

[bookmark: _Hlk148085229]Visual arts Stage 4 – sample unit
EAT! – Exploring Artistic Tastes
This resource is a sample unit for Stage 4 Term 1. It provides an example of one way to approach programming for the Visual Arts 7–10 Syllabus (2024) course and aims to ‘develop visual arts knowledge, understanding and skills to become thoughtful and informed visual arts practitioners’ (NESA 2024). In this unit, students explore the artworld concepts and their relationships through the cultural viewpoint, and start to develop their own visual language to communicate their cultural identity through representations of food.
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[bookmark: _Toc199499663]Overview
Description: the lesson sequences and activities in this unit are designed to support students to investigate how artworks reflect social values and shared understandings in communities. Students explore the artistic practices of Jo White, Wayne Thiebaud and Ron Magnes to investigate the roles and work of artists in different contexts, who express their cultural identity through representations of food. They learn to interpret artworks and consider how other artists communicate ideas to audiences. Students draw on the art making conventions of White, Thiebaud and Magnes as they experiment with drawing and painting techniques and materials, and develop their own visual language to communicate food-related experiences to an audience.
Duration: this unit is designed to be completed over a period of approximately 10 weeks (25 hours) and can be adapted to suit the school context.
Explicit teaching: learning intentions and success criteria have been provided to demonstrate how they may be written. They are carefully designed using syllabus outcomes and content. Learning intentions and success criteria are both an explicit teaching and formative assessment strategy.
Assessment: students are provided with regular formative assessment opportunities as they document their process of refining preliminary and experimental art making to create a 2D artwork. They construct a critical and historical response to selected artists’ works.
Consulted with: Secondary Curriculum subject matter experts, Explicit teaching team
Creation date: 11 April 2025


[bookmark: _Toc112681290][bookmark: _Toc199499664]Outcomes
A student:
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships*
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
VA4-AMP-01 uses aspects of Practice in artworks
VA4-CHC-01 explains Artworld concepts in Art critical and historical studies*
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
* Outcome assessed in sample assessment task
Visual Arts 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc199499665]Support resources
This sample unit aligns with the following support materials:
Sample assessment task – ‘EAT! Exploring Artistic Tastes’
PowerPoint resource – ‘EAT! Exploring Artistic Tastes’
All resources associated with this unit can be downloaded on the Planning, programming and assessing visual arts 7–10 (2024) webpage.
[bookmark: _Toc176766679][bookmark: _Toc199499666]Teacher notes
PowerPoint resource – ‘EAT! – Exploring Artistic Tastes’: this resource is designed as an essential companion document for the unit. It contains information, student activities and teaching tools to further unpack the material covered in each learning sequence and can be downloaded from the website and edited by the teacher.
Visual arts diary: this resource supports students to use their visual arts diary to complete activities related to art making and art critical and historical studies. Examples of visual arts diary layouts, sketches, and annotations are included in the PowerPoint resource. Unless otherwise indicated, students use their visual diary to complete all activities. Teachers should use the visual arts diary to provide feedback and formative assessment throughout this unit. 
Differentiation and adjustments: suggested differentiation adjustments are included in teacher notes throughout this unit. All activities can be further scaffolded to suit individual school contexts and student need.


[bookmark: _Toc199499667]Learning sequence 1 – communicate as an artist
Teacher note: the ‘Learning sequence 1 – communicate as an artist’ section of the PowerPoint resource – ‘EAT! Exploring Artistic Tastes’ should be used to support learning sequence 1. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 3 hours. 
Table 1 – learning sequence 1 – communicate as an artist
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-AMP-01 uses aspects of Practice in artworks
Content
Art making: Artworld concepts
Explore the world as a source of ideas and subject matter to represent meaning in artworks 
Make and refine artworks to represent meaning, using selected materials, techniques, skills and approaches in 2D, 3D and/or 4D art forms, including drawing
Art making practice
Generate ideas, document and apply own intentions, choices and actions as artists in the Visual Arts diary
Art critical and historical studies: Artworld concepts
Explore how the world is a source of ideas and interests for artists in art making
Explore representations of Cultural identity, Spirituality and connections to Country and/or Place in artworks by Aboriginal and/or Torres Strait Islander Artists
Art critical and historical studies: Viewpoints – Cultural
· Investigate how artworks reflect social values, conditions and shared understandings in communities and societies
	Learning intentions
We are learning how to:
explore the world, including our personal experiences within it, as a source of ideas for art making
explore how the elements of art can communicate ideas in drawings
investigate how artworks can reflect social values and share cultural experiences.
Success criteria
I can:
consider and document personal experiences related to food
describe components of an artwork and interpret how they communicate ideas about the artist’s values and beliefs
use subject-specific language and drawing techniques to represent ideas about food.
Activity 1.1 – communicating as an artist
Access slides 1.1(a) to 1.1(c). In a class discussion, support students to consider how they are identified when communicating with others in a variety of ways. Prompt students to consider how artists can communicate their ideas in an artwork.
Introduce the idea that artists develop a visual language to communicate with their audience. They develop codes, symbols and techniques that not only communicate ideas and meaning, but can also help the audience identify who the artist is through the subject matter, materials and techniques they use. 
Access slide 1.1(d). Introduce the aim of this course and unit to students. Highlight that this unit will support students to start developing their own visual language as artists.
Teacher note for slide 1.1(e): use the links provided on slide 1.1(e) to access images you can include on this slide.
Students with vision impairment could be provided with objects that could be paired by texture, shape and/or scale or alternatively be provided with detailed descriptions of each work to complete this pairing activity. 
Access slide 1.1(e). Model the identification of codes, symbols, techniques and/or material practices and annotate an example with the class. Students work in small groups to identify and match 3 pairs of artworks that were produced by the same artist using the visual language as clues. Discuss what characteristics in the artworks helped them work out which artworks were made by the same artist.
Access slide 1.1(f). In their visual arts diary, ask students to make quick sketches based on the food related prompts given. Students then discuss their responses to prompts. Guide the conversation to focus on events that bring their family and/or friends together to share food and the actions, traditions and rituals that accompany the food.
Activity 1.2 – introducing culture
Access slide 1.2 to provide a definition for ‘culture’. Ask students to add examples of how food could represent culture. Students could compare some of their experiences from slide 1.1(e) to find similarities and differences in their food-based cultural experiences.
Activity 1.3 – the art of looking closely
Access slide 1.3. students sketch the artwork in their visual arts diary to practise the art of looking closely. Provide students with a blank scaffold (see sample scaffold on slide 1.3(a) and model the process with one feature, then guide students to complete a second feature before releasing them to work in small groups. In the written form, this might look like the inference table on slide 1.3(a). Alternatively, verbal communication could be recorded following the same thinking prompts of ‘key features’, ‘This represents…’ and ‘What it says about the artist’s culture’. Students will revisit this thinking process throughout the unit. Groups should then share and refine their ideas through a class discussion facilitated by the teacher.
Activity 1.4 – the art of visualising and describing
Access slides 1.4(a) to 1.4(c). Students can select one of their memories from the quick sketch activity on slide 1.1(e) or recall or imagine a time when they were visiting a relative or friend and they were given something to eat or drink. Ask students to visualise how the food or drink is presented. Is it on a plate, in a bowl or cup? What else might be on the table or in the area you share the food or drink, for example, utensils, cushions, rug, tablecloth, napkins, seasonings?
Students record their memory in their visual arts diary through a description and quick sketch of the food or drink and any memorable surroundings or table settings.
Students make notes about the specific shapes, textures and scale of the food or drink from their memory. A list of descriptive terms related to the elements of art may be useful for students in this activity, or the class could generate their own. Slide 1.4(d) has been provided to support the development of a vocabulary list. Students then pair up and without revealing their own sketch they take turns to describe the food from their memory to their partner. Students focus on using descriptive language to communicate the visual characteristics of food including the shapes, textures and scale for their partner to visualise and sketch what they imagine is being described. After both students have completed their sketches, based on the verbal descriptions provided by their partner, they can share and compare their representations. 
Activity 1.5 – reflect on your learning
Access slide 1.5. Students self-assess against success criteria ‘use subject-specific language to describe and draw shapes, textures and scale to represent ideas about food’.
As a class, discuss the impact that specific language choices have on our understanding and interpretation of a memory or idea. Draw connections between verbal communication and visual languages as creative expression.
Support students to explore expression as a means of communication. Clarify that artists express themselves through their visual language and consequently an audiences’ understanding is shaped. 
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[bookmark: _Toc199499668]Learning sequence 2 – Jo White case study
Teacher note: the ‘Learning sequence 2 – Jo White case study’ section of the PowerPoint resource – ‘EAT! Exploring Artistic Tastes’ should be used to support learning sequence 2. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 6 hours.
Table 2 – learning sequence 2 – Jo White case study
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
VA4-CHC-01 explains Artworld concepts in Art critical and historical studies
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts
· Explore how artists represent ideas and interests in their art making
· Identify how artists use materials and approaches to represent ideas, and apply to own art making
· Make and refine artworks to represent meaning, using selected materials, techniques, skills and approaches in 2D, 3D and/or 4D art forms, including drawing
· Adopt the role of the artist to make artworks
Art making: Viewpoints – Cultural 
Explore how to represent meaning in art making by using and adapting artistic, cultural and social conventions, traditions and protocols
Art critical and historical studies: Artworld concepts
· Investigate the roles and work of selected artists, including groups of artists in different times, places and contexts 
· Describe and explain how and why artists represent their ideas and intentions in their artworks
· Explore how the world is a source of ideas and interests for artists in art making
· Explain how and why artists represent the world in different times and places in artworks
· Explore the roles and functions of audiences in different times, places and contexts
· Explain how audiences make judgements when interpreting the meaning of an artwork
Art critical and historical studies: Viewpoints – Cultural
Explain how artists and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts 
Art critical and historical practice
Use subject-specific language to communicate Artworld concepts and Viewpoints 
	Learning intentions
We are learning to:
identify symbols and interpret their meaning in artworks
identify and describe the artworld concepts in Jo White’s practice
identify and apply Jo White’s art making conventions in our own representations
experiment with and make choices about drawing materials and techniques.
Success criteria
I can:
explore and explain aspects of the artworld concepts in Jo White’s practice
explain how culture is represented in a Jo White artwork
adopt Jo White’s art making conventions to compose an artwork 
apply, evaluate and refine drawing techniques.
Activity 2.1 – introduction to Jo White
Hand out the assessment task. 
Access slide 2.1. Ask students to work independently to spot the similarities between the 4 Jo White artworks. Introduce and define the term ‘conventions’ and highlight how the similarities can be considered conventions in the artist’s practice. Students can summarise the conventions into a concise list.
Access the Tuckshop catalogue and ask students to cross-check if the conventions list they have created is largely accurate when considering a broader range of works from the same exhibition and artist. Students can then refine their list of conventions.
Access slides 2.1(a) to 2.1(f). Introduce the 4 artworld concepts – artist, artwork, world, audience – and explain each of their roles. Further information is available in the syllabus overview. Explain the relationships between the concepts and the ways they can influence or impact one another. Students record their ideas in a learning map in their visual arts diaries. Select the relationships that are appropriate for your context such as artist–artwork, artist–world, artwork–world and/or artwork–audience.
Students consider the relationships between the artworld concepts through the cultural viewpoint lens, using the points on slide 2.1(f) as prompts to brainstorm possible examples. 
Teacher note: a sample response has been included on slide 2.1(j) with a more sophisticated sample response for high potential and gifted students available in the notes.
[bookmark: _Hlk199249321]Access slides 2.1(g) to 2.1(j). Students learn about Jo White’s art making practice through the artworld concepts. Collaboratively read through the information on the ‘About’ page on the Jo White Studio website. Students use the dot points provided and add any additional points to explore and explain relationships between the artworld concepts in her practice. As a class, students collaboratively develop a list of subject-specific language that should be used in their response. Support students with a scaffold to model an approach to create a short explanation of the relationship(s) between 2 or more artworld concepts using White’s practice as examples. Encourage students to use cause and effect language when explaining relationships. Using language that clearly shows the connection between the artworld concepts strengthens explanations and shows the reader that we understand that all these ideas are interrelated. Words such as ‘because’, ‘so’, ‘therefore’, ‘as a result’, and ‘reinforcing', help students to link different ideas to indicate cause and effect.
Students review their response and highlight subject-specific terms in one colour and any cause and effect they may have used in another colour. Students identify and annotate the sentences that follow the scaffold, for example the point, example, evidence and link.
Activity 2.2 – applying art making conventions 
Students plan an artwork using the subject matter of their food memory. When considering compositional choices, students apply some or all of Jo White’s painting conventions that they previously identified. Access slide 2.2(a) to see an example.
Access slide 2.2(b). Students complete the reflection activity on their planned artwork and refine their plan based on their reflections.
Activity 2.3 – developing drawing techniques with pencil 
[bookmark: _Hlk199487153]Teacher note: access the Materials in Practice drawing video series for support in material selection and drawing techniques.
Additional tutorial videos may be helpful for teachers to see tips for teaching how to draw using simple shapes and how to create variations in tone:
· How to Draw ANYTHING Using Simple Shapes (11:03) (from 0:00–4:45)
· How to Draw Anything Using Basic Shapes (17:27)
· How to Shade Using a Value Bar - Art Fun with Vanessa Lombardo (13:40)
· How to Shade with PENCIL for BEGINNERS (13:28).
Demonstrate a drawing technique beginning with simple shapes and then modifying them. Students complete the activity in their visual arts diary, developing their intention and choice of technique to represent the elements of their planned artwork.
Demonstrate shading with pencil to create a tone or value bar for students before they complete it in their visual arts diary. 
Students could be provided with papers of assorted colours and pens to experiment with their techniques. Access slide 2.3 to see an example.
Activity 2.4 – student art making
Students select a surface, material(s) and techniques to produce an artwork or concept for an artwork that adopts some of Jo White’s art making conventions. Access slide 2.4 to see an example.
The teacher prompts students to reflect on their learning and check their understanding, knowledge and skills against the success criteria on slide 2.4(b).




[bookmark: _Toc199499669]Learning sequence 3 – Wayne Thiebaud case study
Teacher note: the ‘Learning sequence 3 – Wayne Thiebaud case study’ section of the PowerPoint resource – ‘EAT! Exploring Artistic Tastes’ should be used to support learning sequence 3. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 6 hours.
Table 3 – learning sequence 3 – Wayne Thiebaud case study
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
VA4-AMP-01 uses aspects of Practice in artworks
VA4-CHC-01 explains Artworld concepts in Art critical and historical studies
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
Content
Art making: Artworld concepts 
· Explore how artists represent ideas and interests in their art making
· Recognise how artworks function as forms of representation in the artworld
· Recognise the role of audiences in relation to making artworks
Art making: Viewpoints – Cultural 
· Recognise how images, stylistic conventions and forms in artworks can represent social and cultural ideas or beliefs and apply this understanding to own art making
Art making practice
· Generate ideas, document and apply own intentions, choices and actions as artists in the Visual Arts diary
Art critical and historical studies: Artworld concepts
· Investigate the roles and work of selected artists, including groups of artists in different times, places and contexts
· Explore different art forms considering their representational properties
· Explore the roles and functions of audiences in different times, places and contexts
Art critical and historical studies: Viewpoints – Cultural
· Explore the roles and functions of audiences in different times, places and contexts
	Learning intentions
We are learning to:
identify symbols and interpret their meaning in artworks
describe and explain the artworld concepts in Wayne Thiebaud’s practice
explore Wayne Thiebaud’s art making conventions and adapt them in our own representations
experiment with and make choices about materials and techniques to communicate an idea to the audience.
Success criteria
I can:
explain roles and explore the relationships between the artworld concepts in Wayne Thiebaud’s practice
explain how Wayne Thiebaud represents culture in his context
adapt Thiebaud conventions to compose an artwork that is relatable for my audience
apply, evaluate and refine art making choices that consider how the audience experience the work.
Activity 3 – introduction to Wayne Thiebaud’s practice
Teacher note for slides 3.1(a) and 3.1(b): use the links provided on the slides to access images you can include on this slide.
Access slide 3.1(a). In small groups students look at 2 of Thiebaud’s artworks and make a list of common features in both artworks, that could be considered Thiebaud’s conventions.
Access slide 3.1(b). Students consider 2 additional works against their list of Thiebaud’s conventions. Consider: Are the features evident in each artwork? Students refine their list of conventions before sharing with the class and teacher facilitated discussion to refine their understanding of Thiebaud’s conventions.
Access slide 3.1(c). Students return to their groups and select one of Wayne Thiebaud’s artworks to analyse. Students note what each feature could represent about the artist’s culture (values and beliefs, customs and/or ways of life) in the time and place they were produced. Share and discuss as a class. Ask students to collaboratively organise their observations, descriptions and ideas to document their thinking process in their visual arts diary. In the written form, this might look like the inference table on slide 3.1(c). Alternatively, verbal communication could be recorded following the same thinking prompts of ‘key features’, ‘This represents...’ and ‘What it says about the artists’ culture. Students will continue to revisit this thinking process throughout the unit.
Activity 3.2 – pop art – the world at the time
Access slide 3.2(a) and view the 2 linked videos, using the artworld concepts table to summarise key points from each video. 
Students learn about the Pop Art movement in Pop Art: An Introduction (8:01) (from 0:00–3:40 minutes) and summarise key points under the appropriate artworld concepts heading in their visual arts diary. Students consider which of the Pop Art conventions Thiebaud’s work conforms to.
Students learn more about Thiebaud and his practice in Wayne Thiebaud, Draftsman (4:02) and add points to their notes.
Access slide 3.2(b). Present the artworld concepts symbol to students and explain that the lines between the concepts represent the relationships between the artist, artwork, world and audience. As a class, record ideas about the relationship between Wayne Thiebaud (artist) and the world. Consider prompting questions such as: 
How did Thiebaud’s jobs influence his choice of subject matter?
How did the audience at the time relate to the artwork?
What do the artworks teach us about this time and place?
Access slide 3.2(c). As a class, develop a list of subject-specific language that students should use in their response. 
Support students with a scaffold to model an approach to create a short explanation of the relationship(s) between 2 or more concepts using Thiebaud’s practice as examples. Remind student that relationships are 2-way transactions, and to think about what each concept ‘gives’ and ‘receives’ from the other concept. Further use of cause and effect language will support their thinking.
Access slide 3.2(d). Students peer review each other’s responses and highlight the subject-specific terms they have used and annotate the sentences that follow the scaffold, for example the point, example, evidence and link. As a class, come up with a list of suggestions students can give one another to strengthen their responses such as using subject-specific language, making sure all part of the scaffold have been addressed, providing specific examples or focusing on explaining the relationship between concepts. Students discuss their feedback with one another and then apply the feedback to improve their response.
Activity 3.3 – comparing the Thiebaud and White’s art making practice
Access slide 3.3(a). Students consider the differences between White and Thiebaud’s intentions, choices and actions when they express ideas about culture through food. 
Access slide 3.3(b). Students consider how the food or drink in their memory or experience could be presented in a shop window, on a menu, or how we would see the ingredients presented in a supermarket? How can they make their personal food experience resonate with a broader audience?
Access slide 3.3(c). Students make a drawing representing their ideas from slide 3.3(b).
Activity 3.4 – developing drawing techniques in one-point perspective
[bookmark: _Hlk199487184]Teacher note: access Materials in Practice ‘Drawing techniques – one-point perspective’ for support in how to draw using one-point perspective. Teachers may find these tutorials helpful to see tips for teaching how to draw using one-point perspective to create 3-dimensional shapes:
· Drawing Circles in 1 Point Perspective (0:00:21)
· How To Draw Shapes in 1-Point Perspective (9:37)
· How to shade 1-point perspective shapes (7:09)
Access slide 3.4(a). Demonstrate one-point perspective drawing for students before they complete it in their visual arts diary.
Access slides 3.4(b) and 3.4(c). Students practise one-point perspective drawing by drawing a selection of food items on their own. Then students select and apply Thiebaud’s compositional convention(s) and use one-point perspective drawing techniques to compose a Thiebaud inspired artwork of their food memory. Sample sketches are available on slide 3.4(c). Encourage students to reflect on their process and annotate their sketches with short explanations of their actions.
Access slide 3.4(d). Demonstrate how to create tone using hatching in pen (like Thiebaud’s etchings). Students use the hatching technique to add tone to their one-point perspective drawings. 
Activity 3.5 – developing acrylic painting skills
[bookmark: _Hlk199487202]Teacher note: access Materials in Practice painting videos for support in how to paint using acrylic paints.
Demonstrate how to mix colours, apply and layer paint before students experiment with colour mixing and techniques in their visual arts diary. See slide 3.5(a) for sample painting process images.
Students select a surface, material(s) and techniques to produce an artwork that adopts some of Wayne Thiebaud’s conventions with the intention to appeal to a broad audience experience with their food memory or an ingredient.
Access slide 3.5(b). Students form small groups and provide feedback on each other's artworks using the prompting questions on the slide.
Students apply the peer feedback to refine their work and document how the feedback was applied in their visual arts diary.




[bookmark: _Toc199499670]Learning sequence 4 – Ron Magnes case study and art critical and historical assessment
Teacher note: the ‘Learning sequence 4 – Ron Magnes case study’ section of the PowerPoint resource – ‘EAT! Exploring Artistic Tastes’ should be used to support learning sequence 4. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 5 hours. 
Table 4 – learning sequence 4 – Ron Magnes case study and art critical and historical assessment
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA4-AMP-01 uses aspects of Practice in artworks
VA4-CHC-01 explains Artworld concepts in Art critical and historical studies
VA4-CHV-01 explains meaning in artworks and the artworld using Viewpoints
VA4-CHP-01 explains aspects of Practice to represent Art critical and historical perspectives
Content
Art making: Artworld concepts 
Explore how artists represent ideas and interests in their art making
Identify how artists use materials and approaches to represent ideas, and apply to own art making
Art making practice
Generate ideas, document and apply own intentions, choices and actions as artists in the Visual Arts diary 
Art critical and historical studies: Artworld concepts
Investigate the roles and work of selected artists, including groups of artists in different times, places and contexts
Describe and explain how and why artists represent their ideas and intentions in their artworks
Identify the contribution of artists in different cultures and contexts
Explore how the world is a source of ideas and interests for artists in art making
Explain how and why artists represent the world in different times and places in artworks
Explain how audiences make judgements when interpreting the meaning of an artwork
Art critical and historical studies: Viewpoints – Cultural
Explain how artists and audiences understand artworks using cultural, community and social perspectives at different times and in different contexts 
Art critical and historical practice
Use subject-specific language to communicate Artworld concepts and Viewpoints
	Learning intentions
We are learning to:
· identify symbols and interpret their meaning in artworks
· describe and explain the artworld concepts in Ron Magnes’ practice
· explain Ron Magnes’ art making conventions and adapt them in our own representations
· experiment with and make choices about materials and techniques to communicate an idea to the audience.
Success criteria
I can:
· explain roles and relationships between the artworld concepts in Ron Magnes’ practice
· explain how Ron Magnes represents culture in his context
· adapt Ron Magnes conventions to compose an artwork 
· apply, evaluate and refine art making choices that consider artistic intent.
Activity 4.1 – art critical and historical studies assessment task
Teacher note: in this activity, students complete Part A of the Visual arts Stage 4 – sample assessment task – ‘EAT! – Exploring Artistic Tastes’. This task is supported with scaffolds to ensure students can demonstrate their ability to meet the outcome and reduce literacy barriers that may impact their ability to demonstrate their knowledge and skills.
Ensure students can access the instructions and information if they are unable to read the text. For example, by reading it to them, providing access to a screen reader or translating it into a more familiar language. Allow students to communicate their understanding in ways that best suit their needs, for example orally, visually and/or written.
Access slide 4.1(a). Students consider 3 Ron Magnes artworks and annotate the conventions (similarities) they observe across the images (artist–artwork relationship).
Access slide 4.1(b). Students complete the inference table using one of Magnes’ works (artist–artwork–audience relationship).
Access slide 4.1(c). Students receive information about the artist’s practice in the Ron Magnes practice – Artworld concepts table. 
Access slide 4.1(d). Students use the writing scaffold they have used in previous activities to construct a response that explains the relationship between 2 or more of the artworld concepts. You may choose to select the artworld concepts or allow students to select their own, ensuring knowledge and skills have already been established and practised before completing this task.
After students have completed the assessment task, discuss Ron Magnes conventions and intentions.
Activity 4.2 – developing perspective and composition techniques
Model how to draw a food or ingredients using one-point perspective using a simple base shape, repeated 4 times on a single page. Slightly modify the shapes of the food to create visual differences. See slide 4.2(a) for examples.
Students cut out all 4 representations and experiment with the arrangement of the drawings on another page, documenting the compositional options with quick sketches or photographs. See slide 4.2(b) for examples. Alternatively, students could create a digital drawing to explore the application of Magnes’ art making conventions.
Consider Magnes’ use of solid complementary colours in the background. Students select a complementary colour to the main colour of their food item(s) to use as a background colour, for example a green background used to contrast red tomato slices.
Select the strongest composition and glue the sketches to a sheet of complementary coloured paper. Use pencil or pastel to add colour and tone to the sketches to explore how the application of Magnes’ conventions could look. See slide 4.2(c) for an example.
Access slide 4.2(d). Reflect on the sample work and consider what is working and what could be improved. Students document their evaluation and ideas for improvement in their visual arts diary.




[bookmark: _Toc199499671]Learning sequence 5 – Adopt the role of the artist
Teacher note: this learning sequence is designed to be flexible to meet the needs to your students and context. The intention of this sequence is for students to draw from their learning and experimentation over the unit to develop and refine their own visual language to create a 2D artwork about their ideas, memory or experience with food that communicates an aspect of their cultural identity. This artwork is assessed as Part B of the Visual arts Stage 4 – sample assessment task – ‘EAT! – Exploring Artistic Tastes’.
The ‘Learning sequence 5 – ‘Adopt the role of the artist’ section of the PowerPoint resource – ‘EAT! Exploring Artistic Tastes’ should be used to support learning sequence 5. Answers are included in the notes of the slide.
The duration of this learning sequence is approximately 5 hours. 
Table 5 – learning sequence 5 – adopt the role of the artist
	Outcomes and content
	Teaching and learning activities

	Outcomes
VA4-AMC-01 makes artworks to represent ideas that explore Artworld concepts and their relationships
VA4-AMV-01 uses Viewpoints to explore and develop artistic intent and represent meaning in artworks
VA4-AMP-01 uses aspects of Practice in artworks
Content
Art making: Artworld concepts
Adopt the role of the artist to make artworks
Make and refine artworks to represent meaning, using selected materials, techniques, skills and approaches in 2D, 3D and/or 4D art forms, including drawing
Explore the ways artworks represent subject matter and ideas to audiences in art making
Select subject matter and ideas to explore personal, symbolic, cultural or critical ideas when making artworks
Recognise the role of audiences in relation to making artworks
Art making: Viewpoints – Cultural
Explore how to represent meaning in art making by using and adapting artistic, cultural and social conventions, traditions and protocols
Make artworks that explore social and cultural perspectives about the world
Art making practice
Generate ideas, document and apply own intentions, choices and actions as artists in the Visual Arts diary
	Learning intentions
We are learning to:
adopt the role of an artist
develop and refine our own visual language
communicate our own ideas to an audience.
Success criteria
I can:
set intentions, make choices and take actions to communicate ideas through an artwork
create visual codes and symbols to communicate my ideas
experiment with, evaluate and modify my use of materials and techniques to create a refined artwork.
Activity 5 – planning phase
Teacher note: regularly check for student understanding throughout this learning sequence to ascertain if individuals or groups of students need reteaching or additional support. Teacher to provide explicit feedback for students to action.
Access slide 5.1(a). Students review the materials and techniques that have explore throughout this unit.
Students then review the conventions they have explored throughout the unit and select one or merge ideas to generate an alternative composition for their work and sketch the idea in their visual arts diary.
Access slide 5.1(b). Students develop their intentions about how they would like to represent their food memory and the impact they would like to have on their audience. 
Students start making choices about the form (drawing, painting, hybrid), material (pencil, pen, paint, digital), symbols of their food memory, and which artist conventions they would like to adapt in their work.
Activity 5.2 – explore, evaluate and refine phase
Students explore their material and techniques in their visual arts diary to practise and refine their skills before applying them to a surface for their final artwork.
Students should be given regular opportunities to reflect and evaluate their work with the teacher, peers and independently during their planning and art making phases. Students should document their reflections, feedback and problem solving in their visual arts diary.
[bookmark: _Hlk199487238]Teacher note: students may find accessing online video tutorials on art making techniques they can explore, useful during this process. The department also has Materials in Practice videos available for drawing, painting and digital illustration.
Activity 5.3 – art making
Students produce their 2D artwork.
Students should be given regular opportunities to reflect and evaluate their work with the teacher, peers and independently during their planning and art making phases. Students should document their reflections, feedback and problem solving in their visual arts diary.
Access slide 5.3. Students complete an inference table analysing their own work to support the teacher’s understanding of the choices they have made to represent their food memory to the audience.
Completed artworks could be shared with the class or broader school community in an exhibition.


[bookmark: _Toc167173202]

[bookmark: _Differentiation__advice][bookmark: _Differentiation_advice][bookmark: _Toc199499672]References
[bookmark: _Hlk112938577]This resource contains NSW Curriculum and syllabus content. The NSW Curriculum is developed by the NSW Education Standards Authority. This content is prepared by NESA for and on behalf of the Crown in right of the State of New South Wales. The material is protected by Crown copyright.
Please refer to the NESA Copyright Disclaimer for more information https://educationstandards.nsw.edu.au/wps/portal/nesa/mini-footer/copyright.
NESA holds the only official and up-to-date versions of the NSW Curriculum and syllabus documents. Please visit the NSW Education Standards Authority (NESA) website https://educationstandards.nsw.edu.au and the NSW Curriculum website https://curriculum.nsw.edu.au.
Visual Arts 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
Art fun with Vanessa Lombardo (31 August 2020) 'How to Shade Using a Value Bar – Art Fun with Vanessa Lombardo' [video], Art Fun with Vanessa Lombardo, YouTube, accessed 28 March 2025.
Eviston B (25 July 2023) 'How to Draw Anything Using Basic Shapes' [video], Brent Eviston, YouTube, accessed 28 March 2025.
DeVita J (5 April 2020) 'How to shade 1-point perspective shapes' [video], Jaime DeVita, YouTube, accessed 28 March 2025.
Hopper J (20 September 2016) 'How To Draw Shapes in 1-Point Perspective' [video], Jescia Hopper, YouTube, accessed 28 March 2025.
White J (2025) Jo White Studio [website], accessed 28 March 2025.
Michael Reid Murrurundi (2022) Jo White Tuckshop catalogue [PDF 9.7MB], Michael Reid Murrurundi, accessed 28 March 2025.
RapidFireArt (26 August 2021) 'How to Draw ANYTHING Using Simple Shapes' [video], RapidFireArt, YouTube, accessed 28 March 2025.
RapidFireArt (2019) 'How to Shade with PENCIL for BEGINNERS' [video], RapidFireArt, YouTube, accessed 28 March 2025.
Sauer’s Virtual Art Room (29 January 2021) 'Pop Art: An Introduction' [video], Pop Art: An Introduction, YouTube, accessed 28 March 2025.
The Morgan Library & Museum (16 May 2018) 'Wayne Thiebaud, Draftsman' [video], The Morgan Library & Museum, YouTube, accessed 28 March 2025.
[image: ]NSW Department of Education
Visual arts Stage 4 – sample unit – EAT! – Exploring Artistic Tastes | 2
Young Guns Studio (25 April 2024) 'Drawing Circles in 1 Point Perspective' [video], Young Gun Studio, YouTube, accessed 28 March 2025.

[image: NSW Government logo.]
© NSW Department of Education, Jun-25	2	
© NSW Department of Education, Jun-25	[image: Creative Commons Attribution license logo.]
© State of New South Wales (Department of Education), 2025
The copyright material published in this resource is subject to the Copyright Act 1968 (Cth) and is owned by the NSW Department of Education or, where indicated, by a party other than the NSW Department of Education (third-party material).
Copyright material available in this resource and owned by the NSW Department of Education is licensed under a Creative Commons Attribution 4.0 International (CC BY 4.0) license.
[image: Creative Commons Attribution license logo.]
This license allows you to share and adapt the material for any purpose, even commercially.
Attribution should be given to © State of New South Wales (Department of Education), 2025.
Material in this resource not available under a Creative Commons license:
· the NSW Department of Education logo, other logos and trademark-protected material
· material owned by a third party that has been reproduced with permission. You will need to obtain permission from the third party to reuse its material.
Links to third-party material and websites
Please note that the provided (reading/viewing material/list/links/texts) are a suggestion only and implies no endorsement, by the New South Wales Department of Education, of any author, publisher, or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
If you use the links provided in this document to access a third-party's website, you acknowledge that the terms of use, including licence terms set out on the third-party's website apply to the use which may be made of the materials on that third-party website or where permitted by the Copyright Act 1968 (Cth). The department accepts no responsibility for content on third-party websites.


image1.png




image2.png




image3.png
NSW

GOVERNMENT





image4.svg
                              


