the circle, says their name and begins to walk towards them. Before person A reaches person B, person B says their own name, points to another person, says their name and walks towards them. Aim to maintain a slow and steady pace. Focus on helping the whole group succeed as this pattern continues, allowing each person to take a turn.
[bookmark: _Donut]Donut
Teacher note: this activity supports students to build communication skills and be able to recognise, support and respond to others. Teachers model how to engage one-on-one with someone through language, including body language, and how to build confidence in extending conversation through questioning. For further guidance, see the ‘Collaborative processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. This activity can go for as long as the class needs and can be adapted for future lessons as a strategy for reflection, to check for understanding, make meaningful connections or peer feedback. 
As a class, form a circle. Every second person takes a small step towards the centre of the circle. These people now form the inner circle and turn outward so that they are facing a partner in the outer circle. Pairs have one minute to discuss their answers to a given question. At the end of a minute, the inner circle stays still, while the outer circle moves one person to the right and answers a new question with a new partner. Questions could be:
· What superpower would you like to have and why?
· If you could travel anywhere in the world, where would you go and why?
· If you had a million dollars right now, what would you spend it on and why?
The final question is, why is it important to get to know our classmates? One person from each pair volunteers to share their answer with the class. 
[bookmark: _Activity_1.3_–][bookmark: _Toc194328849][bookmark: _Toc198284600]Activity 1.3 – collaborative processes
Teacher note: establish clear expectations around collaborative processes and support students to develop and extend their collaborative skills. These activities support explicit focus on establishing collaborative protocols. Use effective questioning to guide discussion around collaboration including reflection on what is/isn’t collaboration. Establish the difference between collaboration and cooperation. Collaboration includes co-creating with shared ownership and intention, whereas cooperation focuses on individual contribution to a shared goal. For further guidance, see Appendix A for suggested protocols or the ‘Collaborative processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Effective collaboration
Engage in a class discussion, led by your teacher, to share what you know about collaboration. 
In pairs, discuss a time when collaboration went well and why. Consider your experiences at school, in teams and with friends. Share your examples with another pair.
In a small group, create a tableau (frozen image) of one of your examples. The focus of your image should be the main thing that made the collaboration effective. Share this tableau with the rest of the class and ask if they can unpack the meaning. 
As a class, create a list of all the things that make collaboration effective. Using this list, your teacher will guide you to create collaboration protocols that everyone will use when devising, rehearsing and reflecting. Document and display this somewhere in the classroom to reference throughout this unit. 
Challenges of collaboration
Teacher note: this activity allows students to proactively create strategies to enable effective collaboration. For example, for the scenario ‘a group member is not contributing’, students could overcome the challenge by using encouraging language and support their inclusion by asking the student if they have any ideas. Support students to respectfully portray the scenarios and model reflection by giving effective feedback to each group on how they created their scenes and linking their strategies to drama specific examples. 
Using the class collaboration protocols, consider how you could overcome future challenges. In small groups, you will have 2 minutes to use one of the scenarios listed below and devise a 10 to 30 second scene. 
Scenarios include:
· a group member is not contributing
· one group member is doing all the work
· group members don’t know each other
· group members become easily distracted
· a group member has been away
· group members are not using time wisely
· group members don’t agree
· a group member is passive aggressive.
You now have another 2 minutes to devise a 10 to 30 second scene that shows how you could use the class collaboration protocols to turn your scenario into a scene that shows effective collaboration.
Share both these scenes with the class and reflect on practical ways to approach challenges with collaboration in the future.
[bookmark: _Activity_1.4_–][bookmark: _Toc194328850][bookmark: _Toc198284601]Activity 1.4 – safe processes
Teacher note: safe processes include safety in drama spaces, physical safety, emotional safety, cultural safety and online safety. This activity focuses on safety in the drama space and physical safety while building spatial awareness. Communicate expectations about how the space can be used and set up clear boundaries about where the activity can be completed. For further guidance on safe processes, see the ‘Safe processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. Model reflection for each activity using drama terminology including vocabulary around safety. For example, spatial awareness, blocking, classroom expectations. Reflections could be facilitated through different effective questioning strategies, for example, think-pair-share, a donut reflection, small group discussion and sharing back to the class, or a canon of answers where every student shares their answer in a canon around the room. 
Classroom observations
Find a spot in the room that allows you to move your arms without touching anyone or anything. Spend 30 seconds in silence noticing all the things that are touching the walls. Spend another 30 seconds noticing all the things that are on the floor. Spend a final 30 seconds noticing all the different shapes in the room.
Share with the class one thing that you noticed that you’ve never noticed before. After everyone has shared their noticing, reflect on how this noticing could help with ensuring safety in the drama space.
Spatial awareness
Begin this activity by creating a neutral stance. To adopt a neutral stance, imagine a string that is pulling you from the crown of your head, making you stand tall. Your arms are by your side, legs shoulder width apart, with slightly bent knees, focus your gaze just above the heads of those around you.
Use your awareness of the space, including peripheral vision, to notice others in the room without turning your head. Begin to move around the space in neutral with the goal of using your spatial awareness to prevent any bumps or knocks into people or objects. Move at your normal speed and call this speed 5. Your teacher will ask you to change your speed with one being barely moving to 10 being the fastest you can safely move in the space. As they call out different numbers between one to 10, change your speed and notice how each part of your body is moving.
As a class, reflect on the learning in the activity by discussing the following questions:
What was a success in this activity?
What was a challenge in this activity?
Why it is important to consider physical safety in the drama classroom?
[bookmark: _Toc194328851][bookmark: _Toc198284602]Activity 1.5 – improvising processes
Teacher note: improvising processes include making, accepting and extending offers. Check for student understanding of these terms throughout this activity. Making an offer is any action or dialogue that creates or advances a scene. To accept an offer is to acknowledge and advance that offer. To extend an offer is to take it and make it the focus of the scene. These short improvisation activities are designed to be completed by all students at the same time. Model each activity to assist students in understanding the goal. Model reflection using drama terminology including specific reference to improvisation processes of making, accepting and extending offers. For example, ‘I found success in the word association activity when I was able to fully focus on the task and make offers without overthinking. It became challenging when accepting some offers as some words stumped me causing my focus to shift’ or ‘Celebrating failure is a great way to build confidence in making offers as you learn that it’s best to offer and fail rather than not offer at all’. Incorporating reflection during activities helps improve its effectiveness by demonstrating how it supports learning throughout the process, rather than only at the end. For further guidance, see the ‘Improvising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Word association
Face a partner and play scissor, paper, rock to see who goes first. The winner will be person A. Person A says a word and then person B responds with a word that is associated with that word. Repeat this pattern as quickly as possible until the teacher says stop. For example, ball, soccer, boot, shoe, smelly and so on.
Reflect with your partner on the successes and challenges of this activity. Come up with some ideas about how you could improve your speed in making and accepting offers. Repeat the activity and see if these ideas help the improvisation process. 
Celebrating failure
In pairs, mime throwing a cricket ball to each other. Consider the size of the ball in your hand, where the ball is and the timing of your throw. Reflect with your partner on how believable your actions were. As you continue the activity, support each other to make it as believable as possible.
Once you have mastered throwing the ball, mime dropping the ball. As a pair, mime a celebration about the ball being dropped before picking up the ball again and repeating the pattern of throwing and dropping the ball. Consider all the ways that you can celebrate the ‘failure’ of dropping the ball and use a different way each time. You may choose to do this with mime or include voice.
In your pair, reflect on why celebrating ‘failure’ is essential when improvising. Share this reflection with the rest of the class.
Bigger and better
In a group of 3 to 4, pick someone to be person A. Person A completes the sentence: ‘When I woke up this morning I…’ Person B adds another sentence that details what happens next. The sentence needs to be bigger and better than the one before. Continue this with each person adding a bigger and better sentence until the teacher says stop. Bigger and better sentences could increase in excitement, add complexity or become more extraordinary.
Example
Person A:	When I woke up this morning I kicked my toe on the bathroom door.
Person B:	I screamed so loud that my entire family woke up.
Person C:	As I was hopping on one foot, holding my toe, I jumped on the cat’s tail and she clawed her way up my leg.
Person D: 	My dog leaped to help but missed the cat and made a huge hole in the wall.
Person A:	In the wall there was a glowing portal with a hand sticking out gesturing to follow.
Reflect on how you made, accepted and extended offers in this first round. Consider how you could improv, making bigger offers each time. 
Repeat a second time in a different order. This time, each sentence needs to be acted out.
Reflect with your group on how acting out the scene changed how you made, accepted and extended offers.
As a class, create a circle and complete a canon reflection where you quickly go around the circle one after the other and answer the same question. Your question for this reflection is ‘What collaboration protocol was your strength in this activity and how did you show that strength?’


[bookmark: _Reflection_and_formative][bookmark: _Activity_1_–][bookmark: _Activity_2.3_–][bookmark: _Learning_sequence_5][bookmark: _Differentiation_advice][bookmark: _Toc198284603]Learning sequence 2 – Greek chorus
[bookmark: _Toc198284604]Outcomes and syllabus content
A student:
· DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
· DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
· DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Table 3 – learning sequence 2 – syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Dramatic processes
Use improvising processes to make, accept and extend offers of ideas and dramatic action
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Document processes used to generate, evaluate and refine dramatic works 
Dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Use language appropriate to context to communicate meaning to an audience
Dramatic processes
Spontaneously create and develop characters, ideas, images and stories through improvisation
	Dramatic processes
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Reflect on how an ensemble creates image, action and meaning together through group-devised performance
Dramatic contexts
Analyse how choices in the elements of drama shape audience impact
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Duration: one week
Table 4 – learning sequence 2 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning how to:
· collaboratively apply and adapt Greek chorus conventions to communicate intention and meaning.
	We can:
· collaboratively explore and refine dramatic elements
· use language to appropriately communicate a perspective
· reflect on collaborative processes and how dramatic meaning was created.


[bookmark: _Toc194328854][bookmark: _Toc198284605]Activity 2.1 – warm-up – flocking
Teacher note: this activity focuses on physical warm-ups as a way of modelling safe processes. For further guidance, see the ‘Safe processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. For this warm-up, choose orchestral music to play in the background. Begin with a slow tempo to encourage more controlled, focused movements. For example, The Brightest Star in the Night II. Eternity (6:04). Halfway through, change to a medium tempo to challenge students in their unison. For example, Mozart - Symphony No. 41 - Jupiter Symphony (39:57). You may create groups of 5 with a student standing inside the diamond. You can extend the exercise and create larger diamonds that include the entire class. After the warm-up, explicitly unpack the learning sequence 2 – learning intention and success criteria.
As a group of 4, create a diamond formation with each person about half a metre away from each other and all facing the front. The person at the front of the diamond begins as the leader and will create slow movements that the rest of the diamond will follow. The goal is to be in unison as much as possible. Consider simple movements that the entire diamond can see and movements that keep you in the same spot in the room. The leader can decide at any moment to do a quarter turn which then makes a new leader of the diamond. The teacher will play music, and you can use the tempo to guide the type of movements you create. Aim to allow everyone an opportunity to be the leader and be creative with their movement choices.
In your group, discuss the following questions:
What were the successes in the activity?
What were the challenges in the activity?
How could you overcome these challenges?
Repeat the activity and see if the second time is easier or more challenging. 
[bookmark: _Toc194328855][bookmark: _Toc198284606]Activity 2.2 – Greek chorus introduction
Teacher note: these activities are designed to give students a basic knowledge of Greek chorus. Before showing students the introductory video recommended in this activity, preview and consider its appropriateness in your own school context.
Before introducing peer feedback, refer to the class collaboration protocols from Activity 1.3 that are displayed in the classroom and use them to help facilitate discussion around effective ways to give peer feedback. Model how to begin clarifying questions for the first group and specify the type of tone to use when giving feedback. For example, 'Can you please explain more ...' 'What do you mean by ...' 'Why did you choose to ...' 'How do you want the audience to ...' or 'Was there a specific message that ...' For further guidance, see the ‘Collaborative processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. 
How does the Greek chorus work?
Access Modern Interpretations of Greek Chorus (4:54) and read through slide 2.2a. 
In small groups, choose a 4 to 6-line nursery rhyme you all know. You can be inspired by the suggestions on slide 2.2b. Choreograph synchronised movements, considering levels and space. You may choose to sing, chant or speak the words in unison. Share your Greek chorus nursery rhyme with the class. 
As an audience member, consider what moment stood out and why. Share this reflection with the class.
Function of the Greek chorus
Read through slide 2.2c. Divide into 5 equal groups within the class. Your teacher will ask each group to focus on one of the functions of the Greek chorus. These functions are:
· provides context
· expresses public opinion
· guides the audience’s emotion
· engages in the action
· bridges scenes.
In your group, use slide 2.2d and work as co-directors to create a vision of how you would use your function of the Greek chorus in the following scenario. Consider what types of things the chorus may say or do.
Scenario
A warrior is kicked out of their city for a crime they did not commit. They beg to be let back in, but the ruler refuses.
Share your directorial vision with the class. After you have shared, your teacher will have each group ask you a clarifying question. Reflect on how these questions can help strengthen your directorial vision.
Using the Greek chorus in drama today
Teacher note: guide discussion by giving relevant examples for your school context. This could include examples such as Greek chorus in Legally Blonde the musical, the muses in Disney’s Hercules or the townspeople in Disney’s Enchanted. For further guidance on using appropriate examples, see the Controversial issues in school policy.
Read through slide 2.2e. As a class, discuss examples of Greek chorus that you have seen in theatre, television or film. This might include performances where a character breaks the fourth wall. Breaking the fourth wall means a performer speaks directly to the audience, instead of pretending the audience isn't there.
Reflect on how these add to the narrative and audience experience. You may wish to do some research to deepen your knowledge.
[bookmark: _Activity_2.3_–_1][bookmark: _Toc194328856][bookmark: _Toc198284607]Activity 2.3 – generating using stimulus
Teacher note: begin modelling the documenting processes by capturing the learning through teacher-led collaborative documentation that students will later have access to. This will support and model student documentation in Learning Sequence 6 when they document their process of devising their performance for assessment. You may choose to document using images, responses, videos or your own reflections. Model online safety by gaining consent to record and add student work to your documentation. For further guidance, see the ‘Online safety’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Me to we tableaux
Teacher note: this activity is designed to focus on the generating phase of devising, which includes responding to stimulus through improvisation. Throughout the activity, give verbal feedback to each group on one element of drama they are using effectively and one they could consider further. You may wish to direct a group to adjust their choices to enhance their tableau. Model how to give constructive criticism using the dramatic elements terminology. To help support an inclusive and respectful classroom, encourage students to move away from ‘I liked this…’ to ‘It is effective when…’ Gradually release responsibility for giving feedback and ask students to unpack how a peer group uses effective elements of drama. For further guidance, see the ‘Devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document and the ‘Elements of drama’, ‘performance’ and ‘production’ sections in NESA’s Drama 7–10 (2023): Dramatic elements definitions and conventions support document.
Move around the room in neutral, as you did in Activity 1.4. When an object is called out by your teacher, create a tableau (frozen image) in 10 seconds. Challenge yourself to think creatively.
Repeat the activity with one variation. This time your teacher will call a number which will represent the number of people you need to find to create the tableau in 20 seconds. Round 1 of group tableaux will start with objects, for example a train, a house or a tree. Round 2 will move to scenarios, for example the cow jumping over the moon, a sale at the clothing store or people in line to buy concert tickets. For round 3 you will be given abstract concepts for example the colour red, happiness or fear.
After each round reflect with your group on your collaboration processes. Consider how you are being inclusive and respectful when making, accepting and extending offers.
At the end of round 3, share with the class one thing you have learnt about yourself and the way you collaborate.
What matters most
Teacher note: before, during or after this activity you may decide to adapt or change the stimulus and headings based on your context. Reiterate the collaboration protocols from Activity 1.3 to ensure discussions are safe, respectful and inclusive. Set up a large piece of butcher’s paper or use a whiteboard to allow students to add their ideas. Include the headings: personal, social, cultural, environmental, ethical, creative, and global. Recording of the mind maps and the topics under each heading could be added to your teacher-led collaborative documentation. For digital templates of mind maps, see the Digital Learning Selector.
In a small group, write ‘What matters most’ in the middle of a piece of paper. Working collaboratively, add as many things to the mind map as you would like. After 5 minutes, pause, read your group’s responses and then discuss what you notice. If there are similar things, draw lines between them. If there are repeated things, circle them. In this discussion time, you can continue to add to the mind map. At the end of the discussion decide on your top 5 things that matter most.
Use the butcher’s paper set up in the middle of the room to add each of your top 5 thing that matter most under the appropriate topic headings: personal, social, cultural, environmental, ethical, creative or global.
As a class, discuss what has been added under each heading. Reflect on trends and, as a class, decide on one topic that matters most to the class. During this discussion, ensure that you use the class collaboration protocols to communicate safely, respectfully and inclusively.
Using this topic and the group contributions documented, go back to your original group and create 3 different tableaux. Challenge yourself to use abstract ways to symbolise these ideas in 3 distinctly different ways. When generating these ideas, consider how you can use levels, space and focus to make your meaning clear.
Share your 3 tableaux with the class. Nominate one person from your group to identify and describe each tableau.
After all groups have shared their tableaux, return to your group and draw a stick figure sketch of one of your tableaux. Annotate this sketch using arrows and words, identifying and describing what you did and how this created meaning. Use the example on slide 2.3 to support your annotation.
Improvised scene
Teacher note: after the first improvisation, unpack how intent refers to the purpose or message that the actor or director wants to convey. Highlight the importance of having a clear intent and provide examples of how different intentions can impact the audience. Encourage students to consider this in their group reflections before iterating the scene.
In a new group of 6, discuss which tableau from the previous activity resonated with you and why. Recreate this tableau in your group and adjust if needed. When the teacher says ‘start’, imagine the tableau has come alive and improvise a one-minute scene. Consider the different characters, setting, situation and tension in the scene. All groups in the class will be doing this activity at the same time.
At the end of the scene, reflect with your group on the characters, setting and situation that were chosen and how tension was created. Reflect on what you could do to make the intent of the scene clearer.
Repeat the scene using your reflections to enhance your creative choices and make your intent clearer to an audience. 
[bookmark: _Activity_2.4_–][bookmark: _Toc194328857][bookmark: _Toc198284608]Activity 2.4 – chorus perspectives
Perspectives
Teacher note: continue to use the topic chosen in Activity 2.3. This topic will be used in a range of activities throughout the improvisation and devising processes in this unit. Ensure that the topic chosen has multiple perspectives that can be highlighted by differing views. You may choose to change, alter or adapt the topic based on the needs of your context.
Form a circle and, as a class, decide on one topic from Activity 2.3 that matters most and/or you would like to use as a stimulus. Individually, consider how people might have different perspectives on this topic and why this might be the case. Use this thinking to support sharing in the next part of the activity.
One at a time, move into the circle and share a perspective on the topic. For example, if the topic chosen is ‘Teenagers think social media is most important’, you could step in and share a perspective of a parent; ‘Social media doesn’t allow people to properly connect with each other’ or a perspective of a teenager; ‘Social media allows people to learn new things and get information’.
After everyone has shared a perspective, decide if your perspective on the topic was more positive or negative. All the perspectives that were more positive form a group and all that were more negative form a group. 
Positive and negative chorus
Teacher note: the focus of this activity is using a Greek chorus to share a perspective. Encourage students to spend most of their time on rehearsing, rather than the writing of the 8 to 12-line script. You could choose to support students by using NSWEduChat to help generate this dialogue, if appropriate to your context. Alternatively, you could have students write their perspective down as a sentence and use connecting sentences to make a standalone piece. Model reflection by identifying and describing a moment from each group that resonated with you. Include dramatic element terminology to encourage students to use similar terms. A recording or reflection on this activity could be added to your teacher-led collaborative documentation.
In the groups from the previous activity, use your perspectives to create a Greek chorus. Create 8 to 12 lines of dialogue that highlight the positive or negative perspective to the audience. Consider the function of the Greek chorus and the techniques as you generate and structure your work.
Perform your chorus to the chorus group with the opposing perspective. Your chorus performance does not need to be a completed and refined piece but should highlight your attempt to use the topic as stimulus for a Greek chorus.
In pairs, identify and describe a moment that resonated with you and how it effectively used Greek chorus techniques.
[bookmark: _Activity_2.5_–][bookmark: _Toc194328858][bookmark: _Toc198284609]Activity 2.5 – reflection
Vocabulary
Teacher note: this activity explicitly teaches key vocabulary after students have been exposed to these terms in context throughout the previous activities. This reflection provides an opportunity to solidify their understanding before further documentation. For each group, you will need to print and cut out a copy of each word from Appendix B. Share what each heading means and model the thinking process by placing a few words under each of the headings. Purpose words are verbs that describe the aim of the dramatic action. Elements of drama, performance and production are the different tools dramatic practitioners explore, apply and interpret to shape dramatic meaning and audience engagement. Guide students to complete what they know first before encouraging them to use predictive skills and the headings to place the rest of the words. For further guidance, see the ‘Using multimodal approaches for documenting the development of ideas’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document.


In groups of 5, you will receive a bundle of cut out words from your teacher. Sort these words into the following categories:
· purpose words
· elements of drama
· elements of performance
· elements of production.
Once all groups have finished categorising, use slide 2.4 to check your work.
Reflection scaffold
Teacher note: this activity uses Appendix C which is a reflection scaffold. This can be adapted to meet student needs and can continue to support learning in future activities. Unpack the example on slide 2.5 and gradually release responsibility appropriate to your context. This may include asking students to complete the reflection in groups or pairs before completing individually. Provide effective feedback for each student on their reflection scaffold. Use the data from this formative written task to adapt future written components of this unit to best support each student. For further guidance, see the ‘Using multimodal approaches for documenting the development of ideas’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document. Any additional examples used could be added to your teacher-led collaborative documentation.
As a class, go through the example on slide 2.5.
Use the vocabulary lists and your Greek chorus from Activity 2.4 to individually complete the reflection scaffold provided by your teacher.
Share this completed scaffold with your teacher for feedback.


[bookmark: _Toc198284610]Learning sequence 3 – Greek chorus – movement
[bookmark: _Toc198284611]Outcomes and syllabus content
A student:
· DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
· DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
· DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Table 5 – learning sequence 3 – syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Dramatic processes
Select, enact and refine ideas in warm-ups, workshops, rehearsals and dramatic play
Manage voice, movement and equipment safely
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes 
Dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Dramatic processes
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
	Dramatic processes
Reflect on how an ensemble creates image, action and meaning together through group-devised performance
Dramatic elements
Analyse how choices in the elements of drama shape audience impact
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Duration: one week 
Table 6 – learning sequence 3 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning how to:
· collaboratively experiment with and manipulate movement to influence an audience’s response.
	We can:
· collaboratively generate and develop Greek chorus moments that influence the audience
· take creative risks in applying and managing movement skills
· analyse the effectiveness of collaborative and devising processes.


[bookmark: _Toc194328861][bookmark: _Toc198284612]Activity 3.1 – warm-up – line, circle, clump, wall
Teacher note: this activity aims to build embodied processes and the idea of working as one. During the warm-up, play slow tempo orchestral music to encourage focus. For example, The Brightest Star in the Night II. Eternity (6:04). Pause the activity if a clear leader stands out from the ensemble, ask the students to reset and remind them that the goal is to work together as a collective. You may need to allow students multiple attempts at each part of the warm-up. If students are unable to complete either one in a reasonable time, facilitate a class reflection unpacking why there might be challenges and return to it at another time or day. After the warm-up, explicitly unpack the learning sequence 3 – learning intention and success criteria.
As a class, form a circle and each adopt a neutral stance. The goal is to all lunge into the circle and clap at the same time using embodied processes. This means there is no leader taking initiative to start or anyone counting down. To do this, you will need to be aware of your surroundings and trust the class as everyone begins to shift forward to start. 
Your next goal as a class is to create a line, a circle, a clump or stand near the wall. It is up to the whole group where you create these formations in the space, how long you stay in the position, what order you use and how much repetition there is. You can’t speak and are challenged to make and accept offers as a collective. 
As a class, discuss how this activity supports your knowledge of a Greek chorus and working in unison.
[bookmark: _Toc194328862][bookmark: _Toc198284613]Activity 3.2 – literal to abstract
Types of movement
Teacher note: this activity focuses on building confidence and creativity in the way students move. Adjust movement activities based on student needs and/or space availability. When calling out specific movements, allow 10 to 30 seconds of improvisation before moving on to the next prompt. Movements could include:
· natural – yawning, nodding, sitting
· shapes – big, little, curved, straight
· expressive – surprised, angry, sad
· lead movements – led by forehead, chest, hips, knees, toes
· timed – slow motion, pedestrian, quick
· symbolic – red, blue, yellow.
Some movements may need to be modelled to guide student embodiment. For example, when asking for a symbolic movement representing the colour red, you could begin with asking students to think about the colour, what emotion that brings up, the timing, style or space of that emotion and then how they could use that as a movement. For further support, see the ‘movement’ section in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document.
Find a space in the room and adopt a neutral stance. Your teacher will call out different prompts for creating a movement and you can interpret this in your own way in a 10 to 30 second improvisation.
In a pair, identify and describe the movement prompt you found the easiest and the hardest. Choose one person from your pair to share back to the class. 
Chorus movement
Teacher note: this builds on Activity 2.3 where students created tableaux that were based on objects, scenarios and abstract concepts, but this time they will include movement. Before beginning, unpack the terms: levels, spacing, timing, symbols, dynamics and energy. For further support, see NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document. During each round, observe the groups and ask one group to share at the end of the 2 minutes. Model feedback using the terminology you have unpacked and make suggestions that could help enhance their piece. During the teacher feedback, you may ask the group to recreate the example they believe was most effective as their nominated person shares their reflection to the rest of the class. Rather than asking the group to nominate a person, you may choose names randomly from the roll.
Create a group of 4 and find a space in the room. You will have 2 minutes to generate a 10 to 20 second movement piece that is in unison for each round of stimulus. Consider different levels, spacing, timing and/or symbols. To challenge yourself, you can consider using dynamics and energy.
Stimulus 1: an object, for example a clock, inside a computer or a ship. 
Stimulus 2: a scenario, for example meeting a friend after a long holiday, getting ready to perform or working at a coffee shop. 
Stimulus 3: an abstract concept, for example danger, or the colour green.
In your group, reflect on which movement piece was most effective and why. Nominate one person from your group to share this with the class. 
Canon
As a class, discuss if you have ever been part of or have seen a crowd wave in a stadium. If you have participated in one, share how you know when to start waving your hands up. Also share how the visual spectacular of watching it made you feel. 
Form a circle and choose person A to start. Person A creates a simple movement and this is then repeated in a canon by the next person in the circle and so on. Repeat this with a new ‘Person A’ and aim to be as accurate and quick as possible. 
In a group of 5, create a line facing forward and assign the letters along the line A to E. Create a canon with an exaggerated yawn. Then come up with 5 distinct moments you have between waking up and leaving the house. For example: 
press snooze
eat cereal
feed the dog
brush teeth
comb hair.
Create a 3 to 5 second movement for each moment. Rehearse these in unison ensuring the chorus have exactly the same timing and movements.
Use these moments to create a canon along the line. Person A will begin and person B will begin after person A has completed the first moment. This will continue down the line, until all 5 people have completed the 5 moments.
Using your position in the line, agree on a number for your moment, for example person C would be the third moment which is feeding the dog. Each person in the line will begin the sequence of moments at the same time, starting from their specific moment. The whole line completes the 5 moments. For example, person C would feed the dog, brush teeth, comb hair, press snooze and finish with eat cereal.
As a group, consider different ways you could manipulate a canon. This could include adding levels, changing spacing or speed. You will have 2 minutes to create this new canon. 
Share with the class and reflect on canons that were effective and why.
Abstract movement
Teacher note: this activity challenges students to use abstract thinking to create symbolic movement. You could model this activity as a class with a different stimulus word before asking students to complete in groups. The canon reflection is a quick way to check understanding and can be used as a process for future reflective activities where you want all voices heard. Unpack how ‘evoke’ means to bring a feeling, memory or image to the conscious mind. Express why this is important in drama prior to the canon reflection. 
In a group of 6, create a 30 to 45 second movement piece using Greek chorus, based on the stimulus of ‘joy’. Using slide 3.2, you have 5 minutes to consider the questions to support you in moving from literal to abstract movement ideas. You then have 5 minutes to structure and rehearse your movement piece.
Perform for the class. When you are an audience member, reflect on how specific movements made you feel.
As a class, form a circle and complete a canon reflection where everyone answers the question in rapid fire around the circle. Your teacher will ask you to identify a movement and describe the emotion it evoked.
[bookmark: _Activity_3.3_–][bookmark: _Toc194328863][bookmark: _Toc198284614]Activity 3.3 – creative choices
Teacher note: this activity uses the chase scene (11:24–13:25) from The Art’s Unit production of The Wasps (51:21). You may choose to show additional scenes to highlight different ways movements are used by the Greek chorus. After viewing, deconstruct different movements and how meaning was created. Create a graffiti wall by setting up a large sheet of butcher’s paper or a whiteboard for students to add their responses. You will need one marker per student as they will add their responses simultaneously. When using a graffiti wall, encourage students to write, draw, link, circle and/or annotate responses and complete in silence. After completing each part of a graffiti wall, include a gallery walk where students observe what has been added by others. This graffiti wall will be used in the next activity and is a good addition to your teacher-led collaborative documentation. The descriptive words on slide 3.3 could be further unpacked for students by providing definitions for unfamiliar words.
Watch The Wasps (51:21) chase scene (11:24–13:25). As a class, create a graffiti wall on a large piece of butcher’s paper or on a whiteboard. This is an opportunity to individually add your ideas, while also contributing to the collaborative understanding of the class. On the graffiti wall, identify all the different types of movement used in the chase scene.
Pick one of the words you wrote and write one sentence describing the movement. Use the descriptive words on slide 3.3 to assist. Move to a different word and add an additional sentence going further with the description. 
In a different coloured marker, pick a different word and write what this movement symbolised. 
In pairs, choose person A and person B. Person A will be the interviewer asking questions about what happened in the scene. Person B will be the interviewee giving a review of the scene, using as much descriptive language about the movement as possible. You are encouraged to use what is on the graffiti wall. After one minute, swap roles and repeat. Reflect with your partner on the challenges of using descriptive language.
[bookmark: _Activity_3.4_–][bookmark: _Toc194328864][bookmark: _Toc198284615]Activity 3.4 – generating movement
Teacher note: this activity builds on from Activity 2.4 and the perspectives shared. Encourage students to consider their intent and how they could incorporate abstract movement to evoke a specific type of audience response. Support peer feedback with a reminder of the class collaboration protocols. Model how they could use descriptive words to identify and describe what is working and what could be adapted and actively circulate around the class as they devise and reflect. A recording of these scenes could be added to your teacher-led collaborative documentation.
In groups of 5 to 8, use the positive perspectives in Activity 2.4 and decide on one perspective that you would like to explore through movement. Using only movement, you will have 15 minutes to create a 30 to 45 second scene which highlights this perspective. Consider types of movement used in previous activities and your knowledge of Greek chorus to create a clear intention for your scene.
Share your scene with another group. Provide feedback on each other’s scenes by identifying and describing what is working and what could be adapted or enhanced. Aim to use descriptive words from the graffiti wall in Activity 3.3 to articulate your peer feedback.
You have 10 minutes to use this peer feedback to rehearse and refine your scene.
Perform for the class and see if your peers can guess what perspective you were showing through your movement.
[bookmark: _Toc194328865][bookmark: _Toc198284616]Activity 3.5 – reflection
Teacher note: model how to use the abstract images in a reflection about collaboration. Additional scaffolds may need to be added for your class to unpack their reflections with the group and their individual reflections on collaboration. You could include individual thinking time, deconstructing the images, choosing less images or asking students to share their final response in a different form.
In your group from Activity 3.4, reflect on the following questions:
· How did you make offers when generating your ideas?
· How did you negotiate and accept different offers from the group?
· How did you consider different dramatic elements while rehearsing and refining?
Look at slide 3.5 and individually pick one image that best represents how your group worked collaboratively. Share the image and why you picked it with the class.


[bookmark: _Toc198284617]Learning sequence 4 – Greek chorus – voice
[bookmark: _Toc198284618]Outcomes and syllabus content
A student:
· DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
· DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
· DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Table 7 – learning sequence 4 – syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Use language appropriate to context to communicate, develop and refine intention with collaborators
Dramatic processes
Select, enact and refine ideas in warm-ups, workshops, rehearsals and dramatic play
Manage voice, movement and equipment safely
Use improvising processes to make, accept and extend offers of ideas and dramatic action
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Use language appropriate to context to communicate meaning to an audience
	Dramatic processes
Reflect on how an ensemble creates image, action and meaning together through group-devised performance
Dramatic elements
Analyse how choices in the elements of drama shape audience impact
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Duration: one week 
Table 8 – learning sequence 4 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning how to:
· experiment with and manipulate voice in a collaborative Greek chorus to shape and influence audience response.
	We can:
· explore and refine how to use voice safely
· use language and voice to communicate meaning
· analyse how our vocal choices shape meaning.


[bookmark: _Toc194328868][bookmark: _Toc198284619]Activity 4.1 – warm-up – voice
Teacher note: this activity is led by the teacher as a call-and-response voice warm-up. For the call-and-response, start by creating short and long vowel sounds with exaggerated facial movements. Add in lip trills with changes to pitch or volume, as well as repeated hard consonant sounds for example, ‘p-p-p’ or ‘d-d-d’. Encourage students to massage their cheeks, necks and foreheads as they do this to loosen facial tension. For further support, see the ‘voice’ ‘dynamics’ and ‘clarity’ sections in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document. After the warm-up, explicitly unpack the learning sequence 4 – learning intention and success criteria.
Engage in the call-and-response voice warm-up led by your teacher. Your teacher will create a range of sounds and facial movements to help safely warm-up your voice. 
As a class, form a circle and choose person A. Person A will say their full name with an action and exaggerate each syllable. As a class, repeat what person A said and their action, then continue this call-and-response sequence with every member of the circle. 
Repeat the activity, exaggerating the vowel sounds. 
[bookmark: _Toc194328869][bookmark: _Toc198284620]Activity 4.2 – voice
Teacher note: this activity can be adjusted based on student need and school context. Model different ways your voice can change, including articulation, pause, rhythm, pace, pitch and projection. For further support, see the ‘voice’ ‘dynamics’ and ‘clarity’ sections in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document. 
As a class, discuss all the different ways you can change your voice. For example, articulation, pause, rhythm, pace, pitch or projection. In a pair, have a conversation about your day while using a different vocal technique for each word. This will sound unnatural; however, it highlights the diverse ways we can use our voices.
In a group of 4, you will be given one vocal technique to focus on. Find as many different ways to play with the extremes or exaggeration of this technique. For example, with volume, consider what moments should be loud, what characters change their volume during their dialogue, how expectations can be broken and what vocal choices could have the most impact on the audience.
Use the assigned vocal technique and create a scene based on the following scenario.


Scenario
Two teenagers are sneaking into their home after staying out late, however their parents are waiting for them to return. You will have 5 minutes to create your scene.
Share your scene with the class. As an audience, identify and describe the moments from each scene that surprised or impacted you with the vocal technique that was chosen. 
[bookmark: _Toc194328870][bookmark: _Toc198284621]Activity 4.3 – in unison
Teacher note: this activity uses the chorus scene (16:20–18:54) from The Art’s Unit production of The Wasps (51:21). You may choose to show additional scenes to highlight different ways the Greek chorus uses voice. After viewing, deconstruct different vocal choices and how meaning was created. Pose a question to each group, one at a time. The focus of the unison activity is to highlight how difficult it is to speak in unison without preparation and therefore their response doesn’t need to be long. This activity could be used as a warm-up activity throughout the rest of the unit.
Watch The Wasps (51:21) chorus scene (16:20–18:54). In a group of 4, discuss how voice was used in the scene.
Your teacher will pose a question to your group relating to the scene. For example:
How did they use solo voices?
How did they differentiate between characters?
How did using unison impact you as an audience member?
What is the function of the chorus in this scene?
As a group you must attempt to answer the question on the spot and in unison. This will require you to make and accept offers as a collective in order to speak in one voice. 
Reflect on the challenges of speaking in unison without preparation.
[bookmark: _Toc194328871][bookmark: _Toc198284622]Activity 4.4 – generating chorus
Teacher note: this activity uses Appendix D: an adapted extract from PROMETHEUS by Damien Ryan. A copy will need to be printed for each student. The focus of the activity is on exploring voice through scripted work and does not require further unpacking of the play. The play may be used as an additional resource to extend understanding of a modern interpretation of a Greek myth with Greek theatre techniques. This can be found under units and teaching resources in Stage 5 – finding voice – crafting a play. In response to the needs of each group, gradually release responsibility through each re-reading of the annotated scripts. The students’ annotated scripts could also be added to your teacher-led collaborative documentation.
As a class, read through the adapted PROMETHEUS extract, focusing on the types of punctuation used. Decide on an action for each type of punctuation: comma, full stop, dash, and use these actions as you read. Reflect on how punctuation can be used to inform vocal delivery.
In a group of 6, continue re-reading the extract and use slide 4.4a to play with vocal possibilities. Each time you read it in unison, you will concentrate on different parts of the script and how that impacts voice.
As a group, annotate your script to document what vocal choices you found most effective during your read throughs. You could annotate by:
underlining consonants or vowels you want to exaggerate
adding dots on top of words that use staccato
adding a wavey line on top of words that use legato
using arrows to show pitch changes
highlighting where you want to increase volume and circle punctuation.
Use the example on slide 4.4b to support your annotation.
Using your annotated scripts, rehearse in unison and make any needed changes.
Share with your class part, or all of, your chorus performance. Discuss with the class why specific vocal techniques were effective.
[bookmark: _Toc194328872][bookmark: _Toc198284623]Activity 4.5 – reflection
Teacher note: this activity focuses on chunking and scaffolding written reflection as well as presentational vocal skills. You will need 4 different coloured sticky notes, or you can adjust and use a graffiti wall. For further guidance, see the ‘Using multimodal approaches for documenting the development of ideas’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document. Images of the sticky notes could be added to your teacher-led collaborative documentation.
You will be given 4 different coloured sticky notes. Write the following on each:
· blue – write down one vocal technique and quote the line from the PROMETHEUS extract where you used this technique. Place this sticky note on a wall in the classroom. 
· green – write one sentence describing the vocal technique. Add this to the wall connecting to your blue sticky note. 
· yellow – write why you chose this vocal technique for this part of the text. Aim to use a purpose word from Activity 2.5 and then add to the wall, connecting to your blue and green sticky notes. 
· pink – write 2 sentences about how this impacted the audience. Add to the wall connecting to your other sticky notes.
One at a time, share what you have written with the class. Use vocal techniques to confidently and powerfully present your work.


[bookmark: _Toc198284624]Learning sequence 5 – Greek chorus – sound and technologies
[bookmark: _Toc198284625]Outcomes and syllabus content
A student:
· DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
· DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
· DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
· DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Table 9 – learning sequence 5 – syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Dramatic processes
Manage voice, movement and equipment safely
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Dramatic processes
Apply processes to support safe, respectful and inclusive performance
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
	Dramatic processes
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Explain processes which support physical, emotional and cultural safety, respect and inclusion in drama
Reflect on how an ensemble creates image, action and meaning together through group-devised performance
Dramatic elements
Analyse how choices in the elements of drama shape audience impact
Analyse how the elements of production can strengthen moments, transitions and journeys
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Table 10 – learning sequence 5 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning how to:
· collaboratively experiment with and apply sound and/or technologies to communicate intention and meaning.
	We can:
· collaboratively generate and explore ways to use sound and/or technologies
· safely take creative risks when playing with possibilities with sound and/or technologies
· reflect on the effectiveness of creative choices, and collaborative and safe processes.


[bookmark: _Toc194328875][bookmark: _Toc198284626]Activity 5.1 – warm-up – soundscape
Teacher note: this activity requires the group to build a cacophony of sound as the storm approaches, intensifies and then disappears. Students can complete this activity with eyes closed to amplify the experience. Unpack what atmosphere is before discussing how students create a storm. For further support, see the ‘Atmosphere’ section in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document. After the warm-up, explicitly unpack the learning sequence 5 – learning intention and success criteria.
As a class, form a circle and decide on who will be person A. Person A begins to create a storm soundscape by quickly rubbing their hands together and continues to do this until the canon returns to them. Person B copies this action. This goes around the circle as a canon with each person joining in and adding to the soundscape. When the canon gets back to person A, they begin clicking their fingers and the canon continues. The third time around, person A taps their thighs and the fourth time, stamps their feet. Once everyone is stamping their feet, the canon reverses back by tapping thighs, clicking, rubbing hands together and then back to silent.
As a class, discuss how the increase in volume and the overlaying of different sounds created a storm atmosphere. How could creating a soundscape add to a chorus scene?
[bookmark: _Toc194328876][bookmark: _Toc198284627]Activity 5.2 – playing with possibilities 
Teacher note: for this activity, use whatever equipment you have access to and is appropriate to your context and school policies on technology use. The activity is designed to be quick and active, with a focus on playing with possibilities rather than the expectation of refined performances. Circulate around the class during the activity and provide targeted support that helps make meaningful connections between student creations and how technologies can shape dramatic meaning. Iterations that are shared with the class could be captured as images or recordings and added to your teacher-led collaborative documentation.
Lighting
Teacher note: for this activity, lighting sources could be phones, iPads, handheld torches, lamps, camping lights or stage lights. You may choose to give groups multiple light sources or a single one. For further support, see the ‘lighting’ and ‘technologies’ sections in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document.
In a small group, improvise 3 different ways you can use lighting to:
· make one person the focus
· show 2 contrasting sides
· highlight the group as a chorus
· change position of light source
· use different surfaces to amplify the lighting source.
Pick your most effective iteration from each and share with the class. Give peer feedback on what was effective about each group’s choices.
Shadow
Teacher note: for this activity, shadows could be created with sheets, paper or directly on the wall, floor or ceiling. For further support, see the ‘lighting’ and ‘technologies’ sections in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document.
In a small group, improvise how you can use lighting sources to create shadows using your hands, whole body, or objects. Create 3 different ways of creating shadows for each of the following moments:
· a group having an argument
· a growing person or thing
· a surprise transition from one image to another.
Pick the most effective iteration of each and share with the class. As a class, decide on the most effective 3 moments from the class. Form a new group of volunteers to recreate these 3 moments, while the rest of the class acts as directors and decides on the order and transitions between moments.
Sound
Teacher note: for this activity, sound sources could be shared or created using phones, computer programs, live music, sound systems or microphones. For further support, see the ‘sound’ and ‘technologies’ sections in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document.
In a small group, improvise how you could use sound sources to create the following:
· a moment of impending doom
· a moment of hope
· an argument.
Pick your most effective moment and share with the class.
In a pair, discuss which scenario you found most effective and explain why. Share this reflection with another pair and decide which answer from the group you would like to share back to the whole class. One person from your group, volunteers to share back to the class.
[bookmark: _Toc194328877][bookmark: _Toc198284628]Activity 5.3 – internet on stage
The Wasps
Teacher note: this activity uses the internet scene (29:52–34:40) from The Art’s Unit production of The Wasps (51:21). You may choose to show additional scenes to highlight different ways sound and technologies are used. After viewing, deconstruct how meaning was created through different sound and technology choices. For this activity, come up with an action for swiping that the whole class does to move to the next person. 
Watch the internet scene from The Wasps (51:21) (29:52–34:40). Create a list of all the different sounds used. Reflect on how this added atmosphere to the scene(s). As a class, discuss how the staging and blocking choices indicated the characters were on the internet.
As a class, form a circle and pick a person A to start. Person A steps into the circle and improvise 5 to 10 seconds of a scene recreated from something they have seen online. This should mimic the techniques used in The Wasps scene and the way the actors showed small moments from online videos. Continue around the circle with each person performing for 5 to 10 seconds before swiping to the next person. Aim to come up with different characters and scenarios each time. You may go around the circle multiple times.
No phones
Teacher note: this activity is designed as a directorial vision to allow students to play with possibilities without restraints of practicalities or skill execution. You can provide limitations by defining the space or stage students must use. Unpack how non-naturalistic techniques will need to be used. For example, non-naturalistic techniques could include using sound and technologies, changing or eliminating props, spacing of characters and/or changing the actor/audience relationship. Facilitate discussion on possibilities by retrieving prior knowledge about how phone conversations have been portrayed in theatre or film. These directorial visions could be added to your teacher-led collaborative documentation.
As a class, discuss how theatre or film portray characters having a phone conversation or conversation online. Consider how the audience sees, hears or experiences this conversation. 
In a group of 3, generate 3 ideas about how you could create a phone conversation on stage without using phones. Consider how sound, lighting, shadows or other technologies could be included in this non-naturalistic conversation. Pick your favourite idea and structure it into a scene as a directorial vision. Use slide 5.3 as a reference to how you could approach your thinking for your directorial vision. Share this directorial vision with the class. This does not need to be a fully refined directorial vision that is presented on screen or in writing.
As a class, pick one directorial vision to enact on stage. Create this phone conversation in the space and with the resources you have readily available.
[bookmark: _Activity_5.4_–][bookmark: _Toc194328878][bookmark: _Toc198284629]Activity 5.4 – generating technologies
Teacher note: this activity continues using the topic and perspectives that were created in Activity 2.4 and Activity 3.4. You can adapt or change the stimulus according to the needs of your students. The student mind maps could be added to your teacher-led collaborative documentation.
In a group of 4 to 6, discuss the ideas about different perspectives that you used in Activity 2.4 and Activity 3.4. Decide on an opposing perspective to be the focus of a new one-minute scene. Create a mind map of all the different sound, lighting, shadow or technologies techniques you could add to your scene. Consider how you could safely take creative risks within the practicalities of your space and resources available.
Choose one thing from your mind map to focus on and begin structuring how this could be used in your scene. This does not need to be a refined performance and should instead be an opportunity to share your ideas and how you intend to use the elements of production to create meaning. Rehearse your scene and share with the class.
[bookmark: _Toc194328879][bookmark: _Toc198284630]Activity 5.5 – reflection
Teacher note: this activity focuses on building confidence in writing reflections by sharing with a partner before writing individually. Unpack the vocabulary suggestions on slide 5.5 before pairs reflect. You may choose to modify the reflection scaffold in Appendix C for the written reflection. Provide feedback on each student’s work. For further guidance, see the ‘Reflecting through writing’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document.
Form a pair with someone you have worked with in this learning sequence. Have a conversation discussing the following questions:
· How did you use effective collaborative processes and class collaborative protocols when working together?
· How did you support inclusivity and ensure everyone’s voice was respected?
· What is your biggest challenge when collaborating and how could you overcome this?
Use slide 5.5 to enhance your vocabulary as you discuss.
Write 3 to 5 sentences about your collaborative process in this learning sequence. Use your conversation as a basis for your reflection. Share this written reflection with your teacher.


[bookmark: _Learning_sequence_6][bookmark: _Toc198284631]Learning sequence 6 – devising
[bookmark: _Toc198284632]Outcomes and syllabus content
A student:
· DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
· DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
· DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
· DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
· DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
· DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Table 11 – learning sequence 6 – syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Use language appropriate to context to communicate, develop and refine intention with collaborators
Create, interpret and refine coherent devised and scripted theatrical works
Dramatic processes
Select, enact and refine ideas in warm-ups, workshops, rehearsals and dramatic play
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Document processes used to generate, evaluate and refine dramatic works
Dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Use language appropriate to context to communicate meaning to an audience
Dramatic processes
Embody characters, situations and ideas for an audience
Apply processes to support safe, respectful and inclusive performance
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
Dramatic elements
Select and manipulate dramatic elements to build cohesive moments, transitions and journeys
	Dramatic contexts
Evaluate how ideas, images and stories explore and express individual and collective identities, values and perspectives
Dramatic processes
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Document processes for developing, investigating and refining new ideas
Reflect on how an ensemble creates image, action and meaning together through group-devised performance
Dramatic elements
Analyse how choices in the elements of drama shape audience impact
Evaluate how choices in the elements of drama develop during making and performing
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Duration: 4 weeks 
Table 12 – learning sequence 6 – learning intentions and success criteria
	Learning intention
	Success criteria

	We are learning how to:
· collaboratively use the devising process and Greek chorus techniques to communicate intention and meaning.
	We can:
· collaboratively explore, manipulate and refine the use of dramatic elements
· apply and embody appropriate characters and situations when performing
· collaboratively document the devising process and reflect on creative choices.


[bookmark: _Toc194328882][bookmark: _Toc198284633]Activity 6.1 – warm-up – iteration
Teacher note: this short activity focuses on building an understanding that the first idea may not always be the best idea. Through each quick iteration, students will learn to experiment with, select and refine ideas. Refer to this warm-up if groups get stuck on their first idea during the devising process. After the warm-up, explicitly unpack the learning sequence 6 – learning intention and success criteria.
In a pair, you have 10 seconds to create a tableau of a circle. When your teacher calls out ‘iterate’, you need to create a circle in a different way. This will be repeated 8 times. Consider the different literal or abstract ways you could create a circle and the space and levels you could use. 
As a class, discuss how this process of experimentation and iteration helped, hindered or inspired creativity. Share how you think this could help in the devising process.
[bookmark: _Activity_6.2_–][bookmark: _Toc198284634][bookmark: _Toc194328883]Activity 6.2 – assessment task 
Teacher note: hand out the assessment task and use the steps to success on slides 6.2a to 6.2g to support students’ understanding of the task requirements. The task is designed to be a continuation of the stimulus students have used throughout the unit, as they are able to use the ideas they have generated and rehearsed. If you wish to change the stimulus, ensure you do this prior to handing out the task. Use teacher judgement about how best to form groups and refer to the teacher notes on grouping for further support. Model the setting of individual learning goals using slide 6.2h and provide feedback on each student’s SMART goal and actions to achieve that goal. Return to these goals throughout this learning sequence to offer individual and group feedback throughout the devising process. For further support, see the ‘Individual goal setting’ section on the Effective assessment practices – a guide for teachers and leaders webpage.
As a class, review the assessment task, assessment rubrics, example part B and steps to success on slides 6.2a to 6.2g. Use this review time to ask your teacher clarifying questions about the task.
Access slide 6.2h and develop an individual SMART goal for the 2 parts of the assessment task. Decide on 2 actions you can do to help you reach your goal. Your teacher will check in with you during this learning sequence to see how your goal is going. Share with your teacher for feedback.
[bookmark: _Activity_6.3_–][bookmark: _Toc194328884][bookmark: _Toc198284635]Activity 6.3 – generating
Teacher note: Activity 6.3, 6.4, 6.5 and 6.6 follow the devising process phases: generating, structuring, rehearsing and refining. As the devising process is non-linear, these activities are interconnected and the sequencing can be adjusted to suit the needs of your class and each group. The gradual release of responsibility throughout the prior learning sequences, should have prepared groups to work largely independently to complete these devising activities. Actively circulate around the class each lesson to provide responsive teaching and feedback for each group and to individual students within each group.
Collaborative documentation
Teacher note: at the beginning of this activity, share your teacher-led collaborative documentation with the class and detail how you have used different modes to document the collaborative processes students have engaged with in prior activities. Express the benefits of documenting the process. For example, helps the process of creating ideas, able to refer back to ideas or feedback, and is a way to reflect on creative choices. Each group will need to create a collaborative document for the remainder of the unit. Create this collaborative document in an appropriate way for your class and school, for example a collaborative Microsoft Word document, PowerPoint slides or a Canva presentation. For further guidance, see the ‘Sharing documentation with collaborators to support making and performing processes’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document. Unpack appropriate protocols when using collaborative documents and ensure you have access to each group’s collaborative document. For further guidance, see the ‘Online safety’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
As a class, your teacher will lead you through a review of their collaborative documentation and identify all the different ways the class’s learning has been captured during this unit. As a class, discuss how keeping your own collaborative documentation could help during the devising process.
As a class, discuss what is and is not appropriate behaviour when collaborating in online environments, including the recording of images or videos. Have someone act as the scribe and place these ideas into 2 columns. Display these in the classroom as a reminder.
In your assessment group, create a collaborative document and ensure each group member and your teacher have access. At the start of the document, come up a with 3 to 5 protocols your group will use when collaborating online. Start each of these statements with ‘We will …’ These could be inspired by the class collaboration protocols from Activity 1.3.
Previous learning
Teacher note: students have already begun generating ideas with the task stimulus in Activity 2.3, 2.4, 3.4 and 5.4. Encourage students to use any of the ideas that have been generated, shared and/or documented throughout the unit in their performance. Use your modelled teacher-led collaborative documentation to guide students to reflect on the learning they have embodied in the unit so far. 
In your collaborative document, create a table using the learning from the previous learning sequences. Title the columns as indicated below:
Techniques learnt
Impactful moments from performances
Perspectives on the task stimulus.
Discuss ideas about how you could use the function of a Greek chorus to express a perspective on the task stimulus. 
Documented resources
Teacher note: this activity can be repeated throughout the devising process when appropriate to each group’s needs. Encourage students to get on their feet when generating devised work and use research to enhance their ideas. For further guidance, see the ‘Devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Research your task stimulus and perspectives using different sources from media, books, films, theatre interviews, places, podcasts and/or images. In your collaborative document, create a research table and add the source, summary of findings or quotes and any ideas about how this could link to perspectives on the task stimulus. Each group member should add at least 2 different types of sources to the table. Continue to add to this table throughout your devising process.
Generating chorus script
Using your group’s research and previous ideas, individually pick one perspective to focus on. Use slide 6.3 as a guide and create a table in your collaborative document with your name (so your group know whose idea it is) and then answer the following questions:
What is the perspective you are focusing on?
What are 3 examples of your perspective?
What is the intent of including this perspective?
What alliteration, simile or metaphor could you use?
Write 5 to 10 sentences that could be used for a Greek chorus.
Offer this to the group and collectively accept and extend ideas from each member’s contributions. Use these contributions and extended ideas to collaboratively draft a short chorus scene. Embody your draft scene by playing with voice and movement possibilities.
Generating scene(s)
As a group, discuss possibilities for additional scenes. Add these ideas to your collaborative document. For each idea, add 3 linking ideas that extend the initial suggestion. Consider how different parts of your research or own lived experience could be used to enhance these ideas. 
Choose one of your group’s ideas as a stimulus for a short improvisation. Establish your setting and characters before improvising the scene. Consider if these are the same or different from your chorus script. Collectively reflect on the dramatic elements that were effective in the improvisation and what could be used moving forward. Record your discoveries in your collaborative document.
[bookmark: _Activity_6.4_–][bookmark: _Toc194328885][bookmark: _Toc198284636]Activity 6.4 – structuring
Narrative structures
Teacher note: this activity is designed to be a quick, playful and scaffolded exploration of narrative structures. Lead discussion of each narrative structure as students explore it. You may choose to add to or omit suggested structures, or change the suggested Cinderella narrative based on the cultural relevance in your own context. For further guidance, see the ‘Devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. 
In your group, create a tableau to embody each of the story points on slide 6.4a. Your teacher will give you 10 seconds to create each one. Discuss the benefits of using a linear structure. 
Repeat the same process using slide 6.4b to create a non-linear version of the story. 
Discuss the cyclical narrative structure on slide 6.4c and episodic structure on slide 6.4d. Reflect on how these narrative structures could have different impacts on the audience. 
Your teacher will allocate a narrative technique from slide 6.4e to your group. Create a 45-second performance of the story using the narrative technique you have been given. Share this performance with the class and reflect on how the addition of this narrative technique enhanced your performance.
Add a list of the narrative structures and techniques to your collaborative document and consider how you could use them in your performance task.
Experimenting with ideas
Continue experimenting with different scene ideas. For each scene idea, take a photo or draw a stick figure sketch of a key moment and add the intent of the scene. Add this to your collaborative document and annotate the image. Use the assessment task example on slide 6.2c to help guide how you complete your annotation. Consider how scenes could be compressed or extended to influence an audience’s response.
Performance structure
Teacher note: for this activity you will need sticky notes. 
In your group, write down each scene on an individual sticky note. Ensure each scene has a specific name that represents the main symbol, character, situation or meaning. This is similar to how the story of Cinderella was broken up into story parts on slide 6.4a. Place these on the wall or floor and rearrange them, considering all the possibilities for the structure of your performance. Consider the following questions as you arrange your scenes:
What is the intent of the performance and is it clear through this order?
How can you transition from one scene to another?
What information is needed for the audience to understand your piece?
What do you want your audience to experience? 
Record your final structure and add this to your collaborative document. This scene order may change as you continue to experiment and make decisions. Create a space in your collaborative document where you can collectively add ideas, script, images, recordings and/or research that will support each scene.
[bookmark: _Activity_6.5_–][bookmark: _Toc194328886][bookmark: _Toc198284637]Activity 6.5 – rehearsing
Teacher note: throughout the rehearsing phase, actively circulate between groups and provide regular feedback. When giving feedback, consider the mode that is most helpful for your students. For example, written, audio, embodied or video. Ideally feedback should be given straight after the group has shared their moment with you. Some groups may need more direction than others on how to strengthen their moment(s). 
Greek chorus techniques
Discuss with your group how you are using Greek chorus techniques in your scene(s) and how effectively you are using the techniques to clearly show your intent. Identify 2 things you could do to improve your use of unison. This may include, annotating the script with vocal techniques, rehearsing timing or rehearsing voice before adding movement. 
Share one moment of unison from your performance with your teacher for feedback. Record this feedback in your collaborative document. This could be written as an audio file, a sketch or as a video. Act on the feedback as you continue to rehearse.
Embodying ideas
Rehearse your scenes and explore ways to transition from one to the next. As a group, re-read your initial table in your collaborative document from Activity 6.2 and consider if any of these techniques or moments could be used to enhance your performance. 
Aim to include one idea that showcases sound and/or technologies. Consider if any ideas from Activity 5.4 could be added to your scene(s) to enhance the overall meaning or intent. 
Share one moment from your performance with your teacher for feedback. Record this feedback in your collaborative document. This could be written as an audio file, a sketch or as a video. Act on the feedback as you continue to rehearse.
Check in
Teacher note: you can use the assessment task or slides 6.2a to 6.2b, to remind students of the requirements of the assessment task. You will also need the individual goals and actions created by the students to check in with their progress from Activity 6.2. Aim to do this check in individually or with one group at a time.
As a group, re-read the assessment task. Discuss whether you are on track to meet all the requirements of the task and how you think your work is progressing according to the group-devised performance assessment rubric. Consider the ways you could adjust your rehearsals to enhance your opportunity to succeed.
Individually, reflect on your actions to help you achieve the goal you set in Activity 6.2. Discuss with your teacher if you believe you are on track with your goal or need further support in reaching it.
[bookmark: _Activity_6.6_–][bookmark: _Toc194328887][bookmark: _Toc198284638]Activity 6.6 – refining
Peer feedback
Teacher note: print Appendix E for each student and/or use slide 6.6 for this activity. This activity is designed to be written but can be adapted to a verbal or other recorded feedback. Model using effective tone and language by referring to what the character did/didn’t do rather than the actor and referring to things as effective rather than ‘I liked’. Guide students to use the vocabulary they have learnt throughout the unit. For further support, see the ‘Peer assessment’ section on the Effective assessment practices – a guide for teachers and leaders webpage.
Choose a part of your performance you would like peer feedback on and perform it for the class. This may be a scene, moment or transitions between scenes. Use the peer feedback scaffold provided by your teacher to provide specific feedback on each of your peers’ performances. Consider the way you use language and tone when sharing peer feedback.
As a group, go through the peer feedback of your performance. Add this to your collaborative document and reflect on how the feedback could be implemented. 
Recording
Teacher note: use appropriate recording devices for your context. Before recording, reiterate protocols for online safety and the recording of others. Always model recording protocols that allow students to grant and deny consent. Where needed, negotiate other methods of documenting such as audio recordings, sketches, annotated script or photo images. You could complete this activity at the same time as peer feedback or at another time appropriate to each group’s devising process. You could also encourage students to record as an ongoing process each time they perform their draft work. For further guidance, see the ‘Online safety’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. 
As a group, return to the protocols for collaborating online that you created at the start of your collaborative document. Check in with each member of your group and offer the opportunity to grant or deny their consent to be filmed. Organise a safe place to store the recording and work with your teacher to agree how the recording can and cannot be used. If some members of your group do not wish to be filmed, negotiate with your teacher to find another way to document your performance. 
Once you have agreed on the method of documenting, record your performance and upload a copy or a link in your collaborative document. 
Review your recording together and reflect on the moments that are effective and the moments that need further refinement. Each group member should use drama terminology to add a short reflection on how the moments could be refined. As a group, decide on a plan for how you can refine and enhance your performance. Use this as you continue to rehearse. 
Annotating
Teacher note: this activity is an opportunity to draft part B of the assessment task. The sequencing of this activity should be in response to group and student need. It can be done at any time throughout this learning sequence. Consider if you need to provide students with multiple opportunities to complete, repeat or expand on this activity. Encourage students to see this reflection as part of enhancing the devising process, rather than as an afterthought. Check for understanding throughout the drafting phase and provide targeted support and scaffolds where needed.
Individually, choose one moment from your recording that demonstrates effective use of the dramatic elements to shape intention and meaning. You can record this moment as a still image, a script, description, photograph, sketch, diagram, video moment and/or a sound bite. Annotate this moment by:
· identifying and describing the dramatic element(s) used
reflecting on your experiences of using safe and collaborative dramatic processes to workshop this theatrical moment
analysing how these elements and processes shaped the intention and meaning of your performance, including the way you used Greek chorus.
Use the vocabulary list on slide 2.4 and the example on slide 6.2c to enhance your writing. Share with your teacher for feedback.
[bookmark: _Toc194328888][bookmark: _Toc198284639]Activity 6.7 – assessment task
Performance and submission
Teacher note: prior to performance, go through audience etiquette, including when and how to appropriately applaud and how to respectfully focus on the performance. Also complete a sound and/or technology check and ensure all groups have any required props and/or costumes ready. Ensure you have printed off the required number of marking rubrics and notify groups of the performance order. This could be done through volunteers or random selection. Teachers are encouraged to record all performances to support feedback to students. With permission, they can also be used as future exemplars. Ensure you receive consent from performers before recording. 
Submit all parts of the assessment task:
· Part A – perform your 2 to 4-minute group-devised performance.
· Part B – submit your theatrical moment annotation.
Reflection
Teacher note: create a graffiti wall by setting up a large sheet of butcher’s paper or a whiteboard for students to add their responses. You will need one marker per student. This reflection activity could be substituted with a faculty or school end of unit survey.
Reflect on what you have learnt during this unit. Add your reflections to the class graffiti wall by responding to each of the following questions:
· How did having collaboration protocols help with your collaboration process?
· How did chorus work and group-devising make you a more effective collaborator?
· What did you learn about the devising process?
· What is your biggest takeaway about using dramatic elements?
· What skills will you take into the next unit?
Take a moment to do a gallery walk around the graffiti wall and observe what others have written. Celebrate your learning with the whole class by sharing your overall reflection about what you added or what you saw others add.


[bookmark: _Appendix_A_][bookmark: _Toc198284640]Appendix A
[bookmark: _Toc198284641]Activity 1.3 – example collaborative protocols
When collaborating, we will listen to all voices and encourage all voices to be included.
When collaborating, we will recognise and value the different strengths that each group member brings.
When collaborating, we will build on each other’s ideas by saying ‘yes, and …’ and avoid shutting ideas down.
When collaborating, we will make space for everyone to contribute, whether through words, ideas, movement or making.
When collaborating, we will use feedback to support growth and offer constructive criticism.
When collaborating, we will commit to our shared intention and take responsibility for the group’s progress.
When collaborating, we will be flexible and open-minded when ideas or directions change.
When collaborating, we will share leadership and support each other in taking creative risks.
[bookmark: _Appendix_B_–]When collaborating, we will reflect on how we worked together, as well as what we created.
When collaborating, we will treat each other with respect so that everyone feels safe to share and take creative risks.
When collaborating, we understand we don’t have to be best friends with everyone, but we still treat each other with respect and work as a team.
[bookmark: _Appendix_B_–_1]

[bookmark: _Toc198284642]Appendix B
[bookmark: _Toc198284643]Activity 2.5 – vocabulary
	Energy
	Provoke
	Atmosphere

	Role
	Evoke
	Exemplify

	Belief
	Expression
	Set

	Challenge
	Focus
	Character

	Highlight
	Situation
	Clarify

	Illuminate
	Sound
	Clarity

	Infer
	Space
	Introduce

	Specify
	Construct
	Language

	Structure
	Costume
	Lighting

	Create
	Develop
	Moment

	Symbol
	Differentiate
	Technologies

	Dynamic
	Persuade
	Tension

	Educate
	Provide insight
	Time

	Props
	Voice and movement
	


[bookmark: _Appendix_C_–][bookmark: _Toc198284644]Appendix C
[bookmark: _Toc198284645]Activity 2.5 – reflection scaffold
Table 13 – activity 2.5 – reflection scaffold
	Prompt
	Reflection

	Identify
What was your Greek chorus perspective?
Record a one-sentence response.
	

	Describe
What did you do?
Record a one-sentence response.
	

	Explain
Why did you choose to do this? 
Use purpose words
Record a 2-sentence response.
	

	Analyse
How did you create meaning? 
Use dramatic elements terminology.
Record a 2 to 3-sentence response.
	

	Use stick figures and draw the key moment from your Greek chorus.
	

	If you could add a song to your Greek chorus, what would it be and why?
Record a 2 to 3-sentence response.
	


[bookmark: _Appendix_D_]

[bookmark: _Toc198284646]Appendix D
[bookmark: _Toc198284647]Activity 4.4 – adapted extract from PROMETHEUS by Damien Ryan
PROMETHEUS © Damien Ryan, 2024, damien.ryan@sportforjove.com.au. All rights reserved for the use of NSW Department of Education teachers and students only. Individuals and organisations outside the department must seek the playwright’s permission to use any part of the material contained in this resource.
Chorus: Hang on. Hang on. Please. You’re not getting it. We think we have five senses and that’s it. Right? We think we perceive all of reality! We don’t. We’ve only got our evolutionary senses. Our senses, we’ve only got these ancient ones, these feeble ones, they’re limited – AI wants to interact with us in ways that go beyond what we know, it’s going to evolve with us, but it’s going to evolve us too, we can go beyond smelling and hearing and seeing—there are dozens of other senses but they’re not evolved in us yet— (Ryan 2024)
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[bookmark: _Toc198284649]Activity 6.6 – peer feedback scaffold
Table 14 – activity 6.6 – peer feedback scaffold
	Prompt
	Peer feedback

	Identify – name what they did well
	

	Describe – what did they specifically do?
	

	Explain – why did this impact you as an audience member?
	

	Analyse – how could they improve their use of the dramatic elements?
	




[bookmark: _Suggested_differentiation_and][bookmark: _Toc198284650]Suggested differentiation and adjustments – Stage 4 outcomes and content
Teacher note: Stage 4 course outcomes and content have been suggested for each learning sequence. If teachers choose to adapt this unit for Stage 4 it is recommended that it run across 2 terms (50 hours).
[bookmark: _Toc198284651]Learning sequence 1 – improvisation
Outcomes and syllabus content
A student:
· DR4-MAK-01 creates meaning through experimentation with dramatic contexts, processes and elements
· DR4-PER-01 uses performance skills to communicate meaning and engage audiences through dramatic contexts, processes and elements
· DR4-APP-01 explains how creative choices shape works and experiences through dramatic contexts, processes and elements
Table 15 – learning sequence 1 – Stage 4 syllabus content
	Making
	Performing
	Appreciating

	Dramatic processes
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Make, accept and extend offers of improvised dramatic ideas and action
	Dramatic processes
Embody characters, situations and ideas for an audience
Use processes for safe, respectful and inclusive performance
Build responsive and dynamic awareness of cues, collaborators and audience reactions during a performance
	Dramatic processes
Seek, exchange and consider perspectives with others to reflect on collaborative and collective experiences
Identify processes which support physical, emotional and cultural safety, respect and inclusion in drama
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[bookmark: _Toc198284652]Learning sequence 2 – Greek chorus
Outcomes and syllabus content
A student:
· DR4-MAK-01 creates meaning through experimentation with dramatic contexts, processes and elements
· DR4-PER-01 uses performance skills to communicate meaning and engage audiences through dramatic contexts, processes and elements
· DR4-APP-01 explains how creative choices shape works and experiences through dramatic contexts, processes and elements
Table 16 – learning sequence 2 – Stage 4 syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate and rehearse ideas, images and stories to explore individual and collective identities, values and perspectives
Dramatic processes
Make, accept and extend offers of improvised dramatic ideas and action
Collaboratively respond to and develop ideas, stimulus and experiments in group-devising processes
Explore and document creative and critical ideas through trial and error
Dramatic elements
Explore the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Shape and communicate ideas, images and stories to express individual and collective identities, values and perspectives
Use language appropriate to context to communicate meaning with an audience
Dramatic processes
Build responsive and dynamic awareness of cues, collaborators and audience reactions during a performance
	Dramatic processes
Seek, exchange and consider perspectives with others to reflect on collaborative and collective experiences
Describe the impact of individual and group contributions to group-devising processes and works
Make, accept and extend interpretations of drama in discussion with others
Dramatic elements
Describe how choices in the elements of drama shape audience impact
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[bookmark: _Toc198284653]Learning sequence 3 – Greek chorus – movement
Outcomes and syllabus content
A student:
· DR4-MAK-01 creates meaning through experimentation with dramatic contexts, processes and elements
· DR4-PER-01 uses performance skills to communicate meaning and engage audiences through dramatic contexts, processes and elements
· DR4-APP-01 explains how creative choices shape works and experiences through dramatic contexts, processes and elements
Table 17 – learning sequence 3 – Stage 4 syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate and rehearse ideas, images and stories to explore individual and collective identities, values and perspectives
Dramatic processes
Embody ideas in warm-ups, workshops, rehearsals and dramatic play
Manage voice, movement and equipment safely
Collaboratively respond to and develop ideas, stimulus and experiments in group-devising processes
Dramatic elements
Explore the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Shape and communicate ideas, images and stories to express individual and collective identities, values and perspectives
Dramatic processes
Use performance skills to stage a dramatic experience to engage audiences
	Dramatic processes
Describe the impact of individual and group contributions to group-devising processes and works
Make, accept and extend interpretations of drama in discussion with others
Dramatic elements
Describe how choices in the elements of drama shape audience impact
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[bookmark: _Toc198284654]Learning sequence 4 – Greek chorus – movement
Outcomes and syllabus content
A student:
· DR4-MAK-01 creates meaning through experimentation with dramatic contexts, processes and elements
· DR4-PER-01 uses performance skills to communicate meaning and engage audiences through dramatic contexts, processes and elements
· DR4-APP-01 explains how creative choices shape works and experiences through dramatic contexts, processes and elements
Table 18 – learning sequence 4 – Stage 4 syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Use language appropriate to context to communicate and develop intention with collaborators
Dramatic processes
Embody ideas in warm-ups, workshops, rehearsals and dramatic play
Manage voice, movement and equipment safely
Make, accept and extend offers of improvised dramatic ideas and action
Collaboratively respond to and develop ideas, stimulus and experiments in group-devising processes
Dramatic elements
Explore the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Use language appropriate to context to communicate meaning with an audience
	Dramatic processes
Describe the impact of individual and group contributions to group-devising processes and works
Dramatic elements
Describe how choices in the elements of drama shape audience impact
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[bookmark: _Toc198284655]Learning sequence 5 – Greek chorus – sound and technologies
Outcomes and syllabus content
A student:
· DR4-MAK-01 creates meaning through experimentation with dramatic contexts, processes and elements
· DR4-PER-01 uses performance skills to communicate meaning and engage audiences through dramatic contexts, processes and elements
· DR4-APP-01 explains how creative choices shape works and experiences through dramatic contexts, processes and elements
Table 19 – learning sequence 5 – Stage 4 syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate and rehearse ideas, images and stories to explore individual and collective identities, values and perspectives
Dramatic processes
Manage voice, movement and equipment safely 
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Collaboratively respond to and develop ideas, stimulus and experiments in group-devising processes
Dramatic elements
Explore the elements of drama in improvising, rehearsing and devising
	Dramatic contexts
Shape and communicate ideas, images and stories to express individual and collective identities, values and perspectives
Dramatic processes
Use processes for safe, respectful and inclusive performance
Use performance skills to stage a dramatic experience to engage audiences
	Dramatic processes
Seek, exchange and consider perspectives with others to reflect on collaborative and collective experiences
Identify processes which support physical, emotional and cultural safety, respect and inclusion in drama
Make, accept and extend interpretations of drama in discussion with others
Describe the impact of individual and group contributions to group-devising processes and works
Dramatic elements
Explore how the elements of production can shape dramatic works and experiences
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[bookmark: _Toc198284656]Learning sequence 6 – devising
Outcomes and syllabus content
A student:
· DR4-MAK-01 creates meaning through experimentation with dramatic contexts, processes and elements
· DR4-PER-01 uses performance skills to communicate meaning and engage audiences through dramatic contexts, processes and elements
· DR4-APP-01 explains how creative choices shape works and experiences through dramatic contexts, processes and elements
Table 20 – learning sequence 6 – Stage 4 syllabus content
	Making
	Performing
	Appreciating

	Dramatic contexts
Generate and rehearse ideas, images and stories to explore individual and collective identities, values and perspectives
Use language appropriate to context to communicate and develop intention with collaborators
Create coherent devised and scripted theatrical works
Dramatic processes
Embody ideas in warm-ups, workshops, rehearsals and dramatic play
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Collaboratively respond to and develop ideas, stimulus and experiments in group-devising processes
Make, accept and extend offers of improvised dramatic ideas and action
Explore and document creative and critical ideas through trial and error
Dramatic elements
Explore the elements of drama in improvising, rehearsing and devising
Choose and rehearse the elements of drama, performance and production to shape dramatic meaning and audience engagement in theatrical moments, transitions and journeys
	Dramatic contexts
Shape and communicate ideas, images and stories to express individual and collective identities, values and perspectives
Use language appropriate to context to communicate meaning with an audience
Dramatic processes
Embody characters, situations and ideas for an audience
Use processes for safe, respectful and inclusive performance
Use performance skills to stage a dramatic experience to engage audiences
Dramatic elements
Control the elements of drama to shape audience engagement
Control the elements of performance to shape dramatic works
Control dramatic elements to build clear moments, transitions and journeys
	Dramatic processes
Seek, exchange and consider perspectives with others to reflect on collaborative and collective experiences
Reflect on processes for developing and strengthening new creative and critical ideas
Describe the impact of individual and group contributions to group-devising processes and works
Dramatic elements
Describe how choices in the elements of drama shape audience impact
Explain how control of the elements of performance is developed and applied
Explore how the elements of production can shape dramatic works and experiences
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