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Creating innovative theatre – student group-devised theatre companies (part 2 of 2)
This resource is part 2 of a sample unit for Stage 5 (Year 10) Semester 1. It provides an example of one way to approach programming for the Drama 7–10 Syllabus (2023) course requirement – at least one devised work for each 100 hours of elective study of drama. In this unit, students will initially learn about the devising processes of contemporary Australian theatre companies and then allow these innovative approaches to inform their own creative process for devising a performance.
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[bookmark: _Toc211332281]Learning sequence 5 – our innovative theatre company
Teacher note: from this learning sequence until Learning sequence 9 students will be working in small groups that are referred to as ‘working groups’. As part of this learning sequence, a community group will need to be chosen to support the focus and creation of the theatre companies. Consider if this is predetermined or student-led at the beginning of the learning sequence. Communities could include Aboriginal and Torres Strait Islander communities, multicultural organisations, an aged care home, a disability organisation, environmental organisations, community support organisations, a primary school, a preschool, a different cohort, teachers or parents.
To support students developing their own innovative theatre companies, you may consider using the Differentiation Adjustment Tool. This learning sequence may involve students connecting with community members as part of their launch. Follow school and departmental policies regarding engaging with these community members.
The ‘Learning sequence 5’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 5.
The duration of this learning sequence is approximately 3 weeks.
Primary partnership approach: the next part of the unit includes an adapted way to approach the learning. This uses a whole class focus on creating a theatre company that engages with a Stage 3 cohort. This is referred to as the ‘primary partnership approach’. In this option, the class connect with the Stage 3 cohort in the theatre company launch, for idea generation of topics for devising and in the final performance of the theatre company’s devised piece. Throughout different activities, a pink box will appear when an adaption for this option is needed.
As this option has the class working as a whole, the creation of the theatre company including the name, devising process, aim, motto and logo, will be collaboratively decided as a class. For the launch, smaller groups will create different podcasts that focus on different elements of their company and include workshops that relate to that part. For example, each smaller group may focus solely on one step of the devising process.
In engaging the primary partnership approach, teachers should consider resources developed including Getting ready for high school, Transition to high school and Transition from primary to high school. Consideration should be given to existing transition arrangements in communities of schools so that this sample unit can form part of a broader continuity of learning and engagement strategy.
Discuss with the class the protocols for engaging with a primary school. Support students to understand protocols that should be considered before working with Stage 3 students. This may include discussions about suitability of topics to discuss, the taking of photographs including students from a different school and different expectations of behaviour when working with people outside school.
[bookmark: _Activity_1.1_–]The primary partnership approach is one option of how to approach this sample unit, however, you may choose to support students to engage with other communities in creating innovative theatre companies. This may include Aboriginal and Torres Strait Islander communities, multicultural organisations, the aged care sector, the disability sector, environmental organisations, community support organisations, early learning organisations and other groups within their own high school setting.
Table 1 – Learning sequence 5 – our innovative theatre companyw
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Content
Making – dramatic contexts
Explore and interpret dramatic works, practices or practitioners to guide experimentation with dramatic conventions, forms and styles
Making – dramatic processes
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Explore, document and evaluate ways to use performance skills to develop dramatic action through trial and error
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Performing – dramatic contexts
Apply dramatic conventions, forms and styles influenced by dramatic works, practices or practitioners
Performing – dramatic processes
Apply processes to support safe, respectful and inclusive performance
Appreciating – dramatic contexts
Analyse personal experiences with artistic, cultural, social and personal contexts, protocols and intentions as maker, performer and audience
Analyse how dramatic works, practices or practitioners experiment with and stage dramatic conventions, forms and styles
Appreciating – dramatic processes
Seek, exchange and question perspectives with others to reflect on collaborative experiences
	Learning intentions
We are learning to:
collaboratively generate creative ideas in the development of an innovative theatre company
apply dramatic conventions and styles influenced by dramatic works, practices or practitioners
seek, exchange and question perspectives with others to reflect on our collaborative experiences.
Success criteria
I/We can:
create and refine meaning by experimenting with various dramatic processes
apply processes that ensure a safe, respectful and inclusive performance environment
analyse intentions as maker, performer and audience.
Activity 5.1 – warm-up
Teacher note: this activity encourages students to develop the dramatic element of focus and the ability to build kinaesthetic response as a class. Side coach students to ensure focus by asking them to consider where each limb is when they freeze and where the weight of their stance is placed. Repeat the 4 positions as many times as needed for students to be confident in knowing where their next positions are. After the warm-up, explicitly unpack the Learning sequence 5 – learning intention and success criteria.
Ask students to silently walk around the space in neutral. Once focused, call out ‘stop’ and say this is position one. Students should freeze immediately and notice where they are in relation to the space, the shape of the body and where the tension is placed within their stance. Give students a quick moment to remember position one before asking them to continue walking in neutral. After a few moments, call out ‘stop’ and say this is position 2. Repeat the noticing of their bodies in the space before asking them to return to position one and then call out position 2.
Repeat this process until there are 4 positions.
Once students have mastered neutral movement to each position, ask them to return to position one. Share that they will use kinaesthetic response to work out when to move to each position. Explain that kinaesthetic response is about when you do something in response to an outside stimulus. Encourage students to work as a class, using the energy in the room to determine when to move to each position with no one leading or following with physical or verbal offers. Support the class in being aware of the class as a whole, with a shared goal.
Activity 5.2 – unpacking the assessment task
Teacher note: students will require access to the sample assessment task. Adapt the defining of the community group based on whether it is the student’s choice or a predetermined community group. Guide negotiation through adding in additional scaffolds that are appropriate to your context. This could include timed speaking, canon response around the classroom or written justification on a graffiti wall.
Distribute the assessment task and unpack the 2 components of the task by accessing slides 5.1a to 5.1d. Check for understanding of all components of the assessment task as students move through the information on the slides. Direct students to the modelled examples from the online collaborative documentation they have collected.
As a class, create a graffiti wall of all the possible community groups. Ask students to discuss with a partner, their top 3 community groups and justify why these are at the top. As a partnership, students negotiate and decide on their collective top choice and share this with the class. As a class, guide negotiation until there is a top 2. Ask students to add all the practicalities of engaging with these community groups on the graffiti wall. Observe these and use them to make a final choice. Use this community group throughout the rest of the unit.
Primary partnership approach: for the theatre launch, smaller groups can be created with each creating their own podcast and workshop as Part A of the assessment. Groups should be assigned specific parts of the theatre company to focus on. Adjust the assessment task as needed.
Activity 5.3 – philosophy
Teacher note: students will need to be placed into ‘working groups’. A group size of 5 is recommended and activities in this sample unit have been designed for 5 students. Each group will need to create a collaborative document for the remainder of the unit. Create this collaborative document in an appropriate way for your class and school, for example, a collaborative Microsoft Word document, a Google site, PowerPoint slides or a Canva presentation. For further guidance, see the ‘Sharing documentation with collaborators to support making and performing processes’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document. Unpack appropriate protocols when using collaborative documents and ensure you have access to each group’s collaborative document. For further guidance, see the ‘Online safety’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Primary partnership approach: seek advice from transition co-ordinators as to protocols and practices used to communicate between schools.
HPGE students: for more advice on grouping strategies for high potential and gifted students, go to HPGE supporting educators: Implement.
Ask students to form a circle. The class is going to tell a story, one word at a time. The topic for the story is ‘The opening night of the new theatre company’. Begin with an adverb. Support students to create a positive story.
Assign working groups and ask each group to create a new version of their online collaborative document. This is an opportunity for students to collaboratively share the learning they have already completed in previous learning sequences and to develop a process for future sharing of working group ideas, research and planning.
Check for understanding about what the class has learned about the philosophy and/or core values of each theatre company. Explain that the first process in forming their own company is to ascertain its philosophy. Make meaningful connections through discussion of previous learning sequences that this needs to be developed before their theatre launch as it will drive the process and product that they develop.
On a large sheet of paper, ask each working group to create a mind map of their key intentions for their theatre company. Use slide 5.3a to guide thinking.
As a class, do a gallery walk of the mind maps. Ask students to return to their working groups and use their noticing from the gallery walk, and their mind map, to formulate a concise, clear statement of intent for their theatre company which illustrates their philosophy. This statement of intention should be 100 to 200 words in length and stored in the group’s online collaborative document. Use sentence stems on slide 5.3b to support each working group’s philosophy.
Primary partnership approach: ask students to identify which schools they attended in Stage 3 and one word they would use to describe their Stage 3 experience. In small groups, ask students to share their recollections from Stage 3. Identify what the key issues or important topics were for them during that time and discuss what they think might be current and relevant topics for current Stage 3 student social and cultural groups. As a class, discuss how a theatre company could assist Stage 3 students to navigate an increasingly complex world. Support working groups to articulate the intentions of their theatre company appropriate to an intended Stage 3 audience. Encourage students to extend their statement with additional sentence stems such as ‘Many children today feel overwhelmed by ...’, ‘It's common for young people to be frustrated about ...’, ‘Growing up in the modern world presents challenges like ...’ and ‘As students who have recently navigated childhood, we understand that ...’
In their working groups, ask students to create a one-word-at-a-time improvised company motto for their theatre company that encompasses what they would like the collaborative devising process to look like.
Ask students to begin an improvised scene with the line ‘Our theatre company will strive to ...’ ensuring that the statement of intent and some rules are embedded. Each group can complete this simultaneously with their own improvised ideas being the focus. Using these improvised ideas, each working group creates a 4 to 5-word company motto for their new theatre company.
Activity 5.4 – name and process
Teacher note: for this activity, use appropriate online programs to support the creation of a company logo, for example, Canva.
Guide students through a circle check-in by asking them to show their level of energy for the lesson, using body language. Ask students to then adjust their body language to reflect the energy they feel they need for the lesson. In a canon, go around the circle and ask students to describe the class in one word.
In working groups, students create a company name. Give each student 4 sticky notes and ask them to write the following on each:
an adjective to describe the performance project – for example, innovative, creative, constructive, supportive, active, theatrical or physical
an adjective or noun to describe the theatre company – for example, caring, artists, motivated, focused, young, agents or performers
an adjective or verb to describe intention – for example, change, challenge, surprise or amaze
a word to capture the nature of connection with audience – for example, community, connection, agency or the specific name of suburb.
Place the words on the floor in the middle of a circle as inspiration. Ask working groups to develop a short company name, or an acronym. For example, Creative Change Agents or AMYT for Active Mentors’ Youth Theatre.
Assist students in activating prior knowledge to consider the process of devising that they have studied in different theatre companies and ones that have resonated with them. Use the devising processes on slides 2.2b, 3.2c and 4.2b to remind students of these steps. Working groups need to then design their own process for devising by coming up with 5 steps. These steps are not shared with the class at this point as they will be presented at the launch.
Ask each working group to create a logo, e-invite to the launch, devising process card, exit survey and intro/outro orchestral music. Groups should allocate one person to each deliverable and use slide 5.4a for further instructions. Documentation of these deliverables should be included in the group’s online collaborative document.
Primary partnership approach: guide the class to collaboratively compose an email to send to the primary school addressed: Attention to principal and Stage 3 assistant principals and teachers. The email should include an introduction to the group-devised production project, an invitation to be part of the launch and performance, the companies’ statement of intention and a request for teachers and students to provide suggestions for possible socio-cultural issues or concerns that are currently relevant to Stage 3 students that could be considered in the devising process.
Activity 5.5 – preparing the launch
Teacher note: this activity requires students to develop an Acknowledgement of Country specific to the context of the school. For advice on creating an Acknowledgement of Country, teachers can consult with their Junior Aboriginal Education Consultative Group (JAECG) or follow the department’s guidelines and protocols for Acknowledgement of and Welcome to Country. When teaching about People, Place and Protocols, teachers may choose to use this Aboriginal nations and languages map, as well as local Language terms. This would require further research and community consultation. Teachers may choose to facilitate discussion around prior HSIE learning and encourage students to reflect on Aboriginal and Torres Strait Islander places of significance in their local community.
Ask students to form lines in their working groups. Identify the student at the end of each line. This student is asked to whisper a positive reflection on the process of developing an innovative theatre company so far to the person next to them in the line. These reflections are then ‘whispered’ down the line until they reach the end. They are then stated aloud.
As a class, make connections between this warm-up and the importance of ensuring clear communication when devising. Reflect on strategies that could assist in creating clear communication. Working groups could add these in their online collaborative documents.
As a class examine the performance space for the launch. Ask working groups to consider the performance space, where the audience will be and the practicalities of what kind of workshop they could include within this space.
Remind students of the assessment task requirements for their launch. The launch must include:
an Acknowledgement of Country
a presentation of the podcast
a short activity that allows the audience to be immersed in the company’s process or practice.
Students should consider protocols regarding cultural, emotional and physical safety when planning the launch. Guide students through appropriate permissions required to engage with students outside their class, parents and members of the community.
Actively facilitate discussion on protocols of delivering an Acknowledgement of Country. Activate prior knowledge of this process and invite students to volunteer their experience of meaningful and respectful Acknowledgements of Country. Remind students of Protocols to be considered when working with Aboriginal and Torres Strait Islander content. Support each working group in their process of developing an Acknowledgement of Country to be used in their launch.
Primary partnership approach: as a class, students create an Acknowledgement of Country appropriate for primary school students and the country of the performance.
Activity 5.6 – preparing the podcast
Teacher note: the podcast can be recorded on any media format. For example, on Microsoft Teams or Zoom meetings, sound recorder on PC, podcast equipment or on tablets or phones using sound recording apps. The media format needs to be compatible with technology available for launch. A short amount of time to record is intentionally suggested to encourage the spontaneity of a question-and-answer segment in a podcast format. All recordings should be uploaded to each working group’s online collaborative document. Ensure effective collaborative practices are followed when documenting recordings. For further guidance, see the ‘Sharing documentation with collaborators to support making and performing processes’ and ‘Recording rehearsal and develop processes’ sections in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document and the ‘Online safety’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. Be aware of individual students’ permission to publish in any presentation of podcast material developed in this leaning sequence.
Ask students to form a donut and share their respective theatre companies. They may only speak in questions. After one minute, ask the outside circle to move one person to the right and repeat.
With the third partner, ask students to reflect on the successes and challenges of only speaking in questions. As a class, ask students to make connections between the activity and what questions they should be considering as a theatre company.
As a class, discuss prior knowledge of podcasts and the structures they use. For example, solo presenter, co-hosts, interview, narrative, roundtable or documentary style, the use of intro and outros, as well as vocal choices. Use slide 5.6a to unpack different structures and allow working groups to consider which structure they would like to use for their podcast.
Primary partnership approach: support students in creating age-appropriate podcasts through sharing a range of primary-aged podcasts, for example, ABC Education: Podcasts for the classroom. Support students to identify the language and tone used in these podcasts so that they can apply this understanding to their own. If the whole class is collaborating on the same podcast, direct smaller groups to consider different aspects of the theatre company. Support thinking by displaying sentence stems that could be used in their podcast. For example, ‘Our theatre company brings stories to life and students can ...’ or ‘Primary school students should be excited about our theatre company because ...’
In working groups, use slide 5.6b and ask students to consider some of the podcast questions that were used in The Last Great Hunt and Shock Therapy Arts podcasts. Encourage students to consider the requirements of the assessment task and what questions they think should be included in their short podcast.
Ask working groups to add their podcast questions to their online collaborative document and allow time to experiment with ad-libbing or improvising responses. This rehearsal time should be minimal.
Before recording, share slide 5.6c to assist with creating appropriate auditory environments. Each group should test their recording devices and sound quality by capturing a sound check of the first question and answer.
Give working groups 20 minutes to record their podcast. This should then be uploaded to their online collaborative document.
Once students have completed their podcast, guide them to return to their online collaborative documentation. Ask students to write a reflection statement on the success of their podcast experience. Support students to edit the podcast using available technology.
Activity 5.7 – designing the workshop
Teacher note: adapt this activity and time spent designing the workshop based on the context of your class. Use students’ prior knowledge of workshops from this unit to support their creation – to support this you could return to slide 4.6a. Make connections with how the activities were workshopping the different steps of each theatre company’s process and note that this could be a similar way to approach this part of the task. Other suggestions for a workshop could include groups asking the audience to come up with ideas for a show using the first step of their process, groups leading the audience in a warm-up they would do in their theatre company or the audience embodying a process to create ideas.
In working groups, ask students to discuss and document their ideas for their theatre company’s launch. Encourage them to draw on previous workshops and requirements of the assessment task, including time constraints and inclusion of their podcast. Students should rehearse the agreed upon workshop by allocating roles and responsibilities within the group.
Primary partnership approach: as a class, discuss what types of workshop activities are appropriate to Stage 3 students. Ask students to consider different expectations regarding language, interaction, ways to get groups to focus and content. Circulate the class and support smaller groups in creating suitable activities that they can lead as part of the launch.
Ask each working group to pair up with another working group so that they can each trial their workshop. Encourage working groups to share the focus of the workshop and how it links to their theatre company’s philosophy. Support peer feedback by asking students to give Two stars and a wish.
Ask working groups to document this feedback, reflect on it and continue refining their workshop. 
HPGE activity: support students to use analytical feedback models provided in the Digital Learning Selector.
Activity 5.8 – preparation for the launch
Teacher note: this activity is an opportunity for formative assessment as students conduct a full technical rehearsal. Provide nuanced feedback based on the needs of each group and use their level of readiness as a guide of where future support is needed. This may include dramatic choices, workshop organisation or collaboration processes. Gradually release responsibility of the running of the launch by allocating responsibilities to students including playing audio, turning on/off lights, handing out or sharing exit slips and ushering audience members.
Ask the class to form a circle and lower their eyes. Request students to silently reflect on their contribution to the launch of their theatre company. Ask students to identify one word which reflects their experience. As a canon, students share their word in rapid fire around the circle. Open up the reflection at the end to anyone who would like to extend on their word.
Ask students to collaborate on organising the launch event. Use slide 5.7 to support the organisation. Students need to:
organise the order of theatre company launches
prepare the space, check audio works and plan who will operate audio equipment
manage logistical requirements of staging and/or props, how exit slips will be given and collected, lighting requirements and ushering of audience members.
Using the agreed organisation support, the class is to conduct a full technical rehearsal of all theatre company launches in the performance venue. Students are to upload all documentation developed in this process, including any run sheets, tech sheets or stage plans into their online collaborative documentation.
Activity 5.9 – the launch
Teacher note: in the launch, teachers should adopt a facilitator role and give students agency to host and manage the logistics of the event.
Students apply the launch planning done in Activity 5.7 to present all theatre launches including the completion of exit slips.
Activity 5.10 – reflection
Teacher note: this reflection activity is based on the collection of exit slip information gathered from the launch activities. Responsive teaching should be applied to this process, and if necessary, this activity could be adapted to support students’ emotional safety. For further guidance, see the ‘Emotional safety’ section of the Drama 7–10 (2023): Dramatic processes support document provided by NESA.
Ask students to move in neutral around the space. When students pass someone, they are to briefly exchange positive feedback about their launch. Repeat moving and giving feedback for a few minutes.
In working groups, ask students to read and process the information from their exit slips. Encourage them to also consider the reflection questions on slide 5.10. Circulate the class and support students to discuss the questions. Encourage them to upload these reflections and exit slip data in any mode to their online collaborative document.


[bookmark: _Reflection_and_formative][bookmark: _Toc177726235][bookmark: _Toc182992084]

[bookmark: _Toc211332282]Learning sequence 6 – community connections and planning
Teacher note: this learning sequence involves students connecting with the community that their theatre company aims to engage with. Follow school and departmental policies regarding engaging with community members who are not in a school setting. For more information on supporting engagement with diverse communities see the Multicultural education policy and the advice for Engaging communities and/or the Aboriginal education policy, and specific support on Connecting with community.
The ‘Learning sequence 6’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 6.
The duration of this learning sequence is approximately one week.
Primary partnership approach: this learning sequence continues to demonstrate an adapted way to approach the learning. As a whole class students will engage with their chosen Stage 3 cohort in a consultative process to develop ideas and stimulus to guide their devising process. This approach values student voice and co-design, allowing Stage 3 students to contribute input that informs the devised performances. In re-engaging with primary schools following the launch, teachers may consider how this can be part of a broader continuity of learning and engagement strategy. Consideration should be given to existing transition arrangements in communities of schools.
The primary partnership approach provides teachers with an option of how to approach this sample unit, however, teachers may choose to support students to engage with other communities in creating innovative theatre companies. This may include Aboriginal and Torres Strait Islander communities, multicultural organisations, the aged care sector, the disability sector, environmental organisations, community support organisations, early learning organisations and other groups within their own high school setting.
Table 2 – Learning sequence 6 – community connections and planning
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Content
Making – dramatic contexts
Interpret and apply artistic, cultural, social and personal contexts, protocols and intentions
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Making – dramatic processes
Seek, recognise and exchange perspectives with others to co-construct drama
Document processes used to generate, evaluate and refine dramatic works
Create and refine dramatic action and meaning informed by the dynamic and evolving Cultural Knowledges of Aboriginal and/or Torres Strait Islander works, practices or practitioners
Appreciating – dramatic contexts
Analyse personal experiences with artistic, cultural, social and personal contexts, protocols and intentions as maker, performer and audience
Appreciating – dramatic processes
Explain processes which support physical, emotional and cultural safety, respect and inclusion in drama
	Learning intentions
We are learning to:
explore and interpret and respect individual and collective identities, values, and perspectives
develop processes used to generate, evaluate and refine dramatic works.
Success criteria
I/We can:
interpret and apply cultural, social and personal contexts, protocols and intentions in consultation with community
explain and use the processes that support physical, emotional and cultural safety, respect and inclusion in drama.
Activity 6.1 – warm-up – where do we stand?
Teacher note: this warm-up requires students to draw on their prior learning and knowledge of their theatre company. Working groups may alter, adapt or iterate their ideas for their company as they continue throughout the learning sequence. After the warm-up, explicitly unpack the Learning sequence 6 – learning intention and success criteria.
Ask students to move about the space. Initially, call out a number and ask students to form groups of that number. Then call out a number and a concrete object, for example ‘4’ and ‘car’, meaning that students need to form groups of 4 and create a car. Continue, but rather than a concrete object, call out abstract themes, for example, ‘confusion’ or ‘the colour green’.
Ask students to return to their working groups from the previous learning sequence. Check for understanding by allowing them to have a brief discussion to recall their innovative theatre company name, purpose, audience and philosophy. Once this recollection is established, provide a further 10 minutes for each working group to devise a 15-second commercial to showcase their theatre company.
Activity 6.2 – assessment task
Teacher note: return to the assessment task to further unpack Part B.
Return to the assessment task and use slides 6.2a to 6.2c to unpack Part B and the steps to success. Check for understanding of the assessment task as students move through the information on the slides.
Activity 6.3 – the learning map
Teacher note: the use of the Aboriginal Pedagogy of ‘Learning Maps’ in this activity is designed to formulate a plan for the devising process. The learning map should articulate organic and unique pathways, shapes and landmarks using words, timeframes and images that suit the working group, school community and cohort. Guide students to notate the end of the map with references to performance and reflection so that they incorporate the timeframe leading up to the final assessment. Working groups can use multimodal ways to create their learning map. For further guidance, see the ‘Using multimodal approaches for documenting the development of ideas’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document. The images and words should be generated by the students. If possible, the maps should be displayed as students advance through the next learning sequences and can be used to demonstrate progress.
Ask the class to form a circle. Make meaningful connections with prior learning about devising processes, including each working group’s devising process from their theatre launch.
Ask each working group to note each step on a separate A4 sheet of card using visual motifs and no more than 4 words. Allow the groups to reflect on their chosen steps at this point and make any changes they feel are necessary to support the devising process.
Once all the steps have been drafted, ask students to place the cards in front of them in order, one footstep apart. Provide all students with sticky notes. Each working group is now asked to physically move through their steps, placing the sticky notes as they move to explain how they intend to reach each step. Each working group is invited to recollect its steps and sticky notes.
Explain the significance of the use of Learning Maps in Aboriginal and Torres Strait Islander Cultural Knowledges. Use slide 6.3 to share examples of how learning maps are created to help guide learning and can include signpost towards a goal, visuals, icons or anything that will support learning.
In working groups, ask students to create a learning map working towards Part B of the assessment task. Encourage them to include their process steps and the sticky note ideas of how they can get from one step to the next.
Activity 6.4 – Community Links
Teacher note: the use of the Aboriginal Pedagogy of ‘Community Links’ in this activity is designed to support students to work with their chosen community to devise a piece of theatre. This activity involves the preparation of an online survey aiming to gain information from the community group chosen, about what topics they would like to be covered. This can be changed to conversations with the community if more appropriate. Ensure surveys are set up as anonymous and use appropriate terminology. Teachers should be aware of the policy document Digital devices and online services for students when supporting students to create, disseminate and retrieve survey information. Support students to distribute the workload of survey construction if the class is working as one group.
Ask the class to stand in a line down the middle of the room and call this neutral. Explain that you will share a statement and they will respond standing somewhere on the Likert scale. To the right is agree and to the left is disagree. Students may choose to stand anywhere along the Likert scale, for example, standing closer to the neutral middle can show slight agreeance versus standing next to the left wall shows strongly disagree. Begin with playful statements, for example, ‘pineapple belongs on pizza’ or ‘cats are better than dogs’. Extend this to more complicated statements, for example, ‘theatre should always entertain’ or ‘youth should only perform scripts’. Continue this activity inviting each working group to volunteer a statement which reflects an assumption about their chosen community which they seek to challenge. For each of these, ask volunteers to justify why they chose their stance along the Likert scale. As a class, also calculate percentages of people standing in each part and unpack how you can use this as data when interpreting survey results.
Explain the significance of the use of Community Links in Aboriginal and Torres Strait Islander Cultural Knowledges. Discuss how the connections you make will respect real-life purposes, contexts and communities.
In working groups, ask students to create an online survey for the community group that focuses on understanding topics that could inspire stories, ideas, character and/or dialogue. Discuss the need for emotional and cultural safety, respect and inclusion within the questions and consent around what questions are required and what ones are optional. Additionally, discuss the need to keep surveys brief and use a range of questions to encourage more responses. Encourage each group to test online survey with another group.
Primary partnership approach: this part of the activity could be adapted to have primary school teachers collect the data from their students instead of an online survey. Remind students of the importance of cultural and emotional safety when devising surveys to be distributed to primary school students. Support students to develop age-appropriate questions which use language which allows a Stage 3 student to engage in the survey. Support thinking by asking students to identify what specific permissions they may require and protocols they should observe when surveying primary school students, for example, establishing protocols for working with siblings. Suggest students develop a hard copy of the survey which may be required in some primary school contexts.
HPGE activity: community forum
Invitations to the community forum could be included as part of, or instead of the online survey conducted in Activity 6.3. The forum can be held either in person or online.
The social-emotional domain of potential refers to natural abilities in self-management and relating to and interacting with others. This activity provides talent development for all students, including those who have been assessed as having high potential or giftedness in the social-emotional domain.
Provide each working group with one large sheet of paper to devise a series of questions that might interest a diverse range of people in the community they are engaging with. Advise students that these should be questions pitched at the expected audience for the community forum and should support emotional and cultural safety, respect and inclusion. Guide students to ensure that the forum is geared to allow them to see and hear a wider perspective and more diverse community voice on the issues that will be pertinent to the work of their theatre company.
Support the class to collaboratively plan how the forum will be introduced, invite students to volunteer to present the Acknowledgement of Country, an introduction and plenary explanation. Guide students to plan how the forum will be conducted, for example, as a seminar, workshop or focus group. Allow the students time to develop a process for the forum and how to collate data. 
Using gradual release of responsibility, support working groups to manage their forums independently.
Working groups should add this documentation to their online collaborative document. 
Activity 6.5 – initiating research
Teacher note: the placement of this activity within the scope of activities can be moved based on working group’s processes. For example, if the first step of a working group’s process is ‘play’, then this activity should be after that step to allow them the opportunity to use ‘play’ as the basis of their research. This activity will require students to research their communities that they are engaging in. This research involves the gathering of text and image-based material to be used as a stimulus. This can be achieved with a combination of online and physical resources.
Ask students to form pairs, preferably with students outside their working group. Each pair is to have a short conversation about what they had for breakfast. Encourage students to be increasingly thorough in this discussion and to investigate exactly what each other ate, when, why, how and who was present. As an additional challenge, suggest students lie about one aspect of breakfast and see if their ‘interrogators’ can discover the lie. Discuss as a class, strategies to use to identify a lie when researching.
In working groups, students create a mind map, table or graffiti wall answering the questions on slide 6.5a. Using the response from these questions, ask students to conduct the research. Each group must use at least 5 different types of research. Examples are on slide 6.5b. 
Each member of the group gives feedback on what they have discovered by using the questions on slide 6.5c as a guide. 
Ask each working group to pick one written text and one image-based text to research. Give groups 30 seconds to create a tableau that is inspired by the image. Allow 3 minutes for groups to add dialogue or narration to the tableau that is derived from the written text they have chosen. Groups may choose to add movement or an additional tableau. Ask each group to share with the class. Encourage the audience to give feedback on how the image evokes ideas, atmosphere, characters, places or images. To conclude the activity each group must attach either the stimulus they used for the original tableau or a visual representation of it to their learning map. 
Activity 6.6 – listening and responding
Teacher note: this activity requires students to access the survey responses from Activity 6.3. If the responses are not available at this point, move the activity to where it is most appropriate. Screen the survey data to ensure that cultural and emotional safety of students is respected. Guide reflection on listening by encouraging students to consider their preconceived ideas and beliefs and how this may impact their response to the data. 
Ask students to form a circle. In less than 5 words, but incorporating sound and whole-body movement, they are asked to respond to the question ‘How did I feel when I woke up this morning?’ After each student responds, the rest of the class mirrors the response. Reflect on the successes and challenges of listening and responding in the activity. Link this understanding to how surveys require listening and responding. Ask students to consider different things that may affect the way you listen to survey responses and strategies that could help overcome these. 
In working groups, students access the responses to their survey. Activating prior knowledge from mathematics, ask students to create a visual display of the responses received in their online collaborative documentation. For example, infographics, charts, graphs, mind maps and/or Venn diagrams. After this data is collated, ask working groups to record recurring, pertinent or interesting information and ideas.
Primary partnership approach: ask students to consider feedback from adults connected to the primary school (teachers, parents and community members) and contrast with that from Stage 3 students. Students should identify how issues and themes for Stage 3 students may be viewed differently depending on appropriateness and perspective. 
Give each working group a few minutes to craft a short verbal and physical representation of these responses back to the class. Groups could include the physical representation of a series of graphs or the physical representation of an assumption which is incorrect. This response should incorporate all members of the group and aim to engage the audience.
Actively facilitate discussion drawing connections between the responses of different groups. 
Ask students to individually identify an existing assumption they had about their chosen community which they have discovered to be incorrect. Encourage students to share their mistaken assumptions with each other and to provide feedback on the way this information could be used to craft a piece of theatre. 
Activity 6.7 – reflection
In working groups, ask students to briefly discuss what they have achieved so far. Circulate the class and support students to unpack their experience in the launch, the podcast, in their community connections and in the research they have done. Distribute a sticky note to each student for each working group including their own. Ask each student to ‘send’ a positive sticky note to each working group in the class beginning with the line ‘I remember when you …’ Encourage students to find specific moments each group has shared that have resonated with them as an audience. 
Ask students to add these to each working group’s Learning Maps as a source of support on their devising journey. Allow working groups time to reflect on their positive sticky notes and celebrate their achievements.


[bookmark: _Toc211332283]Learning sequence 7 – generating
Teacher note: this learning sequence is designed to support students in the development of ideas, themes and style as they use their devising process. The order of these activities can be adapted to suit the devising processes of each working group. Some activities may also need adjustments based on each working group’s process and progress, for example, playing with style and unpacking stylistic expectations may need to occur earlier for some groups. Gradually release responsibility as students develop a ‘nucleus scene’, which is an embryonic idea from which further scenes may spring, using their own theatre company’s devising process. Encourage students to use their learning map to direct their process and continually document using their online collaborative document. For further guidance on the generating phase, see the ‘devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
The ‘Learning sequence 7’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 7.
The duration of this learning sequence is approximately 2 weeks.
Primary partnership approach: this learning sequence continues to demonstrate an adapted way to approach the learning. In devising work for a Stage 3 audience, consideration should be given to the appropriateness of content and language being used in the generating process. As this option has the class working as a whole, teachers will need to consider how to structure their approach to different activities. For some activities it may be appropriate to use smaller groups within different phases of the devising process. In some cases, notably where decisions are made which impact everyone, it may be necessary to complete an activity as a whole class.
Table 3 – Learning sequence 7 – generating
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Content
Making – dramatic contexts
Generate, rehearse and refine ideas, images and stories to explore and interpret individual and collective identities, values and perspectives
Create, interpret and refine coherent devised and scripted theatrical works
Making – dramatic processes
Use improvising processes to make, accept and extend offers of ideas and dramatic action
Select, enact and refine ideas in warm-ups, workshops, rehearsals and dramatic play
Create and refine dramatic action and meaning informed by the dynamic and evolving Cultural Knowledges of Aboriginal and/or Torres Strait Islander works, practices or practitioners
Document processes used to generate, evaluate and refine dramatic works
Making – dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
Performing – dramatic processes
Spontaneously create and develop characters, ideas, images and stories through improvisation
Stage dramatic action and meaning informed by the dynamic and evolving Cultural Knowledges of Aboriginal and/or Torres Strait Islander works, practices or practitioners
Appreciating – dramatic processes
Reflect on how an ensemble creates image, action and meaning together through group-devised performance
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Analyse the dynamic and evolving Cultural Knowledges of Aboriginal and/or Torres Strait Islander works, practices or practitioners
	Learning intentions
We are learning to:
generate ideas, images and stories to explore the perspectives of communities
spontaneously create and develop ideas, images and stories through improvisation
document how an ensemble collaboratively creates image, action and meaning.
Success criteria
I/We can:
collaboratively use improvising processes to make, accept and extend offers 
engage in practices informed by the dynamic and evolving Cultural Knowledges of Aboriginal and/or Torres Strait Islander works and practices
reflect on how the perspectives of others have supported collaborative experiences.
Activity 7.1 – warm-up – yes, and …
Teacher note: after the warm-up, explicitly unpack the Learning sequence 7 – learning intention and success criteria. 
In small groups, ask students to create an object, for example, ‘a flag’ and then an offer, for example, ‘make it sway’. Other objects and offers could include: a mountain, make it crumble; a wave, make it crash; a fish, make it swim; a monster, scare me! Once the activity has been established ask students to form a circle. Invite one student into the circle and provide an opening offer as before, then ask other students, one at a time, to volunteer to join the activity and add a new offer. For example, if the original offer was for the student to create a rowboat, the next student could ‘make it fly’. Encourage students to accept every new offer to extend the activity. 
In small groups, ask students to reflect on why making offers, accepting offers and extending offers are key components of the devising process. Ask each group to volunteer someone to share back to the class. Encourage students to applaud each reason given.
Activity 7.2 – nucleus scene
Teacher note: this is the first opportunity students will have to form their nucleus scene. This is a mechanism for testing ideas. Students may develop one, or multiple ‘nucleus’ scenes to create a basis from which their entire devised piece will develop. Nucleus scenes can take many shapes, such as, given circumstances, stylistic moment, metaphor, symbol, concept or soundscape.
Support students to make meaningful connections between their theatre launch, community engagement and beginning ideas or research. Ask each working group to identify one concept that they can begin to develop as a ‘nucleus scene’; a springboard for experimentation and innovation. 
Ask each working group to form their own circle and choose someone to start. The starting person jumps into the middle of the circle and begins an improvisation based on their concept. The person to their right jumps in and adds to the scene. This continues until each person in the group has jumped in. Groups repeat the activity with each person having a turn starting the improvisation. 
After the 5 improvised scenes, ask working groups to reflect on any of the ideas that excited them. Using one of these ideas, ask students to extend the scene and/or idea.
In preparation for Activity 7.3, ask students to bring in an object that relates to their concept. This could be a literal or figurative link to the concept. Alert students that these objects will be used in generating ideas for their piece. 
Activity 7.3 – the found object
Teacher note: this activity requires students to bring in an object that literally or figuratively connects with their working group’s concept. Adapt the activity based on working group’s devising processes. 
Ask students to form a circle in their working group with the object they have bought in. Each person takes a turn introducing their object and why or how their object might relate to, symbolise or be useful in generating ideas connected to their concept. Encourage students to consider non-naturalistic ways the object could be used and transformed. For example, a book might be used as a shelter to hide in and then as the steering wheel for a car, a game controller might be ‘stuck’ to the student’s body and won’t come off, an empty paper lunch bag might be held upside down while the student looks disappointed and then used to symbolise a bird flying away.
Each group continues to build on their nucleus scene by adding an additional moment or scene. Groups are given 10 minutes and must include the following: 
two of the group’s found objects
one phrase, quote or line of text from research
one piece of factual information from research
one image-based piece of stimulus
all members of the group from beginning to end.
For example, students may choose to embody an image in a photo or advertisement and add the found objects into this image. They may work from there to include a quote from an interview or news article and then an action with characters inspired by the factual information.
Ask each group to share their moment or scene with the class. After sharing, ask each group one thing they would like to keep from their piece so far.
Activity 7.4 – Story Sharing
Teacher note: the use of the Aboriginal Pedagogy of ‘Story Sharing’ in this activity is used to support students in generating ideas and narratives in their process of devising theatre. This activity features an interview with Munaldjali Ngugi Nunukal choreographer and director, Stephen Page, Artistic kinship systems (13:19). This interview discusses his approach to Cultural Protocols in his creative practice. To further support the unpacking of this interview, a viewing guide is also included in this resource. For further guidance on the generating phase, see the ‘devising processes’ section in NESA’s Drama 7–10 (2023): Working with Aboriginal and Torres Strait Islander content.
Activate prior knowledge by asking students to share knowledge they have about the use of songlines in Aboriginal and Torres Strait Islander Cultures. Use slide 7.4a to confirm student understanding of how Aboriginal and Torres Strait Islander People used songlines to share Cultural Knowledges. 
Explain the significance of the use of Story Sharing in Aboriginal and Torres Strait Islander Cultural Knowledges. Discuss the protocols for telling and retelling stories. This may include giving and denying consent for stories to be reshared or shared without the original person present, honouring certain facts when resharing a story, or asking/giving permission to share a story. 
Watch Stephen Page – Artistic kinship systems (13:19) interview where he discusses how he uses theatricality, choreography and the elements of production to share stories which are precious to him and his Country. Ask each working group to reflect on one question on slide 7.4b and share their learning with the class. 
Invite students to identify how the cultural protocols that Stephen Page uses when sharing stories on stage could be used when devising. As a class, use this knowledge to establish protocols which can be used when engaging with story sharing.
Explain to the class that we will now use a process of story sharing to support the initial process of planning a nucleus scene. Make meaningful connections through discussion with students about stories which they hold to be important and significant to themselves. Ask students to share an example with the person sitting next to them of a story told in their household which they consider to be important to their own identity. Ask students to turn to the person on the other side and share a story about the place where the activity is taking place today, whether that be about the classroom, the school or the suburb. Circulate the class to listen and engage in these stories. Actively facilitate discussion by drawing connections between stories which illustrate and highlight community values, traditions and perspectives, strengthening social bonds and cultural awareness.
Primary partnership approach: suggest some topics that could be used in the story sharing process, for example, ‘who we were’, ‘how we saw the world’, ‘what mattered to us’ and ‘if we faced these issues when we were 11 to 12 years old, or if we still do now and what that looks like’. Remind students that they should be aware that members of the class may have attended the same primary school, and that this should be considered as stories are shared. Explicitly explain the importance of the safety protocol of confidentiality and using verbal generalisations in the story sharing process rather than divulging names or specifics of a situation. This way, people in stories cannot be identified by others in the circle and their privacy is maintained. Also, students should be reminded of school supports that are in place in case any student feels upset by a story they share. 
In their working groups, ask students to discuss what stories relate to their concept. These may be from their research, surveys or anecdotal. After sharing these stories, students consider what stories they want to tell and the ethical protocols around retelling these stories. Remind students about the importance of respecting cultural and emotional safety when using the stories of other people. Allow students time to devise using these stories as part of their nucleus scene or additional scenes.
Use slide 7.4c and ask groups to consider the following questions in their online collaborative document.
What individual or collective identities, values and perspectives are presented in the ideas, images and stories created so far?
What is the intention behind the dramatic action and what are we trying to say?
How has this process made you feel and/or think differently about existing assumptions?
What emotional or cultural safety protocols need to be considered as you continue to devise this piece?
Activity 7.5 – dramatic forms and dramatic styles
Teacher note: this series of activities will allow students to briefly experiment with some techniques used by specific practitioners within dramatic styles. Teachers can modify this activity with other dramatic conventions with which they are familiar. These could be from other styles incorporating non-realism such as Greek theatre.
Use slides 7.5a to 7.5b to explicitly differentiate between dramatic forms and dramatic styles. Provide a brief explanation of any unfamiliar examples of theatrical styles on slide 7.5c. Create a graffiti wall with each of the example theatrical styles as a heading. Facilitate discussion around the purpose of different theatrical styles and how audiences have expectations on the conventions they use. 
Ask students to complete a short research task on a specific theatrical style. Use slide 7.5d to structure the research.
What historical or cultural events inspired the theatrical styles’ development?
What are the dramatic conventions?
What is the actor–audience relationship?
How are dramatic elements used?
Ask students to add their findings to the graffiti wall before sharing their learning with the class. Encourage students to capture the information on the graffiti wall in their online collaborative document. This could be through photographing the graffiti wall. 
In working groups, ask students to reflect on what dramatic form and theatrical style is appropriate to their theatre company, their philosophy and community engagement. Groups should document their choices and conduct further research if needed.
Primary partnership approach: at this point, reflect on what style of theatre would work best for a younger audience. As a class, identify the conventions of non-naturalism and physical theatre and discuss why these conventions might suit a younger audience. For example, these conventions may create visual and auditory appeal, they can be creative and immersive, and they limit the amount of dialogue used. 
Activity 7.6 – generating activities
Teacher note: the following dot points are short activities that can assist in generating ideas. Each one focuses on a different dramatic element that could be incorporated within a nucleus scene. Select relevant suggestions appropriate for each working group’s devising process and style chosen. 
Generating ideas can be achieved through the following short activities. Pick one(s) that are relevant to each working group.
Use slide 7.6a and ask students to choose 5 conventions appropriate to their chosen theatrical style. Ask students to create a short scene, aligning to their nucleus scene, that incorporates the 5 conventions. This could include conventions around processes, actor–audience relationship, performance space and/or intention. Ask students to reflect on how each of the conventions enhanced their scene.
Use slide 7.6b and ask the working groups to form a tableau which represents one of their current ideas in their nucleus scene. Invite one member of each group to begin speaking as the tableau comes to life. Invite students to add a soundscape of a literal or conceptual environment. Support students to create ‘machines’ using movement and dynamics to the soundscape. Ask students to consider how the use of tableau and/or sound could assist communication of an idea, setting or emotion in their nucleus scene.
Use slide 7.6c and ask all students to form a line and begin a slow-motion race. Suggest to students they keep some part of their body touching the floor at all times and use exaggerated strides. Urge students to celebrate, in different ways, each person passing the finish line. Encourage students to be aware of muscle control, tension and precision. Ask students to reflect on how slow motion could heighten focus and tension in a specific moment of their nucleus scene. 
Use slide 7.6d and ask students to devise a new short scene aligning to their nucleus scene based on a strong emotion, for example, fear, anger, despair, joy or confusion. Students should incorporate their chosen style in this scene and play with dynamics. Encourage students to manipulate the use of sensory elements to heighten the emotion, for example, by using loud and soft sounds or vocalisations, sudden changes in lighting or repetitive and jarring movements. Ask students to reflect on how provoking a response from their audience may be a useful engagement tool in their nucleus scene.
Ask students to add ideas, reflections and analysis to their collaborative online document. 
Activity 7.7 – reflection
Ask students to individually reflect on their process through writing an IDEA reflection. Use slide 7.7 to help structure the reflection.
Identify one standout moment from the scenes they have generated.
Describe the visual, auditory and sensory aspects of the moment.
Explain why this moment stood out.
Analyse how this moment champions the philosophy of their theatre company.
Provide individual feedback to each student. 
Ask working groups to use this reflection and make a visual representation of where they are at on their learning map. Encourage each group to briefly share with the class. 
HPGE activity: adapt the presentation to take the form of a live interview where one group member interviews the others about the choices made, ensuring appropriate protocols are respected. Record these interviews and upload to their online collaborative document. 
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Teacher note: this learning sequence is designed to support students in the experimentation phase as they approach their devising process. Students will focus on developing their ‘nucleus scene’, effectively an embryonic idea, into further scenes. Teachers should check for understanding of the devising process and encourage students to activate prior knowledge of a previous devising experience to volunteer ideas and processes. Teachers may also adapt this learning sequence using skills and experiences they have in devising innovative theatre. Students are encouraged to apply the processes that they used to generate ideas as they considered the 3 theatre innovative companies in Learning sequences 2, 3 and 4. For further guidance on the structuring and rehearsing phase, see the ‘devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
The ‘Learning sequence 8’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 8.
The duration of this learning sequence is approximately 2 weeks.
Primary partnership approach: this learning sequence continues to demonstrate an adapted way to approach the learning. If the intended venue for performance is a primary school, ensure students understand the capabilities of this venue.
Table 4 – Learning sequence 8 – structuring and rehearsing
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
Content
Making – dramatic processes
Manage voice, movement and equipment safely
Document processes used to generate, evaluate and refine dramatic works
Create and refine dramatic action and meaning informed by the dynamic and evolving Cultural Knowledges of Aboriginal and/or Torres Strait Islander works, practices or practitioners
Making – dramatic elements
Investigate how to use the elements of production to craft dramatic works
Rehearse, refine and experiment with the elements of drama, performance and production to craft dramatic meaning and audience engagement in theatrical moments, transitions and journeys
Explore and refine the elements of drama in improvising, rehearsing and devising
Performing – dramatic processes
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
Collaborate dynamically within an ensemble and/or crew to jointly stage dramatic action
	Learning intentions
We are learning to:
select and apply dramatic elements to develop and refine works
apply performance skills and take creative risks to strengthen dramatic intention.
Success criteria
I/We can:
document processes used to evaluate and refine dramatic works
collaborate dynamically within an ensemble to jointly develop dramatic action. 
Activity 8.1 – warm-up – the golden rules
Teacher note: after the warm-up, explicitly unpack the Learning sequence 8 – learning intention and success criteria.
In working groups, ask students to choose 2 students to improvise, one student to be designated as the ‘start’ person, one as the ‘stop’ person and one as the ‘change’ person. Explain that 2 students will improvise parts of their nucleus scene, while the others use their designated directions of ‘start’, ‘stop’, ‘change’ to alter the scene. Allow each improvisation to go for a few minutes before changing roles. 
Make connections between the warm-up and The Last Great Hunt’s first step of ‘wild play’. Use slide 8.1 and also revisit the podcast Re-formed – Drama: The Last Great Hunt – devising processes (from 13:20–16:22). Ask students to consider the questions individually before sharing with their working group. Ask one student from each working group to share with the class, a summary of what their group spoke about.
Activity 8.2 – the golden rules
Teacher note: this activity aims to support working groups in creating effective collaborative processes to assist with the gradual release of responsibility of devising within their theatre companies. For further guidance, see the ‘Collaborative processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Ask students to refer back to the 3 theatre companies from Learning sequences 2, 3 and 4 and consider ways they use collaboration. Encourage students to use their research, podcast sheets and the devising processes on slides 2.2b, 3.2c and 4.2b to support their recollections. Facilitate discussion on how they use effective collaboration and ways this could be replicated within their own theatre companies. 
In working groups, ask students to decide on 5 golden rules that support effective collaboration when devising. Working groups should create visual representations of these rules and add them to their learning maps. Use the examples on slide 8.2 to support groups in creating their 5 golden rules. 
Activity 8.3 – planning structure
Teacher note: in this activity students are asked to think innovatively about performance spaces as explored in Activity 3.5. If the final performance space is not the classroom, then mark up the classroom to indicate the performance space students will use. 
Ask students to stand in neutral around the space and focus on a spot at a high angle on the wall. Give directions to move a step to the right, left, backward or forward as they remain focused on the spot and use their peripheral vision to ensure they don’t bump into anyone. Support students with more complex instructions, such as to move backward across the room, while remaining focused on a fixed point. Following the exercise, ask students to volunteer how they had a heightened sense of spatial and ensemble awareness. Ask working groups to consider how this could enhance their devising process. 
Retrieving prior knowledge, ask students to return to their online collaborative documentation and reflect on the structuring and rehearsing processes employed by Shock Therapy Arts. Revisit the podcast Re-formed – Drama: Shock Therapy Arts – devising processes (from 11:30–13:45). Ask working groups to use the questions on slide 8.3a to guide reflection on how they can move forward with structuring and rehearsing.
Ask working groups to respond to the questions on slide 8.3b. Support students to continue to develop the nucleus scene, ensuring that all the questions on the slide have clarity. 
As a working group walk about the space you intend to perform in and identify different ways you could use the space in your performance. Ask students to consider the following.
Is the use of space innovative?
Where will the audience be and what are their sightlines?
Where are the entrances and exits?
What levels can be used?
Experiment with the use of space using your nucleus scene. Ask each working group to present 30 seconds of their nucleus scene to another group to seek feedback. In seeking feedback, working groups may ask their audience questions such as ‘Was the intent of the nucleus scene clear?’ and/or ‘Did the scene use space innovatively and/or effectively? 
Activity 8.4 – playing with possibilities
Teacher note: the focus of this activity is experimentation. This may be adapted of changed to best suit each working group’s chosen style and process. 
Playing with possibilities can be achieved through the following short activities. Pick one(s) that are relevant to each working group.
Use slide 8.4a and ask each working group to create a tableau from their nucleus scene and have one group member add narration. This narration should aim to connect with the audience about aspects of the story that are being shown. Encourage dynamics in the narration, for example, it could be either subtitles, dialogue or direct address. Allow students to reflect on the use of narration and consider if it suits their scene, style and/or devising process. 
Use slide 8.4b and ask working groups to create their starting moment as a tableau referred to as ‘the moment’. Call out different time frames and encourage groups to improvise new scenes. For example, one minute ago, 10 years in the future or 2 days prior. Ask groups to reflect on how the manipulation of time could enhance their ideas and allow time to continue experimenting with scenes. 
Use slide 8.4c and ask students to take turns to become a character from their nucleus scene. Instruct each student to pick a line of dialogue that carries with it strong intensity or intention. Other group members take on the role of directors and direct the student to enhance the delivery. They could give explicit voice or movement directions that explore clarity, expression, energy and/or dynamics. After each line, ask the group to reflect on how the dialogue created intensity or clarified intention.
Inspired by Activity 3.3 on Clockfire Theatre and slide 8.4d, ask working groups to source an image from their research. Individually, students explore this image through improvising different movements. As awareness in the group grows, students may copy or repeat what others are doing. Ask each group to devise a short scene that uses their improvisations. Encourage them to consider narrative structure, levels of tension and movement. Ask students to reflect on their experimentation and how these movements could be used to enhance their scene(s).
Use slide 8.4e and activate prior knowledge of the Brechtian technique of asides. Using their nucleus scene or a new scene, ask working groups to add asides. These are added to narrate what the characters are doing or to offer commentary. For example, ‘And yet she turns away … again … unmoved by the struggle of the homeless man’. As the aside occurs, the action of the scene is frozen. Ask each group to share with the class. Provide the audience with sticky notes and ask them to write down one reflection on how the commentary impacted the way they responded to the characters in the scene. As a working group reflect on how this technique amplified the way characters were viewed and whether this supported the style being developed in the piece.
Ask students to return to their online collaborative documentation and reflect on the process of experimentation. Ask students to consider the question ‘How can playing with possibilities enhance your overall devising?’ Remind students the importance of finding success within moments of failure and support them to provide positive feedback and suggestions as they develop their piece.
Activity 8.5 – technology toolkit
Teacher note: the exercises in this activity reference exercises the students will have completed in their investigation of theatre companies in Learning sequences 2, 3 and 4. Teachers may support students in these activities by checking for understanding of these prior experiences. 
Primary partnership approach: if the intended venue for performance is a primary school, remind students that their choices regarding staging and the use of technology must be appropriate to that venue. 
Ask students to walk around the space in neutral and to identify something in the space they consider to be an advance in technology, for example, electrical objects, clothing or parts of the building. As they come across their classmates allow them 20 seconds to excitedly ‘tell’ their classmate all the amazing things about this piece of technology. Repeat the activity until the students have considered 3 new technologies. 
Challenge each working group to create a graffiti wall of all the technology tools they could use. This includes techniques appropriate to their style, elements of productions, and ideas and scenes from previous activities. Ask groups to consider the following questions.
What technology do you have access to?
What ideas from previous activities could be extended or adapted?
How can you use technology in a way that could be innovative?
How could the use of technology enhance the scene they are working on or enhance future ideas?
Allow time for students to use this graffiti wall to create a new scene.
Activity 8.6 – Deconstruct Reconstruct
Teacher note: this activity uses the Aboriginal Pedagogy of ‘Deconstruct Reconstruct’ to support students in shaping their work as part of the devising process.
Explain the significance of the use of Deconstruct Reconstruct in Aboriginal and Torres Strait Islander Cultural Knowledges. Outline the importance of looking at their idea as a whole and ask working groups to consider what intention they are trying to communicate. Ask groups to write their intention in one sentence on their learning map, beginning with ‘the intention of our piece is …’ Allow groups to share their intention with the class and provide feedback on synthesising their intent into a clear and actionable intent.
Ask working groups to begin deconstructing their intent by adding all the ways they are going to achieve it. Encourage them to use specific elements of drama, performance and production as well as narrative, dialogue and character choices.
Ask working groups to begin reconstructing these ideas into a plan using their learning map. Groups may include them as milestones along their map or include check-in points where they reflect on whether they have achieved their intent. Allow each group to share their plan with the class.
As a class, discuss how planning is an important part of achieving goals, but can also include unexpected challenges along the way. Encourage students to retrieve prior knowledge by returning to their online collaborative documentation and consider how Clockfire Theatre worked collaboratively to solve problems in their devising process. As a class revisit Unlocked – Drama – Approaches to devising (from 12:58–17:48). Using the questions on slide 8.6, guide student responses to form strategies on how they can plan to overcome challenges as they develop their performance piece. 
Support each working group to slowly move through their scenes. When transitions are needed, groups should pause, iterate on how to transition, pick the most effective option and then add their next scene. Encourage students to consider the timing, type and style of their transitions and to play with varying dynamics to see if it enhances the option. The group will, as necessary, pause the move-through if structural problems emerge and work collaboratively to resolve these issues.
Encourage students to complete this, recognising how the process of Deconstruct Reconstruct has allowed them to rediscover what has been lost and to clarify their intention. 
Activity 8.7 – reflection
Ask students to return to their learning maps and use a sticky note to mark on the map where they feel they are up to in the devising process. Using the questions on slide 8.7, support students to plan their next steps as they move towards the refinement phase of their devising process. Guide students to photograph any documentation completed on the learning map and upload these images into their online collaborative document.


[bookmark: _Toc189833988][bookmark: _Toc211332285]Learning sequence 9 – refining and performance
Teacher note: this learning sequence is designed to support students in the refining and performance phases in their devising process. Students will focus on developing the scenes they have already generated into a refined product suitable for performance to an audience. Teachers should check for understanding of the devising process and encourage students to activate prior knowledge of a previous devising experience to volunteer ideas and processes. Teachers may also adapt this learning sequence using skills and experiences they have in devising innovative theatre. Students are encouraged to apply the processes that they used to generate ideas as they considered the 3 theatre innovative companies in Learning sequences 2, 3 and 4. For further guidance on the structuring and rehearsing phase, see the ‘devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
The ‘Learning sequence 9’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 9.
The duration of this learning sequence is approximately 4 weeks.
Primary partnership approach: this learning sequence continues to demonstrate an adapted way to approach the learning. If the intended venue for performance is a primary school, use opportunities to mark up the rehearsal space used so students understand the capabilities of this venue. Teachers may seek to promote the performance as an example of a cross-school, cross-stage collaboration that strengthens continuity of learning. In planning for the performance, consideration should be given to existing transition arrangements in communities of schools to enhance other transition activities already in place. Teachers are advised to seek advice from transition co-ordinators in their own school as to protocols and practices used to communicate between communities of school.
Table 5 – Learning sequence 9 – refining and performance
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Content
Making – dramatic processes
Manage voice, movement and equipment safely
Document processes used to generate, evaluate and refine dramatic works
Making – dramatic elements
Explore and refine the elements of drama in improvising, rehearsing and devising
Experiment with, rehearse and refine ways of applying the elements of performance
Rehearse, refine and experiment with the elements of drama, performance and production to craft dramatic meaning and audience engagement in theatrical moments, transitions and journeys
Performing – dramatic contexts
Apply dramatic conventions, forms and styles influenced by dramatic works, practices or practitioners
Stage drama informed by artistic, cultural, social and personal contexts, protocols and intentions
Stage ideas, images and stories to express individual and collective identities, values and perspectives
Craft meaning and influence audience response in coherent devised and scripted theatrical works
Performing – dramatic processes
Apply processes to support safe, respectful and inclusive performance
Collaboratively stage group-devised performance with shared and sustained intention
Performing – dramatic elements
Select and manipulate dramatic elements to build cohesive moments, transitions and journeys
Appreciating – dramatic contexts
Communicate a coherent interpretation of devised and scripted theatrical works with reference to staged examples in verbal and written texts
Evaluate how ideas, images and stories explore and express individual and collective identities, values and perspectives
Appreciating – dramatic processes
Document processes for developing, investigating and refining new ideas
Appreciating – dramatic elements
Evaluate how choices in the elements of drama develop during making and performing
	Learning intentions
We are learning to:
rehearse and refine ways of applying the elements of performance
collaboratively stage group-devised performance with shared and sustained intention
evaluate how choices in the elements of drama develop while refining and performing group-devised work.
Success criteria
I/We can:
rehearse and refine the dramatic elements to craft dramatic meaning
stage ideas, images and stories to express identities, values and perspectives
document processes for developing, investigating and refining new ideas. 
Activity 9.1 – warm-up – grid
Teacher note: after the warm-up, explicitly unpack the Learning sequence 9 – learning intention and success criteria.
Ask the class to move silently to one corner of the space. One student begins moving about the space in straight lines, turning only on right angles, effectively walking in a grid. Once this is established other students are invited one at a time to move in the grid. Following a signal from the teacher, all students should begin reciting their theatre company motto, as they continue to move through the grid. If students come across each other in the grid, they may interact only using words from their motto. Support students to experiment with their vocal dynamics, expression, clarity and energy. As students continue to move about the grid, call out different topics for them to discuss, along with a vocal choice, for example, ‘discuss the highlight of your devising process using dynamic pitch, or discuss a challenge you have overcome using energetic pace’. 
Activity 9.2 – transitions
Teacher note: this activity is aimed at focusing on the rehearsal phase and transitions. Encourage working groups to consider where transitions are needed and what type would suit their style. For example, a transition could include a soundscape, a movement sequence, an audio cue, a freeze, transformation of a prop or costume or a direct address. All members of the group should be present during the piece including in transitions. 
Support each working group to slowly move through their scenes. When transitions are needed, groups should pause, Experiment with how to transition, pick the most effective option and then add their next scene. Encourage students to consider the timing, type and style of their transitions and to play with varying dynamics to see if it enhances the option. The group will, as necessary, pause the move-through if structural problems emerge and work collaboratively to resolve these issues.
Allow working groups time to rehearse their piece.
Activity 9.3 – think aloud
Teacher note: this activity models how to analyse and evaluate the use of creative choices within performance. Selectively choose a group that needs more teacher direction to model the activity. Deliberately use a different dramatic element for each think aloud. For example, ‘in this moment, I’m thinking about how you are all connected as I know this from the dialogue you are saying in unison. However, I imagine if you physically moved closer and came to a clump downstage, then I would be able to understand that the thought was creeping together. I’m then thinking if you could add in a slowly-timed stamp that it could echo the sombre tone. How about you try this?’ Be mindful of the cognitive load of feedback and concentrate on the dramatic elements or moments that would have the biggest impact with changes made. This short video Go beyond a model; reveal a Think Aloud (2:09) explains how to use the think-aloud strategy. 
Choose a group to share all or part of their performance. At the end of the performance, model how to use a think-aloud process on one moment(s) of their performance. Ask students to reflect on how the think aloud sounds, what type of language is used and how it is effective in giving feedback. 
Allow time for each group to use the think-aloud process within their working groups. During this time, individually watch each group’s performance and complete a teacher think aloud on their piece. Encourage students to document their feedback and changes made in their online collaborative document.
Activity 9.4 – recording and reflecting
Teacher note: use appropriate recording devices for your context. Before recording, reiterate protocols for online safety and the recording of others. Always model recording protocols that allow students to grant and deny consent. Where needed, negotiate other methods of documenting such as audio recordings, sketches, annotated script or photo images. This activity could be completed at the same time as peer feedback or at another time appropriate to each group’s devising process. Encourage students to record as an ongoing process each time they perform their draft work. For further guidance, see the ‘Online safety’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Ask working groups to check in with each other and offer the opportunity to grant or deny their consent to be filmed. Stipulate that the recordings will be saved within the online collaborative document and ensure there is class agreeance on how the recordings can and cannot be used.
Allow groups time to record and upload their performances.
Ask working groups to review their recordings and reflect on the moments that are effective and the moments that need further refinement. Give each student a sticky note and ask them to write down 3 aspects of the piece that need refinement. Encourage students to consider whether all theatrical moments, transitions and journeys effectively craft dramatic meaning and audience engagement. Students should add their sticky note to their learning map.
Ask the class to do a gallery walk around the learning maps and observe any commonalities across groups. Ask students to share their noticings and then collaboratively develop solutions.
Allow working groups time to use this reflection as they refine their scenes.
Activity 9.5 – peer feedback
Teacher note: this activity is designed to be written but can be adapted to a verbal or other recorded feedback. Model using effective tone and language by referring to what the character did or didn’t do rather than the actor and referring to things as effective rather than ‘I liked’. Guide students to use the vocabulary they have learned throughout the unit. For further support, see the ‘Peer assessment’ section on the Effective assessment practices – a guide for teachers and leaders webpage.
Partner up working groups to perform to each other. After each group has performed, ask students to return to their own working group to create written peer feedback. Each member of the group needs to decide on one piece of feedback and use slide 9.4a to structure a written response. After 5 minutes, each person passes their written response to the person to the left and uses slide 9.4b to add to the feedback. After another 5 minutes, ask students to pass again to the left and use slide 9.4c to complete the feedback.
Working groups give their written peer feedback to their partnered group. Allow students time to read and reflect on their peer feedback. This feedback should be added to each group’s online collaborative document.
Activity 9.6 – final devising process
Teacher note: this activity focuses on working groups reaching their final devising process step and refining their performances. Adapt support for each working group to reach this point through conversations about their final devising process step. For further guidance on refining processes, see the ‘Devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Ask working groups to use their learning maps to consider what steps they need to take to reach their final devising process step. Individually support each working group with explicit teacher feedback and guidance on how to get from where they are to their final step.
Allow time for working groups to refine their performance using their final devising process step. Encourage them to:
pause during rehearsal to refine specific cues and moments
extend the precision or nuance in roles, characters and other dramatic elements
fine-tune the elements of drama, performance and production as individuals and as an ensemble
reflect and consider how to support each part of the performance to contribute to a cohesive work.
Activity 9.7 – performance preparation
Teacher note: this activity is an opportunity for formative assessment as students conduct a full technical rehearsal. Provide nuanced feedback based on the needs of each group and use their level of readiness as a guide of where future support is needed. This may include dramatic choices, workshop organisation or collaboration processes. Gradually release responsibility of the managing of the performances by allocating responsibilities to students including playing audio, turning on/off lights and ushering audience members.
Primary partnership approach: consider the logistics of the space you are performing in if you are taking the performance to a primary school. Mark up the space you are rehearsing in so that it reflects the size of the performance space.
Ask the class to form a circle and lower their eyes. Request students to silently reflect on their contribution to their devised piece. Ask students to identify one word which reflects their experience. As a canon, students share their word in rapid fire around the circle. Open up the reflection at the end to anyone who would like to extend on their word.
Ask students to collaborate on organising the launch event. Use slide 9.7a to support the organisation. Students need to:
organise the order of the devised performances
prepare the space, check technology works and plan who will operate technology equipment
manage logistical requirements of staging and/or props, lighting requirements and ushering of audience members.
Using the agreed organisation, support the class to conduct a full technical rehearsal of all devised pieces in the performance venue. Students are to upload all documentation developed in this process, including any run sheets, tech sheets or stage plans into their online collaborative documentation.
Activity 9.8 – perform
Teacher note: before performances begin, remind students of safe protocols for working in drama spaces and using the elements of production. Remind students to respect and support appropriate audience expectations. For further support, see the ‘Safe processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. Gain permission to record performances to support student reflection and to use as future exemplars.
Primary partnership approach: consider the needs of primary school students if they are attending secondary school for the performances. Support students to ensure that the needs of their audience, for example, toilets and accessibility, are managed appropriately.
Allow time for each performance group to complete a staging or technology check and ensure all performers have their chosen props and/or costumes ready. 
As each working group performs, individually assess each performer using the assessment rubric from Part B of the sample assessment task. 
Activity 9.9 – reflection
Teacher note: this reflection activity can be supported by viewing recorded performances. The reflections augment the recorded performances for use as work samples and exemplars to support future students. 
Ask the class to form a circle and lower their eyes. Request students to silently reflect on their contribution to the development and performance of their group-devised piece. Ask students to identify one word which reflects their experience. When they feel it is appropriate they should raise their head and share their word. Encourage students not to speak over each other. Collaboratively reflect on the experience.
Provide each working group with paper and an envelope. Invite each working group to write a letter to a future class using the prompts on slide 9.9. Collect and store these letters for future year groups.
Primary partnership approach: create thank you letters for the teachers and classes that have been part of the community consultations throughout the unit. 
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