

[bookmark: _Hlk148085229]Drama Stage 5 (Year 10) – sample unit
Creating innovative theatre – contemporary Australian theatre companies (part 1 of 2)
This resource is part 1 of a sample unit for Stage 5 (Year 10) Semester 1. It provides an example of one way to approach programming for the Drama 7–10 Syllabus (2023) course requirement – at least one devised work for each 100 hours of elective study of drama. In this unit, students will initially learn about the devising processes of contemporary Australian theatre companies and then allow these innovative approaches to inform their own creative process for devising a performance.
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This is part 1 of 2.
This section begins the unit. All activities and resources in this document lay the foundation for part 2 and will be assumed as prior knowledge in that section.


[bookmark: _Toc112681289][bookmark: _Toc211336292]Overview
Description: students explore ways of making innovative theatre as they create a group-devised performance. They investigate how diverse practitioners and companies challenge cultural and creative assumptions. Students learn about the ways practitioners and companies use creative and critical processes to reimagine existing structures and conventions to generate theatrical innovation. They invent their own innovative theatre company by collaboratively shaping shared philosophies and practices through improvising, rehearsing and devising. Students use protocols for safe processes to structure and document rehearsals. They adapt and evolve their use of dramatic elements as they create a theatrical experience.
Duration: this unit is designed to be completed over a period of approximately 20 weeks (50 hours) but can be adapted to suit the school context. Learning sequences have the following suggested duration.
· Innovation – one week
· The Last Great Hunt – 2 weeks
· Clockfire Theatre – 2 weeks
· Shock Therapy Arts – 2 weeks
· Our innovative theatre company – 3 weeks
· Community connection and planning – one week
· Generating – 3 weeks
· Experimenting – 2 weeks
· Refining and performance – 4 weeks
Explicit teaching: suggested learning intentions and success criteria are available for each learning sequence. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created. Additional explicit teaching strategies are embedded in teacher notes within each learning sequence. Each learning sequence is also deliberately designed to chunk learning and gradually release responsibility, with each activity having opportunities to check student understanding. Modelling of activities, including effective feedback is included in the teacher notes. Scaffolding of learning is provided for embodied and written activities with a range of scaffolds provided in the accompanying student-facing PowerPoint.
Assessment: students are provided with regular formative assessment opportunities. They facilitate a workshop to immerse an audience in the processes and practices of their own theatre company. Students create and stage an innovative group-devised performance which invites an audience to feel and/or think differently about existing cultural and/or creative assumptions.
Group structures: in this unit, students will work in a range of grouping formations, including, individually, in pairs, small groups and as a whole class. When creating pairs and groups, teachers should consider different grouping strategies based on the intended outcome of the collaborative activity. These could include, supporting student preference and choice, randomly selecting groups, and skills-based or interest-based group formation. For further support, see the ‘Collaborative processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Consulted with: High Potential and Gifted Education, Effective Teaching Practice, Transition 6–7, Aboriginal Education, AI in curriculum and subject matter experts.
Creation date: 15 August 2025
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A student:
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
DR5-APP-02 evaluates how dramatic elements are manipulated to influence audience response through dramatic contexts
Drama 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
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This sample unit aligns with the following support materials:
Sample unit – ‘Creating innovative theatre – student group-devised theatre companies (part 2 of 2)’
Sample assessment task – ‘Creating innovative theatre’
PowerPoint resource – ‘Creating innovative theatre’.
All documents associated with this resource can be found on the Drama 7–10 (2023) webpage of Planning, programming and assessing creative arts 7–10.
[bookmark: _Toc211336295]Teacher notes
PowerPoint resource – ‘Creating innovative theatre’: this resource is designed as an essential companion document for the unit. It contains information, student activities and teaching tools to further unpack the material covered in each learning sequence and can be downloaded from the website and edited by the teacher.
Documentation: in this unit, documentation of ideas, processes and planning is essential in the devising process and is completed in multimodal forms through an online collaborative document. Teachers may adjust this process of documentation to suit their context. Suggested forms of online collaborative documentation included websites, shared drives or documents and online classroom spaces. See NESA’s Teaching advice (additional): Stage 4 and Stage 5 – Documenting dramatic ideas, processes and performance skills and the department’s poster Documenting drama for support on documenting ideas and making processes.
[bookmark: _Hlk201751853]Dramatic processes: in this sample unit, students will initially learn about the devising processes of contemporary Australian theatre companies and then use these innovative approaches to inform their own creative process for devising a performance. The innovation will include experimentation with structure, style, technique and form to capture and embrace community voices and stories. Students will highlight diverse perspectives and address issues faced by the community with which they choose to engage. This community may include learning communities, Aboriginal and Torres Strait islander communities, multicultural organisations, the aged care sector, the disability sector, environmental organisations, community support organisations, early learning organisations and other groups within their own high school setting.
The devising process will involve harnessing real stories and opinions though wide research, community consultation and a student-run drama workshop incorporating a podcast. This unit includes learning how to actively build awareness and respect for makers, performers and appreciators from all cultural backgrounds. Students and teachers should be aware of and co-construct, protocols and processes for culturally safe and inclusive working practices, sensitive to the community they are working with and appropriate to their local context. For further support regarding the devising process see the ‘devising processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document and the department’s Poster and Infographics for Dramatic processes.
This sample unit requires students to apply safe processes, including the use of the elements of production. Teachers should guide students in developing and applying safe processes to manage lighting, sound, props, costume, technologies and make-up, including seeking actor consent and ensuring physical and emotional safety. Each drama space is unique. Teachers are advised to ensure the space is clear and safe before beginning any of the activities in these learning sequences. See the ‘Safe processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document.
Aboriginal and Torres Strait Islander Cultural Knowledges: this sample unit explicitly incorporates Aboriginal Pedagogies to support student learning. Teachers may wish to access the following resources to support the development of local Protocols for working with Aboriginal and Torres Strait Islander content in creative arts: Cultural Protocols and practices in creative arts. For further support regarding Aboriginal and Torres Strait Islander Cultural Knowledges see the Teaching advice (additional): Years 7–10 Working with Aboriginal and Torres Strait Islander content.
Differentiation and adjustments: suggested extension activities for high potential and gifted students are included in a grey box in this unit. High potential and gifted students require opportunities to engage in creative production. The cultivation of attitudes and mindsets, such as openness and risk-taking with learning, needs to be a deliberate part of programming and quality teaching. All activities can be further scaffolded to suit individual school contexts and student need. Within each learning sequence, multiple activities also provide opportunity for complexity and challenge strategies to authentically be part of the learning as students create their own innovative theatre company and devise a production.
Primary partnership approach: this sample unit includes an optional cross-school collaborative learning model that enables Stage 5 students to devise an innovative theatre production for an authentic audience of Stage 3 students.
Designed as a whole class project, students form theatre companies to create a series of small group devised performances, thematically connected to address a central issue. The content is informed by consultation with Stage 3 students and their teachers, ensuring that the language, themes and delivery are developmentally appropriate and meaningful for their primary audience.
Teachers are encouraged to align this learning sequence with existing primary/secondary collaboration structures and to refer to DoE guidance including Getting ready for high school, Transition to high school and Transition from primary to high school. While this unit does not function as a formal transition program, it models how academic and social connections can support continuity of learning across stages.
To support successful implementation, teachers should coordinate early with local primary schools to plan logistics, timelines, and expectations. It is also recommended that they consult with transition coordinators to ensure alignment with school protocols and maximise impact across the community of schools. 
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[bookmark: _Toc211336296]Learning sequence 1 – innovation
Teacher note: in this learning sequence students explore the use of innovation in theatre. Teachers may choose to complement the content in this learning sequence with reference to their own knowledge and experiences of innovative theatre practices.
The ‘Learning sequence 1’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 1.
The duration of this learning sequence is approximately one week.
Table 1 – Learning sequence 1 – innovation
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Content
Appreciating – dramatic contexts
· Analyse personal experiences with artistic, cultural, social and personal contexts, protocols and intentions as maker, performer and audience
Appreciating – dramatic elements
Analyse how choices in the elements of drama shape audience impact
Analyse how the elements of production can strengthen moments, transitions and journeys
	Learning intentions
We are learning to:
analyse how choices in the elements of drama shape audience impact
collaborate effectively to create moments of theatre which are innovative.
Success criteria
I/We can:
engage in practices and processes which are considered theatrically innovative
analyse how creative choices shape intention and meaning.
Activity 1.1 – warm-up – pressure
Teacher note: this activity can be adapted or changed to ‘getting to know you’ warm-ups. Model creating the first pattern with a few students to give the class a sense of how each pattern will be created. Guide reflection after each level by giving sentence starters, for example ‘during this level I noticed that …’ or ‘I found focusing challenging because …’ After the warm-up, explicitly unpack the Learning sequence 1 – learning intention and success criteria.
Students form a circle and raise a hand. One student starts by lowering their hand, pointing to another person and names an animal. The person who was pointed to selects another member of the circle, points to them and names a new animal. The students continue to repeat this action until all of the students have their hands down and a pattern has been established. They repeat the pattern by naming the animals again, in the same order established the first time until they can remember and repeat the pattern smoothly.
Once the first pattern is established, the students repeat the process by establishing a new pattern with the names of countries. When students have established the countries’ pattern, they complete the animals’ pattern and the countries’ pattern at the same time.
To add complexity, students can also add in counting one to 100 around the circle while repeating the animals’ and countries’ pattern. They can also add in additional levels of complexity such as colours, brand names, famous people, cars, sound, embodied action or by passing a ball.
Throughout the warm-up, pause and ask students to reflect on the success and challenges of the activity. At the end, pose the following questions for a reflection with a partner and then ask pairs to share with the class.
How did your focus change during the activity?
How does focusing on a complicated task force you to be in the present moment?
How will you use this understanding of focus in other activities?
Activity 1.2 – innovation
Teacher note: for this activity, use random objects that don’t have a clear purpose. Aim to bring in a range of sizes and shapes. For example, parts of furniture, kitchen utensils or set pieces.
Students form a circle. An item is then placed in the centre of the circle. Ask students to observe the size, shape and colour of the object. As the students continue to observe the object, challenge them to be innovators and think about all the different ways this object could be used. Encourage students to go beyond the literal object and its use. Pose the following questions for them to consider silently.
How could this object be a mode of transport?
How could this object be a form of communication?
How could this object be a part of everyday life?
How could this object be used in sport?
How could this object be otherworldly?
What else could this object be?
In the order of the circle, students individually step in and make the object into something else. They say what it is and/or act out its use. This should happen in quick succession and may go around the circle multiple times. 
Ask students to consider what they think innovation is and discuss as a class. Use slide 1.2 to strengthen understanding. As a class, come up with a range of synonyms for ‘innovative’ and display this in the classroom.
Repeat the object activity in small groups with a new object. Each group will observe the object for 30 seconds and then take turns innovating with what it could be. Groups may wish to swap objects after they have finished.
Activity 1.3 – innovative theatre
Teacher note: create a collection of graffiti walls by setting up large sheets of butcher’s paper or use whiteboards for students to add their responses. Add a question to each piece of butcher’s paper or whiteboard before beginning. You will need one marker per student as they will add their responses simultaneously. When using a graffiti wall, encourage students to write, draw, link, circle and/or annotate responses. After completing each graffiti wall, include a gallery walk where students observe what has been added by others. Check for understanding through observing contribution to the graffiti wall and to class discussion. Collect, display or photograph the graffiti walls for use in future activities.
Use slides 1.3a to 1.3c and guide students through examples of innovative theatre.
Explain to students that they are going to create a collection of graffiti walls that will share their understanding and experiences of innovative theatre. Advise them that they can add words, images, arrows or any other marking that will display their thoughts, and they must do this silently. Break the class into groups, evenly among the graffiti walls and rotate to the next one every few minutes. Before beginning, share all the questions so that students can be prepared for their response.
Choose one image and explain how it demonstrates theatrical innovation.
What could be innovative choices in elements of production?
How do choices in the elements of drama shape audience impact?
What could be an innovative transition?
How could you use the performance and/or audience space in an innovative way?
Ask students to do a gallery walk around the graffiti walls and observe what others have added. They may continue to add ideas as they walk around. At the end of the gallery walk, ask students to stand next to something that they think is the most innovative idea shared. Go around the room and allow each student to share why they believe this is the most innovative idea. 
Activity 1.4 – elevator pitch
Teacher note: before beginning the activity, model a one-minute elevator pitch to the class. Circulate the class and guide students to iterate their ideas. 
Divide the class into small groups. Share with students that they have 5 minutes to come up with an idea for an innovative theatre experience. They can use any of the ideas from Activity 1.3 as inspiration and have an unlimited budget. Advise students that they will present their idea as a one-minute elevator pitch. In this elevator pitch, students need to use persuasive and evocative language to encourage the audience to get excited about their innovative plan. 
Use a one-minute timer for each group’s elevator pitch. After all groups have shared, ask students to form a circle for a canon reflection. In quick succession around the circle, students will share a sentence about what they now know about innovative theatre.




[bookmark: _Toc211336297]Learning sequence 2 – The Last Great Hunt
Teacher note: in this learning sequence students investigate the innovative theatre company, The Last Great Hunt. This learning sequence engages with the resource: Re-formed – Drama: The Last Great Hunt – devising processes podcast (29:30). It is recommended that teachers familiarise themselves with this resource and other podcasts in the Creative arts podcasts collection to support students’ learning. 
The ‘Learning sequence 2’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 2. 
The duration of this learning sequence is approximately 2 weeks. 
Table 2 – Learning sequence 2 – The Last Great Hunt
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Content
Making – dramatic contexts
Explore and interpret dramatic works, practices or practitioners to guide experimentation with dramatic conventions, forms and styles 
Making – dramatic processes
Interact safely, respectfully and inclusively with others live and online, including gaining, giving and denying consent
Use improvising processes to make, accept and extend offers of ideas and dramatic action
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Making – dramatic elements
Investigate how to use the elements of production to craft dramatic works
Performing – dramatic contexts
Apply dramatic conventions, forms and styles influenced by dramatic works, practices or practitioners 
Performing – dramatic processes
Spontaneously create and develop characters, ideas, images and stories through improvisation
Performing – dramatic processes
Select and apply the elements of production to stage dramatic works 
Appreciating – dramatic contexts
Analyse how dramatic works, practices or practitioners experiment with and stage dramatic conventions, forms and styles 
Appreciating – dramatic processes
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Appreciating – dramatic elements
Analyse how the elements of production can strengthen moments, transitions and journeys
	Learning intentions
We are learning to:
explore and interpret dramatic works, practices or practitioners to guide experimentation
apply the elements of production to stage dramatic works 
analyse how dramatic practitioners experiment with and stage dramatic forms. 
Success criteria
I/We can:
interact safely, respectfully and inclusively with others
apply dramatic conventions, forms and styles influenced by dramatic practitioners 
analyse how the elements of production can strengthen theatrical moments.
Activity 2.1 – warm-up – collective creation
Teacher note: this activity encourages students to suspend ownership over an idea and see how that can lead to creative freedom. It also scaffolds improvising processes as it enables planning time before sharing improvisation with an audience. Ask students to present wherever they are in the classroom to support the low stakes of the sharing. For further guidance on improvising processes, see NESA’s Drama 7–10 (2023): Dramatic processes support document. After the warm-up, explicitly unpack the Learning sequence 2 – learning intention and success criteria.
Divide students into 4 even groups and give each group a piece of paper with one of the following prompts:
· a character who can only speak in questions
· a reunion after 100 years
· the weather has a personality, and it is angry today
· a character refuses to let go of something invisible.
Each group has one minute to come up with the characters for the scene. There should be a character for each member of the group. Rotate the piece of paper to the next group. Groups have 90 seconds to add a specific setting and props to the page. Rotate again and give groups 90 seconds to write down a synopsis of a 30 to 45-second scene. For the final rotation, groups use all the information and improvise a scene. Give groups 2 minutes to plan before sharing the improvised scenes with the class.
As a class discuss how not having ownership of the idea impacted their ability to play with possibilities.
Activity 2.2 – The Last Great Hunt podcast
Teacher note: at the start of the activity, hand out a printed copy of the note page on slide 2.2a, for the Last Great Hunt podcast, to each student. Document these at the end of the activity by collecting or photographing them, as they will be used in future activities. Students will complete this note page as they listen to the Re-formed – Drama: The Last Great Hunt – devising processes podcast (29:30). You can stop and start the podcast to complete notes or listen continuously. 
Print and hand out slide 2.2a. Ask students to complete the note page as they listen to Re-formed – Drama: The Last Great Hunt – devising processes podcast (29:30).
In small groups, students share their notes, discuss what they found interesting about the podcast and come up with one thing they are curious about. Each group shares this curiosity with the class. These curiosities can be further explored in this learning sequence. 
In 5 groups, give students a printed copy of slide 2.2b. Allocate a step of The Last Great Hunt’s process to each group. Give groups 3 minutes to come up with an innovative way to share what that step of the process is. Encourage groups to consider where and how they deliver the information. Ask groups to share with the class, in the order of the process. Ask for students’ permission to record this sharing.
Activity 2.3 – wild play
[bookmark: _Hlk210311845]Teacher note: this activity scaffolds ‘wild play’ through encouraging students to first unpack what The Last Great Hunt has used, before experimenting themselves. For this activity, use whatever equipment you have access to and is appropriate to your context and school policies on technology use. Lighting sources could be phones, iPads, handheld torches, lamps, camping lights or stage lights. Sound sources could be shared or created using phones, computer programs, live music, sound systems or microphones. Objects for puppets could be pieces of paper, foil, material or a combination of random objects. Voice recording could be captured on laptops, phones or part of an online teams meeting. For further support, see the ‘sound’ and ‘technologies’ sections in NESA’s Drama 7–10 (2023): Dramatic elements – Definitions and conventions support document. The activity is designed to be quick and active, with a focus on playing with possibilities rather than the expectation of refined performances. Circulate around the class during the activity and provide targeted support that helps make meaningful connections between student creations and how technologies can shape dramatic meaning. 
Share with the class that this activity is based on step 1 of The Last Great Hunt’s process as they use wild play to improvise without constraints. 
Share slide 2.3a and scaffold discussion on the images.
Name the different technologies being used.
Describe the setting, props and costumes.
How is mood and atmosphere created?
How are the elements of production used in innovative ways?
Reiterate the ‘wild play’ step of The Last Great Hunt’s process. Divide the class into small groups and encourage them to play with the possibilities of using technology or sound in a piece of theatre. Groups should actively experiment with the resources available to them and play with how different ideas could be combined.
Share slide 2.3b and scaffold discussion on the images. 
What materials are the puppets made of?
Describe the role or character the puppets embody.
How are the movements of the puppets controlled?
How are puppets being used in innovative ways?
Continuing with ‘wild play’, each group is given objects to create a puppet. This puppet needs to take the form of a character. Groups are encouraged to play with different objects and consider how they could be used singularly, in combination with others or manipulated to form different shapes. Groups may choose to play with lighting to support their puppet creations. 
Ask students to reflect on their improvising processes through wild play. Each group needs to voice record the questions and answers to the following questions. Groups are encouraged to assign speakers to each question and have 3 minutes to prepare their response before recording in one take. Voice recordings should be under 3 minutes and will be shared back to the class. Students should save this recording in an online document. Use slide 2.3c to support reflections. 
What did you learn about the ‘wild play’ step?
Why do you think this step is important to the devising process?
What made you excited when playing with technologies, sound or puppets?
How could you continue to extend on one of your ideas?
Activity 2.4 – exhausting the toolkit
Teacher note: this activity allows students to creatively iterate and encourages them to analyse how innovative their ideas are. Circulate the class and pose challenging questions to each group. For example, ‘How could changing where the audience sit, affect the moment?’, ‘How could the use of shadow enhance focus?’, ‘How could using physicality change the meaning?’
Share with the class that this activity is based on step 2 of The Last Great Hunt’s process as they iterate and discover all the ways they can exhaust the toolkit. 
Ask students to return to the same group from Activity 2.3. Challenge them to use technologies to create 5 ways they could create a scene where someone is climbing a mountain. Ask groups to consider the following questions.
What technology do you have access to?
What ideas from previous activities could be extended or adapted?
How could you create a mountain?
How could changing staging, space, direction, style or focus enhance ideas?
Ask each group to document and annotate each of their 5 ideas. They may choose to do this in multimodal forms. Once completed, ask students to pick the most innovative idea and share it with the class. This may be fully demonstrated and performed or delivered as a directional vision with examples of how it could be achieved. Students should add these annotations to their online collaborative document.
Activity 2.5 – reflection
[bookmark: _Hlk210311928]Teacher note: this activity is designed to support students by beginning with a donut reflection unpacking different parts of the written question and building a personal understanding of the embodiment of the process. The donut reflection structure can be repeated for future reflections to encourage all students to actively share and listen. For further guidance on how to support writing, see the ‘Reflecting through writing’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document.
Ask students to look at their note page from Activity 2.2 and reiterate The Last Great Hunt’s philosophy and core values of making work that is ‘rigorous, relevant and entertaining’. Ask students to form a circle and every second person to step in forming a donut, with an even number of students in the inside and outside circles. Inside circle faces a partner in the outside circle and reflects on the following questions. After each question, the outside circle steps one person to the right and reflects with a new partner. 
How do you think The Last Great Hunt is innovative?
How does their process help to create rigorous, relevant and entertaining work?
How do you feel as a creator embodying the steps of ‘wild play’ and ‘exhausting the toolkit’?
What parts of their process and/or philosophy would you like to take into your own theatre company?
Share the written response question with the class: ‘How does The Last Great Hunt use experimentation to create innovative theatre?’ 
Unpack the question using slides 2.5a to 2.5b. Support the use of drama vocabulary by unpacking slide 2.5c and ask students to pick at least one word from each column to add to their response. As a class read through the written response example on slide 2.5d and collectively annotate how it addresses all parts of the question. Allow time for students to create their own response. Ask students to submit this response and give teacher feedback.




[bookmark: _Toc211336298]Learning sequence 3 – Clockfire Theatre
Teacher note: in this learning sequence students investigate the innovative theatre company, Clockfire Theatre. This learning sequence engages with the resource: Unlocked – Drama: Approaches to devising podcast (22:02). It is recommended that teachers familiarise themselves with this resource and other podcasts in the Creative arts podcasts collection to support students’ learning.
The ‘Learning sequence 3’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 3.
The duration of this learning sequence is approximately 2 weeks.
Table 3 – Learning sequence 3 – Clockfire Theatre
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-01 creates and refines meaning through experimentation with dramatic processes
DR5-PER-02 manipulates dramatic elements to stage works and influence audience response through dramatic contexts
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Content
Making – dramatic contexts
Explore and interpret dramatic works, practices or practitioners to guide experimentation with dramatic conventions, forms and styles 
Making – dramatic processes
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Performing – dramatic contexts
Apply dramatic conventions, forms and styles influenced by dramatic works, practices or practitioners 
Performing – dramatic processes
Embody characters, situations and ideas for an audience
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
Appreciating – dramatic contexts
Analyse how dramatic works, practices or practitioners experiment with and stage dramatic conventions, forms and styles
Appreciating – dramatic processes
Seek, exchange and question perspectives with others to reflect on collaborative experiences
Make, accept and extend creative and critical interpretations of drama in discussion with others
Appreciating – dramatic elements
· Analyse how choices in the elements of drama shape audience impact 
	Learning intentions
We are learning to:
collaboratively generate and develop creative and critical ideas
embody characters, situations and ideas
exchange perspectives with others to reflect on collaborative experiences.
Success criteria
I/We can:
interpret the work of dramatic practitioners to guide experimentation
apply performance skills and take creative risks to strengthen dramatic intention
make creative interpretations of drama in discussion with others.
Activity 3.1 – warm-up – levels of tension
[bookmark: _Hlk210312055]Teacher note: adjust this activity based on classroom context. Reiterate physical safety and safety in drama spaces protocols which will be used through this learning sequence.  For further guidance on safe processes, see the ‘Safe processes’ section in NESA’s Drama 7–10 (2023): Dramatic processes support document. After the warm-up, explicitly unpack the Learning sequence 3 – learning intention and success criteria.
Ask students to walk around the space in neutral and become aware of their body. Guide them to recognise where they are holding tension in their bodies. Use slide 3.1 and call out each level. As you call out each level, students should begin moving in and around the space at that level. 
Call out different scenarios where students move between levels. For example, ‘You’re looking for your keys at Level 3… now Level 6’ or ‘You have an exam you should be studying for at Level 5… now Level 2’.
As a class, reflect on how labelling the level of tension helped or hindered physicality.
Activity 3.2 – Clockfire Theatre podcast
Teacher note: at the start of the activity, print out a copy of the note page on slide 3.2a for each student. Document these at the end of the activity by collecting or photographing them, as they will be used in future activities. Students will complete this note page as they listen to the Unlocked – Drama – approaches to devising podcast (22:02). You can stop and start the podcast to complete notes or listen continuously.
Print and hand out slide 3.2a. Ask students to complete the note page as they listen to Unlocked – Drama – approaches to devising podcast (22:02).
In pairs, students reflect on their notes and ask clarifying questions about the theatre company. As a class, discuss and deepen understanding around Jacques Lecoq and his influence on Clockfire Theatre’s physical approach. Use slide 3.2b to support this understanding.
Ask students to form small groups and show slide 3.2c. Using Clockfire Theatre’s devising process, each group needs to come up with an emoji that best suits each step. These can be drawn or recreated in tableau form. Ask each group to share with the class.
As a class, watch we, the lost company (1:47). Discuss how physicality is shown and how this physical approach is innovative. 
Activity 3.3 – exploring 
Teacher note: this activity encourages physical improvisation and builds on prior knowledge of movement. You may choose to include orchestral music during improvisations, for example, Animated Van Gogh – Beethoven Moonlight Sonata (5:18).
Share with the class that this activity is based on step 1 of Clockfire Theatre’s process as they begin to explore and research. It also mirrors the process they used for devising we, the lost company (1:47), as they began with Brett Whitely artworks. 
Ask the students to observe The Starry Night by Vincent Van Gogh on slide 3.3. Ask them to stay on the spot and create the swirls in the sky with different parts of their body. Gradually release responsibility and allow them to use the entire space to create whatever part of the painting they wish. Encourage them to explore different ways to move including different levels, tempo and shapes. Challenge students to include repetition, create a clear start and end, and use different levels of tension.
Once students have improvised individually, ask them to become aware of other students. As this awareness grows, students may copy or repeat what they see. This may result in groups collectively moving in unison or moving in contrast to each other.
Ask students to return to neutral and observe the town at the bottom of the painting. Encourage students to think about the people that may live there. Students should then begin moving in the space as these people going about their morning routine. Ask them to consider what part of the body the character leads with. For example, forehead, nose, chest, stomach, knees or feet.
In groups of 5, ask students to create a one-minute movement piece based on The Starry Night. Give groups 8 minutes to explore their ideas. Encourage groups to use different movement sequences that they improvised. 
Ask each group to share with the class and reflect on how using le jeu was an effective way to begin devising.
Activity 3.4 – co-devising
Teacher note: this activity encourages students to take on responsibilities within the group. Adapt these responsibilities and/or roles based on your context. Provide appropriate constraints for the use of props and lighting. This could include what can be used in the classroom or when lights can be turned on or off. The IDEA reflection question structure can be repeated for different activities as a way to scaffold unpacking of analysis and increase theatrical literacy.
Share with the class that this activity is based on step 2 of Clockfire Theatre’s process as they collaboratively innovate bringing together different teams and talents.
In the same groups as Activity 3.3, students extend their ideas on The Starry Night improvisation incorporating different elements of performance and production. Ask students to assign the following roles within their group: musician, writer, prop designer, choreographer and lighting designer. Use slide 3.4a to explain each role’s description and responsibilities. Give groups 15 minutes to co-devise their scene. 
Ask each group to perform for the class. After each group performs, use slide 3.4b and ask the audience the respond to the IDEA reflection. Encourage students to rephrase the statement at the start of their response, for example, the standout moment was …, in this moment they used movement to …, this moment stood out because …, the intent became clearer in this moment through the use of …
Identify one standout moment
Describe the movement used in this moment
Explain why this moment stood out
Analyse how this moment added to the effectiveness of their intent
Activity 3.5 – defining the space
Teacher note: this activity encourages students to think innovatively about performance spaces. This activity can be adapted to remain inside the classroom or fully teacher led if more appropriate to your context. In each new space, conduct a safety check with the class. This could include walking around the space identifying hazards, noticing entrances and exits or notifying nearby classes of intent in using spaces surrounding them.
Share with the class that this activity is based on step 3 of Clockfire Theatre’s process as they begin to consider and define the performance space. 
As a class, walk around the school and identify different spaces that could be used as a performance space. These may not be typical performance spaces, for example, stairwells, corridors or alcoves. Ask students to consider the following in each space.
Where will the audience be and what are their sightlines?
Where are the entrances and exits?
What levels can be used?
What does the architecture represent or what could it be?
After a walk around, allow groups to pick a performance space to continue their devising based on The Starry Night. Allow groups 15 minutes to restage their performance from Activity 3.4. Encourage groups to consider what changes need to be made to maximise effectiveness in the new performance space. Also ask them to consider what can be added to their scene that uses the performance space in an innovative way.
After each group has performed, return to the classroom and discuss the following questions.
How did changing the performance space enhance your performance?
How can changing the performance space be innovative?
How can altering audience expectation lead to innovative theatre?
Activity 3.6 – reflection 
Teacher note: this activity is designed to build confidence in recording a podcast in preparation for assessment task – part A which will be explored in Learning sequence 5. Consider if teacher-led vocal warm-ups are needed prior to recording. 
Ask students to get in pairs and consider the suggested podcast questions on slide 3.6. Allow pairs 5 minutes to develop 4 questions and then rehearse their answers. Pairs then voice record their podcast in one take. Students may wish to find a quiet space around or outside the classroom to record. Encourage students to consider vocal clarity, dynamics, expression and energy.
Pairs submit this podcast and receive teacher feedback.




[bookmark: _Toc211336299]Learning sequence 4 – Shock Therapy Arts
Teacher note: in this learning sequence students investigate the innovative theatre company, Shock Therapy Arts. This learning sequence engages with the resource: Re-formed – Drama: Shock Therapy Arts – devising processes podcast (30:59). It is recommended that teachers familiarise themselves with this resource and other podcasts in the Creative arts podcasts collection to support students’ learning.
The ‘Learning sequence 4’ section of the PowerPoint resource – creating innovative theatre should be used to support Learning sequence 4.
The duration of this learning sequence is approximately 2 weeks.
Table 4 – Learning sequence 4 – Shock Therapy Arts
	Outcomes and content
	Teaching and learning activities

	Outcomes
DR5-MAK-02 selects and applies dramatic elements to create and refine works and experiences through dramatic contexts
DR5-PER-01 applies and adapts performance skills and dramatic processes to communicate intention and meaning
DR5-APP-01 analyses how creative choices shape intention and meaning through dramatic processes
Content
Making – dramatic contexts
Explore and interpret dramatic works, practices or practitioners to guide experimentation with dramatic conventions, forms and styles 
Making – dramatic processes
Explore, document and evaluate ways to use performance skills to develop dramatic action through trial and error
Collaboratively generate and develop creative and critical ideas, stimulus and experiments in group-devising processes
Performing – dramatic contexts
Apply dramatic conventions, forms and styles influenced by dramatic works, practices or practitioners 
Performing – dramatic processes
Embody characters, situations and ideas for an audience
Apply performance skills and take creative risks to strengthen dramatic intention and influence audience response
Performing – dramatic elements
Adapt and apply the elements of performance 
Appreciating – dramatic contexts
Analyse how dramatic works, practices or practitioners experiment with and stage dramatic conventions, forms and styles
Appreciating – dramatic processes
Make, accept and extend creative and critical interpretations of drama in discussion with others
Appreciating – dramatic elements
Analyse how choices in the elements of drama shape audience impact
	Learning intentions
We are learning to:
explore and document ways to use performance skills to develop dramatic action
adapt and apply the elements of performance
analyse how choices in the elements of drama shape audience impact.
Success criteria
I/We can:
collaboratively generate creative ideas in group-devising processes
take creative risks to strengthen dramatic intention
make, accept and extend creative interpretations of drama in discussion with others.
Activity 4.1 – warm-up – narrator
Teacher note: this activity encourages students to build improvisation skills while using different dramatic elements. After the warm-up, explicitly unpack the Learning sequence 4 – learning intention and success criteria.
Divide students into groups of 4. Each group will improvise a one-minute scene at the same time. Give a news headline as stimulus. For example, ‘Banks closed second week in a row’, ‘Last tree withers in state forest’, ‘Politician picks up children from school in publicly funded helicopter’.
Ask students to redo the scene with one of them stepping in as the narrator. Narrators should break the fourth wall and speak directly to the audience. Other group members should freeze or remain quiet while the narrator speaks. Again, each group will improvise the one-minute scene at the same time. 
For the third one-minute improvisation, the narrator needs to introduce a character that has an opposing view to what has been created in the first 2 improvised scenes. A group member(s) will enact this opposing view.
Give students 2 minutes to rehearse their scene, using what they have improvised. Ask each group to share this final iteration with the class.
As a class, reflect on how the introduction of the narrator and opposing view enhanced the telling of the story.
Activity 4.2 – Shock Therapy Arts podcast
Teacher note: at the start of the activity, print out copies of the note page on slide 4.4a for the Shock Therapy Arts podcast. Document these at the end of the activity by collecting or photographing them, as they will be used in future activities. Students will complete this note page as they listen to the Re-formed – Drama: Shock Therapy Arts – devising processes podcast (30:59). You can stop and start the podcast to complete notes or listen continuously.
Print and hand out slide 4.2a. Ask students to complete the note page as they listen to Re-formed – Drama: Shock Therapy Arts – devising processes podcast (30:59).
In pairs, students reflect on their notes and share what they found interesting about the theatre company.
Create groups of 5 and show slide 4.2b. Using Shock Therapy Arts devising process, groups create a mnemonic to remember the steps. Ask each group to share this with the class.
As a class, watch Undertow – Extended Education Trailer (3:31). Unpack the stylistic choices discussed and reflect on all the different ways transformational props and acting were showcased in the clip. Ask students to consider how these are innovative.
Activity 4.3 – concept
Teacher note: for this activity you will need a large object. For example, a ladder, wheelbarrow, floor lamp, armchair or sheet. Ascertain if students have prior knowledge of experimenting with transformational props to guide how in depth the explanation of their purpose needs to go. By the end of the activity, students do not need a clear concept, but aspects of an idea that they could extend.
Share with the class that this activity is based on step 1 of Shock Therapy Arts process as they begin to create a concept.
Ask the class to form a circle around the prop. Explain how transformational props are most effective when there is a clear purpose in each moment. To create different ideas, one at a time, ask students to step in, move the object to make a new setting and state the location they have created. Refer back to Undertow – Extended Education Trailer (3:31) for inspiration.
In small groups, students make a list of the locations created with the prop and can add additional ideas. Give groups 5 minutes to choose 5 locations from the list and to sequence them into an order for a loose story. Groups may wish to repeat locations if it fits the story. 
Allow 10 minutes for students to improvise and play with possibilities. During this time, give each group a few minutes to improvise with the object. Encourage them to play with how the object transitions between each location. 
Ask each group to use the object and share with the class the 5 locations and the loose story idea they have. This will form the basis of their concept. 
Activity 4.4 – research and development
Teacher note: this activity provides a brief introduction to Bertolt Brecht and Epic Theatre. It is designed to give students a range of techniques that can be further explored in later learning sequences. Adapt the depth of context of Epic Theatre based on class needs. 
Share how this activity is based on step 2 of Shock Therapy Arts process as they begin to research and develop.  
Use slide 4.4a to briefly unpack Brecht and Epic Theatre. 
Hand out sticky notes to each student and ask them to consider the quote on slide 4.4b. Ask students to write what the quote means to them and place their sticky note around the room. As a class, do a gallery walk around the responses and ask students to stop at one that resonates with them. Ask students to share why they have chosen to stop at that sticky note. Pose clarifying or challenging questions to further the discussion on Brecht’s aim. 
Ask students to walk around the space. Call out different societal positions for students to embody physically with status and attitude of the role. For example, CEO, parent, politician, fast-food worker, teacher or police officer. After each one, ask students to freeze with a gesture that captures their role in society. Challenge them to change their gesture if their person was confident and then became disempowered or vice versa. Select students to unfreeze and reflect on what they see. Ask them to share what social commentary is being presented. 
In small groups, ask students to create a realistic 30-second silent scene based on one of the following.
Stealing someone’s wallet
Being ignored while asking for help
Being kicked out of a train station 
Groups then add an aside(s), narrating what the characters are doing or offering commentary. For example, ‘And yet she turns away … again … unmoved by the struggle of the homeless man’. As the aside occurs, the action of the scene is frozen.
Ask each group to share with the class how it felt commenting on their own actions. As a class, discuss how it changed the way characters were viewed and how it made them think, rather than feel.
In the same group, ask students to create a tableau based on a social theme. For example, class inequality, gender roles, racism, privilege, protest or unemployment. Groups need to add a placard (A4 paper) that sums up the moment as a message or a question. For example, ‘Who decides what’s fair?’ or ‘She had the degree. He had the job.’ 
As a class discuss which Brechtian technique helped them see something differently and what is the difference between Epic theatre and realistic theatre. 
Activity 4.5 – blueprint
Teacher note: this activity focuses on building an understanding of style through alienation techniques. Adapt the suggested alienation techniques based on class context. Circulate the class and provide responsive teaching to the needs of each group. Encourage students to focus on developing their understanding of how to use the techniques rather than on a polished performance. Groups may choose to show part or all of the fairytale performance. 
This activity is based on step 3 of Shock Therapy Arts process as they begin to create a blueprint and play with style, form and structure. 
Use slide 4.5a to 4.5c and unpack what the alienation effect is. Ask students to consider how the alienation effect was innovative at the time and how it could be innovative today. 
Ask students to form small groups and create a performance using a well-known fairytale and alienating it using Brechtian techniques. Groups choose a fairytale, choose a social or political issue to focus on and add at least 5 alienation techniques. Use slide 4.5d to remind students of each step. 
After each group performs, use slide 4.5e and guide reflection with the following IDEA reflection structure. Encourage students to rephrase each point at they respond to it. 
Identify an alienation technique
Describe how the group used it
Explain why this made you see the fairytale differently
Analyse how this made you more aware of the message
HPGE activity: in pairs, ask students to share their analysis of alienation techniques, and then, collaboratively, add an additional reflection step of evaluation. Ask students to evaluate the success of each technique considered in supporting the intended messaging of the fairytale. 

Activity 4.6 – reflection
Teacher note: this activity can be adapted with additional scaffolds depending on your context. This could include, displaying Dramatic elements – Infographics or Posters, vocabulary lists, sentence starters or completing in groups. For further guidance, see the ‘Reflecting through writing’ section in NESA’s Drama 7–10 (2023): Documenting dramatic ideas, processes and performance skills support document.
Ask students to revisit the podcast note pages from all 3 theatre companies (Activity 2.2, Activity 3.2 and Activity 4.2). In small groups, ask students to share what theatre company’s devising process they have connected with the most and why. Use slide 4.6a to remind students of activities they have embodied. 
Ask students to use this reflection as the basis for a written response to the following question.
Pick the theatre company that impacted you the most and answer the following:
How did experimenting with their devising process help you create innovative theatre?
Unpack the question using slide 4.6b. Support the use of drama vocabulary by returning to slide 2.5c and ask students to pick at least one word from each column to add to their response. As a class read through the written response using the scaffold on slide 4.6c. Use slide 4.6d to highlight how to turn the scaffold into a paragraph and collectively annotate how it addresses all parts of the question. Allow time for students to complete their own response using the blank scaffold on slide 4.6e. Ask students to submit this response and give teacher feedback.
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In Part 2, students will build on what they have learned about the devising processes used by innovative theatre companies. They will apply those insights as they form their own theatre companies, creating original work that reflects collaboration, experimentation and innovation.
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