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That’s a wrap!
This resource is a sample unit for Stage 5 (Year 9). It provides an example of one way to approach programming for the Dance 7–10 Syllabus (2023) content and course requirements. In this Performance unit, students extend their understanding of dance as an art form with a focus on style and interpretation in musical theatre. 
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[bookmark: _Toc201572428]Overview
Description: students extend their understanding of dance as an art form with a focus on style and interpretation in musical theatre. They prepare and perform in a musical theatre style. Students perform increasingly complex combinations of body skills through dance exercises, movement combinations and the performance of a dance work. Students demonstrate kinaesthetic awareness of body placement to execute movement and enhance their personal performance style within the conventions of musical theatre. Students demonstrate control and manipulation of the elements of dance and auditory elements to achieve the desired performance quality and interpretation in a dance performance.
Duration: this unit is designed to be completed over a period of 10 to 20 hours or approximately 4 to 8 weels in 60-minute lessons but can be adapted to suit the school context. 
Explicit teaching: suggested learning intentions and success criteria are available for some learning sequences provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created. 
Assessment: students are provided with regular formative assessment opportunities and perform in the style of musical theatre.
Consulted with: Effective Teaching Practice team and subject matter experts
Creation date: 3 June 2025


[bookmark: _Toc112681290][bookmark: _Toc201572429]Outcomes
A student:
DA5-PER-01 demonstrates safe dance practice and dance technique in preparing the body to express and communicate an intent
DA5-PER-02 manipulates the elements of dance to demonstrate performance quality and interpretation in context
Dance 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023. 
[bookmark: _Toc201572430]Support resources
This sample unit aligns with the following support materials:
[bookmark: _Hlk190088316]Sample assessment task – ‘That’s a wrap!’
Slide deck resource – ‘That’s a wrap!’
All resources associated with this unit can be found on the Planning, programming and assessing dance 7–10 (2023) webpage.

[bookmark: _Teacher_notes][bookmark: _Toc201572431]Teacher notes
Prior learning: this sample unit is designed to be the second opportunity for students to experience Performance in the Dance Stage 5 (Years 9–10) sample scope and sequence (200-hour). The sample unit ‘That’s a wrap!’ builds upon Stage 5 Dance Performance knowledge, understanding and skills that have been established in the ‘All that jazz’ resource package. Whilst this sample unit is programmed at the end of Year 9, teachers may adapt and adopt these resources for their individual school context and student cohort. Other resources that may be helpful in this unit include Healthy practices and fitness principles in dance – Stages 4 and 5 infographic, Working safely and respectfully in dance – Stages 4 and 5 infographic, Definitions and example – Elements of dance and Posters – Elements of dance. 
Selecting a musical: this unit uses contemporary screen musicals as stimulus for a dance work, devised by the teacher. Sample contemporary screen musicals have been included in the ‘That’s a wrap!’ slide deck to support the teaching and learning activities in this unit. Teachers are advised to view the samples prior to exploring in the classroom and use their professional judgement to ensure the sample musical(s) are appropriate and relevant for their individual students and school context. Although this unit provides a sample of exploring contemporary screen musicals, teachers may adapt and modify the teaching and learning activities to explore any screen and/or stage musical. 
Protocols, behaviour and responsibilities: the teacher reinforces appropriate protocols and strategies for expected behaviour and responsibilities in dance performance classes. Performance protocols specific to the context of musical theatre may include:
· physical protocols, behaviours and responsibilities such as
performing specific warm-up and cool-down activities in a musical theatre style 
ensuring a clear dance space by placing belongings and other classroom items away
being spatially aware of the pathways of others when moving through the dance space, particularly if using props
respectful protocols, behaviours and responsibilities such as
being on time and prepared with the required equipment such as a logbook/journal/workbook, appropriate dance clothes, shoes (if required) and a full water bottle
giving full attention when others are performing
active listening when others are speaking
being constructive and providing suggestions when giving and receiving feedback.
Consent: in dance performance students often work in pairs or small groups and may physically touch when dancing, for example in partner work. It may also include the teacher giving students physical support and feedback, working with others and physical interactions in group work. It is important for teachers to model, and for students to understand, that consent should be gained before commencing group work and can be given and/or denied at any time. When giving and/or denying consent, it is important to encourage respectful and responsible language and behaviours established in the class protocols. 
Misappropriation and plagiarism of musical theatre works: when choreographing class exercises, sequences and dances, the teacher should model drawing inspiration from artists/choreographers/musicals without directly copying and plagiarising work. Teachers are reminded to always adhere to copyright. Movement sequences from professional choreographers cannot be learnt and taught without seeking copyright/permissions from the artist. NESA Teaching Advice states ‘In Stage 5, attention should be given to being aware of the potential for movement misappropriation and plagiarism when choreographing class works for students to perform’ (NESA 2023).
Structure of practical performance lessons: include an introduction to the selected musical and the narrative, warm-up, centre and/or locomotor exercises, short movement sequence(s) and a cool-down with reflection.
Increasingly complex skills: within the one classroom, students may present with a range of dance skills and levels of experience. As this unit is intended to be students' second opportunity to study performance in Stage 5, the learning in this sample unit is a progression of the foundations of performance in the sample unit ‘All that jazz’. Some ways to increase the complexity and coordination of dance skills may include, but are not limited to:
the combination of skills in a sequence such as a turn followed by an elevation
the layering of skills such as a turning elevation
the repetition of skills within a sequence such as multiple turns or balances
reducing the amount of time to prepare for skills, for example, removing steps in between skills
manipulation of space, for example, a quick transition from high to low level or controlling quick changes of direction
manipulation of time and/or dynamics such as controlling a long-sustained duration sequence or a fast and percussive movement into a sustained extension
variations of shifts of weight such as on and off centre or a quick travelling sequence into a sudden balance
layering body skills with interpretation to enhance the use of performance quality such as through the manipulation of the elements of dance.
Complexity will be different for all students. Teachers should exercise professional judgement when increasing complexity appropriate to students’ personal anatomical structure, experience and level of skill within dance lessons.
Feedback: feedback may be verbal, written or multimodal. Teachers model safe and respectful ways to give and receive feedback and provide opportunities for students to give and receive feedback to their peers. A range of feedback strategies including self, peer and/or teacher may be used as appropriate to the activity. Teachers encourage a class culture where sharing and showing ideas to others for feedback is commonplace within the established class protocols and responsibilities.
Digital recording protocols: digital recording can be used as an effective evaluation tool, however, establishing safe and respectful protocols is essential to its success. This includes ensuring that students are taught their responsibility to safely and respectfully gain, give and/or deny consent for filming and reviewing footage. Teachers should regularly review permission to publish data collected by the school, particularly when publishing student work as well as establishing a safe management and storage of files. Safe, legal and ethical online behaviour and the use of digital recording devices should be managed within school policy.
Slide deck: this resource is designed to be student-facing and can be used in conjunction with the learning sequences throughout the unit. Classroom teachers are encouraged to add and adapt slides as required to meet the needs of their students. Slides that link to teaching and learning activities are highlighted in bold throughout the unit.
Differentiation and adjustments: throughout the unit are opportunities and ideas for High Potential and Gifted students and for students needing learning support. All activities can be further adapted to suit individual school contexts and student needs. For additional support for inclusive dance practice access Teaching advice (additional): Stage 4 and 5 – Inclusive dance and the Inclusive Practice hub. 
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Teacher note: in this learning sequence, the teacher introduces the origins and the conventions of musical theatre. Through practical technique lessons, the teacher guides students to explore a range of contemporary screen musicals including the themes, characters/roles, soundtrack, movement characteristics and any relevant theatrical elements (if applicable). The teacher builds upon the prior knowledge of performance protocols. The teacher establishes the performance protocols in the context of this unit to include the roles and responsibilities when preparing for an audition/job in musical theatre. This is reinforced throughout all learning sequences. 
Throughout this and subsequent learning sequences, the teacher reinforces and revises performance content from the 'All that jazz’ resource package. Revision slides can be accessed in Appendix 1 in the ‘That’s a wrap!’ slide deck for the teacher to use as required. 
Section 1 of the ‘That’s a wrap!’ slide deck can be used to support learning sequence 1.
The duration of this learning sequence is approximately 1 to 2 weeks.
Table 1 – learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
· know about the origins of musical theatre
· understand the conventions and characteristics of musical theatre
· use dance technique lessons to explore the conventions and characteristics of musical theatre.
	I can:
· identify the origins and significant eras of musical theatre
· describe and explore the conventions and characteristics of musical theatre including movement for storytelling
· demonstrate understanding of the conventions and characteristics of musical theatre including the relationship between character/role, music and movement for storytelling. 


Table 2 – learning sequence 1 – context and conventions of musical theatre
	Outcome and content
	Teaching and learning activities

	Outcomes
DA5-PER-01 demonstrates safe dance practice and dance technique in preparing the body to express and communicate an intent
DA5-PER-02 manipulates the elements of dance to demonstrate performance quality and interpretation in context
Content
Performance – Context
The language related to dance performance, including genre, style and interpretation, is determined by context
The conventions of contemporary dance practice including class protocols, behaviour and responsibilities to self and others
The relationship between context, genre, dance technique, performance quality and choreography
Prepare and perform within a range of contexts including dance as an art form
Performance – The dancing body
Demonstrate dance technique showing the relationship between alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
Demonstrate performance quality and interpretation of a choreographer’s intent in a range of dance styles
Performance – Elements of dance
Understand that dance technique enables the performer to control and manipulate the elements of dance to enhance performance quality and interpretation
Demonstrate control and manipulation of the elements of dance in combination with auditory elements to achieve the desired performance quality and interpretation
Control and manipulate the elements of dance in a range of dance styles
	Activity 1.1 – What is musical theatre?
Teacher note: the video sample used in this activity references the musical film Dear Evan Hansen (2015) and briefly mentions that the subject matter explores teenage depression and suicide. It is advised teacher’s watch this prior to students and use professional judgement if this is appropriate for the students in their context. 
To introduce the style of musical theatre, the teacher provides students with a short video sample Musical Theatre: From Athens to Broadway (1:55) which can be accessed on slide 1.1a. The teacher guides students to complete slide 1.1b while watching the video sample, identifying 3 things they have learnt, 2 questions they have and one reason why musical theatre is important. The teacher may show the video sample multiple times as per the needs of the students. To check for understanding, the teacher will ask students to identify one or more component(s) from their completed slide 1.1b and address any inconsistencies in understanding. 
Some possible student responses for slide 1.1b could include:
musical theatre arrived in America in 1735 with English pantomime
music, dance and dialogue to tell emotionally engaging stories
musical theatre can be traced back to Ancient Greece
it was during the late 19th Century when musical theatre took hold in America with vaudeville – a musical variety show and then burlesque including outrageous humour, music and dance for adults only
Show boat (1927) was said to be the first musical blockbuster and paved the way for the ‘Golden Age’ of musical theatre in the 1940s and 1950s
Richard Rogers and Oscar Hammerstein – composer and lyricist for musical theatre created a string of hits including Oklahoma! (1943) and The Sound of Music (1959). South Pacific (1949) and West Side Story (1957) showed new perspectives of a changing world
musical theatre gets audiences to think and talk about big social issues. Some examples include Cabaret (1966) set in Nazi Germany and Rent (1996) set during the AIDS crisis. Hair (1968) deals with issues such as homophobia and racial prejudice. Dear Evan Hansen (2015) tackled teenage depression and suicide.
musical theatre challenges societal taboos and inspire millions around the world.
The teacher checks for understanding by verbally asking students about what they have learned from the video sample, discussing the 2 questions they have and why they think it is important to learn about musical theatre.
Activity 1.2 – eras of musical theatre
1. The teacher displays a musical theatre timeline and introduces some of the possible eras of musical theatre, including the trends and some sample musicals from the era. These can be accessed on slides 1.2a to 1.2c. The teacher directs students to select an era and a musical they are unfamiliar with. Students then research and complete the scaffold on slide 1.2d including:
identifying if it is a screen and/or stage musical
the year it premiered (if it was both a stage and screen musical, identify the year it premiered for both stage and screen) 
the narrative/themes
a video sample from the musical which includes movement. 
The teacher asks students to reflect on the link between the music and movement in the selected video sample from the musical. The students are to select one example and discuss how the music and movement help to communicate the narrative/themes from the video sample. The teacher may ask students to present their information physically, verbally or in writing. A scaffold has been provided on slide 1.2d and 1.2e if completing the activity in written form.
Activity 1.3 – stage vs screen musicals
The teacher shows video samples of the same musical scene, one on stage and one on-screen and asks students to complete the similarities and differences table on slide 1.3c. After viewing both samples, the teacher facilitates a class discussion. Some suggested prompts may include:
What is possible in a screen musical that is not possible in a stage musical?
How is the relationship with the audience influenced in the stage vs the screen samples?
Which do you prefer and why?
The teacher introduces the focus of the learning in this unit as exploring the resurgence of contemporary screen musicals. 
Activity 1.4 – conventions of musical theatre 
1. The teacher provides a range of contemporary screen musical video samples for students to access as a class. The teacher asks the students to consider what they notice about each sample including:
How would you describe the movement? Students could suggest a genre(s) and/or elements of dance seen.
What is the relationship between the movement and the music? Were there any key moments that reinforced the narrative?
What theatrical elements, such as props, costumes, lighting and sets, are used?
How did the use of the above points support the narrative?
The teacher leads students in a discussion about common features they saw in the contemporary screen musical video samples. The teacher guides students to brainstorm and create a mind map using slide 1.4b of the conventions of musical theatre. Some suggestions could include:
movement for storytelling
movement and music and/lyrics have a strong relationship
range of characters/roles which influence movement 
exaggerated and emphasised movement
eclectic range of dance style(s) influenced by the music and/or storytelling
theatrical elements which support storytelling
could include comedy and humour
common themes of diversity and acceptance for difference. 
Sample conventions of musical theatre can be accessed on slide 1.4c.
Activity 1.5 – performance protocols in the context of musical theatre
1. The teacher leads a class discussion reinforcing established class protocols in the context of musical theatre. The teacher frames the safe and respectful performance class protocols previously established, encouraging students to engage and present themselves in class as they would for an audition on the set of a screen musical. The protocols, behaviours and responsibilities in the Teacher notes could be used as prompts for the discussion.
The teacher encourages students to find at least 2 examples of performance protocols in the context of musical theatre and complete the spider map on slide 1.5a. A sample of a completed spider map can be accessed on slide 1.5b. Teachers may also reference the Working safely and respectfully in dance – Stages 4 and 5 infographic throughout the discussion.
Activity 1.6 –technique class exploring a musical(s)
The teacher selects a contemporary screen musical for the practical technique lesson(s). Through the lesson(s), the teacher revises safe dance practice, dance technique, the elements of dance and performance quality relevant to the context of musical theatre. For further information, the teacher may access the Stage 5 sample unit and teaching resources – All that Jazz, Healthy practices and fitness principles in dance – Stages 4 and 5 infographic, Definitions and example – Elements of dance and Posters – Elements of dance.
Throughout practical lessons the teacher reinforces previously established roles and responsibilities in the performance classroom. The practical technique lesson(s) could include the structure outlined in the steps below and on slide 1.6b.
Teacher note: sample resources including the soundtrack, narrative, themes and characters for 5 possible screen musicals that could be used to support Activity 1.6 can be accessed in slides 1.6c to 1.6i.
1. Introduction: the teacher introduces the specific musical to be explored in that lesson(s) including:
overall narrative and key moments/characters. This information may be presented verbally or through a video sample
using the soundtrack from the selected musical(s) for each component of the lesson(s).
The scaffold on slide 1.6a can be used to introduce the musical.
Warm-up: the teacher leads students through a practical technique class beginning with a warm-up in the context of musical theatre. The teacher asks students what they remember about a warm-up including why we warm up and the process of warming up. The teacher asks the students about what would happen if they didn’t warm up. Throughout the warm-up the teacher identifies and discusses the muscles and joints being used to reinforce students’ personal body awareness. 
The warm-up could include:
isolations of joints (hips, knees, shoulder, ankles and wrists)
a range of dynamic and static stretching and strengthening of the body
body articulation focusing on the coordination of body parts including spinal articulations, contractions through the torso and coordinated arm/leg movements.
Centre exercise(s): the teacher leads students through a range of centre exercise(s) in the context of the chosen musical. The teacher begins to increase the complexity of the exercise(s) to perform increasingly complex combinations of skills as a progression of their learning in performance. Some suggestions have been included in the Teacher notes. The centre exercise(s) could include:
non-locomotor isolations, turns, balances, kicks/extensions in chosen musical theatre style
revision of the specific dance technique required for the safe execution of skills. For example, in turns the use of spotting, the control of arms, weight transference, stable and aligned supporting leg could be reinforced
discussion of the required strength, control and alignment in the application of dance technique in the acquisition of musical theatre skills. For example, in quick and explosive elevations, the strength required in the supporting leg to push off and elevate from the floor and then control and absorb the force and weight of the body when landing
discussion of the role of the musculoskeletal system in alignment and control for the safe execution of musical theatre skills. For example, in quick leg extensions and kicks, encouraging students to work within their own anatomical structure and flexibility to extend the leg while maintaining alignment of the pelvis over the supporting leg, and the alignment of the upper body 
combinations of skills with varying complexity including variations of weight transferences. The teacher discusses the role of kinaesthetic awareness in controlling complex combinations of body skills. For example, combining a turn and an elevation, or including an off centred balance in a locomotor sequence, or changes in levels such as rolls and controlled falls to the floor. 
Locomotor exercise(s): the teacher leads students through locomotor/corner exercise(s). Here, the teacher reinforces the importance of dynamic alignment, control, strength, flexibility, endurance and coordination relevant to the student’s personal anatomical structure. The teacher reinforces the use of performance quality and interpretation in the locomotor/corner exercises relevant to the context of the narrative of the musical. The teacher provides options to appropriately challenge the student’s control of a range of complex combinations of body skills. The locomotor/corner exercise(s) could include:
combinations of turns, elevations, extensions, falls into the floor
various shifts of weight and changes of direction and level
variations of focus, projection and musicality to support the interpretation.
Extension: the teacher may identify a part(s) of the body throughout the musical theatre technique class and verbally question students on the correct name for the muscle(s) and/or bone(s) and/or joint(s). 
Dance sequence: the teacher leads students in a short dance sequence from the selected musical. The teacher introduces the narrative/theme of the sequence so students can associate meaning to the movement. While demonstrating and teaching the sequence, verbal prompts are provided about the elements of dance and performance quality linked to the narrative/theme of the musical accompaniment in the sequence. The dance sequence will be a purposeful combination and progression of the body skills learnt in the technique class to support the communication of the narrative/theme. As students become more familiar and confident with the dance sequence, the teacher demonstrates less and focuses on observing students and providing feedback.
Cool-down/reflection: the teacher leads students through a cool-down and reflection. Alternatively, the teacher may support students to perform an individual/personal cool-down. Reflection could occur through:
verbally responding to questions while cooling down 
a written reflection scaffold to be completed in class or for homework
a group discussion with peers
a video blog to be completed.
Extension: Activity 1.6 could be repeated with a different musical each lesson as chosen by the teacher over the duration of learning sequence 1.
Differentiation and adjustments: Activity 1.6 could be broken up and taught over several lessons. For example, lesson 1 could focus on the introduction to the musical, a warm-up, centre exercises and cool-down. Lesson 2 could include a warm-up, revision of centre exercises, locomotor exercises and cool-down, followed by lesson 3 including a warm-up, centre exercises, locomotor exercises, short sequence and cool-down. 
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Teacher note: in this learning sequence students are introduced to the specific contemporary screen musical they will explore. This learning sequence will prepare students for the ‘That’s a wrap!’ sample assessment task. The teacher will lead students to research and explore the selected musical, so students are able to select a specific character/role for the performance assessment task. The teacher will choreograph a dance with influences from, but not a direct copy of, the selected musical choreography. Over several practical technique lessons, the teacher guides students to personalise their interpretation to achieve their selected character/role. The teacher leads students to engage in formative check-in opportunities to support their confidence in the preparation for the performance assessment task.
Section 2 of the ‘That’s a wrap!’ slide deck can be used to support learning sequence.
The duration of this learning sequence is approximately 3 to 6 weeks.
Table 1 – learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
· understand how we use our bodies to interpret themes and ideas for our character/role when dancing to a specific song from a musical
· develop skills in personalising an interpretation of a character/role from a musical.
	I can:
· identify the relationship between the selected character/role and the themes and ideas in the song from a musical
· demonstrate a personalised interpretation of a character/role from a musical through dance technique, safe dance practice, the elements of dance and performance quality.


Table 2 – learning sequence 2 – exploring a specific contemporary screen musical
	Outcome and content
	Teaching and learning activities

	Outcome
DA5-PER-01 demonstrates safe dance practice and dance technique in preparing the body to express and communicate an intent
DA5-PER-02 manipulates the elements of dance to demonstrate performance quality and interpretation in context
Content
Performance – Context
The relationship between context, genre, dance technique, performance quality and choreography
Prepare and perform within a range of contexts including dance as an art form
Performance – The dancing body
Demonstrate dance technique showing the relationship between alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
Perform increasingly complex combinations of body skills
Demonstrate performance quality and interpretation of a choreographer’s intent in a range of dance styles
Reflect on own practice of dance technique, safe dance practice and performance quality
Performance – Elements of dance
Demonstrate control and manipulation of the elements of dance in combination with auditory elements to achieve the desired performance quality and interpretation
Control and manipulate the elements of dance in a range of dance styles
	Activity 2.1 – assessment task notification
1. The teacher introduces the musical and the song as stimulus for the musical theatre dance which students will present for their assessment task. This may be a musical they have studied in learning sequence 1 or a new musical the class is yet to explore. The teacher communicates and distributes the sample assessment task as per the school policy.
Teacher note: the teacher may allow students the opportunity to select the musical and/or the song for the assessment. Alternatively, the teacher may provide a range of sample tracks from a specific musical. The students may vote for their preference.
The teacher provides a sample of the chosen song from the musical for the assessment task. This may be a video or audio sample. The teacher leads a discussion about the narrative of the song and explains where the song fits in the context of the whole musical’s story.
Activity 2.2 – individual or group select a role/character
The teacher facilitates students to select a role/character to interpret for their assessment task performance. Students may present this as a solo, duo or small group if relevant to the relationships of the selected roles/characters. The teacher guides students to create a character profile for their own character/role which may include completing additional research. The individual vision board could include:
character/role name, age, character traits and mannerisms
possible costume and/or props to support the character/role and the narrative
manipulation of the elements of dance and use of performance quality to support the personal interpretation of the character/role.
The character profile could be completed electronically using slides 2.2a and 2.2b, by using digital software such as Canva or as a hard copy. The character profile is retained and will be referred to throughout the unit. 
Differentiation and adjustments: the teacher may offer students the option of presenting the character profile verbally, either through a discussion or a recorded video blog.
Activity 2.3 – learning the opening sequence
Teacher note: prior to learning the sequence, the teacher leads students through a warm-up, specifically addressing the dance technique and safe dance practice required for the combinations of skills in the sequence. A cool-down is completed at the end of the class.
The teacher choreographs the movement sequences to support the communication of the narrative/theme. The teacher models and highlights the ethics and conventions of choreographic process ensuring that the movement generated is free from misappropriation and plagiarism.
The teacher demonstrates the sequences of movement highlighting the stylistic features of musical theatre used in the choreography. Throughout learning the sequence(s), the teacher reinforces how the narrative is supported through the:
specific choices in the use and manipulation of the elements of dance 
application of dance technique such as alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
use of performance quality such as focus, musicality, projection, kinaesthetic awareness, commitment and confidence.
Activity 2.4 – personalising the interpretation based on character/role
Once students have learnt the choreography for the opening sequences, the teacher guides students to personalise their interpretation of the chosen character/role in the musical. The personalised interpretation of the character/role could be explored through purposeful choices of:
the manipulation of the elements of dance. For example, manipulating the pathways and directions, levels and shapes, variations in tempo, accent and duration, variations in the weight/force
use of performance quality. For example, exploring focus through variations of eyeline to enhance the character/role
the use of costumes and/or props within the movement sequence if appropriate to support or enhance the character/role
modifications to the skills in the dance sequence appropriate to student’s ability and experience. For example, exploring the transitions in/out of dance skills, repetition of skills, increasing or decreasing the complexity to allow for the consistent interpretation of the character/role.
The teacher circulates around the classroom checking for understanding through observation as the students are exploring the personalised interpretation of their character/role. The teacher may verbally ask the students about the choices they have made. Using effective feedback, the teacher gives verbal and/or physical guidance and advice to support the consistent interpretation of their character/role. 
Activity 2.5 – formative check-in opportunity 
The teacher provides regular formative assessment opportunities throughout the unit. In preparation for the assessment, the teacher guides students to complete formative check-in opportunities, which may be completed once or on multiple occasions. Slides 2.2a and 2.2b outline an example opportunity and supporting scaffold for students.
Opportunity 1– you will perform the opening sequence of the musical theatre dance for another group. Using the scaffold provided by your teacher, you will select a short phrase in the sequence and explain how you have personalised the interpretation to demonstrate your character/role. In your discussion you should explain how at least one aspect of dance technique and/or safe dance assists you to achieve your interpretation. 
Activity 2.6 – learning the remainder of the dance
Over several lessons, the teacher leads students to learn movement sequences that continue to explore the style and drive the narrative. 
Each lesson, the teacher leads students through a warm-up in the context of the specific musical theatre style, preparing the body and mind for the dance technique and safe dance practice to express and communicate the student’s interpretation of the sequence.
While teaching the choreography of the sequence, the teacher verbally explains the choices in the elements of dance to demonstrate performance quality and interpretation in the choreography.
The teacher directs and allows students the time to personalise the interpretation of the choreography for their chosen character/role. This may be done through the manipulation of the elements of dance, use of performance quality and modifying the choreography. For example, increasing the number of elevations to demonstrate energy or excitement. 
The teacher leads students to complete a cool-down which may include a reflection to conclude the lesson. 
Differentiation and adjustments: the teacher may support students to adjust the complexity of the dance sequence relative to their personal anatomical structure, experience and skill. This may involve increasing and/or decreasing the complexity of the dance sequence with considerations of performance quality and the interpretation of the intent. 
Activity 2.7 – protocols, responsibilities and etiquette for live performances
In preparation for the performance of the assessment task, the teacher discusses safe and respectful protocols, responsibilities and etiquette in the context of a live performance. This could include a live performance in class, on stage or on set for a screen musical. Some prompts for this discussion could include the dancers being:
focused and prepared for the performance including completing a warm-up and knowing cues to enter/exit the performance space
confident and committed to the performance of the character/role throughout the dance/sequence
responsible for remaining quiet backstage to avoid drawing attention away from the performance space
aware of other dancers’ pathways and transitions on/off stage to avoid collisions
prepared with the appropriate dancewear/costume requirements including tights and shoes (if applicable)
prepared with appropriate hair and make-up if required
responsible for the safe management and placement of props (if applicable)
responsible to ensure adequate rest, nutrition and hydration to assist endurance and stamina over the duration of the performance
responsible for completing a safe cool-down at the completion of the performance.
Activity 2.8 – formative check-in opportunity
The teacher provides regular formative assessment opportunities throughout the unit. In preparation for the assessment, the teacher guides students to complete formative check-in opportunities, which may be completed once or on multiple occasions.
Opportunity 2 – you will review video footage of yourself performing the musical theatre dance and reflect on at least 2 aspects of your performance quality and interpretation using the WWW (What Went Well) and EBI (Even Better If) scaffold. Some suggestions could include how your application of focus, projection, confidence, commitment, or the manipulation of the elements of dance assists you to achieve your interpretation. Discuss your scaffold with another student and apply strategies to work on the identified EBI, giving each other constructive feedback and advice.
Activity 2.9 – it’s showtime… almost!
1. The teacher provides students with an opportunity to have a dress rehearsal in the stage space where the assessment task will be completed. To prepare the students to perform the musical theatre dance, the teacher leads students in a warm-up specific to the context of the musical theatre dance that they are familiar with from prior lessons.
1. The teacher provides each solo, duo or small group the opportunity to perform their completed musical theatre dance in full costume and/or with props if applicable. The remainder of the class is the audience. The teacher uses this opportunity to reinforce the performance protocols, roles and responsibilities of being an audience member. This could include being quiet and attentive during a performance and to clap and encourage appropriately at the end of the performance.
1. The teacher provides each group with verbal feedback and encourages audience members to provide constructive feedback. Some suggested prompts for feedback could include the achievement of a personalised interpretation of the character/role through the:
dance technique, including alignment, control, strength, flexibility, endurance and coordination relative to anatomical structure
kinaesthetic awareness and body placement, particularly when using props
safe execution of the musical theatre dance 
use of performance quality such as confidence, commitment, musicality, focus and/or projection
control and manipulation of the elements of dance in the musical theatre style.
The teacher may give students multiple opportunities to perform so they are able to apply and embody the feedback.
Differentiation and adjustments: the teacher may give students the opportunity to perform the musical theatre for the teacher only, or a small audience rather than the whole class. 
Extension: the teacher may provide students with the opportunity to experiment with filming the musical theatre dance using a range of angles and shot types. This activity could extend student understanding of a screen musical and consider the impact that different angles and shot types can have on the communication of ideas. Teachers may visit CApture’s Cinematography to support this extension activity.
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