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Dance through the lens – Composition and Appreciation
This resource includes 2 sample units for Stage 5 (Year 10). They provide an example of one way to approach programming 2 units taught concurrently for the Dance 7–10 Syllabus (2023) content and course requirements. In Appreciation, students explore how the context of dance film changes the perspective of the viewer and how choreographers use the elements of dance and compositional structures to communicate intent. In Composition, students collaborate to create their own dance film through improvisation, motif(s) development, and consideration of filming and editing techniques to refine and express their intent.
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[bookmark: _Toc221873969]Overview
Appreciation: students learn about how the context of the dance film genre changes the perspective of the viewer. By viewing and analysing a range of dance films they will develop an understanding of how judgements about dance works are shaped by context. Students will identify the choreographer’s use of compositional structures and the elements of dance to communicate the intent in the dance film medium. They analyse professional dance films to evaluate how the relationships between dancers and the theatrical elements communicate the intent.
Composition: students collaborate to create their own dance film based on an idea or intent. They compose movement within the parameters of dance film with purposeful consideration of filming and editing techniques. Students use improvisational practices and abstraction to develop and refine a personalised movement vocabulary. They use the elements of dance to develop and manipulate motif(s) to create and structure movement combinations, phrases, sequences and sections. Students use scaffolds to guide their evaluation and refinement of movement, the elements of dance and compositional structures to communicate the idea or intent through a dance film.
Duration: these units are designed to be completed over a period of 40 to 60 hours or approximately 20 weeks in 60-minute lessons but can be adapted to suit the school context.
Explicit teaching: suggested learning intentions and success criteria are provided for some learning sequences within these units. These are most effective when contextualised to meet the specific needs of students in the class. Other explicit teaching strategies embedded in these units include the gradual release of responsibility and the chunking and sequencing of learning. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria may be developed and adapted.
Assessment: students are provided with regular formative assessment opportunities and compose, film and edit a dance film.
Consulted with: Secondary Curriculum, subject matter experts and Effective Teaching Practice.
Creation date: November 4 2025
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[bookmark: _Toc221873971]Appreciation
A student:
DA5-APP-02 evaluates dance works based on context, the elements of dance, the dancing body and theatrical elements
[bookmark: _Toc221873972]Composition
A student:
DA5-COM-01 creates a movement vocabulary that communicates an idea and intent in response to different contexts
DA5-COM-02 creates movements using the elements of dance and structures movement to communicate a specific idea and intent
Dance 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023.
[bookmark: _Toc221873973]Support resources
This sample unit aligns with the following support materials:
Sample assessment task – ‘Dance through the lens’
Slide deck resource – ‘Dance through the lens’
Student resource booklet – ‘Dance through the lens’
All resources associated with these units can be found on the Dance 7–10 (2023) webpage of Planning, programming and assessing Creative Arts 7–10.
[bookmark: _Teacher_notes][bookmark: _Toc221873974]Teacher notes
‘Dance through the lens’ consists of 2 sample units taught concurrently:
‘Dance through the lens’ – Appreciation sample unit (blue): addresses Stage 5 Dance Appreciation content through analysing and understanding dance works in the context of dance film. Students engage in viewing and annotating recordings, exploring choreographic intent, evaluating performance qualities and reflecting on meaning and structure.
‘Dance through the lens’ – Composition sample unit (pink): addresses Stage 5 Dance Composition content through practical, creative and reflective tasks where students collaborate to devise personalised movement vocabulary in the context of dance film. Students collaborate with peers to engage in movement exploration, motif(s) development and experimentation with the elements of dance and compositional structures to communicate an intent.
Prior learning: this sample unit is designed as the second opportunity for students to experience both Composition and Appreciation in the Dance Stage 5 (Years 9–10) sample scope and sequence (200-hour). The sample units in ‘Dance through the lens’ build upon Stage 5 Dance Composition and Appreciation knowledge, understanding and skills established in the Composition sample unit – ‘What moves you?’ and the Appreciation sample unit – ‘Appreciating Country’ resource packages. While these sample units are programmed at the beginning of Year 10, the teacher may adapt and adopt the timing and sequencing for their individual school context and student cohort. Other resources that may be helpful in this unit include: Working safely and respectfully in dance – Stages 4 and 5, Definitions and examples – Elements of dance and Posters – Elements of dance.
Digital recording protocols and consent in Composition: the teacher may use digital recording devices, such as tablets, digital cameras or phones, for students to record and document their dance film. Establishing safe and respectful protocols is essential. This includes ensuring that students are taught their responsibility to safely and respectfully gain, give and/or deny consent for filming and reviewing footage, using devices responsibly for educational purposes only, and not sharing or publishing content without permission. The teacher should model and reinforce these expectations consistently. Safe, legal and ethical online behaviour and the use of digital recording devices should be managed within school policy. Students must be taught the protocols and responsibilities of working safely and respectfully with others. This includes respecting personal space, gaining and giving consent, with the understanding that consent can be denied at any time. Consent is important when collaborating in groups or pairs, providing peer feedback and when engaging in practical activities. Students should be taught the ethics and conventions of choreographic practice, including movement generation, avoiding misappropriation and plagiarism.
Safe storage of video files: it is important to store video files securely to protect student work and privacy. The teacher should follow individual school policies for digital storage and ensure files are kept in approved, secure locations such as school servers. To protect privacy, limit access to authorised users only. The teacher should regularly review permission to publish data collected by the school, particularly when publishing student work.
Structure of lessons: each Composition lesson should include a composition warm-up, creative tasks including problem-solving and conclude with reflection and/or feedback opportunities. Throughout the lesson, the teacher will often move around the room giving verbal cues, prompts and instructions, reinforcing that there is no ‘front’ of the dance space when creating and devising new movement. The structure of Appreciation lessons should include a mental warm-up to activate prior knowledge, a range of collaborative and independent tasks such as discussion or annotation, and conclude with reflection to consolidate learning.
Feedback: may be verbal, written or multimodal. Teachers model safe and respectful ways to give and receive feedback and provide opportunities for students to give and receive feedback to their peers. A range of feedback strategies including self, peer and/or teacher may be used as appropriate to the activity. The teacher encourages a class culture where sharing and showing ideas to others for feedback is commonplace within the established class protocols and responsibilities.
Reflection: the teacher may offer a range of reflection tools such as a process diary, video analysis and/or discussion to assist students to reflect on and evaluate movement choices made in response to creative tasks. Reflection is an integral part of the Composition process where teachers may vary the type of reflection as appropriate to the task which may act as feedforward, giving students direction to further refine the movement created.
Process diary: this is a tool for students to document and reflect on the development of their dance film for assessment. The teacher may decide on the most appropriate format for the process diary for the context of their school. This may include a dance book, digital logbooks, video diaries which could include verbal discussions, or a multimodal approach.
Slide deck: this resource is designed to be student-facing and can be used in conjunction with the learning sequences throughout the units. Teachers may adapt slides as required to meet the needs of their students. Slides that link to teaching and learning activities are highlighted in bold throughout the unit.
Differentiation and adjustments: throughout the unit are opportunities and ideas for High Potential and Gifted students and for students needing learning support. All activities can be further adapted to suit individual school contexts and student needs. For additional support for inclusive dance practice access Teaching advice (additional): Stage 4 and 5 – Inclusive dance.
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Teacher note: in this learning sequence, students are introduced to the context of dance film. The teacher provides students with a range of sample dance films and facilitates a discussion about the difference between live performances and dance film. The teacher presents students with a timeline of the history of dance film and a research task to explore one dance film pioneer.
Section 1 of the slide deck resource – ‘Dance through the lens’ and the student resource booklet – ‘Dance through the lens’ can be used to support Learning sequence 1. Answers and/or teacher notes are included in the notes on the slides where appropriate.
The duration of this learning sequence is approximately one week.
Table 1 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
identify features of dance as a genre and how it differs from live performance
describe how film techniques shape the perspective of the viewer in a range of dance films
investigate the history and pioneers of dance film and their influence on the genre.
	I can:
identify and explain features that make dance film different from live performance
describe how the use of the camera affects the way an audience experiences dance
research a dance film pioneer and present clear information about their contributions, supported by relevant visual examples.


Table 2 – Learning sequence 1 – Appreciation – the context of dance film
	Outcome(s) and content
	Teaching and learning activities

	Outcome
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
Content
Appreciation – Context
Making informed judgements about dance is fundamental to appreciation
Judgements about dance works are shaped by context
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts
Research and explain how social, cultural and historical factors have shaped and influenced the creation of dance works
Appreciation – The dancing body
Use repertoire from professional dance works to analyse how the relationships between dancers and the theatrical elements successfully communicate the intent
	Activity 1.1 – What is dance film?
Access slide 1.1a to introduce dance film as a genre.
Access slide 1.1b. Facilitate a class discussion that prompts students to reflect on and share where they have encountered dance film in everyday contexts, such as music videos, social media, film, television and advertising. Students collaboratively complete the spider map and the teacher adds to it as the discussion progresses.
Access slides 1.1c to explore a range of dance films from differing artistic, cultural, social and personal contexts. Select and discuss 3 sample dance films and complete Activity 1.1d in the student resource booklet. When selecting dance films, students are encouraged to consider works from a range of contexts, including those grounded in specific cultural traditions or community practices. The teacher may give students time to complete this activity independently or in pairs, then project slide 1.1d on the board and collaboratively complete the table with the class, modelling quality written responses. Some prompts to assist the discussion could include:
What did you notice about the movement? For example, did you notice the context, components of the elements of dance, genre or style and any relationships between the dancers? What artistic, cultural, social or personal context does the movement appear to come from? How does the movement communicate meaning, ideas or values, including those connected to cultural traditions or community practices where relevant?
What did you notice about the filming? For example, is the camera static or does it move? Does the use of the camera change the focus for the viewer? Is the dance captured in different angles such as bird’s eye (above), low angle or side? Does the camera capture the whole body or does it focus on individual body parts?
What did you notice about the editing? For example, are there any changes in location and/or theatrical elements such as costumes, lighting or props? Are there any manipulations of time or dynamics such as slow motion, fast forward or vibration effects? Are there any manipulations of colour or effects such as distortion? Does the film transition in between shots?
Teacher note: remind students that dance films may represent cultural knowledge, traditions or identities. Students should respond respectfully and avoid value judgements when viewing works from different cultural contexts.
Access slide 1.1e. Lead a class discussion identifying features of a live performance versus a dance film. As students share their ideas, record their responses and collaboratively complete the Venn diagram with their input, highlighting the similarities and differences between the 2 forms. Some prompts for discussion could include the following:
Live: the audience can see everything. The choreographer has less control of what the audience members focus on. The choreographer can manipulate focal points with theatrical elements such as lighting and props.
Film: the camera person or choreographer decides what the audience focuses on. The camera can highlight small movements with close-ups and can see the body from angles that are not possible in a theatre or stage setting. A dance film can explore dance in non-stage-like spaces. The perspective of the viewer changes as the audience is watching a screen. Both the movement of the camera and the movement of the body is choreographed.
Activity 1.2 – the history of dance film
1. Access slides 1.2a to present key moments in the history of dance film, gaining insight into its evolution and the influential works and artists that have shaped the genre. Some key moments and/or pioneers include:
1800 to 1900: Eadweard Muybridge, HW Goodwin, the Lumiere brothers, Thomas Edison, Loie Fuller
1900 to 1959: D.W Griffith, Fernand Léger, Mary Wigman, Indian silent and early sound cinema, Busby Berkeley, Fred Astaire, Gene Kelly, Hindi cinema dance, television comes of age
1960 – 2000: Bob Fosse, launch of MTV, Merce Cunningham, emergence of the internet
2000s onwards: software accessibility, social media, smart phones, COVID-19 pandemic, rise of K-pop dance film, Amapiano, emergence of hybrid work cultures, shifting dance trends through social media, the rise of artificial intelligence.
Access slide 1.2b. Outline a research task for students to complete in pairs or small groups. Students select a dance pioneer from a suggested list and research key information including a brief biography, major contributions to dance and choreography, and their influence on dance film. Students are required to source relevant visual materials such as videos, photos or clips of the artists’ work and document these in the student resource booklet. Students present their findings to the class. Suggested artists include Loie Fuller, Busby Berkeley, Fred Astaire, Gene Kelly, Merce Cunningham, Sue Healey, Ohad Naharin, Trisha Brown, Uday Shankar.
To model what a good one looks like (WAGOLL), the teacher may share slides 1.2c on William Forsythe. This information on Forsythe is important for students to understand for Learning sequence 2.
Teacher note: the teacher may choose to allocate specific pioneers to each pair or group to ensure a diverse range of pioneers, avoiding duplication in student presentations.
Differentiation and adjustments: students may be given the option to present this information in written form or film and present the short presentation to the class or to the teacher only.
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Teacher note: in this learning sequence, students are introduced to the foundations of dance film including the safe and respectful protocols and responsibilities when filming dance compositions as well as exploring basic camera and editing techniques. The teacher provides students with the sample assessment task – ‘Dance through the lens’ which includes ideational stimuli. The teacher revises the stimulus, improvisation, abstraction and the elements of dance from prior learning and leads students to apply their understanding to develop an intent for their dance film. Students explore how to manipulate the elements of dance to develop a motif(s) that communicates their intent.
Section 2 of the slide deck resource – ‘Dance through the lens’ and the student resource booklet and students’ own process diaries can be used to support Learning sequence 2. Answers and/or teacher notes are included in the notes on the slide where appropriate.
The duration of this learning sequence is approximately 3 weeks.
Table 3 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
identify safe and respectful protocols when creating and filming dance
explore the relationship between movement and camera inspired by Forsythe’s choreographic style
create and refine motif(s) through abstraction that clearly express the intent using the elements of dance.
	I can:
identify and apply safe, ethical and respectful protocols in collaborative filming tasks
create movement inspired by Forsythe’s choreographic style and apply basic filming and editing techniques
create and refine motif(s) through abstraction that clearly express the intent using the elements of dance.


Table 4 – Learning sequence 2 – Composition – from stimuli to capturing motif(s) and phrase(s)
	Outcome(s) and content
	Teaching and learning activities

	Outcomes
DA5-COM-01 creates a movement vocabulary that communicates an idea and intent in response to different contexts
Content
Composition – Context
The ethics and conventions of choreographic practice
The protocols and responsibilities of working safely and respectfully with others including respecting personal space and gaining, giving and/or denying consent
The process of abstraction in the context of dance as an art form
Composition – The dancing body
Use the dancing body to create, express, refine ideas and intent
Understand the historical link between dance training, choreographic practice and choreographic style
Use improvisational practices to generate movement in a personal style
Develop and refine a personalised movement vocabulary to use as a base for the communication of ideas and intent
Composition – Elements of dance
Understand that the elements of dance, compositional process and structures are the foundations of choreography
Generate movements by exploring the elements of dance in response to different stimuli to communicate an intent
Manipulate the elements of dance to develop a motif based on an intent
	Activity 2.1 – protocols when filming dance
1. Access slide 2.1a. Facilitate a class discussion to reinforce the previously established protocols and responsibilities for working safely and respectfully when working in the composition classroom. Build upon this discussion to include safe, legal and ethical online behaviour. The discussion may include consent for physical contact, digital recording, using, sharing or publishing student work.
Access slides 2.1b. Lead a true or false activity with 10 statements. Direct students to stand if they believe a statement is true and to sit if they believe it is false. Some true or false questions could include:
It is important to help others feel confident and comfortable when filming.
Only the person filming needs to be involved in planning the dance film.
It is okay to share footage of someone online or elsewhere without their consent.
Listening to other opinions and ideas can help improve the group’s dance film.
It is okay to film someone who doesn’t want to be on camera.
Gaining consent for physical contact when dancing is only done verbally.
It is okay to be inspired by someone else’s dance work but not to copy it.
Only the loudest ideas should be considered in the group.
It is okay to interrupt someone while they are sharing their ideas.
It is okay to give your constructive and respectful opinion or feedback online or in class.
Activity 2.2 – the role of the camera
Access slide 2.2. Recall the prior learning of movement, filming and editing from Activity 1.1d in the student resource booklet. Discuss the importance of the camera in the context of dance film as it is different to the context of a live performance. Considerations need to be made of the range of camera angles and the movement of the camera to communicate ideas. The use of the camera is just as important as the movement.
Activity 2.3 – introduction to filming and editing
1. Access slides 2.3a. Introduce foundational knowledge of editing movement on film, including the importance of cutting during the action rather than after, to maintain a natural flow and ensure smooth, seamless transitions between shots. Discuss effective filming techniques, such as capturing a few seconds before and after the key movement and asking the dancer to begin with the preceding move and continue into the following one. This approach provides more flexibility in the editing process and helps avoid cuts that feel abrupt or disconnected.
Access slide 2.3b to view the work But First | Co-Laboratory (5:23). The short film was created through the Co-Laboratory program, which paired the choreographer Mike Esperanza with the filmmaker Erin Brown Thomas over a short, intensive period. This work explores how ‘coffee literally changes the way we see, think and interact with other people’ (San Francisco Dance Film Festival 2023). Through clever editing, it creates seamless transitions between striking architecture, interior spaces and open environments. Movement and cuts transport the dancers instantly from one location to the another, enhancing the mood and supporting the film’s intent. Shot choices, camera angles and the way the dancers are captured distort and shift the perspective for the viewer. After viewing the video sample, lead a discussion. Some suggested discussion questions could include:
How does the film use editing and movement to transition between locations?
What mood or meaning is created through these transitions?
How do the camera angles and shot choices influence our perspective of the dancers?
In what ways does the film show ‘coffee changes how we see, think, and interact?’
The teacher explains that throughout the history of dance and film, a choreographers’ style is influenced by their dance training and informs their choreographic practice. Ask students to recall information from the Activity 1.2 in Learning sequence 1. For example:
Busby Berkeley’s training in filmmaking informed his style of geometric, angular formations and overhead shots
Fred Astaire was trained in ballroom and tap, which influenced musical theatre style and long takes with full-body framing
Merce Cunningham was trained in contemporary dance and developed his own structure using the ‘chance method’ which informed his choreographic style as highly abstract, non-narrative movement that was often adapted for camera.
The teacher asks students to recall William Forsythe’s training from Learning sequence 1. Example responses could include:
Forsythe trained in classical ballet
He deconstructs ballet technique, with movement often incorporating off-centred movement and a complex use of space. In dance film, this often results in fragmented framing, close-ups of limbs, unconventional angles and movement designed to suit the camera rather than the stage.
The teacher prompts students to consider:
How did Forsythe’s ballet training influence his movement vocabulary?
How does his choreographic practice become a recognisable movement style?
How does the camera help show the ideas in his movement?
Access slides 2.3c. Lead students in a practical activity, inspired by Forsythe’s choreographic style as a stimulus for generating movement. Brainstorm Forsythe’s movement and camera choices to encourage students to think stylistically before they choreograph. Examples could include:
off-centre shapes
complex pathways
distorted classical lines
fast, detailed gestural movement
camera close-ups to highlight certain details
Dutch tilts to exaggerate instability
tracking to follow weight shifts.
As a class, collaboratively choreograph a short 30-second movement phrase including a turn somewhere in the middle of the phrase.
Once the phrase is established, students break into pairs. Each student performs the phrase while their partner films from at least 2 different angles. Students practise basic editing techniques inspired by Forsythe’s style by cutting between the 2 different angles during the execution of a turn to explore how editing can enhance visual continuity and dynamic impact. Students may complete reflection questions in the student resource booklet. Reflection questions may include:
How did you develop your short phrase as a class using Forsythe as a stimulus? Consider your own training and how this has influenced your own choreographic style.
What 2 angles did you edit together? What was the impact on the movement that was filmed?
What 2 angles did your partner use? How did this enhance or alter your movement?
How did you edit your footage together? Were the cuts successful?
What angles and edits did you like most and why?
Activity 2.4 – revision of stimulus, improvisation and abstraction
1. Access slide 2.4a. Encourage students to recall prior learning and reinforce that a range of stimuli can assist students in exploring and developing their ideas. Stimuli may include, but are not limited to:
visual stimulus, for example, photographs, paintings, sculptures, objects, patterns, architecture, shapes and landscapes
kinaesthetic stimulus, for example, a physical action such as walking, turning, skipping, making a particular shape, or a movement phrase that becomes the basis for further exploration
tactile stimulus, for example, the feel of materials such as silk, sandpaper, elastic, water or sensations like sticky, rough, smooth or prickly
auditory stimulus, for example, music, percussion, environmental sounds, voice, spoken word and poetry
ideational stimulus, for example, stories, themes, emotions, social issues, texts, poems or dramatic works like Romeo and Juliet.
Access slide 2.4b. Guide students through improvisation tasks to develop their ability to create spontaneous movement. Some suggested improvisation tasks to generate spontaneous movement could include the following:
Students stand in the space facing any direction with their eyes closed. Direct students to start drawing small circles with their right wrist. Verbally guide students to create bigger circles and include more joints and body parts until their entire body is moving, creating circular pathways throughout the space.
Students pair up and determine who is partner A and B. Partner A leads the movement, while partner B is the mirror who copies. Partners then swap roles.
Students line up on one side of the room. Call out a body part for students to lead with as they move from one side of the room to the other. Students cannot repeat any movement twice. Begin with easier body parts to lead with such as a hand or a foot, then progress to more complex body parts such as the nose or the back of the head. Teachers can place further restrictions on the body such as movement can only be on the floor to generate more interesting movement from students.
The teacher encourages students to improvise by providing the following verbal prompts such as:
There is no right or wrong, just give it a go.
Have fun – moving differently can feel strange but can be enjoyable.
Take risks – explore the unexpected. Ask: ‘What if I ...?’
Be present – don’t overthink it. Let movement happen naturally.
Stay open – embrace change and let your imagination flow.
Be confident – support and inspire each other.
Extension: students who have experience with improvisation could attempt William Forsythe’s improvisation series, ‘Point-Point Line Theory’ as demonstrated in Forsythe-Lines-Point point line-1- Imagining Lines (0:36).
Access slide 2.4c to revise abstraction and slide 2.4d to revise motif(s). The teacher could begin by asking students what a motif(s) is to recall prior learning. The teacher explains that a motif(s) is manipulated using the elements of dance to continue to communicate and develop ideas over the dance film. Their intent may only require one motif which can be explored in different ways or may require multiple motifs. Students will explore cinematic motif(s) in Learning sequence 4. The teacher leads students through the abstraction continuum to develop a motif(s) that communicates an intent. This is an important revision before receiving their sample assessment task – ‘Dance through the lens’. The teacher models the abstraction process by choosing a literal movement, such as an arm ripple representing a wave, demonstrating how this can be abstracted using the elements of dance to become more symbolic. Prompt students verbally to explore changing the literal wave by exploring the components of the elements of dance. Some suggestions could include manipulating:
level, such as making the movement jump or roll on the floor
dimension by increasing or decreasing the size
tempo by slowing down or speeding up the movement
direction by experimenting the direction of each movement
dynamics by varying the weight such as heavy or light
movement qualities, such as sustained, suspended, percussive, collapsed, swinging or vibratory
stillness – find a moment of stillness to create emphasis.
Distribute and discuss the sample assessment task – ‘Dance through the lens’. Clarify requirements, key dates and the assessment rubric. Reinforce digital recording and Composition protocols and responsibilities and allow time for student questions. The teacher may allocate or allow students to select partners to work with in development of the assessment task.
Activity 2.5 – exploring stimuli to develop an intent
1. Access slide 2.5a, step 1. Encourage students to recall prior learning of stimulus and remind them that they have received a range of ideational stimuli statements in the sample assessment task – ‘Dance through the lens’ to choose from. If you would like to enter student films into the annual CApture Film Festival, check the website for the stimulus which is updated each year at CApture Film Festival – How to enter.
Access slide 2.5b, step 2. Reinforce that exploring and researching a range of stimuli can help students refine their ideas. This process is like writing an essay, where students would complete a brainstorm to gather information before they refine their ideas and start improvising. Direct students to Activity 2.5b in their student resource booklet. Once students in pairs have chosen an ideational stimulus statement, encourage them to find visual, tactile and auditory stimuli. Direct students to begin improvising using their selected visual, tactile and auditory stimuli. Suggestions are included on slide 2.5c, step 3. This includes:
visual stimuli: consider the texture, shape, mood and other spatial components
tactile stimuli: consider the sensations, feelings, textures and other associated emotions.
auditory stimuli: consider the rhythm, accents and other components of time and dynamics
After gathering stimuli, students refine their ideas through kinaesthetic exploration. They may also develop a word bank from their research to support movement generation.
Access slide 2.5d, step 4. The teacher asks the pairs to discuss and brainstorm their intent, considering their perspective and how it connects to their chosen ideational stimulus. Provide the NESA definition of intent to support understanding. After their discussion, guide students to write their intent in one clear sentence, ensuring clarity of their idea and that it has the potential to be communicated through movement. You may offer sample intent statements, such as: ‘to show the cycle of rain as it falls, pools, spreads and evaporates.’ Circulate the room to prompt thinking, support groups, and guide students back to the ideational stimulus if ideas are unable to be communicated through movement.
Access slide 2.5e and Activity 2.5e in the student resource booklet. Guide students to brainstorm the ways that they can communicate their intent through dance film. Students are to consider setting, mood or atmosphere, camera techniques, editing techniques, theatrical elements, music, themes and how they will use and manipulate the elements of dance.
Activity 2.6 – formative check-in opportunity 1
Access slide 2.6 and the sample assessment task – ‘Dance through the lens’. Students complete and present a short proposal (half to one page) outlining the intent of their dance film to the teacher. Explain that this formative check-in allows them to clarify their intent and make decisions about key aspects of their film before beginning practical work. The proposal may include the working title, intent, the elements of dance, location, film techniques and accompaniment. While students are developing their proposal, the teacher circulates the room to offer guidance, clarify ideas and ensure that proposals are clear, relevant and linked to their chosen intent.
Differentiation and adjustments: provide students with the option to film a recording of their proposal to present to the teacher and/or class.
Activity 2.7 – revision of the elements of dance
1. The elements of dance are foundational to Composition and require revision before students develop a motif(s) in the next learning sequence. Access slides 2.7a and 2.7b to revise the elements of dance with students from prior learning. This could include verbal or written questions on the aspects of the elements of dance. To support student revision, Stage 5 Dance – Revision of the elements of dance – space, Stage 5 Dance – Revision of the elements of dance – time and Stage 5 Dance – Revision of the elements of dance – dynamics can be used. Use the links above to duplicate a copy. When you duplicate the revision quizzes, be sure to save them to your account before distributing them to students so that you can collect your students’ responses. Use the Duplicate it button to duplicate or alter the questions to suit your context.
Access slide 2.7c and Activity 2.7c in the student resource booklet. Direct students to brainstorm movement ideas by considering the elements of dance and selecting the components most relevant to their intent. Access slides 2.7d to f to support students while they are physically exploring the elements of dance when generating movement to communicate their intent. Encourage them to experiment with relevant movement qualities, levels, shapes and tempos, as well as how these choices might interact with camera angles and editing techniques. Remind students to carefully record their ideas, experiments and reflections including sketches, notes, recordings or observations, to inform their process when developing their motif(s) and phrase(s) in the next task. For example, if the intent is ‘to show the cycle of rain as it falls, pools, spreads and evaporates,’ some ways to convey this through space, time and dynamics could be the following.
Space: employ varying levels to convey the falling rain using straight and organic shapes and up and down directions and spatial pathways. Low angle shots can emphasise the height of the falling rain motif(s). As the rain pools and spreads, the shape becomes round and organic, increasing in dimension and curved pathways and side-to-side direction. High angle shots can highlight the spreading and pooling of the shapes on the floor. Lastly, as the rain evaporates, the use of space is reversed as the rain travels upwards to show the completion of the cycle of rain. An upward tracking shot can support the evaporation phase.
Time: slow, elongated tempo of the movement and transitions to start, then an accelerated tempo can be used to convey the increase in raindrops and intensity. Quick shots and transitions can assist in building suspense as the rain intensifies. A rhythmic, wave-like quality can be used as the water pools, established through the rhythmic quality of the movement and with the transitions, creating a predictable quality. A moment of stillness to emphasise the climax can be used before then reversing the raindrops as they evaporate. A deceleration of tempo and a distortion of time through camera transitions can be shown through the editing process where footage from the start of the dance could be reversed and in slow motion.
Dynamics: the raindrops begin with a flicking, delicate quality and then as the rain frequency increases, the drops become heavier, grounded and collapsing. Quick, short cuts and close-ups can enhance the light, flicking dynamics. As the water pools, the dynamics shift to sustained and soft dynamics to show the fluidity of the water. Longer, sustained, smooth tracking shots with continuous camera pans support sustained, flowing dynamics. In the final stage of the water cycle, the movements are suspended and delicate in evaporation. Using slow motion or gentle upward panning shots can enhance the suspended airy quality of the evaporation movement.
Access slide 2.7g and Activity 2.7g in the student resource booklet to guide students through the process of abstraction to develop a motif(s) through the manipulation of the elements of dance. Using students’ prior research, students could select an image, word or a previous kinaesthetic exploration of the intent to begin with. The teacher may continue to guide students through this process by continuing with their own example and modelling the process physically and/or verbally. For example, the teacher may:
Create a word bank developed from the intent ‘to show the cycle of rain as it falls, pools, spreads and evaporates’ including words such as falling, trickle, dripping, splatting, sporadic, drops, intermittent, deluge, pool, curve, ripple, wave, sway, crash, spread, buoyant, float, swim, liquid, vapour, absorb, reverse, float, suspend and dissolve.
Encourage students to choose a word for the establishment of their intent, such as ‘trickle’, and demonstrate a literal representation of the idea. The teacher could twinkle their fingers on a high level and trickle down onto a low level as an example.
Change the movement or shape slightly while keeping the original visible. This may be achieved through changing the body part, direction or incorporating a jump, fall or turn. The teacher could incorporate more body parts flicking upwards and allow them to drop, keeping the essence of trickling. Instead of the literal twinkling of fingers, the rhythmic action of the body parts symbolises this.
Continue guiding students through the abstraction process by manipulating components of the elements of dance, ensuring they retain the essence of their original idea rather than moving into 100% abstraction. Students may review and refine their movement in pairs, collaborate with another pair or receive teacher feedback on the strongest movement or shape that best represents their idea. This refined movement will form the basis of their motif(s). If the intent requires more than one motif, students can repeat this process.
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Teacher note: in this learning sequence, students use the elements of dance to manipulate motif(s) to create and structure phrases to communicate their intent. They engage in peer feedback and reflection activities to refine the relevance of the elements of dance to their intent. Students plan, film and review their dance phrases using storyboards and a range of camera techniques to ensure their composition, filming and editing choices effectively convey their intent.
Section 3 of the slide deck resource – ‘Dance through the lens’, the student resource booklet and students’ own process diaries can be used to support Learning sequence 3. Answers and/or teacher notes are included in the notes on the slide where appropriate.
The duration of this learning sequence is approximately 6 weeks.
Table 5 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
apply the elements of dance to the motif(s) to structure and refine movement that communicates the intent
explain how camera techniques enhance the communication of an intent in dance film.
	I can:
develop refined motif(s) into movement phrases that clearly express meaning using the elements of dance
apply camera techniques purposefully to support and communicate an intent on film.


Table 6 – Learning sequence 3 – Composition – structuring the dance film
	Outcome(s) and content
	Teaching and learning activities

	Outcomes
DA5-COM-01 creates a movement vocabulary that communicates an idea and intent in response to different contexts
DA5-COM-02 creates movements using the elements of dance and structures movement to communicate a specific idea and intent
Content
Composition – Context
Context establishes the parameters under which a work is choreographed and structured
The language of choreography relative to context, including stimulus, idea, intent, elements of dance, generating and structuring movement, accompaniment, costumes and number of dancers
Refine movement choices to communicate ideas and intent in response to different contexts
Choreograph and structure movements in the context of personal style in response to a range of stimuli to communicate an idea and intent
Composition – The dancing body
Use the dancing body to create, express, refine ideas and intent
Develop and refine a personalised movement vocabulary to use as a base for the communication of ideas and intent
Collaborate and devise new movement using more than one dancer
Document the process of dance composition through reflective responses
Composition – Elements of dance
Generate movements by exploring the elements of dance in response to different stimuli to communicate an intent
Use the elements of dance to manipulate motif(s) to create and structure longer movement combinations, phrases, sequences and sections
Reflect on and analyse own use of the elements of dance in choreography to communicate ideas and intent
	Activity 3.1 – structuring the dance
1. Access slide 3.1a. The teacher could ask students to recall what a ‘phrase’ is, followed by providing the Dance 7–10 Syllabus (2023) Glossary definition. It is also useful to clarify what a phrase is not, such as a motif(s) surrounded by unrelated movements or movements without a clear beginning, middle or end.
Access slide 3.1b to introduce what structure in dance is using the Dance 7–10 Syllabus Glossary definition of ‘structure’. Explain that structure is part of the forming process and involves 2 main parts: organising the movement and organising the dance. When organising the movement, phrases will be linked together to create sequences.
Access slide 3.1c. To develop students’ understanding of motif(s), phrases and structuring movement, using analogies can be useful, such as, ‘A phrase is like a sentence.’ Both a phrase and a sentence make a clear statement about something and have a natural beginning, middle and end. Sentences vary in length depending on what is required to communicate meaning to the reader. If we consider that the motif(s) is the keyword, then the sentence (phrase) further elaborates on the keyword. Looking at the images on the slides can be a useful strategy to illustrate how phrases can be ordered in a logical way to show the journey, growth or development of an idea.
Access slide 3.1d. Model how to logically structure phrases through a collaborative writing task. Begin by guiding students to unpack the example intent: ‘to show the cycle of rain as it falls, pools, spreads and evaporates.’ Explain that the class will build this idea one sentence at a time, with each sentence showing a clear and logical progression that reflects the intent. Use the first example sentence, ‘water drips: small, isolated movements fall rhythmically, mimicking the delicate and repetitive motion of water droplets,’ to demonstrate how written descriptions can communicate movement intention. Highlight how these written sentences will later be transformed into movement phrases. This supports students to organise their motif(s) and manipulate it into a clear and purposeful phrase. The teacher guides students to work collaboratively as a class to complete the remaining sentences. This explicit model will guide students in their next activity.
Access slide 3.1e from planning to composing phrases. The teacher guides students through the process of planning and structuring phrases for their intent, using the motif(s) they generated in Activity 2.7g of the slide deck resource – ‘Dance through the lens’. Students use the table in Activity 3.1d of their student resource booklet to plan and organise the structure of their movement phrases. Once complete, students choose the first sentence and choreograph a phrase that communicates that sentence. The teacher can model this process by selecting a sentence from slide 3.1d and asking students how they would transform this movement into a sentence, using the motif(s) the teacher demonstrated in Activity 2.7g. For example, for the first sentence, ‘water drips: small, isolated movements fall rhythmically, mimicking the delicate and repetitive motion of water droplets,’ the teacher could demonstrate and discuss how to use the elements of dance to manipulate the motif(s) using the think-aloud strategy:
a motif(s) that is a rippling movement starts in the hand and travels through the arm
the use of space could be small and in a downward direction to emphasise the motion of the drip
the use of dynamics could be heavy, sustained energy to represent the gradual dripping of the water
the use of time could be a consistent, slow rhythm to mimic the repetitive falling of water. Subtle variations in speed and the occasional accented movement could reflect natural irregularities in dripping.
The teacher could then work with students to structure these movements together into one phrase that represents the sentence:
Using the ripple motif(s) that travels through the hand and arm, start with a small ripple in the fingers of one hand and let it move slowly up the arm, keeping the movement small and downward to emphasise the motion of the drip. Use heavy, slow, sustained energy to show the gradual stretching of the water and apply an accented jerk or tick to mimic falling of the droplets. Play around with subtle variations in speed to reflect natural irregularities. Repeat the ripple with the other hand or arm, creating overlapping, isolated movements like multiple droplets falling, keeping the movements delicate and controlled so your motif(s) clearly shows the idea.
7. Once students have completed this process for their first sentence, have students repeat the process to create a second phrase using the same motif(s) that develops the next sentence. Remind students that at the core of the phrase is the motif(s) and all choices must be purposeful in communicating the intent. Direct students to revise their ‘elements of dance brainstorm’ in Activity 2.7c of the student resource booklet to guide them in making purposeful manipulations. Students may also find the Elements of dance posters useful when manipulating their motif(s) into phrases. Students work in pairs to represent each sentence into clear phrases.
Activity 3.2 – sequencing phrases
1. Access slide 3.2a. Begin by asking students where they have heard the term ‘sequencing’ before. Connect to their understanding from Performance, where sequencing often refers to a series of technical steps used to build a skill, such as kicks, turns or jumps. Extend this into the writing analogy used for Composition: if movement phrases are like sentences with a beginning, middle and end, then a sequence is the paragraph, a group of phrases organised in a logical order.
Explain that during the composition process, the order of movements may shift as the intent develops. Sometimes the way we originally placed movements may not best communicate the intent, so revising and refining the sequence is an essential part of the choreographic process. A good strategy to evaluate the movement so far is through self-reflection, peer reflection and seeking teacher feedback.
The teacher guides students to engage in a structured peer reflection activity to support the refinement of their movement phrases and the clarity of their intent. This activity reinforces established class protocols for working safely and respectfully and builds students’ confidence in giving and receiving feedback. Students access Activity 3.2b in the student resource booklet to support the peer reflection process.
Students work in groups of 4 (2 pairs). Students may choose another pair or the teacher may allocate pairs to support group dynamics and learning needs. One pair will perform first while the second pair observes.
The performing pair presents their movement phrases once while the observing pair watches to gain an overall understanding of the movement.
During the second performance, the observing pair reads the sentences the performers generated in the table in Activity 3.1d. The observing pair attempts to match each written sentence to the phrase they believe represents it. Students may need to perform and observe multiple times and discuss to clarify understanding. The teacher reinforces that this activity helps students evaluate whether their intended meaning is being clearly communicated through movement.
The observing pair provides feedback using the questions to complete in Activity 3.2b in the student resource booklet. Feedback must be balanced, identifying strengths and offering constructive suggestions. After completing the first activity, have pairs swap roles so that the performing pair becomes the observers and vice versa.
Provide students time to enact the feedback they have been given by their peers and circulate the room to support students in providing quality feedback that will help them refine their dance film.
Access slide 3.2c and Activity 3.2c. Direct students to evaluate the current structure of their dance film by reviewing the phrases they have created and the feedback they received during the peer-reflection activity. Students complete Activity 3.2c in the student resource booklet, using the timeline-style graph to experiment with different orders of their phrases. Encourage students to move the phrases around to trial different structural options.
Remind students to consider:
how clearly the sequence develops their intended idea
whether the order shows a logical progression from beginning, middle and end
how each phrase connects to the next, including internal transitions
whether rearranging the phrases strengthens clarity, development or flow.
Students should aim to create a sequence that best communicates their intent, ensuring each phrase builds meaningfully on the one before it. Once they have explored some options, students finalise their preferred structure and annotate their timeline with brief notes.
Activity 3.2d – formative check-in opportunity 2
Access slide 3.2d and refer students to the sample assessment task – ‘Dance through the lens’ prior to filming. The teacher meets with each pair to assess their progress and provide targeted feedback. During the check-in, the teacher works with students to review their movement, focusing on their use of the elements of dance, motif(s) and structure. Guide students to perform, then:
discuss their motif(s), evaluating whether it is appropriately abstracted and clearly expresses the intent
consider how the motif(s) is manipulated across phrases using the elements of dance and whether this supports the logical development of their dance film
consider whether the structure of phrases and sequences is clear and effective.
Students should bring their student resource booklet to support this formative check-in with the teacher. The teacher may also add notes to support students in enacting feedback.
Activity 3.3 – capturing movement phrases
1. Access slide 3.3a. Once students have developed their movement phrases, introduce the process of capturing them on film. Emphasise the importance of considering camera shots and angles and encourage students to ask themselves whether their choices are intentional and effectively convey their intended meaning.
Access slide 3.3b to introduce the 5 key camera shots, including: close-up shot, mid shot, long shot, extreme close-up shot and extreme long shot.
Access slide 3.3c. Facilitate a class discussion using guided questions to prompt student analysis of camera shots in the example video Coast: Sydney Dance Company x The Festival of Place (3:22). The teacher asks the students to identify and discuss:
 one moment that was particularly effective
the effective shot type and a description of what they saw
how this choice in shot type enhanced the communication of the intent.
Access slides 3.3d. Introduce and explain the different types of camera angles that can be used to film dance and their purpose. Some of these camera angles include bird’s eye view, undershot or worm’s-eye view, eye level, Dutch tilt, over the shoulder, high angle, low angle, establishing shot and point-of-view shot.
Access slide 3.3e. Facilitate a class discussion using guided questions to prompt student analysis of camera angles in the example video Riverlands: Sydney Dance Company x The Festival of Place (7:10). The teacher asks the students to identify and discuss:
how the bird’s eye view highlights the features of the location
in what ways the bird’s eye view helped you understand the relationship between the dancers and their surroundings.
Activity 3.4 – camera movement
1. Access slide 3.4a. Explain that the way the camera moves in relation to the dancer(s) and the space around them greatly shapes how the viewer perceives the movement. Introduce 2 primary approaches to manipulating how movement is perceived by camera movement:
keeping the camera fixed in one position, either completely static or slowly panning
moving the camera through the space to follow, approach or circle around the dancer.
Each method offers a different perspective and emotional impact which students can explore through practical experimentation.
Access slide 3.4b. Introduce the key types of camera movement used in dance film, explaining what each one is and the effect it can create. These include panning shot, tilting shot, tracking shot, zoom shot and shaky handheld shot. For further definitions, a student activity and downloadable glossary, direct students to CApture.
Access slide 3.4c. Introduce the concept of framing in dance film. Explain that the camera frame is the rectangular space that the audience will see on screen. The way this space is composed has an impact on how the viewer experiences the dance film. Emphasise that the subject does not always need to be centred, in fact, creative framing can guide the viewer’s focus or evoke emotion. For example, only showing part of a dancer’s body, like the torso or hands, can spark curiosity and allow the audience’s imagination to fill in the rest. It is important to consider the space from the top of the frame, ensuring the top of a dancer’s head or body part is not lost mid shot. Encourage students to consider what they will include and what they will intentionally leave out of the frame to create visual interest and meaning.
Access slide 3.4d. Students will work with their partner to explore how camera movements can enhance choreographic intent. Begin by explaining that the camera operator plays an active role in shaping the audience’s perception of the dance film. Students should first decide how the dancer will be framed (close-up, mid shot or long shot) and consider how this choice supports their intent, such as using a close-up for detail or a wide shot to highlight space. Next, they should work together to plan how the camera will move, choosing from options such as stationary, tracking, circling, tilting or panning, and practise timing this with the dancer’s movement. Encourage students to experiment with different angles and distances to strengthen their intent before moving on to filming. Each student should take turns recording their partner performing the phrase, applying the framing and movement choices they discussed. Finally, students should review their footage together and reflect on how the camera work enhanced or changed the perception of the performance, as well as what challenges they faced in coordinating the movement and camera work.
Teacher note: remind students of safe dance practices and lead a brief warm-up, which could include improvisation-based tasks or general movement exercises to prepare the body prior to doing any physical movement activities.
Activity 3.5 – take the shot planning activity
1. Access slide 3.5a, step 1. Direct students to work in their pair to brainstorm camera techniques that could enhance their ideas and intent. Remind students to think about how their camera choices can interact with and enhance their movement phrases. For example:
camera shots: an extreme close-up highlights a specific emotional detail, whereas an extreme long shot can establish a location or make the dancer look vulnerable in their surroundings
camera angles: a high angle conveys a lack of power while a Dutch tilt can emphasise instability or chaos
camera movements and framing: panning can reinforce the movement of the dancer while a shaky shot can emphasise panic.
Encourage students to consider a range of types other than the examples on the slide to communicate their intent.
Access slide 3.5b. Direct students to reflect upon the camera techniques which should inform the development of their storyboard. Encourage students to view the example storyboard on the next slide.
Access slide 3.5c. Review the storyboard example. Introduce students to the concept of a storyboard as a detailed way to represent what they plan to film, arranged in the order they anticipate editing the scenes together. Explain that a well-conceived storyboard can give them an overview of their dance film, highlight any gaps or sections that could be optional if time runs short, help them plan a filming schedule and ensure all logistics, such as locations and costumes, are considered. Emphasise that a storyboard also helps students stay organised and on track while filming. For further information on storyboarding, direct students to the CApture website.
Access slide 3.5d and Activity 3.5d in the student resource booklet. Direct students to begin designing their own storyboard individually, working separately from their partners. Explain that a storyboard is a detailed visual plan of what they intend to film, arranged in the sequence they anticipate editing the shots together. Explain to students that when designing a storyboard, they should include key details for each shot. Provide the following tips to guide them to include:
drawings or diagrams including sketches that will appear in the frame, encouraging that stick figures are fine
shot descriptions, including writing a short note or annotation about what is happening in the shot
camera shots, angles and movement, indicating whether it is a close-up, wide shot, pan, tilt, tracking shot and so on
framing which shows where the dancer(s) will be positioned within the frame, for example, centre, off to the side, foreground, background and so on
location, including where the action takes place, for example, studio, stage, outdoor setting, hallway and so on
transitions and edits, including notes on how this shot connects to the next, for example, cut, fade, dissolve, slow motion, reverse and so on
timing, including an estimate of how long the shot will last in seconds.
Circulate to support students planning clear, purposeful sequences that align to their intent.
Activity 3.5e – formative check-in opportunity 3
1. Access slide 3.5e and direct students to the sample assessment task – ‘Dance through the lens’. Encourage students to meet with the teacher to review their dance film plans and work together to consider how they can enhance their intent using camera techniques. Ask students to reflect on their choices for camera shots, angles, camera movement and framing, and discuss how each decision can strengthen the communication of their intended idea. Make suggestions to improve their storyboard where necessary and encourage students to implement feedback before filming begins.
Access slide 3.6. Students will now begin the practical stage of the task by filming their movement phrases. Reinforce the established safe and respectful digital and Composition protocols and responsibilities. Explain that while filming, they should consistently refer to their storyboard to ensure their choices of camera techniques support their intent. Remind them that filming is not just about recording movement but about shaping how the audience experiences their dance film. Suggest the following tips to guide them through the process:
Rehearse the movement phrases before being recorded and test how they look from different camera angles.
Test the planned shots and check how the movement appears on camera, adjusting if necessary to communicate the intent.
Film multiple takes of each section to ensure strong options, keeping the camera steady and the dancer clearly framed.
Encourage the students to experiment, review and refine their decisions.
Review the footage with your partner to confirm it matches the storyboard and effectively communicates intent.
Teacher note: ensure all filming takes place in safe, suitable locations free from hazards.
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Teacher note: in this learning sequence, students are introduced to structuring the dance film by learning about the organisation of sections, transitions and how these can be enhanced through editing techniques. Students explore camera angles and shot types through viewing and analysing a range of examples, which inform the development and structure of their own dance film. Students continue to consider and reflect on the elements of dance and how they can be manipulated through the camera.
Section 4 of the slide deck resource – ‘Dance through the lens’, the student resource booklet and students’ own process diaries can be used to support Learning sequence 4.
The duration of this learning sequence is approximately 5 weeks.
Table 7 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
effectively structure a dance film using the elements of dance, filming and editing techniques to communicate an intent.
	I can:
identify and apply a range of filming and editing techniques to structure the dance
manipulate the elements of dance using the camera to communicate an intent
reflect on the dance film and make edits to improve the clarity of the intent.


Table 8 – Learning sequence 4 – Composition – editing the dance film
	Outcome(s) and content
	Teaching and learning activities

	Outcome
DA5-COM-02 creates movements using the elements of dance and structures movement to communicate a specific idea and intent
Content
Composition – Context
The language of choreography relative to context, including stimulus, idea, intent, elements of dance, generating and structuring movement, accompaniment, costumes and number of dancers
Refine movement choices to communicate ideas and intent in response to different contexts
Choreograph and structure movements in the context of personal style in response to a range of stimuli to communicate an idea and intent
Composition – The dancing body
Use the dancing body to create, express, refine ideas and intent
Develop and refine a personalised movement vocabulary to use as a base for the communication of ideas and intent
Document the process of dance composition through reflective responses
Composition – Elements of dance
Use the elements of dance to manipulate motif(s) to create and structure longer movement combinations, phrases, sequences and sections
Reflect on and analyse own use of the elements of dance in choreography to communicate ideas and intent
	Teacher note: throughout this learning sequence, students can move between refining movement, filming and editing as they progressively develop their dance film.
Activity 4.1 – structuring the dance
1. Access slide 4.1a. Revise the definition of ‘structure’, focusing on organising the dance. Discuss what organising the dance could look like. Ask students how they have seen works being structured in other art forms, such as movies, TV shows, books or music. Prompt students to consider the logical development or ‘journey’ of their intent, using the guiding questions as a starting point:
Does it start small, then gradually become bigger?
Does it start big, then gradually become smaller?
Is there an idea established that then rises in action to a climax, then gradually falls into a resolution?
Does your dance film need a clear resolution or could it end on a cliffhanger?
Could the sections of the dance be complementary or contrasting?
Access slide 4.1b. Continue to use the example intent ‘to show the cycle of rain as it falls, pools, spreads and evaporates’ to illustrate how to logically structure the dance film using sections. Direct students to Activity 4.1a in the student resource booklet to determine a structure for their dance film. Once students complete the activity, it is suggested that students share this plan with the teacher to ensure clarity of their intent through structure.
Teacher note: students may require more time to choreograph additional sections of their dance film once a structure is decided upon, and multiple sections may require further storyboard planning for effective filming.
Activity 4.2 – editing your dance film
1. Access slide 4.2a to emphasise that when editing, it’s important to consider shot duration, shot sequence, cinematic motif(s), transitions and location changes, and manipulating the elements of dance through editing to communicate the intent through effective structuring. Remind students that editing choices can also influence the audience’s perspective and emphasise elements of dance, helping to clearly convey their intent in a dance film.
Access slide 4.2b to explain to students that shot duration is key to how an audience experiences dance film. Unlike a live performance, screen viewing directs attention differently, so the duration of each shot should support the intent. Discuss that quick cuts can suggest energy or chaos, and longer shots can allow an emotional build-up or reflection. Lead students through a discussion using the following questions:
How will you use the duration of shots to communicate your intent?
Will this change throughout each section? If so, how does this manipulate the element of time?
How does shot duration assist in structuring your dance film?
The teacher may continue to use the example intent and consider the structure of the dance provided on slide 4.1b to guide the discussion. For example, a variation of long and short shots in Section 1 could convey the unpredictable nature of rain falling, which could gradually accelerate in tempo in Section 2. Section 3 could use short shots to create chaos as the rain spreads, then resolve with long durational shots as water evaporates in Section 4. Students then apply edits to the duration of each shot as they review their footage.
Access slide 4.2c. Watch the excerpt of the dance film Rosas danst Rosas, a film by Thierry De Mey / Trailer (2:34) choreographed by Anne Teresa De Keersmaeker and filmed by Thierry De May. Guide a discussion focused on the duration of shots. Some prompts for discussion could include:
Can you spot the difference between long shots and short shots?
How do they change the way you feel about the dance film?
What effect do short, quick shots have on the rhythm and intent of the dance film?
How do the lengths of the shots help communicate the intent?
Access slide 4.2d. Explain to students that motif(s) in dance film can appear not only through repeated movements, shapes, rhythms or dynamics, but also through cinematic elements such as recurring camera angles, editing techniques, colour filters, locations or props. Guide them to think back to the film excerpt Rosas danst Rosas, a film by Thierry De Mey / Trailer (2:34) to identify choreographic or cinematic motif(s) that reinforce the intent and assist with structure. Prompt students to think creatively about how they might incorporate cinematic motif(s) into their own dance films throughout the editing process to strengthen their intent and logical development of the dance film.
Activity 4.3 – editing mistakes and how to avoid them
Access slides 4.3a. Review the list of common editing mistakes along with suggested strategies to avoid them. As a class, discuss each mistake and encourage students to share examples or experiences from their own work. Use this time to collaboratively troubleshoot challenges, brainstorm solutions and explore practical techniques to improve their editing choices in their dance films. Below are examples of common mistakes and tips on how to avoid them.
Filming from the front view only and the whole body is visible at all times. This is known as documenting the dance. Instead, experiment with a range of shot types to create depth.
The type of shots have not been considered to communicate the intent. Instead, consider the reasons for the shot types and make links between your choices and your intent.
Editing between cuts is out of sync with the accents or beats in the music. Instead, have your music playing in the background when you film your dance. When you edit, you will need to remove the background noise from the video and upload a good quality version of your music. You could also use slow-motion or speed up parts of your footage when editing.
The subject is intentionally blurry. Instead, take the time to focus the subject on screen before pressing record. Watch your footage back before moving on to observe visual quality. Do multiple takes if necessary.
Edits between shot types are clunky and become obvious. Instead, cut to different shot types during the movement, not when the dancer is still or has finished the movement.
Edits between shots are the same shot type, for example, medium shot to another medium shot. Instead, plan ahead – storyboard your ideas and make sure you avoid editing the same shot types or angles together in a row. Bring the camera into the rehearsal space and practice.
Overuse of editing techniques. Instead, make sure your editing techniques link to your intent.
Not having enough movement phrases. This is the number one cause of overediting in post-production. Leave yourself plenty of time to choreograph.
Not considering what is in the background of your filming space. Everything that can be seen provides context, but too much clutter can be distracting for the viewer. Instead, remove unnecessary ‘stuff’ before you film in your chosen space.
Activity 4.4 – changing location and transitions
1. Access slide 4.4a. Introduce students to the concept of changing locations in dance film and how it can enhance their storytelling. Explain that film allows for ’magical’ transitions between spaces, which can create contrast, surprise or a sense of journey. Introduce students to a match cut, an editing technique that connects 2 different shots through a visual or auditory similarity.
Access slide 4.4b. Introduce students to the concept of crosscutting, explaining that it is an editing technique where the film alternates between 2 different scenes or locations. Discuss how crosscutting can create connections between simultaneous actions, build tension or highlight contrasts between sections. Emphasise that this technique can reinforce or develop the intent by showing multiple perspectives, increasing suspense and can manipulate time and dynamics to keep the viewer engaged. Encourage students to think about how they might use crosscutting in their own dance films to strengthen their intent.
Access slide 4.4c. Introduce students to the concept of circling in dance film, explaining that it involves moving the camera around the subject or action in a continuous, smooth motion either in a full 360-degree arc or a more subtle curve. Discuss how circling can enhance a sequence by building tension, intensifying emotion, emphasising dynamics, complementing circular movement phrases and offering multiple perspectives on the movement or location. Highlight how this technique can also symbolise internal conflict, create a sense of entrapment or simply add visual interest to the film. Encourage students to consider how circling might be used creatively in their own dance films to support the intent and create visual impact. Remind students that all editing choices must be purposeful in communicating the intent.
Access slide 4.4d. Introduce students to the concept of jump cuts in dance film, explaining that this editing technique involves cutting between 2 shots of the same subject with a noticeable jump in time, position or action. Discuss how jump cuts can create a jarring or sudden effect, giving the impression that time has skipped forward or that something is missing. Highlight that this technique can be used to speed-up a sequence, convey disorientation or add energy and tension to a scene.
Access slide 4.4e. Ask students to break into small groups and analyse a range of dance films to explore how filmmakers connect multiple locations meaningfully. Select one or more of the samples such as:
“BKLYN” – Troika Ranch (3:10) by troikaranch
The Dualities of Being | A Contemporary Dance Piece (13:09) by the Institute of the Arts Barcelona
Optics by Anjana Bala | Dance Film (6:42) by Sadler’s Wells, choreographed by Anjana Bala
Eastbound | Dance film celebrating how East London moves (6:18) by Sadler’s Wells, choreographed by Kloé Dean and directed by Sarah Vaughan-Jones.
Direct each group to identify how editing techniques, such as shot duration, transitions or lighting are used to create continuity and support the film’s intent. Encourage students to share their observations with the class and then experiment with similar techniques in their own work to strengthen the connection between their chosen locations and their intent.
Some discussion prompts for “BKLYN” – Troika Ranch (3:10) might include:
How does the duration of shots affect the rhythm?
What emotions or ideas emerge when the cuts speed up or slow down?
How does editing rhythms influence your perception of the dancer’s movement or dynamics?
Can you identify moments where the pacing of cuts adds meaning or tension to the choreography?
How might you use variations in shot length and editing speed to communicate the intent of your dance film?
Some discussion prompts for The Dualities of Being | A Contemporary Dance Piece (13:09) might include:
How does the use of framing affect the mood, focus or pacing?
What emotions or ideas are emphasised when the dancer moves in and out of frame?
How do lighting choices and the duration of long shots contribute to the intent of the dance film?
Can you identify any effective ways the choreographer uses the number of dancers, lighting and sections to structure the work?
What is the relationship between the music and the movement? Does this reinforce the intent?
How might you use framing and shot duration to communicate the intent of your dance film?
Some discussion prompts for Optics by Anjana Bala | Dance Film (6:42) might include:
How does the accelerating tempo in the opening section contribute to the structure and pacing of the dance film?
How is contrast created between sections through changes in movement, editing or film techniques?
How does the use of crosscutting enhance the communication of the choreographic intent?
A gradual transition of location occurs at 4:00. What is the significance of using a gradual transition rather than a rapid cut?
How does this transition support the development and cohesion of the dance film?
How is circling used at 5:45, and what effect does this have on focus, spatial relationships or meaning?
Some discussion prompts for Eastbound | Dance film celebrating how East London moves (6:18) might include:
How is the prop used as a transitional device between locations and how does this support the structure of the film?
How does editing rhythms influence your perception of the dancer’s movement or dynamics?
How do musical accents combined with movement and editing choices emphasise key moments in the choreography?
How does the complementary use of silence and stillness towards the conclusion enhance the intent?
How might you use similar editing techniques? Would it be relevant to your intent?
Teacher note: “BKLYN” – Troika Ranch (3:10) may require a sensory warning as the rapid editing and quick cuts may cause discomfort or motion sensitivity for some viewers.
Differentiation and adjustments: this viewing activity could be extended across multiple lessons and the examples of each dance film could be analysed in greater detail beyond the editing techniques identified. This could be an opportunity to revise motif(s), the elements of dance and any other prior learning to consolidate student understanding.
Access slide 4.4f. Guide students to apply the techniques from the previous video examples to their own work. Ask them to start by selecting a movement phrase they have already filmed and then choose a contrasting location to film the same phrase again. Direct students to experiment with different transitions such as match cutting, crosscutting, circling and jump cutting. Ensure they use the same angle and shot type for smoother transitions. Encourage students to edit the footage to create a seamless transition, identifying a movement, such as a run, jump, fall or turn, where the shots can be joined naturally. Once the edit is complete, students watch and evaluate their footage to determine the success of the transition and its relevance to the intent. Encourage students to experiment with alternate locations and select the location most relevant to their intent.
As students film, review and edit their footage, the teacher may guide students in a discussion. Discussion points could include:
Think about why you are changing locations. Does it support the intent?
Edit the shots together so that the audience sees the start of a run, fall, jump or turn in one location and the completion of the movement in the other location.
Align the direction, speed or shape of movement between shots.
Use faster cuts for energy and slower cuts for fluidity.
A close-up might not always be of a face but rather a hand, foot or some other subtle movement that could be highlighted.
Ensure that there is experimentation with a range of purposeful shot types, angles, framing and camera movement to keep the audience engaged while reinforcing the intent.
The editing process is easier with additional footage, so plan and storyboard carefully to avoid gaps.
An extreme long shot at the start of the dance film can assist in establishing the location and support the intent of the dance film.
Access slides 4.4g. Introduce students to the 2 main categories of editing techniques in dance film: transitional and stylistic. Explain that transitional techniques, such as cuts, jump cuts, crossfades and fades to black or white, control how one shot moves into the next, shaping the flow, pacing and continuity of the choreography. Discuss stylistic techniques, such as slow or fast motion, reverse, repetition, overlays and colour or lighting filters, which enhance energy, dynamics and emotional impact. Encourage students to experiment with both types of techniques in their own dance films to explore how different editing choices influence the audience’s perception, mood and intent of their dance film. Encourage students to consider these editing techniques as they review their footage and apply if the technique is relevant to their intent.
Activity 4.5 – reflect on the manipulation of space, time and dynamics
Access slide 4.5a. Prompt students to reflect on how effectively their dance film communicates their intent through the manipulation of space, time and dynamics in both the filming and editing process. As they edit, guide students to consider how camera framing, shot choices and editing decisions enhance or refine each element. Students then complete the Activity 4.5a in the student resource booklet to reflect on how their choices reinforce or develop their intent. Questions for student to answer could include:
Describe: What movement, filming or editing choice did I make?
Interpret: How does this choice communicate my intent?
Evaluate: How effective is this choice for the audience to understand my intent?
Refine: What could I adjust to improve the clarity or development of my intent?
To support students in editing their dance films, provide a step-by-step checklist or worksheet to keep them organised throughout the process. The checklist can guide them through each stage, including reflecting on choreographic intent, identifying key movement qualities, selecting camera angles and shot lengths, and applying editing techniques such as cuts, crossfades or slow motion.
Activity 4.6 – film festival
Access slide 4.6a. Set the scene for the class film festival, explaining that this is the time to showcase each student’s summative assessment, the dance film. Emphasise that today celebrates each student and their achievement of their personal best. Remind students of class expectations and respectful behaviours by outlining expectations, such as listening, remaining quiet while viewing films, clapping appropriately, using positive language and allowing everyone to have their moment to shine. Encourage students to enter their film into The CApture Film Festival.
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Teacher note: in this learning sequence, students develop skills in interpreting, analysing and writing about dance as it is presented through the lens of a camera. Students will study Sergio Reis’s dance film, Somebody That I Used To Know (3:50).
Section 5 of the slide deck resource – ‘Dance through the lens’ and the student resource booklet can be used to support Learning sequence 5.
The duration of this learning sequence is approximately 5 weeks.
Table 9 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand how Sergio Reis communicates his intent in Somebody That I Used To Know through movement.
	I can:
identify and describe Reis’s intent through the use of space
interpret Reis’s intent through the analysis of movement
write well-structured PEEL paragraphs using precise dance language and descriptive movement examples.


Table 10 – Learning sequence 5 – Appreciation – analysing dance on film
	Outcome(s) and content
	Teaching and learning activities

	Outcome
DA5-APP-02 evaluates dance works based on context, the elements of dance, the dancing body and theatrical elements
Content
Appreciation – Context
Judgements about dance works are shaped by context
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts
Different contexts can change the perspective of the viewer
Research and explain how social, cultural and historical factors have shaped and influenced the creation of dance works
Analyse dance works from a range of contexts in written form
Appreciation – The dancing body
Understand how the dancer communicates the choreographer’s intent
Describe and analyse how the dancer’s performance of movement reflects the context
Use the components of analysis relating to dancers to evaluate how they communicate the choreographer’s intent in a dance work
Use repertoire from professional dance works to analyse how the relationships between dancers and the theatrical elements successfully communicate the intent
Appreciation – Elements of dance
Understand that the elements of dance and compositional structures are tools used to communicate the intent in dance works
Understand how choreographers communicate the intent through the use of the elements of dance, auditory and theatrical elements
Identify the choreographer’s use of compositional structures and the elements of dance to communicate the intent in a dance work
Evaluate how the elements of dance have been manipulated in conjunction with auditory and theatrical elements in a phrase or section of a professional dance work
· Create written texts to show appreciation of how the choreographer communicates the intent in a professional dance work
	Activity 5.1 – Sergio Reis and CDK Company
1. Access slide 5.1a. Read about Sergio Reis as the choreographer students will be studying in this learning sequence. Emphasise how understanding a choreographer’s background and context deepens students’ ability to interpret, analyse and write about the work, particularly when studying dance film.
1. Access slide 5.1b. Introduce Sergio Reis’s dance work, Somebody That I Used To Know. Provide an overview of the choreographer’s intent and the context of the dance film prior to viewing. Explain that the song is used as a stimulus to inform the choreographer’s intent and personal context. As a class, the teacher may unpack the lyrics of the song or listen to the lyrics together and brainstorm possible ideas and emotions suggested by the accompaniment. Ideas may include:
the emotional aftermath of a relationship breakdown
feelings of confusion, resentment and emotional distance
conflicting perspectives of the relationship through the 2 vocalists
a relationship that ended without closure
connection and disconnection.
Watch the dance film and complete Activity 5.1b in the student resource booklet using the See, Think, Wonder prompts to record observations and ideas. Facilitate a class discussion where students share their responses, focusing on the choreographer’s intent and how the choreography develops from the music as a stimulus.
Activity 5.2 – film versus live performance
1. Access slide 5.2a. Explain that the dance film was performed as a live dance. Access Activity 5.2a in the student resource booklet. After viewing the film and live versions of Somebody That I Used To Know, lead a discussion to identify the differences between the 2 mediums and if the framing changed their perspective of specific movements or interactions between dancers.
1. Students complete the Plus, Minus, Interesting (PMI) table encouraging students to examine the positives and negatives between live dance and dance film.
1. Students complete the Think Pair Share activity to organise their thoughts in response to the focus questions: ‘How do the 2 different mediums influence the emotional response of the viewer? Do you feel different watching a film versus a live performance? Allow students to share their ideas in pairs before opening up the discussion to the whole class, prompting them to compare perspectives and articulate their own preferences with reasoning. The focus should be on evaluating how context and medium shape the way choreography is communicated and experienced. Determining which format students prefer and justifying their perspective is important to establish before the next activity.
Activity 5.3 – debate
1. Access slide 5.3a. Students participate in a structured debate exploring the statement: ‘Dance works communicate meaning more effectively when performed live.’ Begin by dividing the class into 2 teams, assigning one to agree (arguing that live performance is more effective) and the other to disagree (arguing that dance film is more effective). Students should refer to Reis’s work as evidence to support their position.
1. Access slide 5.3b and Activity 5.3b in the student resource booklet. Students use the provided debate table to structure their arguments and responses effectively. Begin by explaining the importance of having a clear framework for presenting ideas, and walk students through each stage:
an opening statement
2 supporting arguments with examples
a counterpoint that acknowledges the opposing view
a closing statement that reaffirms their team’s position.
Remind students to draw on specific examples from both the live and film versions of Somebody That I Used To Know to strengthen their points and demonstrate evidence-based reasoning. Encourage them to work collaboratively within their groups, dividing roles if needed, to ensure all aspects of the debate are covered. Encourage students to use the table to consolidate their argument, which will help inform their formative assessment later in the learning sequence. Students should watch excerpts from the work in their designated teams. The teacher circulates during preparation to prompt deeper thinking, clarify misconceptions and guide students towards linking their arguments directly back to the debate statement.
Differentiation and adjustments: when providing evidence, students can either show excerpts from the films or describe the movement verbally. Verbal descriptions of the movement can support students with the written formative assessment task later in the learning sequence.
1. Access slide 5.3c. Provide the ‘agree’ team with the guiding questions to support their argument that live performances are more effective. Encourage students to use these prompts to build arguments supported by specific examples from Somebody That I Used To Know (live). Remind them to focus on how the physical presence of the dancers, audience choice in viewing and the shared performance space, shape the experience. Guide students to think about how Reis’s original choreographic structure is honoured in a live setting and how formations, spatial patterns and dynamics are perceived in real time. Prompt them to connect their ideas directly back to the debate statement and strengthen their case with clear evidence including movement examples from the live performance.
1. Access slide 5.3d. Provide the ‘disagree’ team with the guiding questions to support their argument that films are more effective. Encourage students to use these prompts to build arguments supported by specific examples from Somebody That I Used To Know (film). Remind them to focus on how camera angles, editing, lighting and sound shape the audience’s attention and emotional engagement. Guide students to consider how film captures details, such as gestures, facial expressions and use of props, while also enhancing tension through close-ups or editing techniques. Prompt them to connect their ideas directly back to the debate statement, highlighting how film increases accessibility and strengthens the understanding of Reis’s intent.
1. Allow time for students to prepare their arguments using their observations and the guiding questions provided. Remind students to draw on specific examples from what they have seen to support their points and to link their ideas directly back to the debate statement. Circulate between groups to prompt deeper thinking, clarify ideas, and ensure that students are gathering strong evidence to strengthen their positions.
1. When ready, have each group take turns presenting their points in the debate. Keep it simple: start with opening statements, allow brief responses to the other team’s ideas and finish with a short summary of their strongest points.
Activity 5.4 – breaking down an essay question
1. Access slide 5.4a. Introduce the CUBE strategy to help students break down questions and answer them correctly. Explain each part of the acronym:
C: circle the key verb in the question
U: underline the key syllabus words
B: box any important information such as plurals or additions
E: explain using examples to support the answer.
Access slides 5.4b. Display the slide to introduce students to the essay question: ‘Explain Sergio Reis uses the element of space in conjunction with film techniques to communicate his intent in the dance film Somebody That I Used To Know. Support your response with specific examples from the work.’ As a class, discuss and use the CUBE strategy to identify the keywords in the question. Some suggested discussion prompts could include:
What does ‘explain’ mean? Relate cause and effect. Make the relationships between things evident. Provide why and/or how.
Describe the element of space used in the film including the space through which the body moves, for example, shape, level, direction, dimension, pathways, floor patterns and stage space.
Identify the film techniques used, for example, camera shots, camera angles and editing choices.
Explain the intent, ideas, themes or meanings of the work.
Define ‘conjunction’ as ‘together with’ or ‘combined with’. Encourage students to refer to these definitions as they begin planning their essay response.
Prompt students to provide examples from the work and discuss as a class.
Activity 5.5 – writing about movement
1. Access slides 5.5a. Introduce students to an approach when analysing movement examples when writing their essay on Somebody That I Used To Know (film). Explain that they need to use specific movement examples from the dance film and consider how Reis manipulates the element of space and uses film techniques to communicate his intent.
To guide student analysis, encourage students to break down each example by considering:
Who: identify the dancers or groups involved using clear nouns, for example, soloist, ensemble, prop.
What: outline the actions or movements the dancers are performing, for example, pointing, grabbing, isolating.
How: describe the actions with expressive adjectives that capture the quality of movement, for example, sharp, chaotic, collapsing.
Film techniques: note the camera shots, angles, transitions and editing choices that contribute to meaning.
Why: interpret the choreographer’s intent, considering the emotions, ideas and relationships being communicated through both the movement and film techniques.
Emphasise that using this framework will help students expand their discussion and link their observations directly to the essay question.
Access slide 5.5b. Before students begin developing movement examples for their essay using the word banks in the student resource booklet, emphasise the importance of building strong vocabulary to create rich, detailed and descriptive sentences. Explain that the verbs, adjectives, adverbs and impact words in the student resource booklet are designed to help them:
clearly identify dancers and their movements
accurately describe how movements are performed
articulate the choreographer’s intent and the emotions or ideas being expressed
analyse how film techniques, such as camera angles and editing, enhance meaning.
Access Activity 5.5b in the student resource booklet. Give students time to read through each word bank, highlighting 5 words that resonate with them to broaden their vocabulary and assist them to answer the question. Emphasise that using this vocabulary will allow them to write clear, precise and detailed sentences, making their movement examples rich, descriptive and effective to support their response.
1. Access slide 5.5c. Explain to students the structure of the analysis activity using the gradual release of responsibility strategy, also known as the ‘I do, we do, you do’ approach. This helps students understand why the strategy is being used and how each stage supports their growing independence and confidence in analytical writing.
‘I do’ (modelling): students will observe the teacher model how to watch and analyse a chosen excerpt from Somebody That I Used To Know. The teacher will record key observations in real time and then construct sentences with students watching and providing suggestions.
 ‘We do’ (scaffolding): this will require student participation and input. The class, guided by the teacher, will complete another example together, discussing observations and how to turn them into detailed sentences.
‘You do’ (independent practice): students will work independently to record, describe and write their own movement example, applying the skills and strategies demonstrated in the first 2 steps.
By outlining the structure in advance, students understand the expectations of the task and recognise the high level of support provided as they learn to write analytically.
Teacher note: teachers should complete the table in real time so students can understand the skill of analysis.
Differentiation and adjustments: using your knowledge of your students learning abilities, teachers may choose to group in pairs or small groups with varying levels of ability to maximise student learning.
1. Access slides 5.5d. Lead the ‘I do’ part of the task. View the excerpt from Somebody That I Used To Know (3:50) from 0:00–1:11. Direct students to observe the work closely, then complete the table in the slide, modelling suggested responses such as:
Who: identify the dancers and objects involved using nouns, for example, umbrella, 1 male soloist, 3 groups of 7 dancers, ensemble, 1 female soloist.
What: note the actions or movements using adverbs, for example, kicking, walking, collapsing, rebounding, breaking, pushing.
How: describe the quality of the movement with adjectives, for example, contrasting, low, high, wide, angular, percussive, sudden, quick.
Film techniques: observe camera angles and movements, for example, mid shot, wide frame, close-up, quick cuts.
Why: discuss the choreographer’s intent and the ideas or emotions being communicated, for example, chaos, tension, struggle, disconnection, instability, loss.
Emphasise how all these aspects work together to create meaning in the dance film and model how to record these observations in the table for later analysis.
1. Access slides 5.5e. Explain to students that now that the table in slide 5.5d has been completed, they will use the information in it to write sentences that describe the movement example. Show them the first sentence and ask students to identify the information taken from the space analysis table within the ‘Who and what’ sentence. Model how to construct the ‘How’ sentence from the space analysis table. Then co-construct the ‘Camera techniques’ and ‘Why’ sentences together. Emphasise that this process helps them link the dancers’ actions, the use of space and film choices to the choreographer’s intent and meaning.
Teacher note: do not be afraid to write in real time and make mistakes. This humanises the writing process and allows students to feel as though writing is achievable.
1. Access slide 5.5f. Introduce the PEEL paragraph structure to students, explaining that it helps them write clear, well-organised and coherent paragraphs in their essays. Emphasise that students should always consider the essay question when planning each part of their paragraph. Break down the acronym PEEL and discuss each component in detail.
Point (P): the topic sentence that clearly states the main idea of the paragraph and what the student will discuss.
Evidence or examples (E): the supporting details and descriptive movement examples that support the student’s point.
Explain (E): an analysis of how the movement communicates the interpretation.
Link (L): a sentence that summarises how the evidence proves the student’s point and connects the paragraph back to their overall essay argument.
Teacher note: this is one approach to writing paragraphs. It is suggested that the teacher use a paragraph writing structure that students are familiar with and is consistent with the school’s approach to writing.
Access slide 5.5g and Activity 5.5g in the student resource booklet. Begin by reading the example paragraph aloud to the class, allowing students to hear the structure and flow of a well-organised PEEL paragraph. Instruct students to use highlighters to identify and colour-code each component of PEEL. Remind students that a paragraph may contain more than one example or explanation, so they should read carefully and highlight all relevant sections. This activity encourages students to actively engage with the structure, making it easier for them to apply PEEL in their own writing.
Extension: high potential and gifted education (HPGE) students can be encouraged to write a response that integrates the example or evidence and explanation.
Differentiation and adjustments: students who require support in literacy may work towards writing 1 to 2 sentences for each part of the PEEL paragraph.
1. Access slide 5.5h. Show the class the example paragraph with the PEEL components highlighted. Compare it to the students’ own highlighted versions, pointing out how the point (P), example or evidence (E), explain (E) and link (L) are identified. Discuss any differences and clarify why each section was highlighted, reinforcing how to identify and develop each part of the PEEL paragraph when writing their own response.
Once students have developed confidence in writing through observing the teacher, students now move into the ‘we do’ phase where they co-construct and write collaboratively with the teacher and their peers.
Teacher note: draw students’ attention to the fact that there are 2 movement examples within this PEEL paragraph example. Discuss how this enhances the response. After modelling the ‘I do’ part of the activity, guide students through the ‘we do’ steps of the activity.
1. Access slide 5.5i. The teacher chooses a different movement excerpt from the work so students can demonstrate their ability to analyse movement as modelled in the ‘I do’ activity. The teacher can show the excerpt to the class as many times as needed for students to develop their analysis notes. Students view the excerpt and record their observations. For greater collaboration, the teacher can record students’ observations on the board or can create a live shared document so they can collaborate effectively, completing the table together and capturing their collective observations and insights as they analyse space.
1. Access slide 5.5j. Students work together as a class, in small groups or pairs, to describe the movement examples, using the words from the previous table on slide 5.5i to create clear and detailed sentences. Once students complete their sentences, ask some students to share their responses and record the skilled sentences on the slide so the whole class can see the examples and refer to them.
Differentiation and adjustments: some students may require sentence starters at this stage if progressing from the space analysis table to constructing full sentences is challenging. Students can also write dot points and use a table of text connectives to assist them in constructing simple, complex and compound sentences.
1. Access slide 5.5k. Guide the class to collaboratively structure the sentences into a full paragraph using the PEEL format. Remind students to always consider the essay question when planning each section of their paragraph. Display the PEEL scaffold on the board and work through each section together, guiding students to develop their sentences into a coherent paragraph with a point, example or evidence, explanation and link. Encourage students to contribute ideas at each step so the paragraph is created as a class, in groups or pairs.
Teacher note: teachers can repeat the ‘we do’ step as many times as needed to support student writing. This may be joint construction scaffolded by the teacher and/or in mixed ability groups.
Differentiation and adjustments: teachers may choose to use sentence starters or use a cloze passage to support student writing.
Access slide 5.5l and Activity 5.5l in the student resource booklet to transition students to the ‘you do’ step, where they independently watch a new excerpt, record observations, describe the movement and write their own paragraph using the strategies modelled and practiced in the ‘I do’ and ‘we do’ steps. Students can progress through the following activities independently:
Activity 5.5l (Task 2) – ‘you do’ space analysis table
Activity 5.5l (Task 3) – ‘you do’ space analysis developing sentences
Activity 5.5l (Task 4) – ‘you do’ PEEL paragraph.
Activity 5.6 – formative check-in opportunity 4
Access slide 5.6. Explain to students that this check-in is designed to help them organise and structure their ideas before writing a full essay, and that it is a learning activity intended to support their growth and skill development. Students are supported to:
Write a response using the provided scaffold to plan their essay. They should identify key points for the introduction, body paragraphs and conclusion. Emphasise that the scaffold is a planning tool to help organise their thoughts clearly.
Use their plan to write and refine their response as a correctly formatted essay without the scaffold. The teacher circulates the room to provide guidance on clarity, paragraph structure and developing arguments where needed.
Seek and apply feedback. This involves exchanging essays with a partner for peer review, reinforcing established safe and respectful protocols. The teacher models how to give constructive feedback, focusing on strengths, areas for improvement and the clarity of ideas, and encourage students to ask questions if they do not understand the feedback.
Refine their response by making necessary edits based on the peer feedback they receive which may include refining their ideas and/or improving the structure of their essay.
Submit the final response to the teacher. The teacher may provide written or verbal feedback.
Teacher note: students could physically perform the movement examples described in their sentences to check that their writing includes enough detail, precision and clarity for someone else to visualise the actions accurately.
Extension – Activity 5.7 – essay structure
1. Access slide 5.7a. Explain to students that the introduction is the opening paragraph of their essay and its purpose is to introduce the choreographer’s intent and the key components of space they will discuss. Highlight that a strong introduction should include the title of the work, the choreographer’s name, the company performing, the intent of the work and a clear response to the essay question, including a thesis statement. Explain that the thesis statement is the main argument or point of view that will guide the rest of the essay, helping to focus their analysis and structure their paragraphs effectively.
2. Access slide 5.7b. The teacher can brainstorm on the board some approaches to developing a thesis statement. This may include identifying several ideas within the work. Ask students what their approach to addressing and answering the question might be and record the brainstorm on the board.
3. Access slide 5.7c. Explain to students that when writing their body paragraphs, they should focus on one main idea per paragraph, supporting it with relevant examples, explanations and analysis. Most essays will include 2 or 3 body paragraphs. Remind students to use the PEEL paragraph structure to organise their writing.
4. Access slide 5.7d. Explain to students that the conclusion is the final paragraph of their essay and its purpose is to summarise their ideas, remind the reader of their main argument and show how they have answered the essay question. Emphasise that a strong conclusion should include a brief restatement of the thesis, a summary of the key points from the body paragraphs and a clear statement demonstrating that the question has been answered. Remind students not to introduce any new ideas in the conclusion and that it should leave a strong, clear final impression.
5. Access slide 5.7e and Activity 5.7e in the student resource booklet. Direct students to use the scaffold to structure their own essay. Remind them to follow the scaffold to ensure they include a strong introduction with a thesis statement, well-organised body paragraphs using the PEEL structure and a clear conclusion that summarises their key points and answers the essay question. Emphasise that body paragraphs should include specific movement examples from the dance film, described using precise dance language and reference to the elements of dance, as well as film techniques where relevant. Encourage students to write in complex, detailed sentences to clearly explain the relationship between the movement and the choreographer’s intent. Highlight that the scaffold is a guide to help them plan ideas and maintain a clear, logical and detailed structure throughout their essay.
Teacher note: for HPGE students, the question could also be developed to include all elements of dance. Students could also analyse how Reis manipulates time and dynamics in both the choreography and film, linking these observations directly to the intent of the work. For students requiring greater support, provide sentence starters within the essay scaffold.
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