
Music Stage 4 – teacher resource booklet
Bigger than the song


Contents
About this resource	4
Learning sequence 1 – ‘I Belong: As I Walk On My Country’ (Barkindji)	5
Repertoire support material	5
Permission from Nancy	5
Protocols shared by Nancy for engaging with this song	5
Activity 1.1a – listen to ‘I Belong: As I Walk On My Country’ (Barkindji)	7
Discussion points and suggested answers	7
Activity 1.1b – Acknowledgement of Country	10
Discussion points and suggested answers	10
Activity 1.2 – perform ‘I Belong: As I Walk On My Country’ (Barkindji)	14
Supporting ethical choices	14
Activity 1.3 – writing the third verse	16
Discussion facilitation guide	16
Learning sequence 2 – Emma Donovan (Gumbaynggirr)	18
Repertoire support material	18
Permission from Emma	18
Protocols shared by Emma for engaging with her songs	18
Activity 2.1 – ‘Mob March’	19
Discussion facilitation guide	19
Discussion points and suggested answers	19
Activity 2.2 – ‘Warrell Creek’ yarning circle	20
Discussion facilitation guide	20
Discussion points and suggested answers	20
Activity 2.3 – class instrumental arrangement	24
Supporting ethical choices	24
Discussion points and suggested answers	25
Learning sequence 3 – ‘Ngarra Badhu’ and ‘Yanma Ngurrawa’ (Dharug)	26
Repertoire support material	26
Permission from Bayala	26
 Protocols shared by Jasmine and Debbie for engaging with these songs	26
Activity 3.1 – ‘Ngarra Badhu’	27
Discussion facilitation guide	27
Discussion points and suggested answers	27
Activity 3.2 – ‘Yanma Ngurrawa’	29
Discussion facilitation guide and supporting ethical choices	29
Discussion points and suggested answers	29
Notes from the podcast about Protocols for these songs	30
Learning sequence 4 – ‘Yanada’ (Dharug)	32
Activity 4.1 – ‘Yanada’ and Indigenous Cultural Intellectual Property (ICIP)	32
Discussion points and suggested answers	32
Support materials for understanding ICIP	33
Learning sequence 5 – storytelling in hip-hop	34
Activity 5.1 – hip-hop history	34
Suggested reading	34
Discussion points and suggested answers	34
Suggested answers – Activity 5.1 – hip-hop history –comparison activities	37
Activity 5.2 – playing ‘Water’	44
Discussion points and suggested answers	44
Learning sequence 6 – ‘Names Mean Nothing’ – Tempe High School	46
Activity 6.1 – ‘Names Mean Nothing’	46
Discussion points and suggested answers	46
Learning sequence 7 – On Country excursion and lyric development	48
Activity 7.1 – On Country excursion	48
Support material	48
Learning sequence 8 – developing compositions	51
Activity 8.2 – building a track	51
Discussion points and suggested answers	51
References	52

NSW Department of Education
Music Stage 4 – teacher resource booklet – Bigger than the song | 1

[image: NSW Government logo.]
© NSW Department of Education, Mar-26	[image: Creative Commons Attribution licence logo]
[bookmark: _Toc224114053]About this resource
This resource has been designed to support teachers to build their understanding of Aboriginal Cultural Knowledges and Protocols to support students to meaningfully engage with the repertoire and develop their own understanding. 
This resource will:
outline the permissions and Protocols for the repertoire as shared by the artists
identify the specific syllabus content points that refer to Aboriginal and/or Torres Strait Islander Peoples in a pink feature box
provide excerpts of transcript from the podcast and quotes from other associated resources
provide advice on how to conduct the On Country excursion as per Tempe High School
link to additional resources and research.
This is not a standalone resource. This resource should be used in conjunction with the Bigger than the song unit and the teaching advice provided throughout it, including the teacher notes for engaging with Aboriginal and Torres Strait Islander Community and content in the unit. 
This resource is not intended to be shared with students.


[bookmark: _Toc224114054]Learning sequence 1 – ‘I Belong: As I Walk On My Country’ (Barkindji) 
[bookmark: _Toc224114055]Repertoire support material
Nancy discusses permissions and Protocols in the Creative cast: Bigger than the song – Nancy Bates podcast. The following quotes have been taken directly from the podcast illustrating the way in which Nancy would like others to engage with her work.
[bookmark: _Toc224114056]Permission from Nancy
 All the songs that have been made post colonisation that really tell our history, all of our song practice is really important. It's absolutely essential to every young person, and we want all Australian children to grow up and feel that sense of love and connection and belonging to this land. We want to do that in partnership. And so this relationship between First Nations People, Indigenous People, Aboriginal and Torres Strait Islander Peoples in this country and song, it's an offering and a gift and an invitation, and it's a way that we can all join our hands and our hearts and our minds to think about Country and to see ourselves in the context of Country. And that means that we are interconnected and that we are all related. 
I'm passing this song on. Because you know what? If there's children out there that are going to sing this song, and then your grandchildren are singing that song, do you know how happy I will be when I'm an Ancestor? I'll just be looking down and going, this is fantastic, and here's how I continue my life and the impact of my life, just the way Uncle Archie Roach has for all of us that this song could travel another seven generations would make me so happy.
[bookmark: _Toc224114057]Protocols shared by Nancy for engaging with this song 
 I think protocol one-on-one, the Acknowledgement, so making sure that before the song starts that there is at least an Acknowledgement or where appropriate, a Welcome to Country so that it sets the scene for the song itself. And also, that you know that people are listening and paying that respect.

The following Protocols and permissions should be considered when engaging with 'I Belong: As I Walk on My Country’. 
Listening to ‘I Belong: As I Walk On My Country’
Begin with an Acknowledgement of Country
Listen with respect
Pay attention
If people are not showing respect, call them out
Composing music inspired by ‘I Belong: As I Walk On My County’
Encourage students to reflect on:
What does Country need to stay strong and healthy for future generations?
What changes do you hope to see for Country by the time you are a grandparent?
How can people care for, protect and respect Country?
Students may:
transpose the song to a different key
arrange the song for voices or classroom instruments
use ideas from the song as inspiration
create a new composition rather than copying the original.
Students should not:
change lyrics without permission
claim the original song as their own
perform the song outside of the classroom context without approval.
Performing ‘I Belong: As I Walk On My Country’
Begin with an Acknowledgement of Country
Calm things down before performing this song and focus to help the listeners be grounded in the space
Perform to the best of your ability to honour the song and each other
Feel a sense of pride for the Country that you are on
Share the Language or work with your own community Knowledge Holders to weave Language of your local Aboriginal community into it
Understand that there is a Cultural responsibility to share this song, with the knowledge of a song comes the responsibility of passing it on
[bookmark: _Toc224114058]Activity 1.1a – listen to ‘I Belong: As I Walk On My Country’ (Barkindji)
Teacher note: consider the following points and quotes from the podcast to support your students with this reflection discussion.
Syllabus content point
· Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
[bookmark: _Toc224114059]Discussion points and suggested answers
Listen to a segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 8:34–13:34) and consider what Nancy says about how ‘I Belong’ communicates her Cultural understanding of Place and Country.
Answers which highlight key points from Nancy include:
Living on someone else’s Country and the responsibility she felt to honour this due to the healing and gifts that Kaurna Country has given her.
The tempo of the opening notes reflect the average speed of a person’s heartbeat when they are walking on Country.
The visualisation of being connected to Country through groundedness, heartbeat and intention.
The waves as evidence that Country gives us song and that the rhythm of the waves as an extra layer to the song locks you into connecting to Country.
Country holds the song and the song belongs to Country, therefore we belong to it.
Evidence of songlines.
Reflection
Sit together in a circle. In your group, consider the lyrics and their meaning, including the lyrics in Paakintyi. Consider the discussion points and suggested answers below. 
How ‘I Belong’ communicates a Cultural understanding of Place or Country.
‘I Belong’ communicates connectedness (from 7:25)
It's a way that we can all join our hands and our hearts and our minds to think about Country and to see ourselves in the context of Country. And that means that we are interconnected and that we are all related.
‘I Belong’ honours Country (from 9:39) 
I have to write the best song that I've ever written in my life because I really want to honour this Country because Kaurna Country to me is my healing place … So, I wanted this song, to really show my love and respect for Kaurna Miyurna, the Kaurna people, and that means this Kaurna Yarta, this land here and the interconnectedness. 
‘I Belong’ starts with the average speed of your heartbeat when you are walking on Country (from 10:32) 
Boom, boom, boom, boom, boom, boom. That's the average speed of your heartbeat when you are walking on Country. So, I started with that thinking about, you know, what is my body doing? What is my heart saying? To walk on our Country with everything that has happened, to share this land here … It's a beautiful thing to think about, where does this song begin? And it begins with a heartbeat. And then just the visualisation of walking Country, of being connected that's all it takes, for us to connect is just to be in that place. To be quiet and silent and present. I think that's what the song brings us is to that groundedness. The heartbeat, the intention to walk Country.’
The natural rhythm of waves is evidence that Country gives us song, not the other way around (from 12:26)
So it was just a matter of being on Country, the song coming through Country and you don't even realise that that water is just lapping in the background and you are connecting, you are locked into the rhythm of the water of the land, and you don't even know it.
Song belongs to Country (from 12:43)
There's so much going on subconsciously when you practise song through a deep connection with Country and you keep learning in that way so you only realise afterwards when you look back at that, and you hear that and you, you realise that actually the whole time Country was holding that song and that song belongs to Country.
The use of Paakintyi Language in the song and the meaning that comes from the inclusion of Language in this song.
The use of Paakintyi Language helps us to connect (from 5:39) 
The fact that I'm able to share Barkindji Language in this song, sing about Country, write about Country. It's a very simplistic song, but the purpose behind the song is big. It's huge. It's a spiritual purpose for us to connect, to feel that pride.
The use of Paakintyi Language reflects history (from 16:52)
I'm almost 50 years of age, but I've grown up without my dad and his generation being able to speak Language, and grown up with, very little Language being spoken by my grandparents and great grandparents. But now, with this resurgence of pride and bringing this back and holding onto this and making it strong again, Language. Now this Language is being taught in schools back home. We have Language nests in New South Wales, we've got our kids, we're getting our kids, our Country, getting all our kids from our Communities and we're bringing that Language back because we still do have Language speakers. We can do this work. … And so, one of the most powerful things I found about reclaiming Languages, even if you haven't grown up with it, even if I'm now 50 years old and I'm singing in my Language for the first time. When I sing in my Language, it's as if it was never left.


Singing in Language shifts something on a very deep spiritual level (from 18:10)
When you sing in your Language, your voice changes. Something shifts on a very deep spiritual level in everything you are and everything you are singing about. So, with all of that history in mind, when I sing in Language there are so many layers and there's so much richness and depth in how I feel about that moment and in that song and when we're singing together and when that song comes to that big, big, big crescendo at the end. What it has taken for me to be here and to be able to sing those words, it's phenomenal.
Sharing Language can reconnect songlines (from 27:11) 
We had a conversation amongst the First Nations performers that they wanted to take the song and use it as a Welcome to Country or Acknowledgement by incorporating their Language at the end. And so, we had that conversation so, yes, this is how songlines get reconnected by sharing Language, taking a song, and, you know, weaving our own Language into it – that would just be wonderful and wow …
How listening to Nancy and this song makes you feel about Country.
Some prompts to support the discussion could include:
What Country are you on?
Who are the Traditional Custodians of the land you are on?
Where are some of the special places on that Country for your students?
How do they feel when they are at that special place?
[bookmark: _Toc224114060]Activity 1.1b – Acknowledgement of Country
Teacher note: consider the following quotes from the podcast and lyrics of the song to support your students with this reflection discussion. 
[bookmark: _Toc224114061]Discussion points and suggested answers
As a class, listen to the segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 13:34–14:59) where Nancy explains what Acknowledgement of Country means to her. 
Listen again to Nancy Bates and Allara | “I Belong: As I Walk On My Country” | Boneyard Sessions (5:41), reading the lyrics as the video is played. 
Reflection question: How does Nancy’s song Acknowledge Country?
Nancy’s song Acknowledges Country through the lyrics that refer to Place, history, storytelling, spirit, Language and connection to Country and to each other.
Section from the podcast about Acknowledgement of Country (from 13:34) 
Well it's very deep to Acknowledge Country because you have to sit and think about okay, this place, and this history, and the stories here, and who am I and why am I alive and how am I alive and how do I connect to all these things I can see and feel around me? What is the purpose of my existence? What will I do with this life? All of that begins with an Acknowledgement that you live and breathe and exist, and you exist through the context of Country. You have come from the land, you will return to the land. Taking that moment to Acknowledge. And whose place is this and who are the people that are taking care of this place and what is their name? What is their name in their Language? Whose land am I walking on? I should be proud as an Australian to know wherever I am on this great land that we still know the name of the people who take care of that land, who are the Custodians. So, Acknowledgement is simple but profound.
Song lyrics
Verse 1 
As I walk on my Country 
Feel the spirit of the trees 
Hear our stories  
Upon the wind 
Feel the power of this place 
Speak our Language, speak our names 
We’ve come together 
As we have always
Chorus
I belong, I belong 
Let the love of Country make you strong 
I am free, I am free 
Part of everything that lives and breathes 
(Nancy Bates and Allara, ‘I Belong: As I Walk On My Country’ 2022)
Reflection question: What is the difference between a Welcome to Country and an Acknowledgement of Country?
Welcome to Country
A Welcome to Country is a ceremony where the ongoing custodians formally welcome people onto their land. Welcome to Country follows thousands of years of Protocols around welcoming people to Country and offering safe passage and protection to visitors. It is a significant recognition and is made formally.
Who
Performed by an Aboriginal Elder or Traditional Custodian of the land where the event is taking place.
Some ongoing custodians will feel it is more culturally appropriate for them to offer an Acknowledgement of Country rather than a Welcome to Country.
When
A Welcome or an Acknowledgement should be a part of any public event and/or those that involve dignitaries.
Should always be the first item on the agenda.
What
Protocols for Welcome to Country ceremonies are diverse and can vary according to region, locality and cultural practices of the Traditional Custodians.
A Welcome to Country may consist of a single speech – in Language or in English – or it may include a performance such as a smoking ceremony, a traditional song and/or dance, playing of the Yidaki (didgeridoo) or a combination of these.


Acknowledgement of Country
An Acknowledgement of Country is a statement that recognises the Traditional Custodians of the land and their ongoing connection to Country. It can be performed by any person as a way to show respect for Aboriginal peoples, cultures and heritage and for the continuing relationship that Aboriginal peoples have with the land.
Who
May be performed by any person – Aboriginal or non-Aboriginal – as a way to show awareness of and respect for Aboriginal peoples, their culture and heritage.
May be used when an Elder or other appropriate Aboriginal person with cultural authority is not available to deliver a Welcome to Country. An Acknowledgement does not replace a Welcome but is an important way of showing respect in its absence.
When
Can be used independently for smaller or internal events.
Should be the first item on the agenda. The only exception is if it follows a Welcome to Country.
If you are at an official event and directly follow an Elder performing a Welcome to Country, it is appropriate to make a brief Acknowledgement as a sign of respect for that Elder.
What
Acknowledgement of Country is a respectful and accessible practice to engage in. All NSW Department of Education staff are encouraged to demonstrate appropriate acknowledgement of the ongoing custodians of Country at any forum – from everyday staff meetings (including videoconference and teleconference meetings) to formal gatherings, functions, events and ceremonies.
Access Deliver an Acknowledgement of Country that really means something (8:58) and the department’s Acknowledgement of and Welcome to Country webpage to build your own understanding to support students with this reflection.
[bookmark: _Toc224114062]Activity 1.2 – perform ‘I Belong: As I Walk On My Country’ (Barkindji)
[bookmark: _Toc224114063]Supporting ethical choices
Teacher note: consider the following points that Nancy says in the podcast about Protocols and permissions to support your students with this reflection discussion. You may also refer to the summarised Permission and Protocols section at the start of this learning sequence. Through the activity, encourage students to consider what Nancy says about Protocols and permissions for ‘I Belong’ and support them to make their own decisions about how to engage with ‘I Belong’ as a class. 
Syllabus content points
· Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
· Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
· Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP).
As a class, listen to the segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 19:21–30:16) where Nancy discusses the Cultural Protocols she followed to write this song and the permission and Protocols she would like you to consider when listening to, performing and composing music inspired by her song. 
Use the table below to consider the ethical choices and Protocols you should follow when listening to, performing and composing music inspired by ‘I Belong: As I Walk On My Country’ (Barkindji).
Table 1 – what Nancy Bates says about the Cultural Protocols she follows
	Focus area
	What Nancy Bates says

	Listening
	Listening comes first – listen before asking questions.
Wait for information to be given rather than seeking it out.
Check Language pronunciation with Language speakers.
Respect is shown by listening attentively before performing the song.
Listeners should pay respect during an Acknowledgement or Welcome.
Understand that singing or hearing a song carries cultural responsibility.

	Performing
	Performing requires respect: quieten yourself, take a breath, centre yourself before singing.
Perform with heart, with best ability, to honour the song and the people.
Support each other while singing and perform with pride.
Show respect for Aboriginal and/or Torres Strait Islander students when performing the song. If someone isn’t being respectful, call them out.
Follow proper protocol: give an Acknowledgement (or Welcome where appropriate) before singing.
Seek permission when performing outside the classroom to ensure it is the right time, place and context.
Transposition for performance is allowed and encouraged when needed.
Performing in different styles (punk, metal, hip-hop) is acceptable with respect.
Anyone can sing ‘I Belong,’ but know that singing it carries responsibility.

	Composing
	Consult with Community and Language speakers to ensure correct pronunciation or use of Language.
Song practices should involve whole-of-Community collaboration, including Elders and young people.
Sharing songs across Communities requires conversation and protocol checks to ensure appropriateness.
Reworking, arranging or creating new versions of the song is supported – punk, metal, hip-hop versions are encouraged.
Language weaving (adding your own Language into the song) reconnects songlines and is encouraged with proper consultation.
Transposing for musical needs is acceptable as part of arranging or adapting the song.


[bookmark: _Toc224114064]Activity 1.3 – writing the third verse
[bookmark: _Toc224114065]Discussion facilitation guide
Teacher note: before beginning this activity, you might:
· have a conversation with students about the Country you are on and who the Traditional Custodians of the land are
· engage with a local Community Knowledge Holder to share some Cultural Knowledges or Language from that Country 
Syllabus content points
· Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible.
· Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP).
As a class listen to the segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 30:16–32:36) where Nancy gives you an instruction for writing a third verse for her song. Consider what this means for you and the Place that you thought about and/or live on.
What Nancy says about writing a third verse for ‘I Belong’:
I would like to think of themselves at the age of 50 as grandparents and think about when they become a grandparent. What do they want to see for Country between now and the time that they become a grandparent? What does Country need? Because when we see ourselves as part of Country and we ask what Country needs and what do I need to do for Country, you also answer the question of: ‘who am I?’ ‘What is my life and what does my life mean and what do I need?’ So, when you think about caring for Country, you think about caring for yourself. And I'm going to say this, right? I'm going to say this straight to you young people listening and to teachers out there, we know our young people are up against it. There's never been a generation that have been up against what they're up against in terms of what's happening to Country, what has happened to Country, and what needs to be done for us all to heal this. 
And so, the now this generation, your generation, when I ask you this question around reflecting on yourself as grandparents, the time between now and when you become my age and possibly grandparents at that stage, we need to change so much. There is so much healing that we need to support your young people with. Part of writing this song is me acknowledging what your young people are up against, and I'm going to do everything I can, everything I can, while I'm here to try and make it better for you, to make it better for your grandkids. That's what I want to leave you with. Think about that. Think about being an old person and the life that you need to lead for us to be able to sit there in 30, 40, 50 years' time and say this healing is happening.


[bookmark: _Toc224114066]Learning sequence 2 – Emma Donovan (Gumbaynggirr)
[bookmark: _Toc224114067]Repertoire support material
Emma discusses permissions and Protocols in the Creative cast: Bigger than the song – Emma Donovan (33:43) podcast. The following quotes have been taken directly from the podcast illustrating the way in which she would like others to engage with her songs.
[bookmark: _Toc224114068]Permission from Emma
Yeah, me personally, I get a real, you know, I'm very honoured and thrilled always, that someone wants to learn my song. Like, the amount of times I get approached, it's like, you know, it's a huge honour for me. I think, you know, the more them connections happen, the better. Like people get a better understanding, you know, of what we are writing, what we're sharing, what we're putting out there in this world. You know, I think that's the biggest thing that I love, is that someone has taken that interest to wanna learn you know, something about my song and that's just personally... it's pretty, pretty cool.
I think that, you know, the artist, like someone like myself, you know, I wouldn't put it out there if I didn't want anybody to learn it. I wouldn't put it out there if I, didn't think it was special enough for somebody to learn or wanna share. That's just me. I think you should double check in on, on that though always if you, if you are, wanting to share it or, you know, have it in a program or have it, you know, as a part of a choir or something like that. 
[bookmark: _Toc224114069]Protocols shared by Emma for engaging with her songs
I was traveling with, Jessie Lloyd, I was on Mission Songs tour with her and yarning with her all the time about, you know, stories and the way we share our songs and the biggest line I learned from her was ‘big yarn, small song’.
The following Protocols and permissions should be considered when engaging with 'Mob March’ and ‘Warrell Creek’: 
‘Big yarn, small song’ – know and share the story of the song, first and foremost
‘I think you should double check’ – check in with your local Aboriginal Community to ensure these songs are ok to share on the Country you are on.
[bookmark: _Toc224114070]Activity 2.1 – ‘Mob March’
[bookmark: _Toc224114071]Discussion facilitation guide
Teacher note: this lesson explores Emma Donovan’s song ‘Mob March’ and her use of the phrase, ‘Always Was, Always Will Be, Aboriginal Land.’ Access the Australian Museum’s Always Was, Always Will Be, Aboriginal Land article to learn more about the history of this phrase to develop your understanding to support facilitate classroom discussion. 
Syllabus content points
· Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
[bookmark: _Toc224114072]Discussion points and suggested answers
As a class, listen to the segment of the podcast Creative Cast: Bigger than the song – Emma Donovan (from 9:05–11:47) where Emma discusses what inspired this song. As a class, discuss the purpose of this song and what it represents.
Lyrically, Emma always wanted to write a song about marching and was inspired by Mavis Staples’ song ‘Freedom Highway’ and the events surrounding Black History Month with the support given by mob. Emma speaks about her experience marching for NAIDOC day and how she has always wanted to write a song about it.
They just march and they, you know, big songs, and I always, you know, wanted to write a song about just takin’ to the streets, but also how proud I am of mob showing up for us, and not just black fellas, all our allies, all our, you know, people that don't identify as Aboriginal in this country, that we need that to strengthen that relationship always. You know, you see where it's, you know, evident or obvious when these people are walking alongside us. And if you've ever been in a march, it's amazing feeling. I was marching this year, best time my life this year. I felt like, wow, NAIDOC, I'm, you know, I was marching and just the feeling of it, you know, I wanted to write it. … It's not, we're not sitting quiet anymore and yeah, I needed to write Mob March. 
The purpose of the song is to reflect her experiences in marching as a form of activism and support for Aboriginal and/or Torres Strait Islander communities. It represents, supports, strengthens and creates awareness for Community and Culture and in turn her identity as an Aboriginal woman.
[bookmark: _Toc224114073]Activity 2.2 – ‘Warrell Creek’ yarning circle
[bookmark: _Toc224114074]Discussion facilitation guide
Teacher note: before you begin, access the resources below to learn more about setting up a yarning circle in your classroom:
· Yarning circles | Queensland Curriculum and Assessment Authority
· 2023-yarning-kits-cultural-guiding.pdf
Syllabus content points
· Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
· Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
[bookmark: _Toc224114075]Discussion points and suggested answers
Access Warrell Creek Song | Emma Donovan | TedxSydney (4:05).
Think about the mood and emotions in the song.
Read the lyrics on the slide and quietly think about this lyric: ‘Hurting at Warrell Creek was I … in the massive smoke.’ What do you think ‘massive smoke’ represents? The ‘massive smoke’ refers to the smoke from the tugboats that filled up the river at Warrell Creek.
As a class, discuss what this line tells us about Country, memory and how music can carry culture and pain. Make some notes about this reflection in your student booklet. Sample responses may include:
The song is about a significant event on Country at Warrell Creek, in Bowraville in the Nambucca Valley. 
The song is a memory as it is an old song that Emma Donovan heard her great grandmother sing.
The song communicates a memory of the first time the Gumbaynggirr Mob saw tugboats coming into the shore. Due to the southerly wind, the smoke from the boats filled up the creek.
This song suggests that this may have been the first contact that the Gumbaynggirr people had with European settlers, linking the song to the pain of the Aboriginal people. The use of the word for ‘pain’ or ‘hurting’ clearly conveys the emotion in this piece.
The imagery of the smoke could represent danger, ambiguity or uncertainty.
As the song is sung in Language there is a deep connection to the Gumbaynggirr Peoples’ Culture.
As a class, listen to a segment of the podcast Creative Cast: Bigger than the song – Emma Donovan (from 11:47–16:46) where Emma discusses her connections with this song and her intentions for making her own version of the song. 
Listen to Emma’s soul version of the song Emma Donovan, The Putbacks – Warrell Creek Song (5:38).
As a class, discuss how this version of ‘Warrell Creek’ is both similar and different to the TEDxSydney performance.
Suggested answers are included in the table below.
Table 2 – similarities and differences – suggested answers
	Similarities
	Differences

	Both songs are sung in Language with the same lyrics
The melody is held by the voice in both versions
The melodic contour is similar. It generally descends throughout the phrase
A slow tempo is used in both (though the tempo is not the same)
Chant-like rhythms are incorporated into the melody
	The TEDxSydney version is acapella while the soul version has instrumental accompaniment
The texture is significantly thicker in the soul version due to the additional layers of sound (there are rhythmic, harmonic, bass and countermelodic) 
A range of sound sources are used  including acoustic, electronic and synthesised sounds in the soul version opposed to only amplified vocals in the TEDxSydney version
The Putbacks version is longer allowing for more musical material
Modifications are made to the melody in The Putbacks version creating more of a soul sound 
A definite beat is heard in The Putbacks version while the TEDxSydney version has a sense of free time


What were some of the Protocols and ethical choices Emma considered in creating this version of the song with The Putbacks?
Emma Donovan considered Protocols and made some ethical choices when creating her version of the song with The Putbacks. She knows that many people in her Community believe that people need to be very careful about singing or reimagining this song. Emma heard 3 versions of the song, including one from her great grandmother and through recordings at the local Aboriginal Language centre who were preserving the song and its meaning to share this Cultural Knowledge. 
A song like ‘Warrell Creek’ … I actually heard the recording of it, and I seen the translations … that come out of our Aboriginal Language Centre in Nambucca Heads called Muurrbay. … I had to be very careful about using that particular song or singing it and reimagining it or sharing it. When I heard it, I heard my nana sing it, I heard another man from the Nambucca Valley sing it as well, and then I heard another voice sing it … So, I heard 3 versions of, of ‘Warrell Creek’, on recordings. And, you know, this is what Muurrbay was doing to preserve that old song and the meaning and you know, sharing the knowledge of it.
She decided she wanted to share her version of the song to honour and respect it. In doing this, she chose to change part of the melody. Some of her Community disagreed with this decision and voiced this opinion to her. She understands why but is also proud of her version. 
What I did do at the time was I went to The Putbacks and I was like; this is the melody that Granny Ballengarry sings. I know the Language, I've learned this Language. Let's do a Putback’s Soul version of it. So, I changed a bit of the melody. I'll be honest in telling you’s, is that some of my Community didn't agree with that. I actually had some people in the Community that, you know, voiced their opinion to me and told me, ‘Sis that's not cool’. And this is the things that happen. You know, we should talk about, not to say I'm not proud of it, but you know, I understood why this particular person in my Community thought it wasn't cool. 
Emma believes that by her recording her own version she is preserving the song. She chooses to share both the traditional version and her contemporary, soulful version, which is honest to her, her learnings and her musical journey. Overall, she saw this as her contribution to keeping the Language, the story and the song itself alive. 
The other reason I'm bringing it up is because that should be a way to preserve it and I look at it different. I look at it like there's the traditional, there's that traditional melody that was known. We can continue that and I do, you know, in my time as a musician and artist, I do share that melody sometimes, but I just thought I'll share that story and I'll share that in a contemporary kind of way or soulful way that the way that I know how to, you know, create music, which is honest to me and what I am learning in my whole, you know, music journey. 
Emma describes it as ‘a snapshot of Warrell Creek in 2021’. She also discusses Protocols around collaborating with non-Aboriginal people such as The Putbacks. She says the respectful way to do this is through relationship building.
But our Communities have been, you know, bringing it back a life and that's a huge part of, you know, my growth, you know, as a songwriter, making sure that I contribute to continue to keep Language strong in my Communities. I know for a fact now when I do write songs and it has that tiniest bit of Language in it, that the song, you know, it becomes not mine, it becomes the Community, and it, it becomes anybody that's connected to that mob and region.
So it's, you know, it's pretty special, and I've, you know, with Gumbaynggirr People and where Language sits in the whole of things, that was me contributing to keeping that story alive, keeping that song alive. 
[bookmark: _Toc224114076]Activity 2.3 – class instrumental arrangement
[bookmark: _Toc224114077]Supporting ethical choices
Teacher note: consider the points provided below that Emma shares in the podcast to support your students to make ethical choices in re-creating an instrumental track for one of Emma’s songs and creating a safe space to work together. You may also refer to the summarised Permission and Protocols section at the start of this learning sequence. Encourage students to also consider their prior learning in Learning sequence 1 to build on their understanding of making ethical choices about how music of Aboriginal and Torres Strait Islander musicians is used in performance. Through the activity, encourage students to consider what Emma says about Protocols and permissions and support them to make their own decisions about which song to arrange and how to do so as a class.
Syllabus content points
· Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
[bookmark: _Toc224114078]Discussion points and suggested answers
Table 3 – class arrangement – ethical choices
	Focus area
	What Emma Donovan says

	Listening
	· I wanted to do my version of the song ‘Warrell Creek’, and I wanted to be an honour and respect it. Some of my Community didn't agree with that ... (however) that should be a way to preserve it and I look at it different. I look at it like there's the traditional, there's that traditional melody that was known ... I'll share that in a contemporary kind of way or soulful way that the way that I know how to, you know, create music, which is honest to me and what I am learning in my whole, you know, music journey. 
· Just double check and always ask and you know, it is about that, um, seeking, you know, just education, trying to find out the history around it. Where it is from, what local group is it, you know, there's so many people connected.

	Performing
	‘You gotta check, you gotta check in who, who's got that right now to that tune and, yeah, how to go about finding out how to, you know, rerecord it.’
‘Big yarn, small song’ – know and share the story.
If you know you wanna connect with that song and story and space, you're gonna go and do it, you know, respectfully.

	Composing
	‘What I’ve got in mind at the time when I'm writing tunes like that is that just for everyone to connect black and white.’
‘As a songwriter, making sure that I contribute to continue to keep Language strong in my communities. When I do write songs and it has that tiniest bit of Language in it, that the song, you know, it becomes not mine. It becomes the Community, and it, it becomes anybody that's connected to that mob and region.’
Regarding Language, ‘You have to go out and ask. You have to respectfully ask and be aware that there's Languages all over this country.’


[bookmark: _Toc224114079]Learning sequence 3 – ‘Ngarra Badhu’ and ‘Yanma Ngurrawa’ (Dharug)
[bookmark: _Toc224114080]Repertoire support material
Jasmine Seymour and Debbie Smith discuss permissions and Protocols for engaging with ‘Ngarra Badhu’ and ‘Yanma Ngurrawa’ in the Creative cast: Bigger than the song – Bayala Aboriginal Corporation podcast (30:34). The following quotes have been taken directly from the podcast illustrating the way in which Bayala would like others to engage these songs.
[bookmark: _Toc224114081]Permission from Bayala
Bayala Aboriginal Corporation is a Dharug language organisation based in Sydney. Bayala is leading the research behind the current Dharug language revitalisation project. Bayala believes that sharing, teaching and learning Dharug language is a cultural responsibility as important as caring for Country and community. Bayala have granted permission for these songs to be used by NSW department teachers and students.
Further resources to support the inclusion of songs in Dharug Language can be found on the Bayala website.
[bookmark: _Toc224114082] Protocols shared by Jasmine and Debbie for engaging with these songs
Yanma Ngurrawa and Ngarra Badhu both reflect I think, the values of Indigenous Communities, right? So Ngarra Badhu is about listening to water, listening to Country. Listening is one of the biggest Indigenous values there is. And Yanma Ngurrawa is also about that. It's about walking on Country, looking at everything on Country, singing on Country, singing up Country, listening to Country. The really important values for Indigenous people and really for all Australians this is what relationality is, you know, understanding place.
You have to listen ... to Communities and what they want. For us, it is about visibility. We want to see people use the Language, we want to have other people to speak it with. If we don't have those people, then we're not using our Language. It's really important to us that we share and teach and learn. 
The following Protocols and permissions should be considered when engaging with 'Ngarra Badhu’ and ‘Yanma Ngurrawa’.
Listening is an important value in Aboriginal Culture. Listen with respect.
‘You always have to include Indigenous people in any programs that you're doing about Language. So, if you are about to use our songs in your school program, you need to check in with your Indigenous Community in your school and make sure they're aware that that's happening.’
Unpack what the lyrics mean – ‘if you're going to turn either of these songs into a heavy metal, sort of jam, that's not appropriate. You know, you need to really think about the lyrics and what they mean.’
Spend time listening to and learning the sounds and practice sound drills – ‘don't English it’.
Support Language revitalisation by sharing these songs in performance, highlighting that they are in Dharug Language and share their meaning.
[bookmark: _Toc224114083]Activity 3.1 – ‘Ngarra Badhu’
[bookmark: _Toc224114084]Discussion facilitation guide
Syllabus content points
· Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
[bookmark: _Toc224114085]Discussion points and suggested answers
Access Creative Cast: Bigger than the song – Bayala Aboriginal Corporation (from 13:39–16:31), to learn about the Bayala Aboriginal Corporation and their work in Language Revitalisation and why learning these songs in Dharug Language is important.
Reflection question: Why is it important to learn these songs in class?
Consider the following points that are discussed in the podcast about Language revitalisation and why it is important to share these songs to support your students with this reflection discussion.
Suggested points:
The songs reflect the values of Indigenous communities (from 13:39) 
Ngarra Badhu is about listening to water, listening to Country. Listening is one of the biggest Indigenous values there is. If you're not a good listener, you're considered to be stupid. If you're a good listener, you're very smart, you're intelligent. So, listening, you know, if you don't listen to your elders, to Country, something bad is going to happen to you.
The songs reflect the importance of Language (from 14:00)
… and so the values in the song, are there because of the Language as well, right? And Yanma Ngurrawa is also about that. It's about walking on Country, looking at everything on Country, singing on Country, singing up Country, listening to Country. The really important values for Indigenous people and really for all Australians this is what relationality is, you know, understanding place.
To revitalise Language (from 14:42)
Most Aboriginal Languages are undergoing revitalisation. We are all learning about our Languages again because that knowledge has been taken from us. We've been told in the past that we're all so different, that we possibly couldn't understand each other, but it's not true. You know, we have a similar set of, sounds in the Pama-Nyungan family group. We have similar grammatical features, like all of our words take endings mostly. We share some common vocabulary as well. And, this lack of knowledge about this is actually a bit of a violence against us because it causes issues about who's allowed to learn Language, who's allowed to use it, who's allowed to speak it, who's allowed to teach it. But from our perspective, it's actually very urgent. You know, if we want to be using our Languages again, we need people to speak it. We need visibility. We need people to understand how they work and how are we supposed to do that if we never learn anything about them. Our organisation, Bayala Aboriginal Corporation, we do view it as a Cultural responsibility to share, to teach and to learn more about our Language. It is extremely important. And what goes with that are these, universal values that everyone can find, some relation to, because they are common across all Indigenous nations.’
[bookmark: _Toc224114086]Activity 3.2 – ‘Yanma Ngurrawa’
[bookmark: _Toc224114087]Discussion facilitation guide and supporting ethical choices
Syllabus content points
· Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
[bookmark: _Toc224114088]Discussion points and suggested answers
Think-pair-share 
Think: How does singing this song help you understand connection to Country?
Pair: discuss your thoughts with a partner.
Share: offer one idea from your partner and one of your own reflections.
Consider what Jasmine and Debbie say about the meaning behind these songs to support the think-pair-share activity.
So, Yanma Ngurrawa and Ngarra Badhu both reflect I think, the values of Indigenous communities, right? So Ngarra Badhu is about listening to water, listening to Country. Listening is one of the biggest Indigenous values there is. If you're not a good listener, you're considered to be stupid. If you're a good listener, you're very smart, you're intelligent. So, listening, you know, if you don't listen to your Elders, to Country, something bad is going to happen to you. And so, the values in the song, are there because of the Language as well, right? And Yanma Ngurrawa is also about that. It's about walking on Country, looking at everything on Country, singing on Country, singing up Country, listening to Country. The really important values for Indigenous people and really for all Australians this is what relationality is, you know, understanding Place.
Access Creative Cast: Bigger than the song – Bayala Aboriginal Corporation (from 22:36–24:48), to understand the permissions and Protocols the Bayala Aboriginal Corporation would like you to consider when performing and arranging these songs. 
Discuss these guidelines as a class and decide on how you would approach a classroom arrangement of this piece.
Teacher note: to support this discussion consider the information provided below in addition to the following points:
· advice given by Jasmine and Debbie in the podcast (transcript provided below)
· the summarised list at the start of this learning sequence
· the learning about protocol and ethical choices decided in previous learning sequences in this unit.
[bookmark: _Toc224114089]Notes from the podcast about Protocols for these songs
On singing in Language
‘The sounds are really important. Spend time on pronunciation and don’t English it.’
‘So just because we say that you're allowed to share our music doesn't necessarily mean that you can do the same with the Language group from where you are sitting today. So, you always have to be respectful. You always have to find out more from those Communities. You always have to include Indigenous people in any programs that you're doing about Language. So, if you are about to use our songs in your school program, you need to check in with your Indigenous Community in your school and make sure they're aware that that's happening.’
On performing or arranging
‘Unpack the lyrics and what they mean. They reflect cultural values of our communities of listening, respecting Country, relationality of Place, and reciprocity, you know, like sharing as well.’
‘If you're going to turn either of these songs into a heavy metal, sort of jam, that's not appropriate.’


[bookmark: _Toc224114090]Learning sequence 4 – ‘Yanada’ (Dharug)
Teacher note: this learning sequence is a case study of how a non-Indigenous band, The Preatures, consulted with Dr Jacinta Tobin to include Indigenous Cultural Intellectual Property (ICIP), that is Story and Language of the Dharug People, in their song ‘Yanada’. The learning sequence supports students to build their understanding of what ICIP is and how to make ethical choices around the inclusion of ICIP in performance and composition.
Syllabus content points
· Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
· Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
· Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP)
[bookmark: _Toc224114091]Activity 4.1 – ‘Yanada’ and Indigenous Cultural Intellectual Property (ICIP)
[bookmark: _Toc224114092]Discussion points and suggested answers
Access The Preatures: Making Yanada, a story of Indigenous collaboration – The Feed (8:18).
Listen to The Preatures – Yanada (4:48).
Reflecting quietly, write down key words or quotes that answer each of the following questions:
How did The Preatures consult Jacinta Tobin and the Dharug community? Isabella approached Jacinta Tobin and attended her Dharug Language classes. She formed an ongoing relationship with Jacinta who guided the songwriting and Language process. The band had to meet mob and had to sit in and see the internals of Aboriginal politics.
What did Isabella Manfredi do when she realised she was telling a story that belonged to Aboriginal People? Isabella stopped what she was doing and sought to find a Song woman or Song man who was On Country and who had the status to give permission.
Why is it important to seek permission and follow Cultural Protocols with Aboriginal stories, Language and music? It is important because Language, stories and music belong to specific Communities on Country. There are considerable sensitivities around Language.
[bookmark: _Toc224114093]Support materials for understanding ICIP
Access Creative Cast: Bigger than the song – Jacinta Tobin (from 10:17–13:54) where Dr Aunty Jacinta Tobin discusses ICIP and how Cultural Knowledge is shared in Aboriginal Culture. 
Discuss as a class what this teaches us about ICIP and respectful Aboriginal/non-Indigenous partnerships. Write a reflection about what ICIP means and what Protocols or ethical choices you feel you should follow when performing or composing music including Indigenous Cultural Intellectual Property.
Indigenous Cultural and Intellectual Property (ICIP) ‘includes, but is not limited to, objects, sites, cultural knowledge, cultural expression and the arts, that have been transmitted or continue to be transmitted through generations as belonging to a particular Indigenous group or Indigenous people as a whole or their territory’ (NESA 2024).
In Music, ICIP could include, but is not limited to, use of or references to Aboriginal and/or Torres Strait Islander instruments, Languages and Knowledge. Generally, if a work contains ICIP, local consultation should occur to determine whether it is appropriate for students to perform, listen and discuss, or use as inspiration for composition.
Any information shared by Aboriginal and/or Torres Strait Islander people remains their intellectual property. When collecting information, consult with a variety of people and ensure that all people and communities involved are acknowledged for their contribution and participation. It is important that you ask permission to share Aboriginal and/or Torres Strait Islander peoples’ stories, to ensure you are representing their views accurately.
For further information on ICIP in the arts, see Protocols for using First Nations cultural and intellectual property in the arts – Creative Australia.

[bookmark: _Toc224114094]Learning sequence 5 – storytelling in hip-hop 
[bookmark: _Toc224114095]Activity 5.1 – hip-hop history
Syllabus content points
· Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
[bookmark: _Toc224114096]Suggested reading
Access “I Got the Mics On, My People Speak”: On the Rise of Aboriginal Australian Hip Hop by Rhyan Clapham and Bejamin Kelly to gain a greater understanding of the development of Aboriginal hip-hop culture in Australia.
[bookmark: _Toc224114097]Discussion points and suggested answers
Access Rap and Hip Hop: Crash Course Black American History #47 (from 0:00–5:00).
As a class, answer the following questions:
Where and when did hip-hop begin? Hip-hop began in the Bronx, New York City, during the early 1970s. It was created by young African-American and Latino communities who used parties and block gatherings to express themselves through music, dance and art. DJ Kool Herc is often credited as one of the founding figures who helped develop the sound and style of early hip-hop.
What are the 4 elements of hip-hop? 
MCing (rapping) – using spoken word rhythmically to tell stories or express ideas. 
DJing – manipulating music and beats using turntables and mixers. 
Breakdancing (B-boying) – a physical, acrobatic dance style that became part of hip-hop culture.
Graffiti – visual art, often created in public spaces, used to express identity, resistance or social messages.
Why is hip-hop more than just music? Hip-hop is a cultural movement that includes art, dance, fashion and political expression. It gave a voice to marginalised youth and communities, allowing them to tell their own stories and challenge dominant narratives. It is a form of resistance and identity-building, often reflecting the struggles, pride and hopes of its creators.
Access Who is South West Syndicate? (SWS TV – Episode 1) (2:44) to learn about one of Australia’s first hip-hop bands.
Access the article From the Meanjin Archive: the New Corroboree by Tony Mitchell (2005) and complete a jigsaw activity.
Discuss as a class:
Why did hip-hop connect with Aboriginal and/or Torres Strait Islander Communities? Hip-hop connected with Aboriginal and Torres Strait Islander Communities because it reflected similar struggles faced by African-American communities like systemic racism, poverty and the fight for justice. It gave a platform to tell the truth about colonisation, dispossession and identity in a powerful and creative way. Hip-hop became a voice for those who felt silenced and many Indigenous youth saw themselves in its message of resistance and survival.
Why is it important for Australian hip-hop artists to perform with their own accents and for Aboriginal hip-hop artists to incorporate their own Aboriginal Language? The article discusses how hip-hop allows artists to tell their own stories in their own voice. It explores how Munki Mark has rapped in many Aboriginal Languages and how this provides an important vehicle of self-expression for disenfranchised and disadvantaged young people from all ethnic backgrounds. For many of these artists, English is not their first language, so rapping in their own Language and ‘lingo’ is important in making it an accessible form of storytelling and self-expression. 
How does hip-hop reflect a global music culture that supports Indigenous artists around the world to tell their story? Hip-hop music connects with Indigenous people worldwide. It allows them to tell their stories in their own languages. Examples are given of African-American, North African youth in France, Māori, Samoan hip-hop artists rapping in Language. Liz Beckett is quoted as saying ‘It really influenced me because it was a black face on television and when you are a young fella growing up in Cunnamulla in central Queensland, it is a pride thing to see another blackfella in a position of power’ (Mitchell 2017).


[bookmark: _Toc1676484929][bookmark: _Toc224114098]Suggested answers – Activity 5.1 – hip-hop history – comparison activities
Table 4 – listening comparison – Uncle Archie Roach and Briggs – suggested answers
	Question
	Uncle Archie Roach – ‘Took the Children Away’
	Briggs – ‘The Children Came Back’

	Who is the song about?
	The Stolen Generations, Aboriginal children who were forcibly removed from their families by the government.
	The song focuses on celebrating Aboriginal people who have achieved great success in various fields. Aboriginal trailblazers and cultural leaders who overcame adversity, featuring real figures like Cathy Freeman, Lionel Rose, Adam Goodes and Deborah Mailman.

	What is the message?
	It tells the painful truth of the forced removal and cultural disconnection, showing the deep trauma caused by these policies and the devastating impact this had on Aboriginal children and their families. The message is also to share his story and raise awareness about the strength, resilience and enduring impact of the Stolen Generations.
	It flips the narrative to celebrate resilience, survival and the return of strength, pride and culture to Aboriginal communities. There is a focus on resilience and success despite the oppression that has been imposed on Aboriginal people. 

	What emotions does it show?
	Sadness, grief and loss, but also quiet strength. The song is deeply personal and reflective, capturing the lasting pain of being taken from family and Country.
	Pride, empowerment and hope. The tone is more uplifting and triumphant, showing that despite the past, Aboriginal people continue to rise and inspire.

	How do the musical features support how the story is told?
	It tells of the Aboriginal children who were forcefully taken from their families. The song lyrics explain how this was done and the impact it had. The piece starts with sustained chords on a synthesised organ. This sparse accompaniment adds focus on the narrative nature of the lyrics. The song is in a major key, however, the vocalist has an expressive quality and sings with sorrowful inflections to the melody. The vocal line of ‘took them away’ was reinforced and repeated to highlight what the story is about. The addition of string guitar provided further chordal accompaniment and supported the vocal line. This is followed by an instrumental break which then leads to the return of the lyrics. The messaging in the song lyrics shows some sense of hope, changing to ‘the children came back’. This is supported through a build-up in texture and further music layers to support this. The storyline at the end of the song tells of how the children have returned to their families, people and land.
	The piece opens with the sound of clapsticks accompanying vocals using ‘oohs’ and ‘aahs’ to create a harmonic and rhythmic foundation for the piece to build on. This is joined by a clean tone electric guitar playing broken chords. This becomes the accompaniment support for the vocalist. Use of rapping provides rhythmic energy and emphasis to the lyrics. This draws your attention to the names of all the famous Aboriginal people that are referenced through the song. This is supported by a strong pulse and expressive delivery. The rapper refers to significant Aboriginal people who have achieved success. The song uses the refrain ‘the children came back’. This pays homage to Uncle Archie Roach’s song. There is a build-up of the musical layers with the drums adding further rhythmic interest and support to the vocals. Further vocal layers add harmony (heard in the opening) and support the melodic material, starting with ‘the children came back’.




How do these pieces of music, which are from different times and styles, reflect the identity of Aboriginal and Torres Strait Islander Peoples?
Both songs reflect identity through storytelling. Uncle Archie Roach’s song tells the painful truth of forced removal and cultural disconnection, showing the deep trauma caused by these policies and the devastating impact this had on Aboriginal children and their families. It also raises awareness about the strength and resilience of the Stolen Generations. Briggs’ song shows identity through the celebration of strong, successful, Aboriginal trailblazers to celebrate resilience, survival and the strength, pride and culture of Aboriginal communities.
Use the table below to identify some of the musical features in BARKAA’s ‘Ngamaka’ featuring Leroy Johnson and Leroy Johnson’s ‘Nhaampa Buka’. Discuss the connections between the 2 songs at the bottom of the table. 
Listen to ‘Ngamaka’ and ‘Nhaampa Buka’ as a class.
Barkaa – Ngamaka (feat. Leroy Johnson) ft. Leroy Johnson (3:38)
Nhaampa Buka – Leroy Johnson and The SYO Big West Orchestra (4:23)
Access Ngamaka – Bad Apples Music to learn about the story behind these 2 songs and the collaboration between BARKAA and Uncle Leroy Johnson. 
Table 5 – song features and connections – ‘Ngamaka’ and ‘Nhaampa Buka’
	Question
	‘Ngamaka’
	‘Nhaampa Buka’

	What is the mood of the song?
	Energetic feel – supported by a strong ongoing pulse that supports a powerful mood
Haunting mood connected to what is lost
Sense of urgency and resilience with the rhythm used in the rap section
	Sense of lamentation and mourning for what the Darling river (Baaka) once meant – supported by the slurs, dark tone colours in the cello and strings, close harmonies in brass
Orchestral setting supports broad soundscape, evoking land, water, loss, memory 

	Discuss the use of lyrics
	Lyrics used 2 languages – Barkindji Language and English – this supports connection to Country and Aboriginal identity while the use of English makes it accessible to more listeners
Repeated phrases like ‘Nhaampa Buka’ (bony bream dead) – refers to fish kills and symbol of environmental devastation
Imagery in the lyrics personifies the river as ‘mother’ – ‘our water is our mother/our heartbeat’ – making environmental destruction deeply personal, spiritual and cultural
Storytelling element – verses reflect personal feelings – for example: ‘I just wanna grow old, be on my Country’ (Barkaa ft. Leory Johnson, ‘Ngamaka’ 2025). 
	Sung in Barkindji language
Repeated phrases like ‘Nhaampa Buka’ (bony bream dead) – refers to fish kills and symbol of environmental devastation
Lyrics talk about how ecological damage impacts Aboriginal people, their Country, their spiritual and cultural ties

	What instruments do you hear?
	Clean electric guitar with a reverb effect and underlying synth chords
Electronic production techniques: drum-machine or programmed drums and synth pads
Hand claps, bass, vocals
Soundscape – sampled environmental sounds (water, river ambience, wind, country scape) 
	Didgeridoo (yidaki)
Finger-picked steel-stringed acoustic guitar
Vocals 
Strings expand throughout the work
Brass join later with close harmonies
Brushes on the snare drum 

	Describe the style
	Contemporary hip/hop rap
It is described as being built on ‘ancestral rhythms and sharp lyricism, blending old Language with new flows, and ancient stories with razor-focused modern resistance’ 
	Cross-genre – merges traditional narrative/lyric content and modern/classical instrumentation

	What other aspects of the music stand out?
	Drums and bass create space, leaving room for the powerful vocals and lyrics
The mix of Barkindji language and English links past and present
Musically it’s a hip-hop song but culturally it’s a songline
	The tempo increases in the middle creating a sense of urgency


In small groups, discuss the connections between ‘Ngamaka’ and ‘Nhaampa Buka’, and how BARKAA honours the original piece while adding her own story to it. Document your ideas in the space below.
Sample response
How are the moods of the 2 songs different?
The use of 2 different styles of music influences the mood created. One has a more energetic feel and is supported by a strong ongoing pulse and rhythmic delivery of the lyrics through rapping. The other has a sense of minor tonality and a solemn feeling. Changes in musical texture and repeated lyrical phrases in Language help to create this mood.
How does combining these songs create a conversation or dialogue in ‘Ngamaka’?
Both songs highlight the importance of the river and its significance to Aboriginal people. BARKAA’s song combines English language with the rapping and Aboriginal Language. The rapping allows BARKAA to express what the river means to the Barkindji people and the concerns for how it is being treated. While Leroy’s song ‘Nhaampa Buka’ is solely in Language and uses repeated words to emphasise and reinforce them. Both BARKAA and Leroy’s song focus on the importance of Ngamaka to the Barkindji people.
How do the lyrics, instruments and style of each song help communicate their meaning?
BARKAA’s ‘Ngamaka’ starts with a clean electric guitar with a reverb effect and underlying synth chords. This forms the basis for the vocal message in Language sung by Leroy. This is a melodic phrase that reoccurs throughout the piece. On the initial repeat of the section, we see the addition of an electronic beat and synth pads, which create a rhythmic foundation for the piece. This supports and provides musical contrast to the spoken rap style of BARKAA’s vocals. The rapping has a strong message and the use of expression helps to emphasise the lyrics and bring understanding to the story of the song.
Leroy’s song ‘Nhaampa Buka’ starts with the didgeridoo (yidaki). This then forms as an accompaniment layer and is joined by a finger-picked steel-stringed acoustic guitar, providing a minor tonality to the piece. The vocals are introduced and sung with expression and emotive delivery. As the piece develops, there is the addition of bowed orchestral strings supporting the harmonic layers of the piece that provide further accompaniment to Leroy’s vocal. The orchestration of the strings expands and we see an increase in pitch providing a build-up in texture. The use of brushes on a snare drum adds further rhythmic interest and timbral variety. As we see the build, there is also an increase in tempo and rhythmic energy. This provides musical contrast and allows for further addition on orchestral brass and woodwind. The texture is at its fullest during this section and at times, instrumental layers reinforce the vocal line through doubling the melodic line. As the piece builds, we also see the return of the didgeridoo. This leads towards the end of the work and the orchestral layers and tempo are stripped back. The piece then fades out with the didgeridoo.
What happens when you reflect on both songs together – what bigger story or message comes through?
Both songs reinforce the message of the importance of Country and caring for Country to Aboriginal people. The importance of water is central to the cultural, social and spiritual identity of Aboriginal people. The songs are a reminder through presenting a strong message of honouring this and bringing awareness to us all.


[bookmark: _Toc224114099]Activity 5.2 – playing ‘Water’
[bookmark: _Toc224114100]Discussion points and suggested answers
Access DOBBY – it's bigger than the song (8:19) on the NSW Department of Education webpage.
As a class, discuss what DOBBY says about the links between the 4 elements of hip-hop culture and the 4 elements of Aboriginal Culture.
Table 6 – Activity 5.3 – playing ‘Water’ 
	Four hip-hop elements 
	Four elements of Aboriginal Culture

	Graffiti
	‘Our body paint, our body ochre’ – visual markings, body-painting or ochre art

	Breakdancing 
	Traditional dancing/Cultural dance, dancing connected to land, movement – ‘kicking up the dust to bring the rains back up from Baiame’

	MC – rapping
	Songlines – storytelling, history, passing down knowledge, culture and identity via words and song

	DJ 
	Traditional music-makers – ‘the didg, the yidaki, the boomerang, the clapsticks’


‘And those two things, the fifth element of both of those cultures is knowledge. None of those things would matter if we didn’t have the knowledge with which to pass those things through.’ 
For DOBBY, knowledge is the underlying essence – the cultural memory, identity, ancestral history and meaning – that gives substance to both hip-hop and Aboriginal cultural practice. Without knowledge, the visual art (graffiti/ochre), music, dance or storytelling become hollow.
What does DOBBY say about telling your own stories through music? 
He sees music as a ‘gift’ and a responsibility: not just to entertain, but to share stories that might otherwise go unheard. Music has the power to educate – to teach people about Culture, land, history, injustice and identity. Music creates connection – between cultures, between people, between past and present. DOBBY frames songs such as his protest-inspired work as more than art; they’re tools for activism, memory, resistance. For DOBBY, it's a privilege and a responsibility. He describes music as a way to honour ancestors, Language, land and to ensure their stories continue to live. There are no right or wrong answers. These are your stories. If it feels right for you, then it is right. It needs to be something that resonates with you. Engage art in a loving relationship.
Access DOBBY – The Making of 'Warrangu; River Story' (from 4:05–8:34).
Discuss the meaning behind this album. What story is DOBBY telling in the album? 
The album is about Connection to Country and environmental injustice and activism. It’s about giving Mother Earth a voice. ‘Warrangu’ means ‘river’ (or water source/creek) in the Ngemba language. For DOBBY, the rivers around his ancestral land – especially the rivers near his family’s Country in Brewarrina, NSW – are more than water bodies, they carry Cultural wisdom, ancestral memory, identity and stories of land, people and community. Through the album, he gives voice back to these rivers – to their spiritual, environmental and cultural significance – especially in a time where many of these waterways are threatened by misuse (over-irrigation, water theft, ecological degradation). DOBBY connects with Brewarrina history, drawing on ancestral knowledge, storytelling traditions and lived connection to Country.


[bookmark: _Toc224114101]Learning sequence 6 – ‘Names Mean Nothing’ – Tempe High School
[bookmark: _Toc224114102]Activity 6.1 – ‘Names Mean Nothing’
[bookmark: _Toc224114103]Discussion points and suggested answers
Listen to the audio track of ‘Names Mean Nothing’ (2:42) by students at Tempe High School.
As a class, access Bigger than the Song – On Country excursion and composition project with Tempe High School (33:09) that follows the collaborative development of a song inspired by a student excursion. Access the following excerpts:
On Country excursion: (from 0:00–6:44 and from 8:08–9:00)
Songwriting workshop: (from 19:20–22:07 and from 23:42–24:52)
Performance: (from 25:35–26:34)
BBQ and sharing (from 26:53–30:16 and from 32:07–32:30)
Discussion questions
Discuss the following questions as a class.
What was the purpose of the excursion? For students to learn from local Aboriginal Knowledge Holders on Country about Country. Students engaged in deep listening and learning through yarning near a local water source. They then used this experience as an inspiration for song writing, creating a work that was then shared back to the Knowledge Holders.
How did students use what they saw, heard or felt to generate lyrics? Students reflected on what they had learned on the walk from the local Aboriginal Knowledge Holders while walking On Country. DOBBY then took them through the ideation and lyric-creating process by starting with single words and then building on them, using different literacy techniques.
What role did DOBBY play in supporting the creative process? DOBBY supported the creative process by facilitating the group discussion and providing steps and a scaffold to unpack their learning and song writing process but allowed students to create the work themselves, being careful to not to be overly suggestive or obstruct the students’ creativity.
What themes or ideas emerged from the group writing process? Connection to Country, nature, freedom, identity, fire burning, imagery, names mean nothing, caring for Country.


[bookmark: _Toc224114104]Learning sequence 7 – On Country excursion and lyric development 
[bookmark: _Toc224114105]Activity 7.1 – On Country excursion
Teacher note: students will participate in an On Country experience guided by a local Aboriginal Knowledge Holder. The purpose is to engage students in deep listening and learning through yarning near a local water source (to connect to the songs explored in this unit) or at a specific location suggested by Knowledge Holders. Teachers should organise the excursion in consultation with local Community members and ensure all permissions and risk assessments are complete. Students are expected to show respect by listening, asking thoughtful questions when invited and participating with care and focus. In the lessons following the excursion, students will use the experience as inspiration of song writing. They will create works that are then shared back to the Knowledge Holders at a later event. This model supports the principles of Cultural reciprocity and acknowledges the importance of giving back to Knowledge Holders.
Syllabus content points
· Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible
· Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP)
[bookmark: _Toc224114106]Support material
Before the excursion
Consult with your Local Community Knowledge Holders to organise an On Country excursion. The location and Knowledges shared in the excursion should be guided by the Knowledge Holder. Introduce students to the purpose of the excursion and explain the Cultural Protocols they will follow, including listening quietly, showing respect and asking questions only when invited.

Optional case study – Tempe High School
Students travelled to the Cooks River for a yarning circle led by local Knowledge Holders – Uncle Jagamarra, Aunty Julie and Raph from Dhinawan Yarn, about the land and its significance and reflected on how those stories connected to their own lives and environment.
During the excursion
Welcome the Knowledge Holder and begin with an Acknowledgement or Welcome to Country if appropriate. Follow the lead of the Knowledge Holder throughout the session. Teachers should supervise with care but take a back seat, allowing the Cultural educator to lead the learning. Avoid filming or taking photos unless consent has been given.
Students may be invited to sit in a yarning circle, walk through Country or participate in a Cultural activity. Remind them to listen attentively, speak respectfully and follow any guidance provided.
Towards the end of the excursion, split the students into class groups to yarn and reflect on the Knowledge shared. Provide each group with butcher’s paper or individual whiteboards and markers to brainstorm observations from Country and personal responses to stories shared by Knowledge Holders. Observations could be individual words, themes or potential lyric ideas. Ideally, each group should have a teacher facilitating the process, holding a safe space for everyone to contribute and share. These notes will form the stimulus for compositions to be created after the excursion.
After the excursion – classroom creative response
Back in the classroom, students will work in pairs to create original compositions in response to the excursion. These should be developed respectfully, drawing upon notes brainstormed during the excursion and further reflection on experiences shared on Country.
Encourage students to work collaboratively, acknowledging the source of their inspiration and prepare a short explanation of their creative intent.
Follow-up event – sharing the work and giving back
Plan a small school-based event to invite the Knowledge Holders back and share what the students have created. This may take the form of a BBQ, assembly, lunchtime performance or digital showcase.


At the event:
students introduce their compositions and explain their connection to the excursion
compositions may be performed live or played as recordings
Knowledge Holders are acknowledged as honoured guests
a gift, certificate or thank you card is presented as a gesture of gratitude.
Tempe High School example
Students presented their original songs at a school BBQ. Each group introduced their track and shared what they had learned. The Knowledge Holders who led the excursion were invited back and honoured through food, conversation and shared listening.


[bookmark: _Toc197949570][bookmark: _Toc224114107]Learning sequence 8 – developing compositions
[bookmark: _Toc38536283][bookmark: _Toc224114108]Activity 8.2 – building a track
[bookmark: _Toc224114109]Discussion points and suggested answers
As a class, discuss the idea that every song tells a story.
Discuss:
What kinds of stories have we heard in the songs we have studied in this unit? We have heard stories relating to Connection to Country, Culture, history, identity, pain and suffering, respecting Country, Stolen Generations and celebrating Aboriginal and/or Torres Strait Islander People for their achievements, strength and resilience.
What kinds of songs have we heard during this unit? We have heard these stories told through a range of popular music genres including singer-songwriting styles and hip-hop.
Can a beat or sound express emotion even before we add lyrics? How? Yes. Music can express emotion through the timbre of the sound, the tempo of the beat, the lengths of the note values, the tonality of the song and how the layers of sound and dynamics can build and release tension. Expressive techniques like vibrato can also express emotion.
What resonated most with me? Own response.
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