

[bookmark: _Hlk148085229]Dance Stage 5 (Year 10) – sample unit
A modern moment – Performance and Appreciation
This is a sample unit for Stage 5 (Year 10). It provides an example of one way to approach programming for the Dance 7–10 Syllabus (2023) content and course requirements. In Performance, students will develop dance technique and perform a dance work in the context of modern dance which communicates an intent. In Appreciation, students will explore the development of modern dance, explaining how social, cultural and historical factors shape professional dance works to develop an extended response using the language of dance.
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[bookmark: _Toc235202205]Overview
Performance: students learn about modern dance through performing increasingly complex combinations and skills to demonstrate dance technique. Students demonstrate the relationship between alignment, control, strength, flexibility, endurance and coordination relative to their personal anatomical structure. Through learning and applying healthy practices and fitness principles, students demonstrate strategies for the prevention and management of common dance injuries. Students combine and manipulate the elements of dance to demonstrate performance quality relative to the modern context, style and interpretation. 
Appreciation: students research the development of modern dance and explain how social, cultural and historical factors have shaped and influenced the creation of professional dance works. Within the context of modern dance, students use the language of dance analysis to make informed judgements about dance works. Through written texts students show appreciation of how the choreographer communicates the intent in a professional dance work.
Duration: this unit is designed to be completed over a period of 40 to 60 hours or approximately 20 weeks in 60-minute lessons, but can be adapted to suit the school context.
Explicit teaching: suggested learning intentions and success criteria are available for some learning sequences provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. Other explicit teaching strategies used within the unit include the gradual release of responsibility and using effective questioning. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria may be developed and adapted.
Assessment: students are provided with regular formative assessment opportunities. They perform in a modern dance style and complete a writing task on modern dance.
Consulted with: Secondary Curriculum and subject matter experts.
Creation date: May 2026.

[bookmark: _Toc112681290][bookmark: _Toc235202206]Outcomes
A student:
DA5-PER-01 demonstrates safe dance practice and dance technique in preparing the body to express and communicate an intent
DA5-PER-02 manipulates the elements of dance to demonstrate performance quality and interpretation in context
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
Dance 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023. 
[bookmark: _Toc235202207]Support resources
This sample unit aligns with the following support materials:
Sample assessment task – ‘A modern moment’
Slide deck resource – ‘A modern moment’
Video resources – ‘A modern moment’
All resources associated with this unit can be found on the Dance 7–10 (2023) webpage of Planning, programming and assessing Creative Arts 7–10.
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Teacher notes
‘A modern moment’ consists of 2 sample units taught concurrently:
Learning sequence 1 – Appreciation sample unit (blue)
Learning sequence 2 and 3 – Performance sample unit (burgundy)
Prior learning: these sample units are designed as the third opportunity for students to experience both Performance and Appreciation in the Dance Stage 5 (Years 9–10) sample scope and sequence (200-hour). The sample units in ‘A modern moment’ build upon Stage 5 Performance and Appreciation knowledge, understanding and skills established in the Performance sample units – ‘All that jazz’ and ‘That’s a wrap!’ and the Appreciation sample units – ‘Appreciating Country’ and ‘Dance through the lens’ resource packages. While these sample units are programmed as the second semester of Year 10, the teacher may adapt and adopt the timing and sequencing for their individual school context and student cohort. Other resources that may be helpful in this unit include: Working safely and respectfully in dance – Stages 4 and 5, Definitions and examples – Elements of dance, Posters – Elements of dance and The language of dance – Stages 4 and 5.
Protocols, behaviour and responsibilities: the teacher reinforces appropriate protocols and strategies for expected behaviour and responsibilities in dance performance classes. Performance protocols specific to the context of modern dance may include:
physical protocols, behaviours and responsibilities such as
performing specific warm-up and cool-down activities in a modern dance style ensuring a clear dance space by placing belongings and other classroom items away
being spatially aware of the pathways of others when moving through the dance space.
respectful protocols, behaviours and responsibilities such as
being on time and prepared with the required equipment such as a logbook/journal/workbook, appropriate dance clothes, bare feet and a full water bottle
giving full attention when others are performing
active listening when others are speaking
being constructive and providing suggestions when giving and receiving feedback.
Consent: in dance performance, students often work in pairs or small groups and may physically touch when dancing, for example in partner work. It may also include the teacher giving students physical support and feedback, working with others and physical interactions in group work. It is important for teachers to model, and for students to understand, that consent for physical touch should be gained before commencing group work and can be given and/or denied at any time. When giving and/or denying consent, it is important to encourage respectful and responsible language and behaviours established in the class protocols.
Increasingly complex skills: within the one classroom, students may present with a range of dance skills and levels of experience. As this unit is intended to be students’ third opportunity to study Performance in Stage 5, the learning is a progression of the foundations of performance in the sample units ‘All that jazz’ and ‘That’s a wrap!’ Some ways to increase the complexity and coordination of dance skills may include, but are not limited to:
the combination of skills in a sequence such as a turn followed by an elevation
the layering of skills such as a turning elevation
the repetition of skills within a sequence such as multiple turns or balances
reducing the amount of time to prepare for skills, for example, removing steps in between skills
manipulation of space, for example, a fall to the floor followed by a recovery and change of direction across the space
manipulation of time and/or dynamics such as controlling a long-sustained duration sequence or a fast and percussive movement into a sustained extension
variations of shifts of weight such as on and off centre or a quick travelling sequence into a sudden balance.
Complexity will be different for all students. Teachers should exercise professional judgement when increasing complexity appropriate to students’ personal anatomical structure, experience and level of skill within dance lessons.
Structure of lessons: each Performance lesson in the context of modern dance should include a warm-up, technique exercises, learning dance sequences, combinations and a dance work and conclude with reflection and/or feedback opportunities. Throughout the lesson, the teacher will often move around the room giving verbal and physical cues, prompts and instructions to support learning. The structure of Appreciation lessons should include an introduction to activate prior knowledge, a range of collaborative and independent tasks such as discussion or annotation and conclude with reflection/check for understanding to consolidate learning.
Feedback: feedback for both Performance and Appreciation may be verbal, written or multimodal. Teachers model safe and respectful ways to give and receive feedback and provide opportunities for students to give and receive feedback to their peers. A range of feedback strategies including self, peer and/or teacher may be used as appropriate to the activity. Teachers encourage a class culture where sharing and showing ideas to others for feedback is commonplace within the established class protocols and responsibilities.
Digital recording protocols: digital recording can be used as an effective evaluation tool, however, establishing safe and respectful protocols is essential to its success. This includes ensuring that students are taught their responsibility to safely and respectfully gain, give and/or deny consent for filming and reviewing footage. Teachers should regularly review permission to publish data collected by the school, particularly when publishing student work as well as establishing a safe management and storage of files. Safe, legal and ethical online behaviour and the use of digital recording devices should be managed within school policy. The teacher might record the class performing technique exercises to allow for self-reflection and formative assessment opportunities. The teacher should model and communicate safe practices for managing recordings including:
providing students with clear information about how the recordings will be used, stored and or shown to others
providing students with the agency to freely give, deny and/or withdraw consent to participate in recordings
storing and managing student recordings through secure platforms.
Slide deck: this resource is designed to be student-facing and can be used in conjunction with the learning sequences throughout the unit. Teachers are encouraged to add and adapt slides as required to meet the needs of their students. Slides that link to teaching and learning activities are highlighted in bold throughout the unit.
Differentiation and adjustments: throughout the unit are opportunities and ideas for High Potential and Gifted students and for students needing learning support. All activities can be further adapted to suit individual school contexts and student needs. For additional support for inclusive dance practice access Teaching advice (additional): Stage 4 and 5 – Inclusive dance and the Inclusive Practice hub.
Advice on writing: access Advice on writing: Dance 7–10 for NESA support on creating written texts in 7–10 Dance.
Paragraph structure: this unit contains one approach to structuring a paragraph. Alternate paragraph structures may be used if that is the preference of the teacher and/or school.

[bookmark: _Toc235202209]Learning sequence 1 – Appreciation – the history of modern dance
Teacher note: in this learning sequence, students are introduced to the context of modern dance. Students research the development of modern dance and explore how social, cultural and historical factors have shaped and influenced the pioneers of modern dance. The teacher may alternate between Learning Sequence 1 and 2 to maintain practical engagement and support ongoing technique development.
Section 1 of the slide deck resource – ‘A modern moment’ can be used to support Learning sequence 1. Answers and/or teacher notes are included in the notes on the slides where appropriate. The teacher may wish to engage with aspects of Learning sequence 2 and 3 as appropriate to the content of the lesson.
The duration of this learning sequence is approximately 7 weeks.
Table 1 – Learning sequence 1 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning to:
· understand the historical, social and cultural factors that have shaped the development of modern dance. 
	I can:
identify the key historical period of modern dance and explain why it emerged
describe at least 2 social or cultural factors that shaped modern dance
· investigate a choreographer and explain how historical, social and/or cultural factors have shaped their dance work, using appropriate terminology.


Table 2 – Learning sequence 1 – Appreciation – the history of modern dance
	Outcome(s) and content
	Teaching and learning activities

	Outcome
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
Content
Appreciation – Context
Judgements about dance works are shaped by context
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts
Research and explain how social, cultural and historical factors have shaped and influenced the creation of dance works
Analyse dance works from a range of contexts in written form
Appreciation – The dancing body
Understand how the dancer communicates the choreographer’s intent
Describe and analyse how the dancer’s performance of movement reflects the context
Appreciation – Elements of dance
Evaluate how the elements of dance have been manipulated in conjunction with auditory and theatrical elements in a phrase or section of a professional dance work
	Activity 1.1 – activating prior knowledge about ballet and modern dance
Activate prior knowledge by beginning with a class brainstorm. Questions could include:
What do you know about ballet?
What do you know about modern dance?
How do you think they are different?
What movements do you associate with each style?
Activity 1.2 – the origins of modern dance
1. Access slides 1.2a to explore the context in which modern dance emerged. The teacher begins with a revision and discussion of what social, cultural and historical factors are.
Social factors: what is happening in society at the time, how people live, their roles, relationships and issues affecting everyday life, such as gender roles, class, technology, social movements.
Cultural factors: the beliefs, values, traditions and artistic practices of a group of people that influence how dance is created and understood, such as religion, identity, customs.
Historical factors: important events and time periods that shape the world at the time the dance was created, such as wars, time periods, political change and major developments.
1. As the teacher guides students through the contextual information, students can categorise examples into social, cultural and historical factors using the diagram, noting that some examples may overlap. Key contextual influences may include:
modern dance: modern dance emerged in the period before World War I, during a time of significant social, cultural and technological change (historical)
rejection of ballet: as society changed rapidly, artists questioned traditional ideas and rejected the rigid rules and fantasy themes of classical ballet, believing dance should reflect the realities and emotions of the world around them, particularly during war (cultural)
real human experiences: in response, modern dance developed as a new form that sought to express real human experiences through free, natural and emotionally driven movement (cultural and social)
industrialisation: at the same time, industrialisation and new inventions were transforming everyday life, reducing travel time through faster transport such as cars and aeroplanes, and changing the way people worked in factories and cities (social)
gender roles: these changes also influenced social attitudes, as home technologies, such as washing machines and refrigerators, reduced domestic labour and contributed to shifting ideas about women’s roles and greater independence (social)
education: as education became more accessible and ideas spread more widely, people were encouraged to question traditional beliefs and authority further supporting new artistic movements such as modern dance (social, cultural).
Access slide 1.2b. Students respond to the reflection questions, explaining how selected contextual factors shaped the emergence of modern dance. Students may respond verbally in a class discussion, written or multi-modal. Sentence starters are included in the slide notes. 
Sample response
· Question 1 – rejection of ballet (cultural): modern dance developed as a response to the rigid structure and unrealistic themes of classical ballet. Choreographers rejected these conventions and created movement that was more natural, expressive and grounded, allowing dancers to communicate real emotions and experiences 
· Question 2: choreographers may respond to social, cultural and historical change through dance because dance is shaped by and reflects the society and context in which it is created. Dance can be used to question traditions, express emotions and respond to issues in society, making it a powerful way to communicate ideas, values, experiences and meaning with an audience.
Access slide 1.2c to show students the characteristics of ballet to understand how modern dance differs. Ballet is a highly technical, formal and artistic form of theatrical dance that originated in the Italian Renaissance and matured in France and Russia. It uses precise, codified movements, including turnout and pointe work, combined with music, costumes and scenery to tell stories, often emphasising grace, elegance and weightlessness. Traditional ballet also reflected the social values and gender roles of its time, with male and female dancers often performing distinct roles and movement qualities. The key characteristics of ballet include:
turnout: the legs are rotated outwards from the hips for greater mobility and aesthetic, creating long, clean lines
pointe work: specific shoes that allow female dancers to rise and dance on the blocks of their pointe shoes, giving the illusion of floating and defying gravity
the 5 positions of classical ballet: all ballet steps start from these 5 key foot and arm positions and are the base of the classical ballet technique used all over the world
strong upright posture and soft curved arms: dancers maintain a strong, upright posture combined with graceful, controlled and fluid movements of the arms, known as port de bras
structured training: classes follow a strict routine that begins at the barre for warming up and technique, followed by centre work for combinations, jumps and turns
codified vocabulary: ballet uses specific, French terminology for every step and movement
storytelling: traditional ballet uses mime and dramatic performance to tell a story, often based on fantasy or idealised worlds, supported by orchestral music, elaborate costumes and ornate sets. 
Teacher note: to embody this learning, the teacher may guide students through the 5 positions of the arms and feet. This can assist students when progressing to technique exercises in Learning sequence 2. A revision activity such as ‘Simon Says’ may reinforce student understanding.
Access slide 1.2d to show students the characteristics of modern dance. Modern dance is a form of dance that emerged in the early 20th century as dancers rejected the strict rules of ballet and explored less restricted movement to communicate real emotions, ideas and human experiences. As art often reflects its social and historical context, modern dance mirrored the changing world in which it was created. Key characteristics of modern dance include:
rejection of strict classical positions and the use of parallel and flexed feet
dancing barefoot and the rejection of corsets and pointe shoes
Doris Humphrey’s fall and recovery technique
Martha Graham’s contraction and release technique
off-centre movement and floorwork
emphasis on emotion, inner experience and real-world issues
valuing individual expression and diverse body types
the relationship between movement and music was often experimental, with movement sometimes complementing or contrasting the music.
Access slide 1.2e. Following the discussion about ballet and modern dance, students compare the characteristics of each style using a Venn diagram to explore how modern dance rebelled against the rules and conventions of ballet. Similarities may include:
codified techniques, for example classical ballet technique, Graham technique
requirement for disciplined training
strength, control and alignment
use of turnout
communication of ideas and intent
performance in theatrical settings.

Activity 1.3 – modern dance pioneers
1. Access slide 1.3a to contextualise the time period ‘the age of realism’ which was a movement that occurred primarily in Europe and America.
1. Access slides 1.3b. The teacher guides students to examine the timeline of modern dance to explore how the style evolved across different eras. Using the information on the slide, students document in their books the technique and stylistic characteristics associated with each modern dance pioneer. The teacher facilitates a whole class discussion by inviting students to compare each pioneer with those who came before, identifying recurring ideas, shifts in choreographic practice and the ways each pioneer challenged existing conventions of classical ballet before influencing future generations of pioneers. Discussion questions could include:
How did this pioneer challenge the conventions of classical ballet?
What new movement philosophy or approach did the pioneer introduce?
What movement qualities or techniques distinguish this pioneer from those who came before?
How did modern dance evolve across the timeline? Were the changes gradual or immediate? 
What themes or ideas are evident in this pioneer’s work?
How can you see modern dance becoming more diverse over time?
1. Access slides 1.3c to discuss the choreographer research task. Explicitly state that this task is a scaffold for the sample assessment question for Part A: Appreciation, supporting students to unpack and respond to each component. Using the gradual release of responsibility, model the investigation process, emphasising that students are not just gathering information, but analysing how context is evident through movement and influence in the dance work(s) selected. Students use the scaffold to guide their investigation and structure a response aligned to Part A: Appreciation for the sample assessment task. 
Choreographer overview: choreographer name, country/culture, who are they? Where are they from? Include an image of the choreographer.
Social factors: What is happening in society at the time? Are there any important social factors such as identity, conflict, gender, race or politics? How might these factors influence their dance work(s)?
Cultural factors: What cultural background influences the choreographer? Are there traditions, rituals or artistic practices evident? How might these factors influence their dance work(s)?
Historical factors: What historical events were occurring around them? (such as war, political change or technological developments). How might these factors influence their dance work(s)?
1. Access slides 1.3d to explicitly model how to complete the research task using Isadora Duncan as an example of ‘I do, you watch’. This model demonstrates how the scaffold supports students to unpack and respond to the assessment question.
Choreographer overview: guide students to take structured notes using scaffold headings ‘Overview’ and ‘Context.’ Using Writing in Secondary note-taking and note-making strategies, support students to organise key information. 
Social and historical factors – What is happening in society at the time? Guide students through the social and historical factors on the slide. Explain that these factors often overlap and model how to organise information into relevant categories to support clarity in analysis.
How might these social and historical factors influence their dance work(s)? Model how to move from research to analysis by examining a dance work and identifying specific movement characteristics. Explicitly demonstrate how movement choices reflect the choreographer’s context.
Cultural factors: pose guiding questions to prompt students to identify cultural influences and begin making connections to the dance work.
How might these cultural factors influence their dance work(s)?
As the ‘I do’ sequence progresses, begin the gradual release of responsibility. Through re-watching the dance work, students use the sentence starters to connect cultural context to movement and meaning, extending and refining the modelled analysis. Emphasise that students are not just gathering information but explaining how context is evident through movement in a dance work.
Extension: choose another work by Isadora Duncan to broaden students’ understanding of her body of work.
Activity 1.4 – group research task ‘we do’
Formative check in opportunity 1
1. Using the same question as the previous task, continue the gradual release of responsibility model by moving into the ‘we do’. Divide the class into 3 groups and allocate one of the following pioneers to research: Martha Graham, Lester Horton or Merce Cunningham. For larger classes, select additional pioneers from the timeline on slides 1.3b. To model effective use of reliable sources, direct students to slide 1.4a with some sample links to Martha Graham, slide 1.4b for Lester Horton and slide 1.4c for Merce Cunningham. The teacher discusses research protocols with students, including how to source reliable information by evaluating sources for currency, relevance, authority, accuracy and purpose. Prioritise academic books, government sites and reputable educational institutions. Verify information by using lateral reading to compare with other credible sources.
1. Students work collaboratively to research their allocated pioneer by using the choreographer research scaffold on slide 1.3c. Once complete, each group presents their findings to the class. This could be presented by each group adding slides to the slide deck and populating it with their research. If time permits, each group could share 30 seconds of the analysed work from their pioneer before explaining the characteristics of the movement to reinforce student understanding.
Teacher note: students require a general understanding of Martha Graham, Lester Horton and Merce Cunningham, as their techniques are explored in Learning sequence 2.
Activity 1.5 –modern dance choreographers today
1. Access slide 1.5a. The teacher explains that modern dance began as a rebellion against the strict rules of classical ballet and has since evolved into contemporary dance. While contemporary dance continues to value experimentation and individuality, it draws on a wider range of influences, including ballet, modern, and cultural and social dance forms. Emphasise that contemporary choreographers respond to current social, cultural and historical contexts such as globalisation, technology, identity and politics, demonstrating that dance continues to evolve as a dynamic and responsive art form.
1. The teacher extends students’ understanding through a Think Pair Share discussion activity. Students first think independently, then discuss their ideas with a partner before sharing responses with the class using the following questions:
How is contemporary dance different from early modern dance?
What influences might shape dance today?
Suggested answers
· Contemporary dance draws on a wider range of styles and techniques, including ballet, cultural and social dance forms; contemporary dance is often more fluid and diverse in movement style; contemporary choreographers respond to current issues and use technology and multimedia in performance.
· Globalisation, technology, social media, politics, identity, cultural diversity, environmental issues and current social movements.
Activity 1.6 – Part A: Appreciation assessment task ‘you do’
Students independently investigate a contemporary choreographer and dance work by applying the research and analysis scaffold developed in the ‘I do’ and ‘we do’ phases. Students respond to the assessment question: ‘Explain how the context of the choreographer is evident in their dance work(s)’. In their response, students provide specific movement examples to support their explanation. The teacher selects a choreographer and dance work that clearly demonstrates links between context and movement and is appropriate to the students’ level of understanding and context.
Teacher note: the teacher should access Teaching advice (additional): Years 7–10 Working with Aboriginal and Torres Strait Islander content, Cultural Protocols and practices in Creative Arts and the teacher notes in Appreciating Country when viewing Aboriginal and/or Torres Strait Islander dance works.
Possible choreographers could include:
Stephen Page
Shen Wei
Christopher Bruce
Anne Teresa De Keersmaeker
Meryl Tankard
Lucy Guerin
Jiri Kylian
Ohad Naharin
Fin Walker.
Teacher note: teachers should use their professional judgement and ensure they know their students and the work being presented for study in case any concerns arise.
1. The teacher introduces the selected work by providing:
the title of the work(s)
a brief overview of the choreographer’s intent
viewing guidance to support students in identifying relevant contextual information.
1. The teacher supports students to independently research a choreographer using the research scaffold on slide 1.3c. To consolidate student learning, the teacher can begin and end research lessons with some guided questions to ascertain students’ level of understanding. The teacher provides in-class time to complete the research questions on context and may investigate their body of work.
Activity 1.7 – writing about the choreographer’s work(s)
1. The teacher selects a short excerpt of a dance work to view with students, focusing on how the choreographer’s context is evident in the work. To support students in building their vocabulary, refer to The language of dance infographic – Stages 4 and 5 on slide 1.7a. Using the What, How, Why structure can assist students in organising their viewing notes in a logical order. As they watch, students complete the scaffold – ‘you do’ on slide 1.7b which supports students in recording notes about what movement, elements of dance and/or theatrical elements are evident, how they are used and why they reflect the choreographer’s social, cultural and/or historical influences. The teacher guides discussion and questioning throughout the activity to support students in making clear links between what they see and how this is reflective of the choreographer’s context.
1. Access slide 1.7c. The teacher supports the students to transform their notes from the previous activity into a structured paragraph that answers the assessment question. Encourage students to use the sentence starters to guide both the structure and clarity of their response.
Topic sentence – unpack and respond directly to the question.
Context – expand on research, outlining what the social, cultural and/or historical influences on the choreographer is evident.
Example – describe how this influence is evident in the work, referring to movement, elements of dance and/or theatrical elements.
Explain – link the example to the context (the why).
Link – clearly connect back to the question and context.
Extension: students can experiment writing complex and compound sentences by using more complex words and text connectives to build higher-order sentences. Encourage students to reflect and refine their sentence structure to ensure clarity of their sentence is not lost by too many words.
1. The teacher supports students in transitioning to independent writing by guiding them to compose 2 to 3 body paragraphs in response to the assessment question. Provide in-class time for students to plan, draft and refine their response. To support essay structure, refer students to the essay structure slides:
Essay structure – introduction (slide 1.7d)
Essay structure – body paragraphs (slide 1.7e)
Essay structure – conclusion (slide 1.7f).
To further scaffold learning, provide additional excerpts for students to analyse, reinforcing connections between context and movement.
1. Access slide 1.7g. The teacher supports students in seeking and applying peer feedback by following each step.
Step 1: write – organise your ideas and structure your response using the provided scaffold.
Step 2: edit – use the plan to write and refine your response as a correctly formatted paragraph, removing the scaffold.
Step 3: feedback – exchange your response with a partner for a peer review and constructive feedback. Students check whether the response clearly identifies the context of the dance work, explains how the context is communicated through movement, supports ideas with relevant examples from the excerpt and uses appropriate dance terminology and paragraph structure.
Step 4: refine – make the necessary edits based on feedback.
Step 5: submit – submit the final assessment task to your teacher.
Activity 1.8 – exit ticket
Access slide 1.8 for students to complete an exit ticket, reflecting on their learning in this unit and projecting to their future learning.
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Teacher note: in this learning sequence, students are introduced to modern dance technique through practical class exercises. A modern moment – technique exercises – Dance Stage 5 can be used as is, as a starting point, or teachers may create their own. The teacher may incorporate aspects of the modern dance style into their existing dance exercises. The teacher may like to engage with activities from Learning sequences 2 and 3 in the same lesson so students can gradually build their modern dance technique, leading into learning the modern dance work. Differentiation is inbuilt in the video resources providing extension options for students as required. 
Throughout this unit, there is a focus on designing increasingly complex combinations and skills to develop the students’ dance technique. The exercises allow students to demonstrate the relationship between alignment, control, strength, flexibility, endurance and coordination and to manipulate the elements of dance to demonstrate performance quality relative to the modern dance context. Throughout the practical lessons, the teacher embeds knowledge about the application of healthy practices, fitness principles and the prevention and management of common dance injuries. 
Section 2 of the slide deck resource – ‘A modern moment’ can be used to support Learning sequence 2.
The duration of this learning sequence is approximately 7 weeks.
Table 3 – Learning sequence 2 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning to:
develop and apply modern dance technique, safe dance practice, performance quality and interpretation to communicate a choreographer’s intent.
	I can:
demonstrate appropriate class protocols, safe dance practice and healthy practices when participating in modern dance 
perform modern dance exercises and combinations with increasing control, alignment and body awareness
manipulate the elements of dance to demonstrate performance quality when performing modern dance combinations.


Table 4 – Learning sequence 2 – Performance – developing modern dance technique
	Outcome(s) and content
	Teaching and learning activities

	Outcomes
DA5-PER-01 demonstrates safe dance practice and dance technique in preparing the body to express and communicate an intent
DA5-PER-02 manipulates the elements of dance to demonstrate performance quality and interpretation in context.
Content
Performance – Context
Dances have performance protocol related to context, including those from Aboriginal and Torres Strait Islander Cultures
The different contexts of performance are artistic, cultural, social and personal 
Performance – The dancing body
Develop personal body awareness, including the correct relationship between skeletal structure and major muscle groups to support the safe execution of movement
Understand and apply the healthy practices and fitness principles of nutrition, hydration, rest, circulation, respiration, wellbeing and supplementary training
Understand and demonstrate strategies for the prevention and management of common dance injuries
Demonstrate dance technique showing the relationship between alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
Demonstrate kinaesthetic awareness of body placement to execute movement and to enhance performance quality
Reflect on own practice of dance technique, safe dance practice, and performance quality.
Performance – Elements of dance
Control and manipulate the elements of dance in a range of dance styles
	Activity 2.1 – modern dance class protocols
1. The teacher begins the dance class by facilitating a class discussion about the unique characteristics and protocols of modern dance and what it looks like in the dance classroom. As a class, students revise the features of modern dance from Learning sequence 1 and brainstorm how this might be seen in the dance classroom guided by the following questions:
What protocols for working together safely are present in your dance classroom currently?
What are the features of modern dance that will be present in the class exercises?
How will the context of modern dance shape the protocols in the classroom? 
1. The teacher guides students to develop class protocols and responsibilities that embed the features of modern dance technique and ensure respect and safety for dancers in the classroom. From the discussion, the teacher and students collaboratively add to the list of agreed protocols which should include:
appropriate dance attire such as leotard and tights
having bare feet
hair tied back
quiet respectful behaviour when watching others perform and when receiving instructions 
participating in structured modern technique classes. 
Activity 2.2 – modern dance in practice 
1. The teacher revises prior knowledge of modern dance from Learning sequence 1 and explains that students are going to apply it in a practical way by participating in a series of modern dance technique classes. The teacher leads a class discussion to establish whether students have participated in modern dance classes before and explains that they are going to physically learn and demonstrate modern dance technique and style when participating in the modern dance exercises.
1. Throughout the teaching of the exercises and while students are executing them, the teacher continues to authentically embed knowledge and skills related to modern dance technique. This could include:
regular corrections and feedback to ensure students are performing the exercises with the correct modern dance features
regular corrections ensuring that the students are controlling and manipulating the elements of dance relative to the modern dance style
asking explicit effective questions to check students’ understanding of modern dance throughout the class exercises
short discussions between exercises reminding students of the features of modern dance
students documenting journal entries explaining how they are performing the modern dance exercises, including problems they have encountered and corrections they have been given.
Activity 2.3 – prevention and management of common dance injuries
1. Access slide 2.3a. The teacher can use the S.M.A.R.T. Dance Injury Prevention acronym to teach students about healthy practices and the prevention and management of common dance injuries.
Teacher note: whilst the teacher explains the importance of each letter in the S.M.A.R.T. acronym to the students in isolation, it is important that students understand how each part works together in practice.
1. Access slide 2.3b. Strength is important for dancers to achieve correct technique, hold challenging positions, execute powerful movements like jumps and turns and prevent injuries by supporting joints. 
The teacher explains the different types of strength including dynamic strength, static strength and explosive strength. Students work in small groups to brainstorm and provide dance examples of each type of strength providing examples from the class exercises. 
1. Access slide 2.3c. Stretch and flexibility are crucial for dancers to increase range of motion such as in high kicks, improve technique through better alignment and turn out, and prevent injuries by keeping muscles supple. Regular stretching reduces muscle soreness and allows for better control and quality of line when performing.
The teacher explains the different types of safe stretches that can be used to increase flexibility including static stretching, dynamic stretching and PNF stretching. Students work in small groups to brainstorm and provide dance examples of each type of stretch and explain how stretch could improve the execution of one class exercise. 
1. Access slide 2.3d. Stamina or endurance is important to a dancer as it improves their capacity to sustain high energy cardiovascular performance over an extended period without fatigue when performing class exercises and dance works. The teacher explains that often a dance class is anaerobic as it stops and starts while the performer is learning the exercises. Dancers need to train their cardiovascular system by participating in aerobic training in the dance class. This can include: 
performing the exercises at maximum capacity in quick succession
continuously performing jump exercises down the room in small groups
performing the class dance work at maximum capacity twice in a row.
In the next practical dance class, the students perform their dance work without a break at maximum capacity and explain the physical effects they are feeling. They can then research the respiratory and cardiovascular system in their class reflection.
1. Access slides 2.3e. Maintenance is important to a dancer as it teaches them to manage healthy practices to ensure the safe care of their mind and body. This can include how a dancer employs fitness principles, with consideration to appropriate nutrition, hydration, rest circulation, respiration, wellbeing and supplementary training. The teacher explains the different fitness principles. Students work in small groups to identify how the following healthy practices and fitness principles help them to perform class exercises more effectively. Students can refer to the Healthy practices and fitness principles in dance – Stages 4 and 5 infographic throughout practical lessons to reinforce student learning.
1. Access slide 2.3f. Alignment is important to a dancer as it is an aspect of safe dance practice which makes movement more efficient and reduces the chance of injury. Correct posture and skeletal alignment reduce unnecessary strain on joints and muscles and correct technique serves as the foundation for safe movement. The teacher explains the key areas of the body where alignment is important for a dancer, for example, knees over toes, abdominals engaged to maintain correct lower back curvature, ensure shoulders are down and the neck is aligned. In small groups, each student performs a movement from the dance work. The group then identifies the important aspects of alignment in the movement.
1. Access slide 2.3g. RICER or BE CALM are both important strategies for a dancer in the management of soft tissue injuries such as strains and sprains. Each step in the strategies is designed to minimise swelling, prevent further damage and aid in faster recovery.
RICER is Rest, Ice, Compression, Elevation and Referral.
BE CALM is Breathe, Evaluate, Compression, Able actions, Lift/Elevate, Minimal ice.
In small groups, students perform a jump from the dance work. Students identify what possible injuries could occur from executing this jump and explain how to prevent sustaining an injury.
1. Access slide 2.3h. Training is important for the dancer as it builds alignment, control, strength, flexibility, endurance and coordination as well as the ability to manipulate the elements of dance and demonstrate kinaesthetic awareness to communicate the specific intent in dance works. Dance training involves regular ongoing dance classes that incorporate warm-up exercises, class exercises and combinations that are specific to the demands of the dance works being performed. For example, the class exercises need to include small jumps and larger jump combinations if there are jumps required in the dance work. Training also encompasses the importance of cross training to support the dancer’s overall health and fitness. This can include Pilates or yoga to improve strength and flexibility or aerobic fitness classes or jogging to improve endurance. In small groups, students choose an exercise and explain how this training has prepared them to effectively perform the dance work.
Activity 2.4 – the application of healthy practices
The application of healthy practices are consistently reinforced throughout all technique exercises in the dance classroom. The teacher reinforces safe dance practice and the prevention and management of common dance injuries through ongoing feedback, questioning and observation. These practices include:
correct alignment and balance of strength, stretch/flexibility and endurance/stamina
ensuring the students are provided with a gradual warm-up and cool-down
drinking water throughout the dance class to remain hydrated
allowing adequate rest between exercises
emphasising the importance of nutrition and sleep in relation to having enough strength and endurance in class
allowing students to mark or not participate in class exercises if injured.
Activity 2.5 – exercises for modern dance technique
1. The teacher leads students through a series of class exercises to develop their modern dance technique. Exercises should allow students to:
demonstrate characteristics of modern dance while developing dance technique 
demonstrate the relationship between alignment, control, strength, flexibility, endurance and coordination, healthy practices and fitness principles
demonstrate kinaesthetic awareness of body placement to enhance performance quality
manipulate the elements of dance to demonstrate performance quality in a modern dance context. 
1. The teacher uses observation of student learning to plan how to chunk and sequence learning new exercises for students. Strategies might include:
demonstrating new movements slowly
describing the movement action while demonstrating or viewing an example
using effective questioning by engaging in discussion about the technique used and how this supports the safe dance practice and why
explaining the correct relationship between skeletal structure and major muscle groups to support the safe execution of movement
explaining the application of dance technique to movement actions including the preparation, the execution of the skill and the exit of the skill
using effective questioning by engaging in a discussion about the technique used and how this supports the safe dance practice and why.
Any of these stages might be repeated and revisited to support the needs of the students.
Activity 2.6 – warm-up 
1. The teacher guides students through a warm-up exercise to gradually raise core body temperature, increase blood flow to major muscle groups and improve the range of motion in joints to reduce the risk of injury. The teacher may access slide 2.6 and refer to the warm-up video. Examples of movements in a modern dance warm-up exercise could include:
roll downs of the spine in a range of sitting or standing positions
knee bends and lunges in parallel and turnout
lateral tilts/side stretches
contractions and curves of the torso.
1. While teaching the warm-up exercise, the teacher reinforces to students the importance of demonstrating safe dance practice, dance technique and manipulating the elements of dance appropriate to each exercise. The teacher provides verbal feedback and corrections including:
knees over toes in parallel and turn out positions 
engaging the abdominals and gluteal muscles correctly to maintain hip alignment
correct placement of the spine and arms in the flat back
engaging the abdominals to ensure the spine is contracting into the curve correctly
working safely with controlled sustained dynamics to gently begin to warm-up.
1. Students may complete a self-reflection activity: Why is warm up an important strategy for injury prevention?
Activity 2.7 – transfer of weight exercise
1. The teacher guides students through a transfer of weight exercise to help students find their centre and increase balance and control. The teacher may access slide 2.7 and refer to the transfer of weight video. Examples of movements that could be included in a modern dance transfer of weight exercise could include:
lunges to take the dancer off centre to the front side and back in parallel and turn out
balances on one foot when regaining centre
increased torso movements such as a curve to front, side tilt to the side and high release to the back
extending the foot along the floor, just off the floor or into the air.
1. While teaching the transfer of weight exercise, the teacher reinforces to students the importance of demonstrating safe dance practice, dance technique and manipulating the elements of dance appropriate to each exercise. The teacher provides verbal feedback and corrections including:
knees over toes especially in lunges to the back
diagonal flat back executed without an arch in the spine by ensuring the abdominals are engaged
suspending and controlling the body before the transfer of weight, then relaxing and releasing the body into the off-centre positions.
1. Students may complete a self-reflection activity: How does the transfer of weight exercise improve my control and strength in balances?
Activity 2.8 – foot articulation and leg extensions
1. The teacher guides students through a foot articulation and leg extension exercise to help students increase strength and flexibility in the feet and to increase strength in the quadriceps in leg extensions to the front and the side, and the hamstrings and gluteal muscles in leg extensions to the back. The teacher may access slide 2.8 and refer to the foot articulation and leg extension video. Examples of movements that could be included in a foot articulation and leg extension exercise could include:
foot articulations from a flat foot position to demi pointe and into the air
extending the foot along the floor or into the air at varying heights to the front, side and back
high leg extensions to the front, side and back with extended or attitude legs
rises on one foot or 2 feet in different positions
arm circles, arms changing positions from side to above the head
torso movements such as curves, side tilts and high releases
balances in a range of leg extension positions.
1. While teaching the foot articulation and leg extension exercise, the teacher reinforces to students the importance of demonstrating safe dance practice, dance technique and manipulating the elements of dance appropriate to each exercise. The teacher provides verbal feedback and corrections including:
correct alignment of the ankle, knee and hip in foot articulation and leg extensions
correct foot, ankle and knee alignment in parallel and turnout positions when transferring weight
hips remaining square when extending leg into the air by engaging abdominals and gluteal muscles
correct alignment of the spine without arching the lower back when sustaining a balance or rise
articulating the feet in time with the sharp accents in the accompaniment.
1. Students may complete a self-reflection activity: How does this exercise prepare the dancing body for later exercises in the class and the dance work, especially jumps?
Activity 2.9– floorwork exercise
1. The teacher guides students through a floorwork exercise to help students move into and out of the floor safely. The teacher may access slide 2.9 and refer to the Plié and Graham floorwork video. Examples of movements that could be included in a floorwork exercise could include:
lunges to the floor
rolls into and out of the floor
different balance positions through the arms and legs on the floor, including planks and bridges
various leg positions on the floor such as in fourth, second, parallel with torso contractions 
leg extension balances and off-centre tilts reaching to the floor and taking the dancer to the floor.
1. While teaching the floorwork exercise, the teacher reinforces to students the importance of demonstrating safe dance practice, dance technique and manipulating the elements of dance appropriate to each exercise. The teacher provides verbal feedback and corrections including:
safe contractions particularly regarding the back knee in fourth position
rolling into and out of the floor safely by resisting gravity 
maintaining parallel lower leg alignment when twisting and taking the torso off centre
engaging muscles correctly to ensure the shoulders and neck are supported and protected when supporting weight through the arms
lengthening, sustaining and controlling the body when transitioning from standing positions to floorwork.
1. Students may complete a self-reflection activity: What are some possible injuries that could result from rolling to the floor incorrectly and how would this be prevented? How would these injuries be managed and treated if they did occur?
Activity 2.10 – locomotor sequence
1. The teacher guides students through a locomotor sequence exercise to teach students to travel through space. The teacher may access slide 2.10 and refer to the triplet video. Examples of movements that could be included in a locomotor sequence could include:
combinations of travelling movements such as walks, skips, triplets and turns that progress from one corner of the room to another, upstage to downstage, that move freely in the centre of the space or in a circle around the room
consider what skills will be choreographed in the dance work in Learning sequence 3 and backwards map the skills by including them into the locomotor sequence, ensuring the skills increase in complexity.
1. While teaching the locomotor sequence, the teacher reinforces to students the importance of demonstrating safe dance practice, dance technique and manipulating the elements of dance appropriate to each exercise. The teacher provides verbal feedback and corrections including:
ensuring the timing of footwork is correct 
maintaining coordination of arms, torso and legs when locomoting
maintaining alignment of ankle, knee and hip when travelling through space 
being aware of the space and others nearby to stay safe and avoid injury
ensuring that the accents and timing relate to the auditory elements and that the appropriate amount of space is travelled.
1. Students may complete a self-reflection activity: explain why coordination is important in the locomotor sequence to prevent injuries.
Activity 2.11 – adage exercise
1. The teacher guides students through an adage exercise to improve students’ strength and control in high leg positions. The teacher may access slide 2.11 and refer to the adage video. Examples of movements that could be included in an adage exercise could include:
leg extensions to the front, side and back in turn out and parallel
rises on 2 feet or one foot in various positions such as parallel or fourth with arms and torso added for complexity
balances on one leg in straight or bent positions such as table-top or attitude 
working with a sustained and controlled dynamic in adage movements.
1. While teaching the adage exercise, the teacher reinforces to students the importance of demonstrating safe dance practice, dance technique and manipulating the elements of dance appropriate to each exercise. The teacher provides verbal feedback and corrections including:
ensuring the alignment of the working leg is correct and does not impact the alignment of the supporting leg
making sure the pelvis remains square in the high leg positions
preventing the foot from supinating or pronating in balances and rises
encouraging the legs to move in a sustained and controlled way to improve strength of quadriceps.
1. Students may complete a self-reflection activity: explain why the relationship between strength and flexibility is important in the adage exercise.
Activity 2.12 – jumps
1. The teacher guides students through a jump exercise to improve students’ strength and endurance. The teacher may access slide 2.12 and refer to the jump video. Examples of movements that could be included in a jump sequence could include:
jumps from 2 feet to 2 feet, such as parallel, turn out, second and fourth
jogs, runs, rolls
hops, leaps, turning leaps
torso and arm movements can be added to the jumps hops and leaps such as curves, high release, side tilts, arms in second or above the head
demonstrating powerful and strong dynamics in jumps.
1. While teaching the jump exercise, the teacher reinforces to students the importance of demonstrating safe dance practice, dance technique and manipulating the elements of dance appropriate to each exercise. The teacher provides verbal feedback and corrections including:
maintaining correct foot alignment and articulation when landing from jumps to ensure the foot is not supinating or pronating
ensuring that the knees are over the toes when taking off and landing a jump
jumps are performed with a strong and powerful dynamic.
1. Students may complete a self-reflection activity: What injuries could occur when performing the jump exercise and how can they be prevented? How is endurance developed in this exercise?
Activity 2.13 – cool down 
The teacher conducts a cool-down activity to allow students’ heart rate and body temperature to lower. This could include asking the students to repeat the last exercise or phrase they have learnt at 75%, 50% and then 25%. Students could then be guided through a series of stretches in various positions such as seated parallel, second and deep lunges incorporating forward, side and back extensions of the torso.
Formative check-in opportunity 2 
To support students in their application of feedback, the teacher facilitates a formative check-in where students perform one modern dance technique exercise. Students select an exercise learned in class and perform it, demonstrating their application of dance technique and safe dance practice. The teacher provides targeted feedback focusing on the application of dance technique and safe dance practice. Students then reflect on this feedback and identify one strategy to improve their execution of the exercise. Reflection and feedback may be communicated through physical, verbal or written responses.
Activity 2.14 – reflection activity 
Teachers provide opportunities for students to reflect on their own practice of dance technique, safe dance practice and performance quality. Additional reflection activities can be embedded throughout the learning sequence. These may include:
class or peer discussions such as Think Pair Share
teacher prepared questions that relate to the exercises and the modern dance style
self-reflection on class exercises that have been recorded by the teacher or student and analysed by the student
the use of a dance journal that could include recording of the class exercises as well as written, spoken or multimodal responses.
Additional reflection questions could include:
What is alignment and why is correct alignment important? Discuss in relation to a class exercise.
What is the purpose of a warm up?
What is the purpose of a cool down?
Why is control important for a dancer? Identify the muscles that ensure control in a class exercise.
Why is strength important for a dancer? Identify the muscles that require strength and power in a class exercise.
What is flexibility and how do you develop flexibility?
What is endurance and how do you improve endurance?
Why is coordination important for a dancer?
How have you applied the healthy practices and fitness principles of nutrition, hydration, rest, circulation, respiration, wellbeing and supplementary training into your dance classes?
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Teacher note: in this learning sequence, students learn a dance work which communicates an intent inspired by the context of modern dance. Through learning the dance work, students will continue to develop dance technique through increasingly complex combinations of body skills and demonstrate kinaesthetic awareness to execute movement and enhance performance quality and realise their interpretation of the intent. The skills and movement developed in Learning sequence 2 are incorporated into the dance work to support continuity of learning and the application of dance technique in context. Students reflect on their own performance of the dance work to refine and improve their dance technique, safe dance practice and performance quality relative to the intent.
The teacher draws on content from Composition to explicitly model the choreographic process through the creation of a dance work in an artistic context. In doing so, the teacher generates movement using abstract and symbolic ideas, integrating the elements of dance and auditory elements to communicate an intent. 
Section 3 of the slide deck resource – ‘A modern moment’ can be used to support Learning sequence 3.
The duration of this learning sequence is approximately 6 weeks.
Table 5 – Learning sequence 3 – learning intention and success criteria
	Learning intention
	Success criteria

	We are learning to:
perform a modern dance work using safe dance practice, dance technique and the elements of dance to communicate an intent.
	I can:
perform movement from the dance work using safe dance practice 
use kinaesthetic awareness to improve my dance technique
manipulate the elements of dance to clearly communicate the intent of the dance work.


Table 6 – Learning sequence 3 – learning a modern dance work
	Outcome(s) and content
	Teaching and learning activities

	Outcomes
DA5-PER-01 demonstrates safe dance practice and dance technique in preparing the body to express and communicate an intent
DA5-PER-02 manipulates the elements of dance to demonstrate performance quality and interpretation in context
Content
Performance – Context 
Prepare and perform within a range of contexts including dance as an art form
Performance – The dancing body 
Demonstrate dance technique showing the relationship between alignment, control, strength, flexibility, endurance and coordination relative to personal anatomical structure
Perform increasingly complex combinations of body skills
Demonstrate kinaesthetic awareness of body placement to execute movement and to enhance performance quality
Demonstrate performance quality and interpretation of a choreographer’s intent in a range of dance styles
Reflect on own practice of dance technique, safe dance practice and performance quality
Performance – Elements of dance 
Understand that dance technique enables the performer to control and manipulate the elements of dance to enhance performance quality and interpretation
Demonstrate control and manipulation of the elements of dance in combination with auditory elements to achieve the desired performance quality and interpretation
Control and manipulate the elements of dance in a range of dance styles
	Activity 3.1 – context of the dance work
1. The teacher draws on prior learning from Learning sequence 1 to choreograph a dance work that communicates an intent.
1. The teacher may use themes from modern dance works as the stimulus. For example: 
personal narratives such as individual experiences, emotions and relationships
social issues to provoke thought and change
exploring cultural themes, where appropriate to the school context and undertaken with consultation 
nature and environment.
1. The teacher integrates prior learning from Learning sequences 1 and 2 when choreographing and teaching the dance work, ensuring movement reflects the skills developed in Learning sequence 2. The teacher explicitly links movement choices to the characteristics and context of modern dance and the intent. For example:
contraction and release by Martha Graham could communicate ideas such as tension and freedom
fall and recovery taking the dancing body off its centre, physicalising the rejection of a centralised and rigid positioning of the torso and weight, contrasting it with free flow and natural organic energy working with and against gravity
off-centre movement and floorwork 
parallel and flexed feet. 
Activity 3.2 – intent of the dance work
1. The teacher introduces the intent of the class dance work inspired by the context of the modern dance and its movement characteristics, drawing explicitly on content from Learning sequence 1 as the stimulus and idea for the dance work.
1. The teacher selects and shares the accompaniment, guiding students to interpret the auditory elements, such as temporal and dynamic qualities, thematic material and/or lyrics, and how these contribute to the choreographer’s intent.
1. The teacher models the choreographic process by demonstrating how to use abstraction to create movement that communicates the intent. 
Activity 3.3 – learning the dance work
1. The teacher draws on the technique exercises from Learning sequence 2 that directly support the movement requirements of the dance work, progressively increasing complexity as students develop their skills. When teaching movement, the teacher explicitly makes connections between the intent and the movement, including:
relevant components of the elements of dance
relevant aspects of performance quality required to communicate the intent
kinaesthetic awareness of body placement to enhance execution and performance quality
links to movement characteristics inspired by the modern dance pioneers studied in class, if relevant 
connections to the accompaniment.
1. As students continue to learn the class dance work over multiple lessons, the teacher explicitly uses the language of performance when providing instruction and feedback and supports students to apply this language in both written and verbal responses. This language is used when:  
identifying and describing movement 
explaining relevant dance practices
recognising and applying the elements of dance
making connections between these components in relation to the intent. 
Differentiation and adjustments: students develop confidence and competence performing the dance work through consistent practise and development of technique. The teacher observes students as they learn the class dance work and modifies the choreography as appropriate for the abilities of the students. The teacher might provide differentiated movement sequences within the choreography for varying levels of ability within the class.
Activity 3.4 – reflecting on dance technique, safe dance practice and performance quality
1. Access slide 3.4a. The teacher provides ongoing, targeted feedback to support students’ development of dance technique and safe dance practice when performing sequences from the dance work. This includes guidance on their body placement and the relationship between the muscles and bones to achieve the appropriate alignment for the movement execution. The feedback includes explicit instruction for students to enhance their performance quality and their intent. This may involve revisiting class exercises that build alignment, control, strength, flexibility, endurance and coordination relative to the dance work. 
1. Using the prompts on slide 3.4a, students reflect on the teacher feedback given. The reflection can be in the form of open dialogues between the teacher and the student, between students with peer feedback and the provision of written instructions which encourages the enhancement of how the student is controlling and manipulating their body to communicate the intent of the dance work.
1. Access slide 3.4b. Students perform the dance work in small groups while peers observe and provide structured feedback using a TAG approach. The teacher scaffolds this process to ensure feedback is specific, relevant and linked to dance technique, safe dance practice and performance quality.
1. The teacher guides students to:
tell them something positive – identify strengths in the dancer’s technique, safe dance practice and performance quality 
ask a question – What could help improve their dance technique which will improve the communication of the intent? 
give a suggestion – suggest a specific, actionable improvement linked to dance technique, safe dance practice or performance quality.
The teacher may model examples of effective feedback and co-construct success criteria with students to support meaningful peer assessment.
Activity 3.5– formative check-in opportunity 3 
1. Access slide 3.5. Students engage in critical reflection to evaluate how effectively they are applying alignment, control, strength, flexibility, endurance and coordination to achieve performance quality and communicate the intent of the dance work. Reflection is used as a tool for improvement, with students applying insights from feedback to refine and re-perform movement sequences.
1. The teacher may record students performing sections of the class dance work to support targeted self and peer analysis. Reflection tasks are scaffolded to move beyond description towards analysis and improvement.
Students reflect on their performance through:
using video footage to identify a selected movement phrase from the dance work
reflecting on the application of dance technique, performance quality, and the control and manipulation of the elements of dance
explaining how effectively the application of dance technique, performance quality and the manipulation of the elements of dance communicate the intent of the work
refining using teacher and peer feedback to identify strengths and areas for improvement by setting a specific goal
re-performing movement phrases to evaluate the improved application of dance technique, performance quality, the elements of dance and communication of intent.
Activity 3.6 – formative check-in 4 
1. Access slide 3.6a to revise the definition of kinaesthetic awareness. NESA defines kinaesthetic awareness as ‘sensing or perceiving the body’s muscles, joints and tendons while in motion or while still.’ (NESA 2023). The teacher asks students the reflection question: How have you developed your kinaesthetic awareness for the class dance work? Students may refer to:
increased control and understanding of body placement in movement execution
improved alignment and posture
greater awareness of muscle engagement and the sensation of when the correct muscles are engaged
a greater sense of balance and coordination
the ability to self-correct and refine dance technique during the performance of the dance work
the ability to more intentionally communicate the intent and express using their body.
1. Access slide 3.6b. The teacher engages the student in a prepared discussion to demonstrate their understanding of kinaesthetic awareness. Students use the prompts on the slide to plan their response. Once completed, students can rehearse their response with a partner before presenting to the teacher verbally.
Differentiation and adjustments: for students that require further support, students may:
present the discussion live with the teacher using notes
record and submit their response via the school’s online learning platform
complete and submit a written response, where appropriate.
Activity 3.7 – assessment task Part B: Performance 
1. The teacher communicates and facilitates the sample assessment task in line with school policy. The teacher explains the assessment rubric and addresses any final questions students may have about the task.
1. As students prepare for the final performance assessment, the teacher provides opportunities for students to rehearse the dance work in the performance space without mirrors to strengthen confidence, spatial awareness and performance quality. Students apply teacher and peer feedback to refine their dance technique, manipulation of the elements of dance and communication of the intent.
Differentiation and adjustments: the teacher may provide students with the opportunity to perform the dance work in small groups, pairs or as a solo for the assessment.
Teacher note: to extend learning beyond the classroom, the teacher may provide opportunities for students to perform at school and/or within the local community.
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