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Finding voice – crafting a play (Part 2 of 2)
This resource is a sample unit for Stage 5 (Year 10) Terms 3 and 4. It provides an example of one way to approach programming for the Drama 7–10 Syllabus (2023) course requirement for at least one scripted work for each 100 hours of elective study of drama. In this unit, students use creative and critical processes to explore and embody 4 commissioned scripted works and develop their own voice as a playwright.
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[bookmark: _Toc232517397]Teacher note
This is part 2 of 2 ‘Finding voice – crafting a play’ sample unit. In this 10-week collection of learning sequences, students build and draw on their experiences as directors, performers, designers and audience members to develop their skills as playwrights. These activities are intended to follow immediately after Part 1. The activities and resources from Part 1 are referenced throughout and are assumed knowledge. For detailed teacher notes, see Finding voice – crafting a play (Part 1 of 2).
In the first 2 weeks, students complete the sample assessment task. When assessing Part A and Part B of the sample assessment task, teachers can use the assessment rubrics to record a summative assessment of the outcomes in this task. When reading the ‘nucleus scenes’ in Part B of the sample task, teachers should also consider this as a formative assessment tool to inform the direction of teaching and learning activities in Learning sequences 7 to 11.
Following the assessment task, students will use their ‘nucleus scenes’ to collaboratively develop a complete short play which will be a documentary drama (docudrama). In this collaborative playwriting process, the teacher will play the role of dramaturg to support students in generating, structuring, rehearsing and refining ideas from their ‘nucleus scenes’ and additional written material into a complete short play. When reading all the ‘nucleus scenes’, the teacher should look for common ideas, images and stories the students have used to explore and interpret identities, values and perspectives. For more strategies on how to engage in the role of dramaturg, review Australian Theatre for Young People’s (ATYP) On Demand, Director Series, Chapter 4: Dramaturgy.
As dramaturg, the teacher will need to identify this ‘common thread’ to create a sense of cohesion in the development of a final collaborative scripted work. In BEFORE THE SUN COMES UP, Callan Purcell and Jordan Shea use the common thread of the liminal space between dusk and dawn to create cohesion between the stories young people share in their non-linear docudrama. When selecting this common thread from their own students’ work, teachers may consider time, place, theme, character, image, object and/or symbol. For examples of these threads, see Appendix 1.


[bookmark: _Toc232517398]Learning sequence 6 – embodying stories
[bookmark: _Activity_1.1_–]Teacher note: in this learning sequence, students come back to their creative partnership writing groups from Learning sequence 5 and continue working on their summative assessment task. They apply their knowledge of the craft of the playwright as they engage in a collaborative process of refining their ‘nucleus scene’ and applying script conventions in response to feedback. Students will also rehearse and enact the ‘nucleus scene’ of another writing group, experimenting with the processes of performers, directors and designers as they stage the dramatic work for an audience. 
The summative task at the end of this learning sequence will provide formative feedback for the remainder of the unit, developing, refining and sharing a complete documentary drama script. 
The ‘Learning sequence 6 – embodying stories’ and ‘Playwright’s journal – writing prompts and documentation of process’ sections of the PowerPoint resource – finding voice, and the Sample assessment task – finding voice should be used to support Learning sequence 6. 
The duration of this learning sequence is approximately 2 weeks. 
Table 1 – Learning sequence 6 – embodying stories
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Content
Making – Dramatic contexts
· Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives 
· Interpret and apply artistic, cultural, social and personal contexts, protocols and intentions
Use language appropriate to context to communicate, develop and refine intention with collaborators
Create, interpret and refine coherent devised and scripted theatrical works
Making – Dramatic processes
Select, enact and refine ideas in warm-ups, workshops, rehearsals and dramatic play
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Seek, recognise and exchange perspectives with others to co-construct drama
Explore, document and evaluate ways to use performance skills to develop dramatic action through trial and error
Document processes used to generate, evaluate and refine dramatic works
Making – Dramatic elements
Interpret, enact and refine scripted and original roles, characters and situations
Explore and refine the elements of drama in improvising, rehearsing and devising
Experiment with, rehearse and refine ways of applying the elements of performance
Rehearse, refine and experiment with the elements of drama, performance and production to craft dramatic meaning and audience engagement in theatrical moments, transitions and journeys
Performing – Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Stage drama informed by artistic, cultural, social and personal contexts, protocols and intentions
Craft meaning and influence audience response in coherent devised and scripted theatrical works
Performing – Dramatic processes
Embody characters, situations and ideas for an audience
Collaborate dynamically within an ensemble and/or crew to jointly stage dramatic action
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
Performing – Dramatic elements
Perform and stage roles, characters and situations with clarity and cohesion
Manipulate the elements of drama to influence audience response in devised and scripted theatrical works
Select and manipulate dramatic elements to build cohesive moments, transitions and journeys
Appreciating – Dramatic contexts
Analyse how dramatic works, practices or practitioners experiment with and stage dramatic conventions, forms and styles
Use language appropriate to context to communicate a perspective about works and processes
Communicate a coherent interpretation of devised and scripted theatrical works with reference to staged examples in verbal and written texts
Appreciating – Dramatic processes
Analyse embodied, sensory and affective experiences of drama
Seek, exchange and question perspectives with others to reflect on collaborative experiences 
Document processes for developing, investigating and refining new ideas
Make, accept and extend creative and critical interpretations of drama in discussion with others
Create written reflections which evaluate drama as a subjective experience
Appreciating – Dramatic elements
Analyse how choices in the elements of drama shape audience impact
Create written evaluation of how the elements of drama, performance and production create dramatic meaning and audience engagement in live dramatic experiences or works
	Learning intention
We are learning to deepen our understanding of the playwright’s craft by interpreting, embodying, refining and staging draft scripted works.
Success criteria
I can:
communicate objectives, shifts and rhythms to directors and performers to interpret in my scripted work
craft stage directions to provide clues for designers and directors to imagine a world, atmosphere and images
communicate tension and intention to an audience through my scripted work
revise my script based on rehearsal experiences and feedback to better communicate dramatic intention and character objectives.
Activity 6.1 – interpreting scripts
Teacher note: decide on the best format for the submission of Part B in response to your context. This may take the form of a handwritten response, a digital document or completing the documentation and reflection prompts provided in the ‘playwright’s journal’. In this learning sequence, steps for using a digital submission file structure are suggested. This structure and accompanying slides could be adapted for handwritten submission.
Display slides 5.1a to 5.1d and remind students of the requirements and steps to success for Part A and Part B. Explain that they will be continuing the development of their draft ‘nucleus scene’ (Part B) and then rehearsing the moved reading of their peer’s draft scene (Part A) this week. Let them know that they will be performing and submitting these works for assessment at the end of Week 2.
Display slide 6.1a and support students in setting up or confirming file management for Part B of the assessment task. Instruct students to create a top-level folder in a drive that is shared with all members of their creative partnership writing group, naming it after the title of the group’s ‘nucleus scene’ script. In this shared folder, ask students to create 2 subfolders titled: 
Original writing prompt – where they will submit an unedited copy of their original writing prompt
Collaborative nucleus scene – where they will submit their edited and refined draft of the collaborative nucleus scene. 
Explain to students that the individual reflection component of Part B of the assessment will be completed in the ‘playwright’s journal’ (slides PJ24–PJ27) which they will look at later in the lesson sequence. 
Differentiation: some students may benefit from the opportunity to activate prior learning and exploration of the 3 scripted works explored in Part 1 of this unit by accessing The Arts Unit recordings of Finding voice – crafting a play. Display slides 6.1b to 6.1e and show students the performances of Laila is Missing, PINCHED (excerpt 1) PINCHED (excerpt 2) and PROMETHEUS. As they view these recordings, remind students of the key ideas and conventions of style and form they explored in these 4 scripted works in the previous term.
Activity 6.2 – the writer’s table
Teacher note: students will need access to the recordings of their ‘moved reading exchange’ from Learning sequence 5 in the previous term. Throughout the activity, the teacher should monitor and provide feedback to groups, encouraging students to reflect on the success criteria as they progress through the tasks. 
Ask students to come together in their creative partnership writing groups and access the recording of the moved reading of their draft script from the previous term. Once they have reviewed the recording, ask students to work with their draft scripts and the images of the reflection on the moved reading task which they collaboratively documented on slides PJ20 to PJ23 of their ‘playwright’s journal’. Provide students with 3 options for reviewing and refining their draft scripts at a ‘writer’s table’. They may choose to complete one of the options below as a writing group, in pairs or with any other distinct roles within the group.
1. Tightening dialogue
Ask students to read the scene aloud and consider:
Does this sound like something this character would say?
Is the line too long?
Will the performers know when and how to respond?
Students rewrite moments where pace lagged, tension dipped or cues were unclear by:
reducing unnecessary words
simplifying words that feel unnatural in regular speech
adding natural speech pattern conventions, such as
‘…’ for a pause
‘–’ for an interruption
‘(beat)’ for a shift in thought
‘um’/‘uh’ for a hesitation.
Clarifying character actions and objectives
Ask each creative partnership group to create a detailed character list for their scene. Check for student understanding of Activity 2.8 from Learning sequence 2 – Laila is Missing by Bina Bhattacharya and guide them to write a short description for each character in their draft script.
Ask students to read the scene aloud with some students observing the read through. As students read, the observers in the group should compare their intended characterisation with the character clues offered by the script, noting any lines, reactions, stage directions or beats that strongly support the character description. They should also identify moments where the script does not support their interpretation or where the character objectives feel unclear or inconsistent.
At the conclusion of the read through, ask students to explain the following for the character they read for. 
My character wants … from … 
If students are unable to answer, it may indicate the objective is unclear in the writing. Ask them to revise the scene so that the character’s intention is clearer. This may involve:
adjusting dialogue so the character’s goal is more explicit
including a clear physical action or stage direction
ensuring another character is affected or changed by the action and/or dialogue.
Strengthening tension
Ask students to identify one moment in their scene where tension should be highest. For example, an argument, confrontation, revelation or important decision. Students should work to heighten this tension by including one clear and intentional script convention. This might include:
an interruption
revealing new information
introducing time pressure on the circumstances
inserting a pause
a beat or shift in emotional tone.
Activity 6.3 – design lab
Engage students in a workshop to support each group to make purposeful staging choices before returning to refine their script.
Ask students to begin by blocking the opening image of their draft scene, using the existing stage directions to determine whether the setting, atmosphere and performer starting positions are communicated clearly enough to be staged as intended. As they establish this opening moment, guide students to assess whether the script provides sufficient information about location, atmosphere and action or whether details may need to be clarified through stage directions and script edits. 
Set up 4 corners of the room labelled Lighting/Visual, Sound, Costume, Set. Ask groups to rotate through each station with their script, adding design ideas related to:
how stage directions for lighting and/or projections could shift atmosphere or define space
what sounds or rhythms could support dramatic action and atmosphere
how characters could be defined to support choices in costuming
how indications of the space in which the action occurs support those staging the work.
Ask groups to return to their draft scripts, using what they learned from this workshop to refine and strengthen their writing as they redraft or clarify stage directions, space, action or atmospheric cues as needed.
Activity 6.4 – finalising the draft
In their writing groups, guide students to engage in one final read of their draft script. As they read, ask them to imagine and envision the performance on stage from moment to moment. Provide students with the effective questions to guide their reflection and final edits. These could include:
Can a performer clearly play the objectives, shifts and rhythms for the characters we have written?
Can a director stage the scene confidently using what is on the page?
Does the script offer enough clues for designers to imagine the world, atmosphere and images?
Will an audience understand our intention and feel the tension as it unfolds?
Provide feedback to students as they reflect on the questions.
Activity 6.5 – script handover
Teacher note: in this activity, students will be given a draft scripted scene written by their peers and will work in small groups to read, interpret and stage a reading for the class. This will form Part A of the assessment task.
This activity provides a variety of strategies to support the development of Part A of the assessment task, the moved reading of a scripted work. The sequencing and selection of strategies should be in response to group and individual student need. Strategies can be drawn on at any time throughout this preparation and rehearsal phase. Students may need multiple opportunities to complete, repeat or expand on the strategies in this activity. The 2 parts of the assessment task are interrelated. Encourage students to see this scripted work interpretation and enactment as building skills for developing and refining their own scripted scene.
Oversee the exchange of draft scripts between groups. Drawing on the class blueprint for ethical storytelling, negotiate and collaboratively establish with students a set of protocols for rehearsing and staging each other’s draft scripted scenes. For example:
honour the writer’s intent
collaborate respectfully
maintain the integrity of characters and themes
seek consent for interpretation
prioritise psychological safety
give feedback that is constructive and accurate
treat the work as a work in development
strive for excellence on behalf of the writers.
Circulate around the group offering appropriate strategies (see examples below) to support students in the preparation and rehearsal of the scripted scenes for Part A of the assessment. 
Stage direction walkthrough
Students begin by doing a slow walkthrough of the scripted scene, speaking the stage directions and physically enacting them as literally as possible. This will help ensure they understand every movement, transition and spatial cue as written and intended. Once complete, students run the scene again, this time layering in natural performance choices while staying faithful to the script’s intention. This will help students enter rehearsal with a shared understanding of blocking, intended by the playwrights.
Production elements for performance
Students spend time annotating the draft script to show how they envision production elements enhancing the scene. Students should look for clues about the elements of production beyond stage direction as they interpret the work. Ask them to mark where shifts in lighting, sound, space or simple props could enhance the action. Remind students that, while they are able to interpret the script as performers and directors, these annotations should honour the script’s intentions. Groups may make creative choices but should consult with the writers to ensure they honour the intention of the work. The purpose is not to design a full production but to map the atmospheric and visual world of the scene so students have clear production element ideas to play with and imagine during rehearsal and performance of the moved reading.
Elements of drama experimentation
Students experiment with the same short section of the scene 3 different ways, each time emphasising one element of drama central to effective performance.
1. Tension: play the moment with heightened stakes, sharper pauses or faster escalation.
1. Focus: choose who holds the focus in the moment and stage or vocalise accordingly.
1. Space: experiment with distance, proximity and movement patterns that enhance the dramatic action and character interactions.
Students then select the most effective aspects of each experiment to carry into the rehearsal and development of the moved reading.
Testing a moment
Students work with another group to present a short moment from their staged reading and then engage in a discussion about how their choices about dramatic elements influenced meaning and audience response.
Character burst
Based solely on the script, each student experiments with and creates a 5- to 10-second physical and vocal ‘burst’ that captures a character from the draft script. This could be a gesture, posture, movement pattern or vocal expression. The group shares these bursts and agrees on which choices best align with how the character is communicated in the draft script. These agreed character choices can then be carried into rehearsal to support characterisation in the moved reading.
Staging steps to success
Students rehearse their moved reading, using the Steps to success on slide 5.1b to self-assess and peer-assess their readiness for Part A of the assessment task. Throughout the process, monitor the development of the piece, providing feedback on the rehearsal process and supporting students in ensuring they avoid common preparation and performance errors. For example, time management, not using the script conventions to support staging and direction choices and not honouring the intention of the script.
Activity 6.6 – assessment task Part A – moved reading of a scripted scene
Teacher note: print ‘Part A assessment rubric – moved reading of a scripted scene’ for marking and notify groups of the performance order. This could be done through volunteers or random selection. Prior to the moved reading performances, remind students of audience etiquette, including when and how to appropriately applaud and how to respectfully focus on the performance. Teachers are encouraged to record all performances to support feedback to students. Ensure performers have given their consent before recording. With permission, recording could also be used as future exemplars. 
Allow time for each group to complete a staging check and warm-up. Remind them that they are not expected to memorise lines and may have their draft scripts in hand.
Students perform their moved reading of a scripted scene for the class. Assess each performer using the assessment rubric for Part A of the sample assessment task. 
Following each performance, each writing group will have the opportunity to ask performers 4 questions about how their scripted work was interpreted by directors, performers, designers and the audience.
Differentiation: some students may benefit from revising the questions posed during the moved reading exchange in Activity 5.4.
Activity 6.7 – Assessment task Part B – developing and refining a scripted scene
To begin the reflection process, ask students to sit in their creative partnership writing groups. Ask students to share:
one major insight from the performance
one refinement they now know they need to make
one idea they would like to incorporate when expanding into a complete short play.
Display slides PJ24 to PJ30 and support students to engage in the individual reflections on PJ24, PJ26, PJ28 and PJ30 using the Documentation and reflection prompts.
Allow students some time to refine and organise their Part B task prior to submission, using the Steps to success on slide 5.1d to self-assess their documentation.
Students submit their Part B task for assessment activities as needed.
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[bookmark: _Toc232517399]Learning sequence 7 – BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea
Teacher note: in this learning sequence, students explore the scripted work BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea. They extend their understanding of the playwright’s craft as they consider the conventions, purpose and creative potential of the documentary drama style. Students collaboratively explore the ways scripted work can convey meaning to directors, performers, designers and audiences. They do this in increasingly integrated ways as they apply their learning to the development of their own voices as emerging playwrights. 
The ‘BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea’ section of the PowerPoint resource – finding voice, Script booklet 2 – BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea and Video – BEFORE THE SUN COMES UP workshop A (17:49) and Video – BEFORE THE SUN COMES UP workshop B (17:41) should be used to support Learning sequence 7.
The duration of this learning sequence is approximately 3 weeks.
Table 2 – Learning sequence 7 – BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Content
Making – Dramatic contexts
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Interpret and apply artistic, cultural, social and personal contexts, protocols and intentions
Explore and interpret dramatic works, practices or practitioners to guide experimentation with dramatic conventions, forms and styles
Use language appropriate to context to communicate, develop and refine intention with collaborators
Create, interpret and refine coherent devised and scripted theatrical works
Making – Dramatic processes
Select, enact and refine ideas in warm-ups, workshops, rehearsals and dramatic play
Use improvising processes to make, accept and extend offers of ideas and dramatic action
Document processes used to generate, evaluate and refine dramatic works
Making – Dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
Experiment with, rehearse and refine ways of applying the elements of performance
Performing – Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Stage drama informed by artistic, cultural, social and personal contexts, protocols and intentions
Apply dramatic conventions, forms and styles influenced by dramatic works, practices or practitioners
Performing – Dramatic processes
Embody characters, situations and ideas for an audience
Apply processes to support safe, respectful and inclusive performance
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
Spontaneously create and develop characters, ideas, images and stories through improvisation
Performing – Dramatic elements
Manipulate the elements of drama to influence audience response in devised and scripted theatrical works
Adapt and apply the elements of performance
Select and manipulate dramatic elements to build cohesive moments, transitions and journeys
Appreciating – Dramatic contexts
Evaluate how ideas, images and stories explore and express individual and collective identities, values and perspectives
Analyse personal experiences with artistic, cultural, social and personal contexts, protocols and intentions as maker, performer and audience
Analyse how dramatic works, practices or practitioners experiment with and stage dramatic conventions, forms and styles
Use language appropriate to context to communicate a perspective about works and processes
Appreciating – Dramatic processes
Analyse embodied, sensory and affective experiences of drama
Explain the effect of ethical processes on dramatic practitioners and audiences
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Make, accept and extend creative and critical interpretations of drama in discussion with others
Create written reflections which evaluate drama as a subjective experience
Appreciating – Dramatic elements
Explain how creative choices shape roles, characters and situations
	Learning intention
We are learning to explore documentary drama conventions and collaboratively develop authentic performances that convey real stories through movement, sound and image.
Success criteria
I can:
apply documentary drama conventions by using real experiences, stories and interviews to stage and interpret scripted scenes
collaborate with peers to generate ensemble moments in response to prompts
analyse and reflect on how creative choices convey dramatic meaning and engage audiences.
Activity 7.1 – warm-up – freeze and shift
Ask students to move freely around the space. Call out a simple scenario drawn from BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea. For example, playing spotlight, playing a video game or sneaking into a backyard. Ask students to form pairs or trios and respond to these situation offers by improvising a moment or short scene. On a cue from the teacher (‘Freeze – Shift!’), ask students to transform this scene to a new emotional beat. For example, from calm to panicked or bored to exhilarated.
Following this embodied exercise, prompt students to reflect on how the beat change altered the energy of the improvised scene(s). 
Activity 7.2 – conventions of documentary drama
Display slide 7.2 and unpack some of the conventions and principles of documentary drama, focusing on how real events, personal testimonies and factual evidence can be shaped into a compelling dramatic style. 
Allocate class copies of ‘A note from the script writers’ on pp 4–5 and the scene ‘Midnight: WHAT’RE THOSE?’ from BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea and facilitate a class reading.
As students read the note and scene, highlight how Purcell and Shea use authenticity, point of view and theatrical devices to convey truth and emotional impact. Discuss how documentary drama (docudrama) communicates concrete meaning through direct representation of events and voices and abstract meaning through thematic framing, imagery and staging choices. See Appendix 2 for specific quotes from Purcell and Shea about the ways they used the principles and conventions of docudrama in writing BEFORE THE SUN COMES UP.
Activity 7.3 – sharing stories that matter to us
Teacher note: in this activity, students will explore scenes from BEFORE THE SUN COMES UP by Callan Purcell and Jordan Shea. Depending on the number of groups, it may be helpful to print and distribute several short scenes to each group so there is coverage of the whole script when students share back at the end. Teachers can build background knowledge to guide student learning by reading about Purcell and Shea’s processes and intention as playwrights in Appendix 3.
Watch Video – BEFORE THE SUN COMES UP workshop B (17:41) to further unpack ‘worldbuilding’, script interpretation and enactment approaches. Students may be shown this video here and/or in Learning sequence 10.
Display slide 7.3a and 7.3a and show students BEFORE THE SUN COMES UP (excerpt 1) and BEFORE THE SUN COMES UP (excerpt 2) from Finding voice – crafting a play to introduce them to this final docudrama scripted work.
Ask students to move into their creative partnership groups to further explore some of the short scenes from BEFORE THE SUN COMES UP. Students then discuss how they could use some of these docudrama conventions to generate material and extend their draft ‘nucleus scene’. Allow students some time for discussion about how these conventions might help them to share stories that matter to them while providing directors, performers and designers with opportunities for devising and ‘worldbuilding’ through their scripts. Ask each group to select a spokesperson to share discoveries and ideas with the whole class. 
Activity 7.4 – mapping beats in a scene 
Divide students into groups and allocate, or have students select, a 10- to 15-line excerpt from one of the following scenes from BEFORE THE SUN COMES UP.
‘9pm: CAN THEY SEE US?’ – this scene explores internal fears and hopes.
‘10:30pm: YOU GAME OR NOT?’ – this scene explores choices and risks.
‘3am: ARE WE ALONE?’ – this scene explores dealing with consequences. 
In their groups, ask students to:
1. Read the scene aloud.
Identify the beats (moments when the character objectives, atmosphere, focus, or action shifts).
Mark where the turning point happens (for example, when stealing moves from a joke to a serious decision in ‘10:30pm: YOU GAME OR NOT?’)
Decide what the major event is, that is the action/choice that changes everything going forward. 
Individually consider the answers to these character questions
What does my character want in this scene? 
What is their emotional state? 
What is their opinion on the other character(s) or the situation? 
How does this change over the course of the scene? 
Rehearse this interpretation.
Perform their interpretation for the class.
Differentiation: some groups may benefit from the opportunity to perform their scene twice. First, with natural pace and second, with exaggerated pauses, silences or physical choices at each beat to highlight the turning point. 
Some students may benefit from being provided with 3 performance parameters and/or techniques that are seen in the script excerpts.
Activity 7.5 – replaying the turning point 
In pairs or small groups, students identify the turning point/s in the scene ‘10:30pm: YOU GAME OR NOT?’ For example, deciding to steal, getting caught by police or debating whether to call their parents. They replay their chosen turning point 3 different ways:
1. As written.
1. With the opposite choice (for example, they don’t steal, the police don’t come, they do call their parents). 
1. With heightened dramatic tension (for example, slowing time, overlapping voices, physical theatre and/or chorus work). 
Differentiation: some students may benefit from the opportunity to rewrite the scene with a different turning point, then compare with the original.
Guide a class reflection on the ways these 3 choices impacted the dramatic meaning of the moment. Effective reflection prompts could include:
How does changing or emphasising a turning point affect the story’s trajectory? 
What is revealed about the stakes and character dynamics when we heighten dramatic tension? 
Activity 7.6 – open to interpretation
Break the class into 2 groups that will work simultaneously to rehearse a short section from ‘9pm: CAN THEY SEE US?’ in 2 different ways.
1. Duologue – select 2 students to rehearse a moved reading of the chosen section in a traditional 2-character setup, focusing on emotion, connection and intention. Encourage the pair to rehearse briefly and then perform for the rest of the class. 
Ensemble – assign each student a line or small section of the scene. Ask them to rehearse a moved reading, focusing on rhythm, collective energy, overlapping voices and ensemble presence. Encourage the ensemble to rehearse briefly and then perform for the 2 students from the Duologue performance. 
Guide a class reflection on the creative choices and dramatic meaning created in the 2 different interpretations and stagings of the scene. Effective questioning prompts could include:
How did changing the number of performers in the scene affect
the energy and tension 
the focus on certain lines or moments 
the interpretation of relationships?
What did you notice about character in each version? 
Did you learn something new by hearing someone else deliver the lines you had delivered? 
How did the audience response and relationship change between ensemble and duologue versions?
Activity 7.7 – design riff
Display slide 7.7 and lead students in an atmosphere association exercise to generate words that best describe the atmosphere of ‘3am: ARE WE ALONE?’ 
First, ask students to contribute words that describe the atmosphere of the scene and record these on the concept map. For example, tense, ominous, dark, quiet and/or panicked. 
Next, ask students for words associated with each of the atmosphere words and add these to the concept map. This concept map can expand as needed depending on the ideas shared by the class.
Guide students to work in small groups, exploring the possibilities of design by annotating their script with lighting, sound, costume, set and technologies ideas that could enhance the atmosphere of the scene. Circulate around the space, encouraging students to riff freely off each other’s ideas as they consider wild designs, theatricality and creative experimentation. Effective prompts could include: 
What is the most dynamic, unexpected or powerful way this scene could be staged? 
Could the story be told through a soundscape? Overlapping voices? Music? Silences? 
What role could lighting and set design play if the story was told through physical movement only? 
What dramatic style does the scene suggest and how might this be reflected in the design? 
Differentiation: some students may benefit from the opportunity to riff through the shared creation of mood boards (images, colours, textures) representing their chosen designs and atmosphere.
Guide a class reflection on the ways design choices impacted the dramatic meaning of the moment. Effective reflection prompts could include:
Which design and atmosphere choices best supported the intention of the scene?
Did any design choices create unexpected dramatic meaning or audience response?
Activity 7.8 – sound and sense
Teacher note: in this activity, students engage in a short ‘sound and sense edit’ exercise before generating their own short, scripted work. The purpose of the initial exercise is to tune the ear to language choices, rhythm and the concise dialogue. 
In pairs, students read aloud 10 (different) lines from ‘4amish:  WHO’S FIRST?’ 
After reading, students swap lines and cut or change 3 words each without altering the meaning. 
Pairs swap scripts again and read the edited version aloud before discussing how trimming or swapping words shifted the pace, tension or character voice in their chosen lines.
In their creative partnership writing groups, support students to write a short monologue in which a character ‘takes’ in the moment, describing the place, the weather, the light and the situation. Students should draft their 8- to 10-line monologue inspired by any character, moment or image from their ‘nucleus scene’ and/or from BEFORE THE SUN COMES UP. For example, ‘the moon watching on’, or ‘holding hands as the sun rises’.
Ask students to redraft their monologue twice. First, guide them to complete a ‘precision pass’ to shorten sentences and cut redundancies. Next, support students to complete a ‘voice pass’ by adjusting language and rhythm to match the voice of the imagined speaker and/or character. 
Once they have completed these 2 redraft activities, guide students to work individually to complete a written paragraph response to the following prompts:
How did each redraft clarify meaning, enhance voice and/or build the theatricality of your writing? 
Which version feels most authentic and/or effective and why?
How could you use the experience of redrafting the monologue as you begin generating new material for your nucleus scene?
Activity 7.9 – creating an ensemble collage
Teacher note: the focus of this activity is unpacking a scripted work in an embodied way through movement, sound and imagery. Students will build an ensemble ‘collage’ from many small ideas. To set up for this activity, display stimulus on sticky notes or cards around the room, each with a prompt connected to BEFORE THE SUN COMES UP. See Appendix 4 for prompt examples.
Split the class in half for this activity so that one group becomes the audience while the other explores their collage as performers. 
Ask students to walk through the space until a prompt catches their eye. When they see a stimulus that sparks their interest, students take that note and begin responding to it by creating an image using a repeated sequence of vocal and/or movement choices. If they take a quote, they should interpret the line through an exclamation or sound rather than the words. Students can interact with others as ideas overlap, forming a shared performance. If students like what someone else is doing, they might copy them, creating a brief moment of choral unity, before returning to their own offer. 
When the first group has interpreted their stimulus by exploring movement, sound and image, ask them to return their prompts to the space. Swap group roles and allow the other half of the class to extend on the collage created by the first group.
Differentiation: some students may benefit from the addition of a piece of music that does not directly inform the work but gives the activity another texture or supports the dramatic play.
Activity 7.10 – teacher as dramaturg
Teacher note: for this activity, teachers will need to have identified a common thread that will act as a structuring device for the nucleus scenes enacted and assessed in the assessment task.
Explain that for the remainder of term, students will be working as a whole class to develop, refine and structure their ‘nucleus scenes’ into a complete docudrama script. Tell them what common thread you identified in their works. Let them know they will use this common thread to generate new material and guide the development and structure of this complete scripted work. Give students sticky notes and ask them to write words, phrases or ideas connected to this common thread. Ask them to place these sticky notes around the room – if they see their idea repeated, they should add it to the same pile. With these new prompts displayed around the room, repeat the steps from Activity 7.9.
Display slide 7.10 and ask students which image, movement and sound resonated with them throughout the ensemble collage sequence. Discuss what new ideas, possibilities and opportunities emerged in this staging activity for the development and structure of their class docudrama. Use the concept map on slide 7.10 to document the class responses.
Differentiation: some students or classes may benefit from collaboratively identifying and negotiating the common thread for their docudrama or from collaboratively selecting from a shortlist provided by the teacher.
Activity 7.11 – using docudrama conventions
Organise students into groups of 4 to 6 to create a short scene, inspired by the images and ideas from the common thread which they unpacked and explored in Activity 7.10. Ask students to build their scene using some of the conventions of docudrama such as, incorporating verbatim dialogue, multimedia elements and symbolic staging. Let students know that each performance must begin with a moment of stillness or sound that establishes context before spoken words are introduced. Allow students to spend time discussing their inclusion of different elements of docudrama and generating their own verbatim material, before encouraging them to devise their scenes through embodiment and dramatic play. 
Ask each group to perform their scene for the class. After viewing each performance, provide feedback about how the ideas and images of the common thread were explored. Unpack the ways each group used authenticity, theatricality and structure to transform real material into a performance that is both informative and emotionally resonant.




[bookmark: _Toc232517400]Learning sequence 8 – generating and structuring stories
Teacher note: in this learning sequence, students individually and collaboratively apply their understanding of docudrama to structure their work and generate new material for the common thread play. Students will collate their own personal stories and the stories of others. All of the suggested activities in this learning sequence are designed to support students in generating further material and then structuring draft material into a class play. Teachers should select only the activities that best fit the needs of students, the structure of the common thread play and the time allowed. Teachers are also encouraged to adapt the prompts supplied in this learning sequence to meet the needs of the chosen common thread. 
In Learning sequence 8, students will use a shared folder called the ‘script documentation folder’ to share, draft and refine their work towards the common thread play. The teacher should establish this shared folder and may use the format provided on slide 8.1.
Throughout this learning sequence, the teacher acts as dramaturg, supporting groups through questioning and feedback to ensure individual draft scenes effectively contribute to the overarching structure of the class’s common thread play. Teachers should select structuring activities that are most appropriate for their class context and the nature of the material that has been generated by student playwrights. Further activities to support this structuring and development process can be found in Appendix 10. At the end of the learning sequence, the teacher should lead the collaborative collation of all docudrama and nucleus scenes into a draft common thread play structure for rehearsal and refinement. 
By the end of this learning sequence, students will also need to decide on an option for sharing their final scripted work with an audience. The teacher should be actively observing and assessing student skills, knowledge and understanding to ascertain whether the works would be better shared in a staged performance or as a published script.
The ‘Learning sequence 8 – generating and structuring stories’ section of the PowerPoint resource – finding voice and script documentation folder should be used to support Learning sequence 8. 
The duration of this learning sequence is approximately 2 weeks.
Table 3 – Learning sequence 8 – generating and structuring stories
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Content
Making – Dramatic contexts
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Interpret and apply artistic, cultural, social and personal contexts, protocols and intentions
Use language appropriate to context to communicate, develop and refine intention with collaborators
Create, interpret and refine coherent devised and scripted theatrical works
Making – Dramatic processes
Select, enact and refine ideas in warm-ups, workshops, rehearsals and dramatic play
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Seek, recognise and exchange perspectives with others to co-construct drama
Explore, document and evaluate ways to use performance skills to develop dramatic action through trial and error
Use improvising processes to make, accept and extend offers of ideas and dramatic action
Document processes used to generate, evaluate and refine dramatic works
Making – Dramatic elements
Interpret, enact and refine scripted and original roles, characters and situations
Performing – Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Use language appropriate to context to communicate meaning to an audience
Performing – Dramatic processes
Apply processes to support safe, respectful and inclusive performance
Spontaneously create and develop characters, ideas, images and stories through improvisation
Appreciating – Dramatic contexts
Evaluate how ideas, images and stories explore and express individual and collective identities, values and perspectives
Analyse personal experiences with artistic, cultural, social and personal contexts, protocols and intentions as maker, performer and audience
Use language appropriate to context to communicate a perspective about works and processes
Communicate a coherent interpretation of devised and scripted theatrical works with reference to staged examples in verbal and written texts
Appreciating – Dramatic processes
Analyse embodied, sensory and affective experiences of drama
Explain the effect of ethical processes on dramatic practitioners and audiences
Explain processes which support physical, emotional and cultural safety, respect and inclusion in drama
Seek, exchange and question perspectives with others to reflect on collaborative experiences 
Document processes for developing, investigating and refining new ideas
Make, accept and extend creative and critical interpretations of drama in discussion with others
Appreciating – Dramatic elements
Explain how creative choices shape roles, characters and situations
Analyse how choices in the elements of drama shape audience impact
Evaluate how the elements of performance are developed and applied
Analyse how the elements of production can strengthen moments, transitions and journeys
	Learning intention
We are learning to generate and structure dramatic material, using ethical protocols to engage in interviews and share personal stories that connect to our common thread.
Success criteria
I can:
select draft material that aligns with our common thread to develop a dramatic spine and coherent structure for scripted work
experiment with embodied processes and extend scripted moments through improvisation and refinement
experiment with dramatic elements like atmosphere, space and focus to shape scenes and/or moments.
Activity 8.1 – file management
Display slide 8.1 and explain to students that the script documentation folder will be used for sharing, drafting and refining work in Learning sequences 8 to 10. Remind students of the blueprint for ethical storytelling established by the class in Term 3 and explicitly unpack specific protocols for interacting safely, respectfully and inclusively with others online. See Appendix 5 for protocols that may be included as they use their shared folders throughout the remainder of the unit.
Activity 8.2– freewriting
Direct students to a quiet space with paper and a pen, allowing them to sit or lie down to aid focus. Playing calm ambient music could also help to establish a reflective atmosphere. Display the writing prompts on slide 8.2a and explain that they will perform a freewriting task using these sentence starters linked to the common thread. During this process, students should not stop to edit or revise. If they pause to think, encourage them to keep their pen moving by repeating the same word until a new idea flows. 
Differentiation: some students may benefit from being provided with further freewriting prompts. These are included in Appendix 6.
Before they begin, establish safe protocols for the subsequent exchange of work. Explain to students that they will have the opportunity to remove any content they may feel uncomfortable sharing. Examples of further safe protocols can be found in Appendix 7. Collect the writing and redistribute the papers randomly so each student receives someone else’s work.
Ask students to read the given piece in silence once. On the second read, ask them to highlight a sentence, phrase or short paragraph that feels most connected to the common thread. Emphasise that these are incomplete bites of thought and do not need to be coherent. The aim is simply to notice authentic moments that speak to the shared theme.
Have students sit in a circle with the paper they were given. One at a time, ask students to share only the highlighted fragment, reading it neutrally and respectfully.
Ask students to return to their creative partnership groups. Informed by the ethical protocols, groups discuss the fragments they received. Display slide 8.2b to guide student discussion and annotation of the fragments.
Guide students to safely and respectfully upload images of the freewriting to folder one in their script documentation folder to later use as the basis for refinement into a scene.
Activity 8.3 – interviews
Teacher note: the interview prompts suggested on slide 8.3a should be adapted to include reference to the chosen common thread. For example, ‘Tell me about a [insert common thread] place or space that feels significant to you.’ Students will be creating recordings of interviews, no more than 3 minutes in length. They will require access to equipment for recording simple voice notes and/or transcripts.
Begin by splitting students into pairs. Person A will interview Person B and both will eventually switch roles. Ask each pair to find a quiet, comfortable place in the room with access to a recording device. Remind Person A to check that the device is recording, then begin the process outlined below by formally asking for consent, as follows:
‘Hello, my name is [A] and I am interviewing [B] for a short verbatim task at [school]. [B], do you consent to being recorded today?’
Person B gives verbal consent. Remind pairs that consent can be withdrawn at any time and that they are responsible for handling one another’s stories with care, honesty and respect. Emphasise ethical protocols: avoiding stereotypes, staying non-judgmental, seeking clarity without pressure and honouring the interviewee’s ownership of their words and experiences.
Once consent is given, Person A warms up the conversation with gentle, casual chat to help Person B ease into speaking naturally. When they are ready, Person A offers a simple, open prompt inspired by the class’s common thread. Suggested prompts are provided on slide 8.3a. 
From this starting point, encourage Person A to follow their curiosity. They may ask for further details and guide the interviewee into deeper discussion of the specifics. Person A should support Person B in worldbuilding. For example, ‘Tell me what the space you were in looked like’, ‘Can you remember the colour of …’, or ‘How were you feeling in the lead up to …’ Person B should avoid interrupting free-flowing speech. After about 3 minutes of recorded conversation, ask pairs to swap roles.
Differentiation: some students may benefit from being provided with more explicit scaffolding of interview techniques. These are included in Appendix 8.
After all interviews are complete, ask students to sit in groups and listen to the recordings (with the interviewee’s consent). Display slide 8.3b and ask students to listen as if the voice were a musical composition and to attend to the qualities that make the speaker unique.
Ask students to sit individually with their recordings and transcribe the conversation. Emphasise to students the need to use script conventions such as stage directions, punctuation and ellipses to capture the natural patterns of speech. For example, ‘Well, when I was … um … (shifting to a higher pitch) I think 13? They should not engage in any editing of the patterns of speech or words said. Ask students to upload their transcribed interviews to Folder 2 in the script documentation folder to use as the basis for refinement into a future scene.
Activity 8.4 – interviews beyond the classroom
Explain to students that they will extend the interview process by recording a short conversation with someone in their own life whose experiences, perspectives or values connect to the class’s common thread. This may be a family member, carer, friend or trusted adult. Emphasise that the purpose of the task is listening and understanding and that interviewees retain ownership of their stories. 
Lead the class in co-constructing a brief list of interview questions. Begin with light, low stakes questions. For example, asking them how they are, how they travelled to where they are today and what they had for breakfast. They may use these to build a common ground with Person B and further make them comfortable and loosen up. Then, guide students to develop a bank of open-ended questions linked to the common thread. These should invite storytelling rather than short answers and may focus on moments, memories, places, people, objects or themes and/or ideas.
Once they have co-constructed a question bank, ask students to use questions from the bank to write their interview questions. Students may also add their own questions related to the common thread and their intended interviewee but should gain teacher approval for these prior to the interview. 
Lead the class in the co-construction of an ethical protocols script to read to the interviewees before conducting the interview. Guide student suggestions around protocols for:
explaining how the interview material will be used
outlining who the intended audience will be
asking for consent
making clear that consent can be withdrawn at any time 
handling all stories with care
ensuring that voice recordings are deleted once the script has been developed.
Explain that students may complete this interview out of class time but will need to transcribe the interview and upload it to Folder 2 in the script documentation folder.
Differentiation: some students may benefit from the teacher, or other students, modelling the pre-interview interaction and use of the ethical protocols script. An example can be found in Appendix 9.
Activity 8.5 – fragment to focus
Ask students to return to their original creative partnership groups with the documentation of the freewriting activity and their transcribed interviews from Learning sequence 8. Ask students to engage in a discussion about the draft story materials they have gathered and how they may be developed into an extended scene that aligns with the common thread. Display the guiding questions on slide 8.5 to support this discussion.
Ask students to collaboratively decide on either one piece of freewriting or interview to use as their source material for creating a docudrama scene focused on communicating the dramatic meaning and intent of their common thread.
Provide feedback with a focus on alignment to the common thread.
Differentiation: some students may benefit from the opportunity to use a variety of source materials and work to piece together these fragments into an extended scene that supports the dramatic meaning and intent of their common thread. In this case, teachers should explicitly address protocols for ethically adapting the source materials in new ways, including obtaining consent from interviewees.
Activity 8.6 – theatrical blueprint
Teacher note: watch Video – BEFORE THE SUN COMES UP workshop A (17:49) to further unpack the documentation of processes for analysing and theatricalising draft scripted work. Teachers may choose to share this video with students.
Ask students to gather in their creative partnership writing groups with a large sheet of paper divided into 4 columns labelled: Director, Performer, Designer and Audience. Depending on their chosen source, one group member reads either the freewriting piece or interview transcript aloud.
Display slide 8.6 and, as they listen, ask students to write in the performer column, noting which characters might appear in the scene, what relationships are implied and any objectives or emotional shifts they notice. After listening, guide groups to briefly discuss their ideas and agree on a character list that stays true to the source material and supports the intent of the common thread.
Ask a new member of the group to read the source material a second time. As they listen, students work in the director column, focusing on where the scene could take place and how characters might interact within that environment. They listen for clues about pacing, proximity or shifts in focus, then discuss and agree on a suitable setting and a basic outline of how the scene might unfold.
Ask a third group member to read the source material. This time, students write in the designer column, jotting simple ideas for lighting, sound, space or atmosphere that could support the tone of the piece. After listening, they negotiate 2 or 3 design choices that could be communicated through stage direction to meaningfully contribute to the world of the scene.
Ask students to do one final reading. They turn their attention to the audience column, noting what meaning they want the audience to take away, the response they hope to evoke and what moments might have the strongest impact. Students then share impressions and agree on a clear audience relationship and intent to guide their scene writing.
Guide groups to conclude the activity by reviewing all 4 columns and shaping the information into a brief scene plan, including characters, setting, key staging ideas, essential design elements and intended audience impact. Let them know that this plan will become their blueprint for drafting a complete docudrama scripted scene.
Ask students to upload their plan to Folder 3 in the script documentation folder.
Activity 8.7 – embodied text
Teacher note: in this activity, options are provided for students to draw on either a piece of freewriting from Activity 8.2 or an interview from Activities 8.3 or 8.4.
Ask the creative partnerships to select fragment(s) (sentence[s], phrase[s], paragraph[s]) from the source material that resonate with them, support the common thread and that they would like to incorporate verbatim into their script. They may choose to piece together fragments to find more natural dialogue. Explain to students these fragment(s) could be used in the beginning, middle or end of their scene script. Guide students to engage in one of the options below.
Freewriting students
Ask students to read through their chosen fragment. Have all students experiment with delivering the dialogue in 3 different ways. For example, calm, urgent, whispered, formal, conversational, fearful or hopeful. Student choices should be informed by the emotional and/or thematic potential the fragment holds. Through repetition, students will individually identify which approach to delivery feels most authentic to them and the source material. Students will use their chosen approach for the next part of the activity.
Interview transcript students
Ask students to relisten to the specific moment in the source material where they have identified the fragment(s) from. They should continue to play the sequence aloud, eventually joining in by speaking the lines with the recording. Guide them to attempt to authentically portray the speech in the interview, capturing the tone, timing, melody and rhythm of the delivery. Explain to students that the aim is not mimicry, but to authentically capture the original voice of the subject.
Once the fragment is memorised, ask the students to stand in a circle. They take turns standing in the centre and delivering the fragment. After each delivery, the students standing in the circle may enter the centre to meet the speaker as one of their chosen characters from their blueprint character list. Inspired by the source material, guide students to spontaneously respond to each other in character, extending the scene through this improvised moment. Explain that this does not need to be a linear or a direct response. For example, the moments may occur in 2 distinct spaces or in different times. After each improvised moment, the original speaker leaves and the student who entered repeats the original dialogue from the source material. Repeat until all students have had an opportunity to extend moments.
Once they have completed this embodied activity, ask groups to document a range of responses that emerged and the characters involved. Provide students with time to draft this moment into a short, scripted sequence that honours the source material and introduces new character(s). When drafting, students should consider how their scripted dialogue can capture natural speech through script conventions. They will use this document as the beginning of their draft.
Provide feedback to confirm and/or correct understanding.
Activity 8.8 – mapping the spine
With their emerging draft docudrama scenes, ask students to read through the rest of the source material and identify other fragments which align with the common thread and their drafted moment. Provide students with a series of sticky notes and ask them to write sentences, phrases and/or paragraphs from the source material where they find common ideas or images. Once they have made a range of contributions, ask students to lay all the sticky notes on a large piece of paper. On this flat surface, instruct them to place a sticky note which says, ‘our drafted moment’. This may go at the beginning, middle or end of the piece. Through a process of collaborative drafting, ask students to experiment with mapping the different fragments in a way that creates a clear spine for the scene by placing their sticky notes in positions next to or around the original drafted moment note. Students will already have their original theatrical blueprint for the scene from Activity 8.6 but explain to students that sticky notes can be moved at any time and nothing is fixed yet. As students make additions and change the structure of ideas on the paper, they may explain their evaluative process and justify their choices using sentence starters such as:
I think … may work here because …
I wonder if … still fits here now that we’ve …
Might … serve our script more here because …
Once the group has arrived at a revised map for their scene, ask students to use it to update and refine their theatrical blueprint in Folder 3 of the script documentation folder.
Provide feedback on the proposed structure of the docudrama scene.
Activity 8.9 – embedding atmosphere
Ask students to consider their blueprint and dream into the atmosphere(s) which emerge in their map of the scene. Ask students to consider atmosphere(s) which they could conjure in their writing for dramatic moments within their docudrama scene. This could initially take the form of single words, for example, claustrophobic, liberated, connected or distant. Once students have identified the atmosphere(s) they would like to conjure, provide feedback on its appropriateness to the source material and ask them to consider how they could use script conventions to communicate their intended atmosphere to directors, performers, designers and audiences.
Provide time for students to continue drafting their docudrama scene in Folder 3 of the script documentation folder. Guide them to consider space, lighting, audio and visuals when drafting a new moment from their scene map. Remind students to not be overly prescriptive with these and to allow for interpretation by directors and designers. Display slide 8.9 to activate student prior knowledge of the conventions used in the 4 scripted works they have explored in this unit.
Differentiation: some students may benefit from access to a list of words to describe different atmospheres which can be written on cards and placed on their map. Cards may include words like: buzzing, cold, crowded, flickering, hollow and so on.
Activity 8.10 – blocking the moment
In their creative partnerships and equipped with their scene map, characters and understanding of the atmosphere of their docudrama scene, ask students to create a series of 5 tableaux to represent key dramatic moments in their scene. Guide them to imagine unpausing these moments and adding 1 to 2 lines of dialogue. They may use the fragments of text from their scene map in addition to their draft docudrama scene. Give students 3 minutes to plan these moments, then 6 minutes to bring this sequence of moments to life. Take photos to document each of their blocked moments and add these to Folder 3 of the script documentation folder.
Activity 8.11 – collating drafts
Allow time for students to work in their creative partnership writing groups to collaboratively structure and draft a complete version of their docudrama scene to contribute to the class common thread play. 
Throughout this drafting process, circulate around the groups, offering feedback and encouraging students to experiment with strategies from Learning sequence 5 – embodying stories, as they test their ideas and scripted material. Students create a final copy of their new docudrama scene in Folder 3 of the script documentation folder. 
Differentiation: some students may benefit from modelling provided by pairing stronger writers with emerging writers. Some students may benefit from sentence starters for feedback. For example, ‘I was intrigued when …’ or ‘Have you considered using …’ Depending on student need, annotations could be used for documenting and communicating feedback. 
At the end of this drafting and feedback activity, lead a follow-up class discussion about:
why focusing on strengths first encourages constructive dialogue
how feedback can be given and received as a creative tool, not criticism 
feedback as an essential part of the collaborative, creative and critical processes, helping each playwright discover the strongest version of their story.
Activity 8.12 – mapping the play
Teacher note: for this activity, students will need copies of each of the newly generated docudrama scenes, as well as their nucleus scenes from Learning sequence 6. This may be shared digitally through the script documentation folder or can be printed. The teacher, as dramaturg, will support the students in the mapping and structuring of the common thread play throughout this activity. Depending on time and class context, this mapping activity could be modelled or completed by the teacher and shared with the class.
On a whiteboard, wall or a long roll of paper, lead the collaborative structuring of the class’s scripts into a coherent common thread play. Ask each creative partnership group to share their scripts with another group. Guide groups to take turns performing a moved reading of each of the scripts, as their peers act as audience. As each scene is enacted, the teacher leads the audience in suggesting where the scenes will sit within the structure of the common thread play. This can be done with sticky note scene titles on the whiteboard, wall or paper. 
Students could also cut up moments from each scripts and experiment with:
linear and non-linear structures
repetition
silence
sound
movement
stillness
line sharing
transitions
juxtaposition.
Support students to seek, recognise and exchange perspective with others as they construct the play, questioning choices for alignment with the common thread and intended audience impact. Provide opportunities for refinement of the scripts to ensure cohesion and alignment with the common thread in the scripted work. 
Following this collaborative dramaturgy activity, collate all the scripts into a draft common thread play and upload a copy into Folder 4 of the script documentation folder.
Activity 8.13 – finalising options for sharing stories
Support students to reach consensus on whether they will be publishing or staging a performance of their final scripted work. Include an explanation that publishing can take many creative forms such as printing and distributing hard-copy scripts, including in the school newsletter or magazine, uploading to an online platform (such as the Drama page of the school’s learning management system), submitting to a playwriting competition or festival, or recording a radio play to share online. Discuss the benefits, challenges and learning opportunities of each option.
Facilitate this group’s decision making using targeted questioning such as:
In what ways can a playwright’s impact change depending on how their script is shared?
How does an audience’s experience differ when reading a script, listening to a radio play or watching a staged performance?
What ethical considerations should continue to guide us however we choose to share our work publicly?
How might collaboration change if we publish our script(s) rather than working with actors and staging for a live audience?
How can we ensure our shared stories are accessible for all members of our chosen audience?
Allow students time to negotiate their preferred option or combine elements of both publishing and staging a performance of the scripted work.
Teacher note: ensure students delete all interview recordings at the end of this learning sequence once they have been transcribed and explored.




[bookmark: _Toc232517401]Learning sequence 9 – rehearsing, refining and sharing stories
Teacher note: in this learning sequence, classes move from scriptwriting into rehearsal, refinement and sharing. Suggested activities have been provided for the 2 sharing options introduced in Learning sequence 8:
1. Staged performance – students share their script through a staged performance. As playwrights, students continue to collaboratively refine the script through rehearsal, responding to the practical demands of staging, pacing and ensemble work. As directors, they make intentional choices about structure, transitions and the relationship between scenes. As performers, they test how character, tension and rhythm operate in the space. As designers, they experiment with how lighting, sound, set and atmosphere support meaning in their scripted work. Students engage in reflection on how their work as playwrights enables them to make choices as creatives in staging the work. Throughout this process, students regularly consider audience impact, staging scenes for one another and receiving then implementing feedback. They refine moments to clarify intention and emotional journey. Students will engage in creating promotional material for their performance, complete technical and dress rehearsals and prepare their production for an audience.
2. Published script – students share their script through a published form. As playwrights, students revise language, structure and script conventions to support performance. As directors and performers, they test scenes through read-throughs and selective staging to evaluate clarity, tension and pacing. As designers, they annotate the script with indications of atmosphere and production elements to support future enactment. Audience consideration remains central, with students sharing their scripts to see how their scripted work is envisioned on stage by other drama students across year groups.
Common focus across both options
Both pathways continue to centre student voice, collaborative authorship and ethical practice while offering different emphases in how the work is shaped and refined. They emphasise the interplay between scriptwriting and embodiment, with students moving fluidly between the roles of playwright, director, designer, performer and audience. In both pathways, experimentation, reflection and refinement remain central and ethical protocols continue to guide how student voices, values and source material are represented. Teachers may adapt, revisit and combine activities from earlier learning sequences to suit the needs of the class, the chosen common thread and the selected direction of realisation. 
In the final activities in this learning sequence, students share their final collaborative scripted works with an audience and reflect on their understanding of the playwright’s craft and ethical story sharing.
The ‘Learning sequence 9 – rehearsing, refining and sharing stories’ section of the PowerPoint resource – finding voice and script documentation folder should be used to support Learning sequence 9. 
The duration of this learning sequence is approximately 2 weeks.
Table 4 – Learning sequence 9 – rehearsing, refining and sharing stories
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Content
Making – Dramatic contexts
· Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives 
Use language appropriate to context to communicate, develop and refine intention with collaborators
Create, interpret and refine coherent devised and scripted theatrical works
Making – Dramatic processes
Explore and apply respectful protocols for creating dramatic action with Aboriginal and/or Torres Strait Islander Communities, practitioners and Knowledges
Seek, recognise and exchange perspectives with others to co-construct drama
Document processes used to generate, evaluate and refine dramatic works
Making – Dramatic elements
Interpret, enact and refine scripted and original roles, characters and situations
Explore and refine the elements of drama in improvising, rehearsing and devising
Experiment with, rehearse and refine ways of applying the elements of performance
Investigate how to use the elements of production to craft dramatic works
Rehearse, refine and experiment with the elements of drama, performance and production to craft dramatic meaning and audience engagement in theatrical moments, transitions and journeys
Performing – Dramatic contexts
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Stage drama informed by artistic, cultural, social and personal contexts, protocols and intentions
Use language appropriate to context to communicate meaning to an audience
Craft meaning and influence audience response in coherent devised and scripted theatrical works
Performing – Dramatic processes
Apply protocols for performing which respect Aboriginal and Torres Strait Islander Peoples
Apply processes to support safe, respectful and inclusive performance
Embody characters, situations and ideas for an audience
Collaborate dynamically within an ensemble and/or crew to jointly stage dramatic action
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
Performing – Dramatic elements
Perform and stage roles, characters and situations with clarity and cohesion
Manipulate the elements of drama to influence audience response in devised and scripted theatrical works
Adapt and apply the elements of performance
Select and apply the elements of production to stage dramatic works
Select and manipulate dramatic elements to build cohesive moments, transitions and journeys
Manipulate the elements of drama, performance and production to communicate meaning and sustain audience engagement
Appreciating – Dramatic contexts
Analyse personal experiences with artistic, cultural, social and personal contexts, protocols and intentions as maker, performer and audience
Use language appropriate to context to communicate a perspective about works and processes
Appreciating – Dramatic processes
Explain the effect of ethical processes on dramatic practitioners and audiences
Explain processes which support physical, emotional and cultural safety, respect and inclusion in drama
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Make, accept and extend creative and critical interpretations of drama in discussion with others
Appreciating – Dramatic elements
Analyse how choices in the elements of drama shape audience impact
Evaluate how the elements of performance are developed and applied
Analyse how the elements of production can strengthen moments, transitions and journeys
	Learning intention
We are learning to rehearse, refine and share our scripted works with audiences through publishing or staged performances, incorporating ethical storytelling and accessibility protocols.
Success criteria
I can:
participate in rehearsal roles, offering and applying targeted feedback to improve scripts and/or performances
consider and apply processes for sharing scripted works through publication or performance
apply ethical processes for story sharing, including an Acknowledgement of Country
evaluate the impact of sharing my work, reflecting on the collaborative nature of ethical storytelling and the successes and challenges faced throughout the process.
Activity 9.1 – rehearsing and refining stories
Option 1 – staged performance
Teacher note: in this pathway, students prepare their scripted work to be performed for an audience using rehearsal processes focused on the different roles of playwright, director, designer and performer. Writing, staging and rehearsal operate cyclically and often asynchronously with changes made to the script in response to what is discovered in performance. The activities below are suggestions only and teachers should choose only those most appropriate to student interest and school context.
Watch Video – BEFORE THE SUN COMES UP workshop B (17:41) to unpack approaches to rehearsing and refining scripted works through enactment. Teachers may choose to share this video with students. 
Suggested activities
Run rehearsals – focus on interpretation, pacing and emotional truth, using ethical rehearsal protocols to support performer comfort and safety.
Rehearsal rotation – rotate through actor, director and audience roles while rehearsing short sections of the script, offering targeted feedback according to the role. See slides 1.4a and 14.4b to activate prior learning about these roles. Groups refine scenes based on feedback.
Assigning role – confirm and establish roles if staging the scripted work: director(s), actors, designers and crew. Establish a shared vision and encourage clear communication and responsibilities.
Raising the stakes – while completing a read-through of a scene, provide a small ball for the performers to hold while they read the lines. As they deliver their lines, ask the performers to imagine the ball is very hot to the touch. When they complete their line, they will pass the ball to the next performer, with the intention of getting rid of it. The next performer then delivers their line and the process continues.
Rehearsing transitions – rehearse the script with a focus on the transitions between scenes and/or moments. Working collaboratively, plan and practise how one scene will be moved to the next, considering set changes, props, lighting, audio and actor movement within the transitions. Discuss ways to signal scene shifts, such as music or devised physical sequences.
Splitting the scene – rehearse 2 or more interpretations of the same scene and then perform these versions in the space simultaneously. The teacher, or a student director, can call ‘hold’ to freeze one version and ‘go’ to activate another. Evaluate how energy and expression work in each scene and choose the interpretation of moments that best serve the intention of the common thread play. See Video – BEFORE THE SUN COMES UP workshop B (17:41) for an example of this split scene strategy in action.
Design in action – trial lighting and sound design ideas in the rehearsal space, exploring how atmosphere supports the meaning of scripted work. Integrate production elements, such as minimal set design, props, costumes, lighting or sound to enhance storytelling while respecting script intentions. 
Preparing for production – plan lighting, sound and effect cues for the staged performance. Note indications of blocking, entrances, exits and positions. Where relevant, required props are listed and where props are set, handed over or removed is indicated. Details about set or scene changes are indicated.
Technical rehearsals – run full sequences with integrated elements of production, refining timing, cues and ensemble coordination. Students may refer to the prompt book for the rehearsal and production process. The class prepares the production for presentation by addressing practical performance considerations.
Audience showing – present selected scenes to peers and/or an outside audience. Seek feedback on the emotional response and ideas explored, as transitions between scenes and moments. 
Option 2 – published script
Teacher note: in this pathway, classes focus on refining the class play into a polished script for publication. Students refine and expand scenes, strengthen transitions and clarify the through-line and dramatic action of their common thread. The activities below are suggestions only and teachers should choose only those most appropriate to student interest and school context. Students may seek alternative methods for sharing the work, such as a radio play, podcast or a filmed version of scenes.
Suggested activities
Line at a time read – performers form a circle and read the scene or moment one line at a time. Playwrights listen and use this reading to tighten and refine the dialogue as necessary.
Given circumstances – brainstorm the given circumstances indicated for characters in the script. For example, age, home, values and beliefs and family and friends. Discuss and experiment with how these factors might influence the characters’ movement and speech. As playwrights, imagine and discuss what can be inferred about the characters beyond the script. The scripted work may be refined, adding depth and clearer details for characters with limited given circumstances. 
Cold reading – present the script of selected scenes to peers and/or an outside audience to read, without direction. Seek feedback on the clarity of the scripted work and make refinements to the script as needed.
Enhancing the elements – playwrights analyse the script line by line, examining how dramatic elements and script conventions are being used or could be further manipulated to enhance the intention of the common thread play. For example:
Tension: Is it about repetition of a line or not giving the essential information away?
Energy: Can the lines be further edited to control the energy of the scene? For example, short, sharp lines that allow performers to jump from one image to another. 
Expression: Could lines be allocated to a chorus of performers to collectively tell the story?
Dramatic meaning: What is communicated by the scene? What does it reveal about the characters and situation? Is it serving the intention of the common thread?
Character: How can a character’s beliefs, behaviours and personality be painted by the script? What do characters say and what meaning lies underneath what they say? How can scripted work communicate this?
Radio play – adapt the script to suit aural storytelling. Rewrite stage directions as sound cues, develop vocal characterisation through dynamics, clarity, energy and expression in voice and incorporate sound effects or music to enhance atmosphere. This may involve scripting narration or dialogue adjustments for clarity without visuals. Playwrights discuss how transitions between scenes will be enacted through audio design elements. They may begin to collect audio files and/or create field recordings which could be used to enhance the atmosphere of the play.
Activity 9.2 – finding our voice
Option 1 – staging a performance of the scripted work for an invited audience
Teacher note: where possible and appropriate, include consultation with school and/or local Aboriginal Community members in the development of the Acknowledgement of Country.
In this final staging phase of the playwright’s journey, guide all students to:
identify the intended audience for the work – this might include an invited audience of parents and carers, a performance for another drama class or an end of year showcase event
create promotional materials that communicate the purpose and ideas of the play – students could also experiment with different promotional forms (poster, program, video and/or digital media)
develop a meaningful Acknowledgement of Country to respectfully recognise the Traditional Custodians of the lands where the work is being performed – this might be delivered live or as a recording at the beginning of the performance or included in a printed or projected program
write a playwright’s note for the program, reflecting on the ethical protocols and creative journey involved in developing the piece 
consider accessibility needs including, physical access to performance spaces for all audience members and performers, seating arrangements, sight lines and lighting for visual accessibility, audio clarity, captioning or sign-supported interpretation if appropriate
consider the appropriateness of organising a post-performance Q&A or feedback sessions so audience and performers can reflect on the work.
Guide students to finalise the performance as a staged reading which they present for an audience from the school community.
Differentiation: some students may benefit from being provided with rehearsal guides, ethical storytelling protocol reminders, and/or audience etiquette expectations. See also Appendix 11 and Appendix 12.
Option 2 – publishing the script
Teacher note: where possible and appropriate, include consultation with school and/or local Aboriginal Community members in the development of the Acknowledgement of Country.
In this final publishing phase of the playwright’s journey, guide all students to:
develop and include an Acknowledgement of Country to respectfully recognise the Traditional Custodians of the lands where the work was written – as they develop their Acknowledgement of Country, guide students to shape a meaningful statement that can be included in printed or online versions or recorded as an audio introduction for radio plays
write a playwright’s note or foreword reflecting on the ethical protocols and creative journey involved in developing the piece
consider accessible presentation formats that include readable fonts, screen-reader compatibility, transcripts for radio plays and culturally inclusive language choices
design accompanying materials such as cover pages, promotional blurbs, or accompanying images.
As students work towards formatting their script for publication, emphasise the importance of creativity, accessibility and ethical storytelling in all steps. Guide students to format their final script for publishing in their chosen form which could include: 
Printed script to be distributed as hard copy – format using appropriate scripted work conventions, including title page, playwright names, character list, stage directions and scene breaks.
School newsletter or magazine – develop a playwright’s statement about the work and prepare shorter excerpts or scenes to be shared with the school community, including images of the process and a hyperlink to the complete work for those interested in reading the play.
Online platform – publish scripts or excerpts on school learning management systems, including exploring multimedia options such as images or hyperlinks to interviews with the playwrights.
Playwriting competition or festival submissions – research appropriate local competitions or festivals and edit script to meet submission guidelines, considering word limits and application processes.
Recording a radio play to share online – record the radio play and edit the audio file. Export the audio file and upload to the school learning management system and/or seek opportunities for further sharing, such as researching community radio stations and/or podcast platforms.
Differentiation: some students may benefit from being provided with templates for script formatting, playwright’s notes, radio play script examples and/or publishing checklists. See also, Appendix 11 and Appendix 12.
Activity 9.3 – celebration of shared stories
Conclude this unit with a whole-class reflection and celebration of students’ ethical and theatrical storytelling achievements in finding and sharing their playwright’s voices with an audience.
Reflection prompts could include:
How did sharing your story in your chosen form transform your understanding of your play and yourself as a playwright?
What challenges and successes did you experience in publishing or staging your work?
How did ethical storytelling practices influence your final product and your relationships with collaborators and audience?
How did including an Acknowledgement of Country deepen your connection to Place and Community?
In what ways did you or your group make your work accessible and inclusive for your intended audience?
What new skills, knowledge and understanding can you carry forward in your dramatic practice?
Create a class forum for students to share and discuss excerpts or highlights from scripts, radio plays or staged performance with their peers.
Teacher note: consider documenting a ‘Finding voice’ showcase – including scripts, audio recordings, photos and reflections compiled into a digital or physical anthology or gallery walk – to celebrate the culmination of their playwriting journey and inspire ongoing storytelling in your drama classroom and school community.
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Table 5 – teacher note – common thread definitions and examples
	Common thread
	Definition
	Example

	Time
	The transformation of the real time of the audience to the imagined time of the performance (NESA 2023).
	The action occurs within a 24-hour period or scenes occur across distinct eras. 
Time can be linear or non-linear in dramatic works.

	Space
	The shape and spatial design of the performance area and the spatial dynamics and relationships between performers, performance area and audience (NESA 2023).
	Scenes may be linked by a shared performance space, location or shared atmosphere, such as liminal spaces (waiting areas) or environments of confinement.

	Theme
	The core message, idea or central concern explored.
	Scenes are linked by a central concept such as ‘betrayal’, ‘the transition from childhood to adult’ or ‘the struggle for power’.

	Character
	A role built with complexity, personality and background. Character may be developed through interaction with the self, the audience and others (NESA 2023).
	A connection between characters in the distinct worlds used to unify the piece.
A shared character or archetype appears across multiple scenes.

	Image
	A visual representation on stage which creates meaning for the audience. 
	Despite distinctive ideas being explored in each scene, unity is created through a shared theatrical image created by performers and/or production elements in each scene.

	Object 
	A physical item which may have functional or symbolic meaning.
	An object appears across each scene and takes on differing or new significance.

	Symbol
	An object, action, character, image or sound that can represent an idea, action or feeling on a conscious or subconscious level (NESA 2023).
	A recurring sensory motif, such as the sound of a heartbeat, a specific colour or a repetitive gesture is used in each scene.
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[bookmark: _Appendix_2:_–][bookmark: _Toc232517404]Appendix 2 – Activity 7.2 – some background thoughts from Callan Purcell and Jordan Shea
‘Truth in theatre lies not in perfection, but in presence, in listening, empathy and shared ownership over the work being made and played with.’ 
Ethical storytelling and real voice
‘Even before the script begins, we invite students to bring yourself to this piece ...’
‘Use of real lived voice versus documented voice: we invite students to negotiate their own identity within the script, exploring authentic representation and points of view.’
Speech patterns
‘We were more interested in learning about someone through how they spoke versus what they said.’
‘We kept incomplete sentences, filler words, overlaps, and ellipses to build and capture spontaneity and naturalism; theatrical truth found in rhythm and imperfection.’
Ensemble and collective identity
‘The absence of named characters allows performers to embody collective identities. Choral and ensemble voice removes focus from individuals to reflect a shared experience and democratic storytelling process.’
Episodic and fragmented structure
‘Fragmented snapshots replacing linear plot to create a mosaic of lived moments that mirror youth experience across the night.’
Choral voice and layered texture
‘Rotating or overlapping voices build texture and rhythm, dissolving hierarchy, a sole perspective and creating collective storytelling. In specific examples, scenes such as ‘Are We Alone?’ and ‘Who’s First?’.
Contrast and thematic polarity
‘Use of polarity in themes allowed us to explore contrasts between everyday banter and deep reflection to capture emotional authenticity and complexity of young voices.’
Stage directions as provocations
‘Using stage directions more as provocations than action in a scene, for example:
The bedroom light turns off. 
The moon catches their reflection in the window. 
The water glows blue. 
They’re more like invitations to dream into how the scene is staged and invite students to interpret them however they like, given their own perspective and lived experience.’
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[bookmark: _Appendix_3:_–][bookmark: _Toc232517405]Appendix 3 – Activity 7.3 – playwright processes and intention
Teachers can build background knowledge to guide student learning by reading these notes from Purcell and Shea about their processes and intention as playwrights. 
With BEFORE THE SUN COMES UP, location was our compass to find content. There is a lot of content for young people about themes, events and characters which often revolve around school seeing as most of their time is spent there. We looked at a number of empty spaces where a variety of scenarios could exist. Expanding further, we gravitated to a space of time. Night time. This opened up not only endless locations but also a time pressure to add an underlying tension. It also gave opportunity for young people to be their true selves, their most adventurous, their most lonely when out of the school grounds.
A series of vignettes from the imagination flew about including someone gaming through the night, another with a meticulous bedtime routine, someone on their first nightshift, and a group of friends in a night that changes their lives. We proposed questions around these scenarios to young people and allowed their personal experiences to steer the provocations which materialised into the scenes we have now. For example, we were going to have a scene about night surfing at the beach which felt a dangerous comparison to someone falling asleep in the safety of their bed, and we came across a story about a teenager going to watch the sunrise at the beach with their friends. This felt richer and encompassed a facet of young people making memories for themselves and cultivating friendships which live on through night into the early hours of the morning.
We also drew on a collection of images, visual representations of the scenes, to further understand what we wanted the scene to feel like. This gave opportunity for contrasting textures of the characters’ experiences as well as offering a variety of scene styles for the actors to play with and the audience to watch. We thought of these as a visual score.
[bookmark: _Appendix_4:_Activity_1][bookmark: _Appendix_4:_–][bookmark: _Toc232517406]Appendix 4 – Activity 7.9 – ensemble collage prompt examples
Table 6 – ensemble collage prompt examples
	Stimulus
	Prompts

	Quotes
	“Look! The Moon!”

	Characters
	Thief, Friend, Gamer.

	Images
	Sunrise, blue lips, neon lights.

	Feelings or atmospheres
	Fear, mischief, peace, mystery.

	Movement words
	Stealth, stillness, explosive, hiding.
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[bookmark: _Appendix_5:_–][bookmark: _Toc232517407]Appendix 5 – Activity 8.1 – examples of protocols for using the shared documentation folder
1. Consent for sharing personal information
Obtain explicit consent and permission before conducting, including and sharing interview transcripts or stories.
Respect the right for someone to decline to participate or share information.
Respect privacy and confidentiality
Do not share interview transcripts or personal writing beyond the shared folder without permission.
Do not include sensitive or identifying information about others without clear consent.
Collaborative work respect
Acknowledge contributions by all group members in collaborative drafts.
Ensure all work posted in the shared folder is relevant to the activities and the development of the common thread play.
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[bookmark: _Appendix_6:_–][bookmark: _Toc232517408]Appendix 6 – Activity 8.2 – examples of further freewriting prompts
The weirdest dream I’ve had was …
The questions that keep me up at night are …
Dear best friend, I’ve always wanted to ask you …
Mum, I’ve always wanted to ask you …
I’ve always wanted to ask you this …
The thing I really don’t understand is … 
Three questions I need answered, right here, right now …
I would describe my brain as …
I lie awake thinking about …
The thing that lives in my head rent free is …
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[bookmark: _Appendix_7:_–][bookmark: _Toc232517409]Appendix 7 – Activity 8.2 – examples of safe protocols
Inform students that their writing will be allocated to a peer to read so they should be conscious that while the material is personal, it must not include content that could be traumatising or triggering for another reader.
Establish that the work should remain anonymous to protect the writer’s privacy and to allow the reader to focus purely on the dramatic imagery.
Emphasise that all fragments must be treated with respect, recognising they contain personal ideas and values. 
Instruct the class to read solely to understand the perspective of the writer, avoiding any judgment, assumptions or critique.
Maintain a protocol of silence during and immediately after the reading.
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[bookmark: _Appendix_8:_–][bookmark: _Toc232517410]Appendix 8 – Activity 8.3 – interview techniques
Place the recording device near your subject to get a clear interview recording, but do not place it so close that they become overly conscious of it. 
Try to use open questions followed by specific follow-up questions as needed. This way the interviewee will talk more and go into deeper detail. 
If your interviewee glosses over something, you can ask for more detail. For example:
· Interviewee: For the dance, we drove together in the car to the hall.  
· Interviewer: What colour was the car? Set the scene for us. Who drove? What were you feeling? What was going through your mind? 
Try anything that encourages the interviewee to tell a story, not just a recite the sequence of events.  
Refrain from interjecting with your opinions or questions if you feel the interviewee is speaking freely. This allows them to fill in the silences as well as giving you the best chance of a clean recording with no extra sounds.  
Show the interviewee you are actively listening by using eye contact, nodding, responding to social cues to let them know you are present and attentive. This is all about giving opportunity to those who may not have much of a chance to speak. 
Consider including emotive questions that make your interviewee come to life. 
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[bookmark: _Appendix_9:_–][bookmark: _Toc232517411]Appendix 9 – Activity 8.4 – sample pre-interview ethical protocols script
Pre-interview
Hello, my name is [student name] and I am conducting a short interview for a documentary drama performance project at [school name]. Our class is creating a play that explores a common theme or thread through real stories and your experiences may help inspire parts of our performance.
Before we begin, I want to explain a few important things about this interview.
The purpose of this interview is to listen and understand your experiences, perspectives or values connected to [common thread].
If at any point during the interview you would like to skip a question, you are welcome to say ‘pass’ and we will move on. Your story is yours and you can choose how much you want to share.
The recording and transcript of this interview will be used only for our class’s creative process, including developing scenes for our documentary drama. After we have finished generating the material, I will delete the voice recording to respect your privacy.
The intended audience for sharing the final script will include our classmates, teachers and possibly a wider audience. We won’t identify you in the script or performance.
Do you consent to being recorded for this project? You can withdraw your consent at any time before, during or after the interview.
Do you have any questions? Are you comfortable to start the interview?


Post-interview
Thank you for sharing your story with me. If you change your mind at any time, you can ask me to remove your interview or recording. I will transcribe our interview and delete the recording once we have finished generating our material to protect your privacy.
If you have any questions or concerns, please let me know.
Thank you again for your time.
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[bookmark: _Appendix_10:_–][bookmark: _Toc232517412]Appendix 10 – Activity 9.7 – activities to support structuring and drafting the docudrama scene
Effective feedback workshop
Collaboratively generate characteristics of useful feedback. Collate student ideas into a class code: 
Specific – for example, ‘The pause before the reveal successfully builds tension.’
Actionable – for example, ‘Consider shortening the last monologue for impact.’
Respectful – that is, the feedback will focus on the work, not the playwright. 
Two stars and a wish 
Students share a short excerpt of their script aloud with another group or the class who take on the role of audience. 
The audience considers 2 positive observations (stars) and one suggestion (wish). 
The teacher facilitates sharing the feedback.
Peer review protocol
Students swap scripts with another group 
Students engage in a silent read-through, annotating with considerations for performers, directors and designers, as well as questions regarding script conventions. 
Readers provide verbal feedback – each reader shares one strength, one question and one suggestion. The writers should listen silently, noting ideas. 
At the conclusion, writers ask clarifying questions about the interpretation of the scripted work. 
Applying feedback – rapid redraft 
Students highlight the 3 most helpful comments from peer feedback. 
They redraft a chosen section (8 to 10 lines) to address the feedback. 
Encourage risk-taking – tightening dialogue, adding/subtracting beats, clarifying character objectives. 
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[bookmark: _Appendix_11:_–][bookmark: _Toc232517413]Appendix 11 – Activity 11.1 – Acknowledgement of Country scaffolds
These scaffolds are designed to support students in creating their own meaningful Acknowledgement of Country. As they develop their Acknowledgement of Country, encourage students to research the local Aboriginal Nation(s( and Custodians of the County or Countries where their school and/or performance space stands.
1. Acknowledgement of Country for staged performance
‘We would like to acknowledge that we meet on the homelands of the [insert name] people who are the Ongoing Custodians of this land. We pay respect to Elders past and present and emerging of the [insert name] nation and extend that respect to other Aboriginal people [or 'other Aboriginal and Torres Strait Islander people'] here today.’ 
Acknowledgement of Country for published script
‘The playwrights acknowledge that this play was written on the lands of the [insert name] people.
We also acknowledge the Ongoing Custodians of the various lands on which you are reading this work today and pay respect to Elders past and present and emerging and extend that respect to Aboriginal people [or 'other Aboriginal and Torres Strait Islander people'] reading our play today.’
Acknowledgement of Country spoken at the start of radio play
‘As we begin, we acknowledge the [insert name] people who are the Ongoing Custodians of the land where this radio play was recorded. We also pay respect to the Ongoing Custodians of the various lands on which this story is shared and pay respect to Elders past and present and emerging.’


Acknowledgement of Country for performance program with a call to action
‘We recognise and pay respect to the [insert name] people as Custodians of this land where we share our story. We commit to learning from their culture and to supporting their voices in all forms of storytelling.’
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[bookmark: _Appendix_12:_–][bookmark: _Toc232517414]Appendix 12 – Activity 11.1 – planning for accessibility
Use the accessibility planning document as a collaborative checklist to ensure diverse audience needs are considered during the story sharing phase.
Invite students to reflect on why inclusion and accessibility matter in storytelling and how these elements enhance the audience experience.
Table 7 – accessibility planning document
	Accessibility
	Consideration
	Notes

	Physical access
	Does the venue the performance space have ramps, wheelchair access and/or accessible seating?
	Check the venue map and specifications.

	Visual accessibility
	Have we used high contrast and 12pt or larger font for printed scripts and/or programs?
	Consider providing electronic versions for enlargement and/or screen reader. 

	Audio accessibility
	Have we included amplification, audio descriptions, transcripts and/or surtitles where needed? 
	Check what technologies are available on the publishing platform or in the performance space. 

	Sensory accessibility
	Have we provided warnings about sudden loud noises and/or lighting? Can we provide quiet zones for the audience and/or performers?
	Include warnings and other information for the audience before the performance.

	Assistive technologies
	Have we ensured our chosen sharing space and/ or platform is compatible with hearing aids and/or screen readers?
	Test before performance and/or publishing.

	Promotion and ticketing
	Have we provided contact details for accessibility requests or information?
	Check contact details before performance and/or publishing.
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