

[bookmark: _Hlk148085229]Dance Stage 5 (Year 9) – sample unit
Appreciating Country
This resource is a sample unit for Stage 5 (Year 9). It provides an example of one way to approach programming for the Dance 7–10 Syllabus (2023) content and course requirements. In this unit, students are introduced to dance Appreciation and develop skills in describing, analysing and making informed judgements about dance works. Students engage with Aboriginal and Torres Strait Islander protocols and analyse the dance work SILENCE by Karul Projects. 
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[bookmark: _Toc213917571]Overview
Description: students explore the dance protocols related to context, including those from Aboriginal and/or Torres Strait Islander Cultures. They explore the history and works of an Aboriginal and/or Torres Strait Islander dance organisation. Students investigate how the social, cultural and historical factors have shaped Aboriginal and Torres Strait Islander Dance in Australia over time. They learn about how Aboriginal and/or Torres Strait Islander dance protocols play a part in shaping the viewer response, and the ethical processes for Aboriginal and/or Torres Strait Islander dancers, including the protection of Indigenous Cultural and Intellectual Property (ICIP). 
Students analyse Aboriginal and/or Torres Strait Islander dance work(s). They learn how to identify the choreographer’s use of compositional structures, the elements of dance, auditory and other theatrical elements. Using the components of analysis, students evaluate how dancing bodies are used to communicate the choreographer’s intent. Through these experiences students learn to apply the language of dance analysis to dance works.
Duration: this unit is designed to be completed over a period of 25 to 35 hours or approximately 10 to 14 weeks in 60-minute lessons but can be adapted to suit the school context. 
Explicit teaching: suggested learning intentions and success criteria are available for some learning sequences provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created. Other explicit teaching strategies used within the unit include chunking and sequencing learning, using effective feedback and gradual release of responsibility. 
Assessment: students are provided with regular formative assessment opportunities and develop a written analysis of Aboriginal and Torres Strait Islander dance work(s). 
Consulted with: Secondary Curriculum subject matter experts, BlakDance, Thomas E.S. Kelly and CIP Aboriginal Education Advisors.
Creation date: 30 September 2025
[bookmark: _Toc112681290][bookmark: _Toc213917572]Outcomes
A student:
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
DA5-APP-02 evaluates dance works based on context, the elements of dance, the dancing body and theatrical elements
Dance 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2023. 
[bookmark: _Toc213917573]Support resources
This sample unit aligns with the following support materials:
Sample assessment task – ‘Appreciating Country’
Slide deck resource – ‘Appreciating Country’
Student resource booklet – ‘Appreciating Country’
SILENCE by Karul Projects – full-length dance work – please note this is only accessible to department teachers through the Creative Arts Statewide staffroom
Thomas E.S. Kelly – creating SILENCE, a video resource for Stage 5 Dance
All documents associated with this resource can be found on the Dance 7–10 (2023) webpage of Planning, programming and assessing creative arts 7–10. Please note that SILENCE by Karul Projects is only accessible to department teachers through the Creative Arts Statewide staffroom.
[bookmark: _Teacher_notes][bookmark: _Toc213917574]Teacher notes
Working with Aboriginal and Torres Strait Islander content: teachers should engage with Teaching advice (additional): Years 7–10 Working with Aboriginal and Torres Strait Islander content prior to beginning this unit.
Making connections with local Community: engaging in genuine consultation and collaboration with local Aboriginal Communities helps ensure local Cultural Practices and Knowledges are embedded in schools and classrooms in a culturally inclusive, respectful and informed manner. Schools are encouraged to build strong relationships with local Knowledge Holders. Some ways to do this include:
speaking with your school’s Aboriginal Education Officer and Aboriginal Education team
connecting with your local AECG (Aboriginal Education Consultative Group) or LALC (Local Aboriginal Land Council)
engaging with Aboriginal and/or Torres Strait Islander families within the school community
consulting with local Elders and Knowledge Holders
attending Community events and meetings to build relationships, introduce yourself and invite Community participation in school programs.
Cultural Protocols: are dynamic and can vary between Aboriginal and/or Torres Strait Islander Communities. It is essential to acknowledge this and approach all learning with respect, openness and a willingness to adapt. In this unit, students must not mimic, copy or perform movements from SILENCE or any Aboriginal and/or Torres Strait Islander dance work, unless given explicit permission by the Aboriginal and/or Torres Strait Islander artist themselves. Instead, guide students to be inspired by the themes, meanings and intentions behind the movement to create their own responses through embodied learning. This approach honours ICIP (Indigenous Cultural and Intellectual Property) and avoids cultural appropriation. Teachers should be explicit with students about why these boundaries exist: to uphold cultural respect and safety. This unit was developed through consultation and collaboration with Aboriginal Education Advisors, and with permission and oversight from Thomas E.S. Kelly and Karul Projects, ensuring accurate representation and adherence to Cultural Protocols. For further support, access Cultural Protocols and practices in creative arts which provides creative arts teachers and students with opportunities to learn about Protocols for collaborating with Aboriginal and Torres Strait Islander Communities and engaging with Cultural works in Creative Arts syllabuses.
Indigenous Cultural and Intellectual Property (ICIP): refers to the rights of Aboriginal and Torres Strait Islander Peoples to protect their cultural heritage, including stories, dances, language, symbols and knowledge systems, which are often collectively owned and passed down through Cultural Lore. In this unit, it is essential to model respect for ICIP by using authentic sources (such as SILENCE by Thomas E.S. Kelly with permission), acknowledging custodianship and avoiding the reproduction of traditional movement or cultural content without appropriate context and consent. Teachers should introduce students to ICIP early in the unit, frame Aboriginal dance as a form of cultural responsibility and guide students to engage respectfully with cultural expressions. Embedding ICIP awareness ensures cultural inclusivity, supports truth-telling and upholds the sovereignty of Aboriginal and Torres Strait Islander Communities.
Cultural sensitivity, safety and inclusion: it is essential to know your students and be aware of any students in your class who identify as Aboriginal and/or Torres Strait Islander. Before engaging with Aboriginal and Torres Strait Islander content, perspectives or creative works, have a respectful conversation with these students and offer them the opportunity to share knowledge if they wish. However, it is important to remember that not all students will want to, or feel culturally connected or comfortable to do so, and no student should ever be expected to speak on behalf of their Culture or Community. Creating a culturally safe and inclusive learning environment means allowing students to engage in ways that honour their identity, autonomy and lived experience.
Thomas E.S. Kelly – creating SILENCE video resource: is an interview with the choreographer of the dance work SILENCE by Karul Projects that is referred to throughout this unit. This video could be accessed in one lesson with students at the end of Learning sequence 2, or by the teacher, prior to beginning the unit to inform their understanding of the dance work. Selected excerpts have been embedded into the slide deck resource – ‘Appreciating Country’ as part of the teaching and learning activities. 
Acknowledging your identity: whether you are Aboriginal, Torres Strait Islander or non-Aboriginal, acknowledging your own identity can be a powerful way to model respect and cultural inclusivity. If you are a non-Aboriginal person, sharing that you are continually learning about Aboriginal and Torres Strait Islander Histories and Cultures shows humility and a willingness to engage meaningfully. For Aboriginal and/or Torres Strait Islander teachers, sharing identity can affirm cultural pride and connection. For students, this acknowledgement helps build trust and signals that Aboriginal and Torres Strait Islander Cultures will be respected, not misrepresented or assumed, fostering a more culturally safe and inclusive classroom.
Language use in the classroom: throughout this unit, you may encounter quotes or references from Aboriginal artists who use terms such as First Nations or Indigenous. While these terms are used by some, the NSW Department of Education's preferred terminology is Aboriginal and/or Torres Strait Islander. Please ensure you use this language in your classroom when referring to Australia's First Peoples, unless directly quoting an artist or source.
Student resource booklet: has been provided as one way students may record observations and complete activities throughout the unit. This could be used instead of a workbook or alongside other tools. It can be printed or used as a digital resource by creating copies to distribute to students. 
Advice on writing: access Advice on writing: Dance 7–10 for NESA support on creating written texts in 7–10 Dance.
Feedback in Appreciation: to develop skills in writing, students will require feedback in a range of ways and frequently. It is important to make this a natural part of the writing process in the classroom. A range of feedback strategies including teacher, peer and self should be used to support students’ learning.
Paragraph structure: this unit contains the PEEL paragraph structure as one approach to structuring a paragraph. Alternate paragraph structures may be used if that is the preference of the teacher and/or school. 
Differentiation and adjustments: suggested differentiation adjustments are included in teacher notes throughout this unit. All activities can be further scaffolded to suit individual school contexts and student need.
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Teacher note: in this learning sequence, students are introduced to dance appreciation. They develop their understanding of how dances exist in artistic, cultural, social and personal contexts. Students begin to explore Aboriginal and/or Torres Strait Islander histories and Culture, Cultural Protocols and Indigenous Cultural and Intellectual Property (ICIP) to inform the way they will appreciate an Aboriginal dance work. 
Section 1 of the slide deck resource – ‘Appreciating Country’ can be used to support Learning sequence 1. 
The duration of this learning sequence is approximately one to 2 weeks.
Table 1 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand that dance appreciation includes describing, analysing and making informed judgements about dance works
identify contexts in dance as artistic, cultural, social and personal
acknowledge and respect Aboriginal and/or Torres Strait Islander Protocols in dance.
	I can:
describe what dance appreciation is
identify examples of dance in artistic, cultural, social and personal contexts
recognise and respect Aboriginal and/or Torres Strait Islander Protocols and ICIP in dance.


Table 2 – Learning sequence 1 – appreciating dance in context
	Outcome and content
	Teaching and learning activities

	Outcome
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
Content
Appreciation – Context
Making informed judgements about dance works is fundamental to appreciation
Judgements about dance works are shaped by context
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts
Different contexts can change the perspective of the viewer
Aboriginal and Torres Strait Islander Dance has many protocols that play a part in how the viewer responds
Ethical processes for Aboriginal and/or Torres Strait Islander dancers, including the protection of Indigenous Cultural and Intellectual Property (ICIP)
Appreciation – The dancing body
Understand how the dancer communicates the choreographer’s intent
	Activity 1.1 – What is dance appreciation?
Access slide 1.1a to complete a Think Pair Share activity to answer the question: ‘What does it mean to “appreciate” dance?’. During the class ‘share’ discussion, address any misconceptions and guide students’ understanding of what dance appreciation involves such as:
writing about dance works
using descriptive language
the roles and responsibilities of the viewer 
describing, analysing and making informed judgements about dance works
using knowledge from Performance and Composition to analyse dance works
using understanding of artistic, cultural, social and personal contexts to inform dance analysis.
In pairs, students brainstorm and write down words that relate to dance appreciation. Some examples may include understanding, context, purpose, intent, audience, describe, analyse and justify. Students add their words to a collaborative word wall that can be referred to throughout the unit. As students add their words to the wall, the teacher may question students about their selected words and address any misconceptions to decide as a class the most appropriate words to retain on the wall. 
Access slide 1.1b to explore what dance appreciation is. Students consider how their knowledge and experience from Performance and Composition are important for Appreciation by responding to the question ‘How do you think your prior learning could help you to appreciate dance works?’.
Access slide 1.1c and 1.1d to discuss writing about dance with students as a process that involves critical thinking and creativity, drawing parallels to the process of choreographing a dance. This frontloads the expectation that students will need to edit their work and helps ease them into this phase of writing. 
Activity 1.2 – dance in context
1. Access slide 1.2a to identify the artistic, cultural, social and personal contexts as the purpose for why people dance. Students should be familiar with context from their learning in Performance and Composition and the teacher can draw upon students’ prior learning to make connections about and between the 4 contexts. 
1. Access slide 1.2b as a class to further explore context in dance using short dance excerpts. Students complete the See Think Wonder activity by responding to the prompt questions. The question ‘Do we appreciate these dances in the same way? Why or why not?’ invites class discussion about how the context can change the perspective of the viewer. Access the Teacher notes on the slide for further information about the excerpts and a guide for possible student responses. 
Activity 1.3 – Aboriginal and/or Torres Strait Islander perspectives
Teacher note: it is important to know if any students in your class identify as Aboriginal and/or Torres Strait Islander. Refer to the Teacher notes at the beginning of the unit to consider ways you could localise the learning in Activities 1.3 to 1.7 to the Country you are working on. Explore opportunities for place-based Knowledge to be shared from local Knowledge Holders.
1. Facilitate a class discussion to access students’ prior learning about Aboriginal and/or Torres Strait Islander Histories and Cultures.
Teacher note: the animation on slide 1.3 contains stories and images that may cause distress for viewers. It is advised the teacher views the animation ahead of time to determine its appropriateness for the context of their school and students, and to be prepared to facilitate discussion with students.
1. Access slide 1.3 and the animation as a class. Students individually consider the reflection questions. As a class, share responses to the third question: ‘How will this knowledge help you to understand the context of Aboriginal and/or Torres Strait Islander dance works?’
Activity 1.4 – What are Cultural Protocols? 
1. Access slide 1.4a and slide 1.4b and discuss Cultural Protocols for Aboriginal and/or Torres Strait Islander Dance and the common examples provided.
1. Access slide 1.4c to hear Thomas E.S. Kelly discussing his approach to Cultural Protocols in creating dance works. Students individually respond to the questions: ‘After listening to Kelly, what do you understand about his approach to Cultural Protocols?’ and ‘What is an example Kelly uses to demonstrate respect for Cultural Protocols?’ As a class, share and discuss student responses to develop a common understanding of Kelly’s approach.
Extension: to learn more about Cultural Protocols for collaborating with Aboriginal and/or Torres Strait Islander Communities and engaging with Cultural works, access Cultural Protocols and practices in creative arts.
Activity 1.5 – What is ICIP?
Access slide 1.5 to explore a definition for Indigenous Cultural and Intellectual Property (ICIP). Access the video on the slide to learn about why protecting ICIP is important to Aboriginal and Torres Strait Islander Peoples. Students reflect on the question: ‘Why protect Indigenous Cultural and Intellectual Property?’ and identify 3 reasons why protecting ICIP is important. Responses could be verbal and/or recorded in students’ workbooks. 
Activity 1.6 – What is Cultural appreciation?
Access slide 1.6 to explore Cultural appropriation versus Cultural appreciation with students. Ask students to suggest their own examples of Cultural appropriation and Cultural appreciation to build collective understanding. If unsure of the answer, it is best to be honest with students and seek further guidance from your Aboriginal Education Officer and/or local Knowledge Holders where possible. 
Activity 1.7 – Shake A Leg
Teacher note: this activity is a way to embody an understanding of Cultural Protocols by exploring movement practically in a culturally inclusive and appropriate way. Teachers are encouraged to access local Knowledge Holders and replace this activity with place-based learning relevant to the Community and Country of the school. If unable to access local Knowledge Holders, the following activity can be used. 
Explore Karul Projects’ Shake A Leg Series and select an episode(s) to explore practically with students. The videos range between 14 and 18 minutes in length.
1. Reinforce Cultural Protocols for Aboriginal and/or Torres Strait Islander Dance before beginning to explore the movement practically. Explain that learning movement using the video from Thomas E.S. Kelly is an appropriate way to explore cultural movement as he has sought permission from his Community to share movement and stories. Kelly has also given his explicit permission for others to learn this movement directly from him through this video format. This ensures that the Cultural Knowledge is being shared respectfully, with consent, and in a way that honours the Cultural Protocols and responsibilities of storytelling through dance.
Students engage in a warm-up led by the teacher to prepare the body for movement and focus the mind. This could include the teacher providing verbal prompts for students to walk around the dance space, gradually increasing in intensity and complexity of movement. 
As a class, access the selected episode from Karul Projects’ Shake a Leg Series. This could be projected in the dance space with room for students to learn the movement by following Kelly’s teaching instructions. Students learn the choreography by listening and following Kelly’s verbal instructions and physical demonstrations. The teacher may learn the movement with students, demonstrating their own respect for Culture and ongoing learning. 
Activity 1.8 – contemporary Aboriginal and Torres Strait Islander Dance
Access slide 1.8 for a timeline of contemporary Aboriginal and Torres Strait Islander Dance relevant to the study of SILENCE. Use the slide notes to teachers to explore the timeline with students as a class to provide some context to the study of the dance work. 
Activity 1.9 – the significance of Country
Teacher note: if not known, use the Map of Indigenous Australia to locate the Country your school is on. Access Whose Country am I on? for further support.
Access slide 1.9 to explore the significance of Country with students, using the Teacher notes on the slide to expand on the information. Discuss the interrelationship between Connection, Cultural Protocols and boundaries, and Communication. Students answer the questions: ‘What Country are we on?, What do we know about this Country?’ and ‘How can we learn more about this Country?’ through a class discussion led by the teacher. 
Extension: access the following resources to continue the conversation about the significance of Country.
· The Land Owns Us (6:14)
· Ask us anything: Aboriginal and Torres Strait Islander people (21:04)




[bookmark: _Toc213917576]Learning sequence 2 – step into SILENCE
Teacher note: in this learning sequence, students are introduced to Karul Projects and the dance work SILENCE. This work could be replaced by a work that is localised to the Country you are teaching on. Students begin to explore the choreographer’s intent and how ideas are communicated in the dance work.
Section 2 of the slide deck resource – ‘Appreciating Country’ can be used to support Learning sequence 2. 
The duration of this learning sequence is approximately one week.
Table 3 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
explore the intent of the dance work SILENCE
explore social, cultural and historical factors that have influenced the dance work SILENCE.
	I can:
identify and describe the choreographer’s intent in the dance work SILENCE
describe how social, cultural and historical factors have shaped the dance work SILENCE.


Table 4 – Learning sequence 2 – step into SILENCE
	Outcome and content
	Teaching and learning activities

	Outcome
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
Content
Appreciation – Context
Making informed judgements about dance works is fundamental to appreciation
Judgements about dance works are shaped by context
Aboriginal and Torres Strait Islander Dance has many protocols that play a part in how the viewer responds
Ethical processes for Aboriginal and/or Torres Strait Islander dancers, including the protection of Indigenous Cultural and Intellectual Property (ICIP)
Research and explain how social, cultural and historical factors have shaped and influenced the creation of dance works
Appreciation – Elements of dance
Understand that the elements of dance and compositional structures are tools used to communicate the intent of dance works
	Activity 2.1 – Who are Karul Projects?
1. Access slides 2.1a to 2.1c to introduce Karul Projects. 
Students will need a device with internet access, or this activity can be explored as a class with the teacher’s laptop projected onto a whiteboard. Students explore the Karul Projects website to learn more about the company and its work and respond to the questions on slide 2.1d in their student resource booklet. 
Students explore the Projects section of the website to learn more about the work of the company. This could be done as a class on a projector or on individual devices, if available.
Access slide 2.1e to hear about Thomas E.S. Kelly’s dance journey and how Karul Projects began. Students complete the reflection question and share their responses with a partner.
Activity 2.2 – introducing the work SILENCE
1. Ask students to consider the title of the work SILENCE. Students consider what they have learned about Karul Projects as a company and predict ideas that may be explored in the work. This could be a verbal discussion or written down as a class brainstorm.
Teacher note: the content explored in the SILENCE by Karul Projects (5:39) video trailer includes truth-telling about the treatment of Aboriginal and Torres Strait Islander Peoples and may be confronting for some students. It is advised the teacher views the trailer and uses professional judgement before sharing with students.
Access slide 2.2a to view the video trailer for the dance work SILENCE. Students complete the reflection questions in their student resource booklet. Facilitate a class discussion for students to share some of their responses and to consider if their predictions matched what they learned from the trailer.
Access slide 2.2b and read the synopsis of SILENCE as a class. Students complete the task in their booklet.
The teacher discusses the context of SILENCE as sitting in both cultural and artistic contexts. The use of Aboriginal and/or Torres Strait Islander dance, song and stories means the work exists in a cultural context. This work has been developed with the intention to communicate ideas to an audience through movement and so also exists in an artistic context. The context impacts the way we view the work such as understanding the Protocols involved for using and sharing Cultural Knowledges and movement.
Activity 2.3 – What is a treaty?
1. Access slide 2.3a to explore what a treaty is. Students individually reflect on the statement ‘Consider how the work SILENCE advocates for the conversation about a Treaty in Australia to continue and why’.
Access slide 2.3b to read Karul Projects’ Treaty as a class. Students may need support to unpack some of the language used in the document such as ‘ceded’, ‘acquiesced’ and ‘sovereign’. The teacher may source definitions to pre-teach students or set a research activity to define any unfamiliar terms.
Teacher note: a copy of Karul Projects’ Treaty is included in the student resource booklet.
Activity 2.4 – structure of SILENCE 
Access slides 2.4a and 2.4b and discuss the structure of SILENCE with students prior to viewing the dance work. 
Teacher note: throughout Learning sequences 3 to 5, selected scenes from each chapter have been used for writing activities. These activities could be adapted to other scenes of the work not covered in this sample unit.
In this unit, ‘scenes’ are used to describe the parts of each chapter in the dance work SILENCE. The use of ‘scenes’ is based upon consultation with Thomas E.S. Kelly and BlakDance. In the Dance 7–10 Syllabus (2023) ‘sections’ could be seen as equivalent language to ‘scenes’. 
Activity 2.5 – the choreographer’s intent
1. Access slide 2.5a and the video interview of Thomas E.S. Kelly explaining why he wanted to create the work SILENCE. Before viewing, students read and consider the 4 questions they will answer. Students can use their student resource booklet to make notes to help them respond to the questions while watching. Students use their notes to write full sentence responses to the 4 questions. Sample student responses are included in the note to teachers in the slide deck. 
Differentiation and adjustments: responses could be communicated through verbal discussion rather than written. Sentence starters could be provided, or this could be adapted to be a cloze passage activity.
Introduce tiered vocabulary and discuss the benefits of tracking the use of language.
Tiered vocabulary is a method of categorising words based on their level of commonality or complexity. It helps us choose the right words for the right job, especially when we talk or write about dance works.
Tier 3 – new terms or academic language that is specifically associated with dance. 
Tier 2 – high-utility academic language that we use to form our body of knowledge. These words are used across subject areas.
Tier 1 – everyday language.
[bookmark: _Hlk213840445]Ask students to add the words from slide 2.5b to the scaffold in their student resource booklet. Students can return to this page throughout the unit and document new language on this scaffold. This scaffold should be used to document dance-specific language primarily.
Extension: engage with 'If people are laughing, they're listening' | Hallberg in Conversation with Thomas E.S. Kelly (14:42) to learn more about Kelly’s influences and approach to the dance work SILENCE. David Hallberg from the Australian Ballet interviews Kelly as a part of DanceX in 2022. Students make notes to add further insights to their appreciation of the dance work SILENCE.
Activity 2.6 – social, cultural and historical factors
1. Access slide 2.6a to engage with the video of Thomas E.S. Kelly discussing ideas that move through the dance work SILENCE. Facilitate a class discussion for students to consider the question ‘How do these ideas reflect social, cultural and/or historical factors that have shaped the dance work?’.
Teacher note: this research task could be triggering for Aboriginal and/or Torres Strait Islander students, and students that identify with cultural minority groups. Exercise professional judgement to determine whether this task is appropriate for your students, or where extra support may be needed.
Access slide 2.6b. Students work in pairs or small groups to select a social, cultural and/or historical factor to research how it has influenced the creation of the dance work SILENCE. Students can choose from:
Black Lives Matter protests
COVID pandemic
2023 Voice to Parliament referendum
Differentiation and adjustments: access slide 2.6c for a scaffold where students can complete the questions. 




[bookmark: _Toc213917577]Learning sequence 3 – Chapter 1 – ‘Lore’
Teacher note: in this learning sequence, students explore ‘Lore’, – the first chapter of SILENCE. Students engage with ‘Lore’ through viewing, discussion and guided note taking to build a deeper understanding of the choreographer’s intent and the cultural, artistic and contextual layers of the work. They learn to observe and analyse the use of theatrical and auditory elements, the elements of dance and the role of dancers in shaping meaning. Students develop respect for Cultural Protocols when learning repertoire and practise structured approaches to writing about and interpreting dance works.
Section 3 of the slide deck resource – ‘Appreciating Country’ can be used to support Learning sequence 3. 
The duration of this learning sequence is approximately 2 weeks.
Table 5 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand the Cultural significance, ideas and roles in the ‘Lore’ chapter of SILENCE
develop skills in observing and analysing elements of dance and theatrical elements
engage respectfully with Cultural Protocols while learning and performing Aboriginal and Torres Strait Islander movement.
	I can:
describe key ideas, referencing Culture and roles related to the ‘Lore’ chapter of SILENCE
analyse how the elements of dance communicate intent
demonstrate respect for Cultural Protocols in practice.


Table 6 – Learning sequence 3 – Chapter 1 – ‘Lore’ 
	Outcomes and content
	Teaching and learning activities

	Outcomes
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
DA5-APP-02 evaluates dance works based on context, the elements of dance, the dancing body and theatrical elements 
Content
Appreciation – Context
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts 
Aboriginal and Torres Strait Islander Dance has many protocols that play a part in how the viewer responds
Analyse dance works from a range of contexts in written form
Appreciation – The dancing body
Understand how the dancer communicates the choreographer’s intent
Describe and analyse how the dancer’s performance of movement reflects the context
Use the components of analysis relating to dancers to evaluate how they communicate the choreographer’s intent in a dance work
Appreciation – Elements of dance
Understand that the elements of dance and compositional structures are tools used to communicate intent in dance works
Understand how choreographers communicate the intent through the use of the elements of dance, auditory and theatrical elements
	Activity 3.1 – ‘Lore’
1. Access slide 3.1a and the interview of Thomas E.S. Kelly introducing the first chapter ‘Lore’ of the dance work SILENCE. While engaging with the video, model creating a word bank that reflects the ideas Kelly discusses. This could be modelled on a whiteboard while the video is playing. Students copy the word bank into their student resource booklet. A list of suggested words is included in the notes to teachers within the slide.
1. Access slide 3.1b to introduce a table scaffold for students to create a word bank, documenting their initial observations, thoughts and ideas when viewing the work. The questions on the slide act as overall prompts. Not every question needs to be answered for every scene. A table that can be used to document students’ observations can be accessed in the student resource booklet. Access slide 3.1c to unpack and reinforce what auditory and theatrical elements include.
1. View the Street and Uncle Bunyip scenes in ‘Lore’ as an introduction to the work. Students document their initial observations in their student resource booklet. The teacher can model how to complete the table by writing their initial notes while watching the scenes. Pause the work at the end of each scene and give students time to write down their initial observations and ideas. 
Activity 3.2 – Heartbeat
1. Access slide 3.2a to introduce the role of the Songman, performed by Jhindu-Pedro Lawrie, in the work.
1. Access slide 3.2b to introduce the ideas explored in the Heartbeat scene of ‘Lore’. Students view the Heartbeat scene (from 6:42–10:24) and document their initial thoughts and observations in the table in their student resource booklet. Facilitate a class discussion to share responses and to check for student understanding.
1. Revise the elements of dance with students from previous learning in Performance and/or Composition. This could include verbal or written questions on the aspects of the elements of dance. To support student revision, Stage 5 Dance – Revision of the elements of dance – space, Stage 5 Dance Revision of the elements of dance – time and Stage 5 Dance – Revision of the elements of dance – dynamics can be used. Use the links above to duplicate a copy. When you duplicate the revision quiz, ensure to save it to your account before distributing to students so that you can collect your students’ responses. Use the Duplicate it button to duplicate/alter questions to suit your context.
1. Access slide 3.2c and explain that students will write about the choreographer’s use of the elements of dance. Students will need to:
identify and describe how the choreographer has used space, time and/or dynamics in a dance work
analyse and interpret how the use of space, time and/or dynamics communicate the ideas and intent of the dance work
write about specific examples from the dance work that support your interpretation.
1. Access slide 3.2d and explain the activity to identify and describe the use of elements of dance in the Heartbeat scene. Students focus on one element of dance allocated by the teacher and share their notes with a partner. Facilitate a class discussion to share responses and add to students’ notes across space, time and dynamics in their student resource booklet. Sample student responses have been included on slide 3.2e.
1. Access slides 3.2f and 3.2g and explain to students the ‘what, how, why’ scaffold for writing detailed examples with a student sample example. 
1. Access slide 3.2h to explain the writing activity. Students use the notes they have developed in their booklet to help them write their responses. A sample response has been included on slide 3.2i. 
Activity 3.3 – learning repertoire with respect for Protocols
1. Through a class discussion, revise students’ understanding of Cultural Protocols when learning Aboriginal and/or Torres Strait Islander movement. Refer to slides 1.4 to 1.6, as needed. Access the video on slide 3.3a to hear Thomas E.S. Kelly’s perspective on learning Cultural movement. Facilitate a class discussion on what students learned about Cultural Protocols from the video.
1. Lead a warm-up activity with students to mobilise the joints and focus the mind.
1. Access slide 3.3b to learn movement from the Heartbeat scene of SILENCE. Pause the video, as needed, to support students learning the choreography. Reinforce the importance of Cultural Protocols for learning Aboriginal movement and that learning this scene of the choreography is only possible as permission has been given by Kelly himself. 
1. Facilitate a class discussion for students to reflect on how it felt to learn Kelly’s choreography. Prompts can include:
How did it feel to perform Kelly’s choreography?
How did learning the choreography help you to consider the choreographer’s intent in the Heartbeat scene?
Activity 3.4 – the grandmothers
1. Access slide 3.4a to learn about the role of the grandmothers in the work. Refer back to slide 2.6a to revisit Thomas E.S. Kelly discussing this role in the dance work.
1. Access the Grandmothers 1 scene in ‘Lore’ (from 10:24–15:00). Students add notes to the table in their student resource booklet while viewing. They use these notes to assist them to formulate their responses to this scene of the dance work.
1. Access slide 3.4b and lead a class discussion to respond to the question ‘How does the dancer’s performance of movement in Grandmothers 1 reflect the context of this work?’. Prompt with questions to help students unpack the context.
Artistic context:
How does the choice of dancers support the communication of the choreographer’s intent?
In what ways does the dancer’s use of the elements of dance reflect the choreographer’s intent?
Cultural context:
How could the dancer’s movements connect to Aboriginal and/or Torres Strait Islander ways of knowing and why is this important to the cultural context of this work?
How does the dancer embody Cultural themes through their movement?
Why is it important for female dancers to perform this movement?
Students collaborate and contribute their ideas for both contexts which can be supported and guided by the teacher. Responses could be documented on the slide or in students’ workbooks.  
1. Access slide 3.4c and discuss the writing task with students. Students are introduced to the components of analysis relating to dancers which can include:
the number of dancers
who is dancing and their relationship to other dancers
costume, props or accompaniment to communicate the intent.
The teacher facilitates a class discussion about how these components have been considered in Grandmothers 1. Access slides 3.4d and 3.4e to support students to start writing sentences and to formulate their response to the question.
Access slide 3.4f for the tiered vocabulary introduced in Learning sequence 2. Remind students to keep adding words to the scaffold in their student resource booklet by providing examples relevant to Grandmothers 1.
Activity 3.5 – the Storyteller
Access slide 3.5 to introduce the character of the Storyteller whose dialogue acts as a transition between Chapter 1 – ‘Lore’ and Chapter 2 – ‘Treaty’. Access the scene Lore/Welcome from the Storyteller (from 15:00–18:33). Students continue to add notes to the table in their student resource booklet after viewing. 
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Teacher note: in this learning sequence students explore ‘Treaty’, the second chapter of SILENCE. Students deepen their understanding of SILENCE through viewing and analysing scenes in ‘Treaty’, developing word banks, descriptive language and structured writing skills. They practise using the PEEL scaffold to analyse how choreographic choices communicate ideas, with opportunities for peer feedback and refinement. Students also strengthen their ability to use precise and descriptive language to interpret and evaluate dance works.
Section 4 of the slide deck resource – ‘Appreciating Country’ can be used to support Learning sequence 4. 
The duration of this learning sequence is approximately 2 weeks.
Table 7 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
know and analyse key ideas and themes presented within Chapter 2 – ‘Treaty’ of the dance work SILENCE 
use descriptive writing tools to develop clear dance examples
use a PEEL writing scaffold to write a paragraph.
	I can:
create detailed notes that capture and interpret the main ideas and themes in Chapter 2 – ‘Treaty’ 
correctly use descriptive writing tools to enhance the clarity and quality of dance examples
write a paragraph about dance using the PEEL scaffold.


Table 8 – Learning sequence 4 – Chapter 2 – ‘Treaty’ 
	Outcomes and content
	Teaching and learning activities

	Outcomes
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
DA5-APP-02 evaluates dance works based on context, the elements of dance, the dancing body and theatrical elements
Content
Appreciation – Context
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts 
Aboriginal and Torres Strait Islander Dance has many protocols that play a part in how the viewer responds
Analyse dance works from a range of contexts in written form
Appreciation – The Dancing Body
Understand how the dance communicates the choreographer’s intent
Use repertoire from professional dance works to analyse how the relationships between dancers and the theatrical elements successfully communicate the intent
Appreciation – Elements of dance
Identify the choreographer’s use of compositional structures and the elements of dance to communicate the intent in a dance work
Create written texts to show appreciation of how the choreographer communicates the intent in a professional dance work
	Activity 4.1 – ‘Treaty’
Access slide 4.1 and the interview of Thomas E.S. Kelly introducing the second chapter of the dance work, ‘Treaty’. While engaging with the interview, students create a word bank to document the ideas Kelly discusses. Revisit the Karul Projects’ Treaty document with students before and during watching and analysing this chapter of the work. 
Extension: students view and make notes on Nanny Jane and Emu 1 as the starting scenes of Chapter 2 – ‘Treaty’. 
Activity 4.2 – Constitution/White Noise
1. Access slide 4.2a and view the Constitution/White Noise scene of ‘Treaty’ (from 23:00–29:00). Students use the table in their student resource booklet to make notes while viewing.
1. Access slide 4.2b and explain the PEEL paragraph structure scaffold. It is important to note that this is only one method for structuring a paragraph and others may be used.
Point is the topic sentence or the main idea that will be expanded throughout the paragraph.
Evidence/examples is a description of movement and/or theatrical elements and/or auditory elements related to the point.
Explanation is used to explain how the evidence/examples support the point and how ideas and intent are communicated.
Link is an opportunity to connect ideas back to the main question and/or point.
1. Access slide 4.2c to read through and explain a sample student response using the PEEL scaffold. The sample is from a previous scene from the work, providing students with a model of practice that can be applied to the question for this scene of the dance work. Access slide 4.2d to guide students in how they may answer the question by discussing ways the choreographer can communicate ideas including:
movement – space, time, dynamics, genre/style
dancers – number of dancers, who is dancing, relationships
theatrical elements
auditory elements. 
1. Students individually draft their responses to the question ‘How does the choreographer communicate ideas about trying to be heard?’ using the PEEL scaffold.
1. Students swap their draft responses with a peer and complete a TAG peer review. 
T – tell your peer something that you really liked about their paragraph.
A – ask a question to clarify your understanding of their work.
G – give a suggestion to help make their work even better.
1. Students use their peer feedback to refine their PEEL paragraphs. 
Activity 4.3 – descriptive writing
1. Access slides 4.3a and 4.3b to discuss with students what verbs, adverbs and adjectives are, providing specific examples for dance. As a class, discuss the question:
Why is it important to use verbs, adverbs and adjectives when appreciating dance works?
1. Access slide 4.3c to discuss tips for descriptive writing that expands on the discussion about verbs, adverbs and adjectives. Ask students to brainstorm examples of verbs, adverbs and adjectives. Access slide 4.3d for a list of examples to use to support students writing their responses in the following scenes of the dance work.
Activity 4.4 – Power
1. Access slide 4.4a to introduce the scene, Power. View the Grandmothers 2 scene (from 29:00–30:16) and Power scene (from 30:16–34:12) of ‘Treaty’. Students document initial observations and thoughts in the table in their student resource booklet.
Extension: students compare Grandmothers 1 to Grandmothers 2 and explore how the repetition of their roles throughout the work reinforces the choreographer’s intent.
1. Access slide 4.4b to introduce the discussion and writing activity for the scene, Power. Students will respond to the question:
Identify and describe how motif is used in the scene, Power. 
1. Access students’ prior knowledge of motif from composition by asking the question: ‘What is a motif?’. Revisit the NESA glossary definition for motif to reinforce understanding. As a class, discuss what students observed that could be motif(s) in this scene and record these ideas on the board for students to consider in their own responses. 
1. Access slides 4.4c and 4.4d to discuss with students how the use of adverbs and adjectives can improve the quality of a response, using the samples provided. Guide students to draw on the examples of verbs, adverbs and adjectives when writing their responses to the question for Power.
1. Differentiation and adjustments: the teacher could work with the class to build a response together as a sample. 
Extension: students swap responses with a peer to review their work. Students highlight or circle the use of verbs, adverbs and adjectives in their peer’s work. Students engage in a discussion about how descriptive language has been used in their response by identifying a positive example and an example that could be strengthened.
Activity 4.5 – Nature
Access slide 4.5a to introduce the scene, Nature. View Nature (from 35:55–37:99) and have students make notes in the table in their student resource booklet. The video can be viewed multiple times. Students will answer the following questions from slide 4.5b in their student resource booklets:
Why do you think the choreographer selected this dancer for the role of the Storyteller?
What is the relationship between the spoken words (auditory element) of the Storyteller and the movement in the scene Nature?
Write a detailed description that demonstrates the connection between the dialogue and the movement in the scene Nature. Use a specific example from the work in your response.
This scene contrasts a lot of the faster, more physically intense scenes of the work. Select another scene from ‘Treaty’ to evaluate how the use of contrast aids the communication of Kelly’s intent in SILENCE. Guide students to draw on the examples of verbs, adverbs and adjectives when writing their responses. Students submit their responses to the teacher for feedback on their use of descriptive language.
Extension: students view the rest of Chapter 2 – ‘Treaty’ and make notes in the table in their student resource booklets.
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Teacher note: in this learning sequence, students engage with ‘Always Was’, the final chapter of SILENCE, by viewing and analysing scenes such as Songline and Protest to understand how Thomas E.S. Kelly communicates intent. Students develop skills in structured analytical writing using the PEEL scaffold, practise building depth and precision in their vocabulary and learn to connect choreographic choices with cultural, historical and political significance. Through research and comparison of sample responses, students strengthen their ability to produce cohesive, sophisticated interpretations that acknowledge both artistic and cultural perspectives.
Section 5 of the slide deck resource – ‘Appreciating Country’ can be used to support Learning sequence 5. 
The duration of this learning sequence is approximately one to 2 weeks.
Table 9 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
explore how ‘Always Was’, the final chapter of SILENCE, communicates cultural and historical ideas through choreography
develop analytical writing skills to interpret and evaluate how intent is communicated in dance works.
	I can:
demonstrate an understanding of the cultural and historical context of SILENCE
explain how the choreographer’s intent is communicated
write a PEEL paragraph that uses evidence and analysis to interpret the choreographer’s choices


Table 10 – Learning sequence 5 – Chapter 3 – ‘Always Was’ 
	Outcome and content
	Teaching and learning activities

	Outcome
DA5-APP-02 evaluates dance works based on context, the elements of dance, the dancing body and theatrical elements
Content
Appreciation – Context
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts 
Aboriginal and Torres Strait Islander Dance has many protocols that play a part in how the viewer responds
Analyse dance works from a range of contexts in written form
Appreciation – The dancing body
Use repertoire from professional dance works to analyse how the relationships between dancers and the theatrical elements successfully communicate the intent
Appreciation – Elements of dance
Evaluate how the elements of dance have been manipulated in conjunction with auditory and theatrical elements in a phrase or section of a professional dance work
Create written texts to show appreciation of how the choreographer communicates the intent in a professional dance work
	Activity 5.1 – Always Was
Access slide 5.1 and the interview of Thomas E.S. Kelly introducing the third and final chapter ‘Always Was’ of the dance work. While listening to the interview, students create a word bank in their student resource booklet, to document the ideas Kelly discusses. 
Activity 5.2 – Songline
1. Access slide 5.2a for an introduction to the scene, Songline. View Emu 3 (from 45:50–48:45), which acts as the transition into Chapter 3 – ‘Always Was’, and Songline (from 48:45–52:13). Students can make notes in their student resource booklet to record their initial observations and thoughts. 
1. Access slide 5.2b and discuss the writing activities for Songline with students. Students write a PEEL paragraph response to the question: ‘How does Songline communicate the choreographer’s intent?’ Prompts to support students’ thinking are included on slide 5.2b. Before answering the question, students rewatch the scene to add to their notes and access slide 5.2c to engage with the video of Thomas E.S. Kelly explaining how he has used theatrical elements in the work SILENCE. This can be used to inform students’ responses to the question on slide 5.2b. 
1. Access slide 5.2d to introduce the role of the dance critic as a way to introduce evaluative language. Access slide 5.2e and ask students to identify the use of evaluative language in the excerpts from the review. Reveal the answers and discuss any misconceptions with students. Access slide 5.2f to extend on the purpose of evaluative language and reveal examples of positive and negative words that could be used. 
Extension: view Grandmothers 4 (from 52:13–55:00), where all 4 grandmothers come together demonstrating their ultimate power, spreading Lore across Country.
Activity 5.3 – Protest
1. Access slide 5.3a for an introduction to Protest – the final scene of SILENCE. Explain the research activity to students. Students can complete their research individually or in pairs, or this activity could be done as a class.
Research activity:
Research Mervyn Bishop's photo of Gough Whitlam pouring sand into the hands of Vincent Lingiari.
Learn about when this photograph was taken and why.
1. Access Protest (from 55:00–1:03:37). Students make notes in the table in their student resource booklet while viewing the section. The video can be viewed multiple times.
1. Students will respond to: ‘Evaluate how Protest resolves the ideas explored in SILENCE’. Prompts for how students can begin to formulate their response are included on slide 5.3b. Access, discuss and compare the 2 student sample responses provided on slides 5.3c and 5.3d. Ask students to identify the differences between the responses. Use the following list of differences to support student understanding, focusing on aspects that are most relevant to their own writing. Differences include:
depth and complexity of analysis
sample 1 presents a straightforward description of movements, props and music, focusing on what happens in the dance and its general meaning
sample 2 provides a deeper, more nuanced analysis by explaining how specific movements and theatrical elements symbolise broader themes (for example, ‘marching forwards in a strong downward diagonal pathway’ symbolises reconnecting to Country and asserting presence). It connects choreographic choices to cultural and political significance, enriching the interpretation
use of precise and varied vocabulary
sample 1 uses simpler language and basic verbs (for example, ‘move with power’, ‘punching’, ‘reach’, ‘kick up the dirt’)
sample 2 employs more precise and varied vocabulary (for example, ‘assertive movements’, ‘reclaim voice and space’, ‘grounded movement’, ‘low centre of gravity’, ‘intentional stillness’) which adds sophistication and clarity to the writing
incorporation of symbolism and meaning
sample 1 mentions props and movements but only briefly links them to meaning (for example, ‘one dancer wears a backpack to show the emotional weight’)
sample 2 explicitly interprets these elements, explaining how the backpack represents ‘generational trauma’, costumes function as ‘protest banners’ and how the ensemble’s movement reflects both pain and strength
contextual and Cultural awareness
sample 1 references Aboriginal and Torres Strait Islander Peoples and Treaty but does not deeply engage with cultural or historical context
sample 2 situates the dance within a cultural and historical framework, mentioning ‘internalised pain and historical trauma’, ‘cultural identity and connection to Country’ and the role of ‘Language and the Songman’s final words’, showing a richer contextual understanding
structure and cohesion
sample 1 is more list-like, describing elements one after another without strong connections between ideas
sample 2 has a clear, cohesive flow that links movements, props, music and cultural meaning into a unified interpretation, culminating in a strong concluding sentence that encapsulates the dance’s purpose
engagement with audience and purpose
sample 1 focuses mainly on describing the dance itself
sample 2 explicitly acknowledges the interaction between dancers and audience (for example, ‘uniting dancers and audience in a call for truth-telling and healing’), highlighting the purpose and impact of the work.
1. Access slide 5.3e and ask students to identify where cause-and-effect language has been used in the paragraph. Remind students that these are words that show relationships between ideas, to show how one thing leads to another. After giving students a chance to identify, reveal and discuss the highlighted words on the slide. Ask students: ‘Why would learning about cause-and-effect language support your interpretation of dance?’ Possible answers are included in the teacher notes on the slide.
Activity 5.4 – the choreographer’s reflection on SILENCE
Access slide 5.4 and engage with the video. Ask students to consider the choreographer’s reflections on his dance work SILENCE as they refine their own personal interpretation of the work leading up to the assessment task.
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Teacher note: in this learning sequence, students are introduced to the assessment task for this unit and given time to work on their responses. 
Section 6 of the slide deck resource – ‘Appreciating Country’ can be used to support Learning sequence 6.
The duration of this learning sequence is approximately 2 weeks.
Table 11 – Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
unpack the assessment task and how to approach it
improve written responses through feedback, editing and reflection. 
	I can:
explain the task, use resources and refine my work with feedback
reflect on my learning and identify next steps for myself in dance.


Table 12 – Learning sequence 6 – appreciating SILENCE
	Outcomes and content
	Teaching and learning activities

	Outcomes
DA5-APP-01 investigates and explains how social, cultural and historical factors shape the development of dance
DA5-APP-02 evaluates dance works based on context, the elements of dance, the dancing body and theatrical elements
Content
Appreciation – Context 
The language of dance analysis is applied to dance works in artistic, cultural, social and personal contexts
Research and explain how social, cultural and historical factors have shaped and influenced the creation of dance works
Appreciation – Elements of dance
Evaluate how the elements of dance have been manipulated in conjunction with auditory and theatrical elements in a phrase or section of a professional dance work
Create written texts to show appreciation of how the choreographer communicates intent in a professional dance work
	Activity 6.1 – introduce the assessment task
The teacher communicates and distributes the sample assessment task as per the school policy. Access slides 6.1a to 6.1f to support students to unpack the requirements of the task and explore ways to approach the responses. 
Differentiation and adjustments: the sample assessment task asks students to respond to the questions in writing. This could be adjusted to verbal or multimodal responses as appropriate to students in your context. 
Activity 6.2 – drafting, editing and refining responses
1. Students are given class time to develop their written responses for the assessment task. Refer back to slides 1.1c and 1.1d to reinforce that the process takes thought, time and editing. Students are reminded they already have a wealth of resources and writing samples they have developed throughout the unit that can be used to help them write their responses.
1. Students are given time to receive feedback on the development of their responses from their peers and teacher. This could be through:
verbal feedback – teachers reading students’ work in progress and discussing strengths and areas for improvement
TAG peer review in writing or through discussion.
1. Students draw on feedback to finalise their responses and submit the assessment task.
Activity 6.3 – exit ticket
Access slide 6.3 for students to complete an exit ticket, reflecting on their learning in this unit and projecting to their future learning in dance.
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