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Bigger than the song
This resource is a sample unit for Stage 4. It provides an example of one way to approach programming for the Music 7–10 Syllabus (2024). This unit provides opportunities for students to listen to Aboriginal and Torres Strait Islander voices and understand how songs hold deeper stories, functions and meanings. The repertoire requirements of Music of Australia, including the music of Aboriginal and Torres Strait Islander Peoples, popular music and global music cultures are explored through the interrelated performing, listening and composing activities.
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Description: in this unit, students learn that songs hold deeper stories, functions and meanings as they listen to Aboriginal and Torres Strait Islander voices and come to understand how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages. Through story sharing and community collaboration, students engage respectfully with Aboriginal and Torres Strait Islander music and stories and learn to make ethical choices about how music is used in performance and composition, including the use of Indigenous Cultural and Intellectual Property (ICIP) protocols. They build their skills by singing and playing songs by Aboriginal and Torres Strait Islander Peoples and compose music inspired and influenced by Aboriginal music, while working with local Community Knowledge Holders where possible.
Duration: this unit is designed to be completed over approximately 25 hours but can be adapted to suit the school context.
Content: in adapting this unit to suit the school context or individual class, teachers may like to:
select activities in consultation with their local Community to ensure relevant and contextual Cultural Knowledges and approaches are included
select activities to meet the requirements of the syllabus and their class, ensuring the distribution of content points is still achieved
choose to complete only some of the repertoire set for study and/or include repertoire of local Aboriginal and/or Torres Strait Islander performers, musicians and songwriters where possible.
Repertoire requirements: this unit addresses the repertoire requirements of Music of Australia, including the music of Aboriginal and Torres Strait Islander Peoples, popular music and global music culture.
All of the repertoire in this unit is Music of Australia. Music of Aboriginal and Torres Strait Islander Peoples is explored through the study of repertoire by Nancy Bates (Barkindji), Emma Donovan (Gumbayngnir), The Bayala Aboriginal Corporation (Dharug), DOBBY (Murrawarri) and BARKAA (Malyangapa and Barkindji).
Most of the repertoire are examples of popular music. Popular music is explicitly explored through a case study of an ICIP collaboration between popular Australian music group The Preatures and Dr Jacinta Tobin (Dharug) for the song Yanada.
Global music culture is explored through the global analysis of hip-hop culture and how it links closely with Aboriginal Culture and storytelling by Aboriginal hip-hop artists. The repertoire explored by Murrawarri drapper DOBBY won the 2024 ARIA for Best World Album. 
Explicit teaching: suggested learning intentions and success criteria are available for the lessons provided. Learning intentions and success criteria are most effective when they are contextualised to meet the needs of students in the class. Other explicit teaching strategies used within the unit include checking for understanding, gradual release of responsibility, connecting learning, and chunking and sequencing learning. The examples provided in this document are generalised to demonstrate how learning intentions and success criteria could be created.
Aboriginal pedagogies: this unit integrates Aboriginal ways of knowing, being and doing. Embedding this awareness in the everyday culture of the music classroom enables students to deepen their understanding and supports authentic engagement with Aboriginal perspectives in music.
Assessment: students are provided with regular formative assessment opportunities and compose a song inspired and influenced by Aboriginal music, while working with local Community Knowledge Holders where possible. Students create a podcast about their composition, reflecting on how their composition applies protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP).
Controversial or sensitive content: this resource includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Code of ethics and conduct, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
Consulted with: Aboriginal Education Advisor: Dominique Higgins – Curriculum Directorate, Nancy Bates, Emma Donovan, Bayala Aboriginal Corporation – Jasmine Seymour and Debbie Smith, Dr Jacinta Tobin, DOBBY, Dhinawan Yarn and Entertainment – Aunty Julie and Raph, Sydney Conservatorium of Music – Dr Thomas Fienberg.
Creation date: March 2026


[bookmark: _Toc223964067]Teacher notes for engaging with Aboriginal and Torres Strait Islander Communities and content in this unit
Working with Aboriginal and Torres Strait Islander content: teachers should engage with Teaching advice (additional): Stage 4 and 5 – Working with Aboriginal and Torres Strait Islander content prior to beginning this unit. 
Making connections with local Community: engaging in genuine consultation and collaboration with local Aboriginal Communities helps ensure local Cultural Practices and Knowledges are embedded in schools and classrooms in a Culturally inclusive, respectful and informed manner. Schools are encouraged to build strong relationships with local Knowledge Holders. Some ways to do this include:
consulting with local Elders and Knowledge Holders
connecting with your local AECG (Aboriginal Education Consultative Group) or LALC (Local Aboriginal Land Council)
engaging with Aboriginal and/or Torres Strait Islander families within the school community
speaking with your school’s Aboriginal Education Officer and Aboriginal Education team
attending Community events and meetings to build relationships, introduce yourself and invite Community participation in school programs.
Cultural Protocols: are dynamic and can vary between Aboriginal and Torres Strait Islander Communities. It is essential to acknowledge this and approach all learning with respect, openness and a willingness to adapt. In this unit, students are to consider explicit protocols for listening to and performing songs by Aboriginal and Torres Strait Islander artists as explained by the artists in the podcast. Students must not mimic or copy the sound of music by Aboriginal and/or Torres Strait Islander artists, unless explicit permission has been given through the podcast and learning materials. Instead, guide students to perform and compose in their own voice and to be inspired by the themes, meanings and intentions behind the songs studied to create their compositions in their own voice. This approach honours ICIP and avoids cultural appropriation. Teachers should be explicit with students about why these boundaries exist – to uphold Cultural respect and safety. This unit was developed through consultation and collaboration with Aboriginal Education Advisors and with permission and oversight from each of the artists featured in the unit, ensuring accurate representation and adherence to Cultural Protocols. For further support, access Cultural Protocols and practices in Creative Arts which provides Creative Arts teachers and students with opportunities to learn about Protocols for collaborating with Aboriginal and Torres Strait Islander Communities and engaging with Cultural works in Creative Arts syllabuses.
Indigenous Cultural and Intellectual Property (ICIP): refers to the rights of Aboriginal and Torres Strait Islander Peoples to protect their Cultural heritage, including stories, dances, songs, Language, symbols and Knowledge systems, which are often collectively owned and passed down through Cultural Lore. In this unit, it is essential to model respect for ICIP by using authentic sources (such as the podcast and songs that have been licensed for this unit with permission), acknowledging custodianship and avoiding the reproduction of traditional sounds, songs or Cultural content without appropriate context and consent. Teachers should introduce students to ICIP early in the unit, frame Aboriginal music as a form of Cultural responsibility and guide students to engage respectfully with Cultural expressions. Embedding ICIP awareness ensures Cultural inclusivity, supports truth telling and upholds the sovereignty of Aboriginal and Torres Strait Islander Communities.
Aboriginal Language: when using Language from different Aboriginal Nations, ensure students approach it with respect. Any use of Language, including singing or recitation, must have permission from the relevant artist or community custodians in line with ICIP principles to protect Aboriginal Knowledge and rights. You must also engage with local Knowledge Holders from your own Community for guidance and remain sensitive to your community’s feelings about Language use to ensure respectful and appropriate engagement. Furthermore, you may notice different Language spellings for Aboriginal words throughout this unit. Language spellings can be interchangeable and it is important to refer to Local Aboriginal Land Council spelling wherever possible. In the instance of this unit, the department has honoured any spellings as provided by the artists.
Cultural sensitivity and inclusion: it is essential to know your students and be aware of any students in your class who identify as Aboriginal and/or Torres Strait Islander. Before engaging with Aboriginal and Torres Strait Islander content, perspectives or creative works, have a respectful conversation with these students and offer them the opportunity to share Knowledge if they wish. However, it is important to remember that not all students will want to, or feel comfortable to do so, and no student should ever be expected to speak on behalf of their Culture or Community. Creating a Culturally inclusive learning environment means allowing students to engage in ways that honour their identity, autonomy and lived experience.
Scores and podcast: the department has worked closely with the artists featured in this unit to license material for use in NSW public schools. The artists have been paid for their contribution and as such, permissions have been provided for teachers in public schools to use the songs provided in the score booklet for school-based performances and classroom use. Teachers are encouraged to listen to the podcast and follow the guidance and protocols stated by the artists when engaging with their songs. 
Bigger than the song – On Country excursion and song writing project at Tempe High School video resource: this video resource provides an example of how one school has enacted the composition project outlined in this unit. You may use this video as inspiration and guidance for conducting a similar project with Aboriginal Elders or Knowledge Holders connected with your school and show excerpts of the video to your students for inspiration.
Acknowledging your identity: whether you are Aboriginal, Torres Strait Islander or non-Aboriginal, acknowledging your own identity can be a powerful way to model respect and cultural inclusivity. If you are a non-Aboriginal person, sharing that you are continually learning about Aboriginal and Torres Strait Islander histories and Cultures shows humility and a willingness to engage meaningfully. For Aboriginal and/or Torres Strait Islander teachers, sharing identity can affirm Cultural pride and connection. For students, this acknowledgement helps build trust and signals that Aboriginal and Torres Strait Islander Cultures will be respected, not misrepresented or assumed, fostering a more Culturally inclusive classroom.
Language use in the classroom: throughout this unit, you may encounter quotes or references from Aboriginal artists who use terms such as First Nations or Indigenous. In NSW public schools, 'Aboriginal' or 'Aboriginal and/or Torres Strait Islander' are preferred
Aboriginal pedagogies: this unit uses the Aboriginal pedagogies of:
Story Sharing: students engage with songs, interviews, podcasts and Community voices to explore lived experiences and Cultural stories as central sources of Knowledge.
Learning Maps: support students in visualising their learning journey by making connections between concepts, activities and Cultural Knowledge, reflecting the way learning often follows connected pathways.
Non-verbal: learning includes performance, improvisation and hands-on music-making that emphasises embodied and emotional engagement over written tasks.
Symbols and Images: visual resources like lyric sheets and Culturally significant symbols support students in interpreting deeper meanings in music and stories.
Land Links: songs and artists are introduced through their connection to specific Country and place, encouraging students to understand music in relationship to land.
Non-Linear: the unit encourages creative exploration where students move between listening, creating and reflecting in a fluid, non-sequential way.
Deconstruct Reconstruct: students first experience songs as a whole before breaking down their elements and reconstructing their own music or arrangements.
Community Links: learning tasks are grounded in Community stories, protocols and contributions, with a focus on respectful collaboration and real-world relevance.


[bookmark: _Toc223964068][bookmark: _Toc112681290]Outcomes
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Music 7–10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in right of the State of New South Wales, 2024.
[bookmark: _Toc223964069]Support resources
This sample unit aligns with the following support materials.
Bigger than the song – PowerPoint
Bigger than the song – score booklet
Bigger than the song – teacher resource booklet
Bigger than the song – student booklet
Bigger than the song – sample assessment task
Bigger than the song – video resource – On Country excursion and song writing project at Tempe High School
Bigger than the song – video tutorials using BandLab for Education
Bigger than the song – audio sample package
Bigger than the song – Creative Cast: podcasts
All resources associated with this unit can be found on the Music 7–10 (2024) webpage of Planning, programming and assessing Creative Arts 7–10.
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[bookmark: _Toc223964071][bookmark: _Hlk156304832]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 1 – Stage 4 content – Learning sequence 1 – ‘I Belong: As I Walk On My Country’
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and/or harmonic awareness
Develop vocal and/or instrument skills individually and in groups
Perform from musical scores
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and techniques
Music in context
Communicate musical ideas with expression
Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
	Music in practice
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Music in context
Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
Reflect on aesthetic qualities of music in personal responses to repertoire
Identify cultural and social protocols in relation to repertoire
Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus
Music in context
Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible
Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP).
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
Reflect on the use of the elements of music in own compositions and the compositions of others


Duration: 2.5–3 hours 
Table 2 – Learning sequence 1 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand and reflect on the Cultural meaning of Country in Aboriginal music
develop performance skills through singing and ukulele accompaniment
express a personal connection to Place by writing and performing an original verse.
	We can:
explain how the song reflects Aboriginal perspectives of Country and identify the use of Paakintyi Language 
sing and play the song ‘I Belong’ with accurate timing and expression
write and perform a verse that shows our own sense of belonging to a place.




[bookmark: _Toc223964072]Aboriginal pedagogies
Table 3 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	1.1a – listen to ‘I Belong’
	Land Links
	Students engage with a song that expresses connection to Barkindji Country, grounding learning in Place and Land.

	1.1b – Acknowledgement of Country
	Land Links
	Students write and speak a personal Acknowledgement that honours local Country and custodians.

	1.2 – perform ‘I Belong’
	Non-verbal
	Students develop ensemble skills through collaborative, physical and musical interaction rather than written tasks.

	1.3 – writing the third verse
	Story Sharing
	Students compose original verses that reflect personal connection to Place, drawing on sensory memory and narrative. 


Notes for connecting to your local context: students will explore how Aboriginal artists express their connection to Country and reflect on their own local context. Support students to engage with local Aboriginal Knowledge Holders to understand what Country means to them and identify the Traditional Custodians of the Land where the school is located.
When using Language from different Aboriginal Nations, ensure students approach it with respect. Any use of Language, including singing or recitation, must have permission from the relevant artist or Community custodians in line with ICIP principles to protect Aboriginal Knowledge and rights. You must also engage with local Knowledge Holders for guidance and remain sensitive to your Community’s feelings about Language use, to ensure respectful and appropriate engagement.


Evidence of learning
Active participation in class discussion and reflection, showing understanding of Country, ICIP and the Cultural meaning behind the song’s lyrics
Accurate and expressive performance of ‘I Belong’ on voice or ukulele, maintaining ensemble timing
Original 8-line verse demonstrating a personal connection to place through sensory detail and respectful language
[bookmark: _Activity_1_–][bookmark: _Toc223964073]Activity 1.1a – listen to ‘I Belong: As I Walk On My Country’ (Barkindji)
Teacher note: in this activity, students will learn about and sing Nancy Bates’ ‘I Belong: As I Walk on My Country’. It is important to watch the video for the song that is linked in the lesson and listen to excerpts of the podcast to hear from Nancy Bates about her connection to Country and the expectations she has for students when engaging with her song. The PowerPoint, podcast, teacher resource booklet and score booklet support this activity. Please note, there is a discussion facilitation guide in the teacher resource booklet to assist you in unpacking the discussion with your students. 
Considerations for connecting to your local context: this song includes Paakintyi, the Language of the Barkindji People. Although Nancy has given permission for her song to be taught in classrooms across the state, teachers must also seek permission and advice from their local Aboriginal Community for singing this song on the Country that they are on. If permission is not granted, sing an open vowel or find a song that reflects the local Aboriginal Community.
Access the PowerPoint slide ‘Activity 1.1a – listen to ‘I Belong: As I Walk On My Country’. As a class, listen to Nancy Bates and Allara | “I Belong: As I Walk On My Country” | Boneyard Sessions (5:41). As you listen, close your eyes and imagine the place that is being sung about. 
Listen to a segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 8:34–13:34) and consider what Nancy says about how ‘I Belong’ communicates her Cultural understanding of Place and Country.
Listen to the verse and chorus again of Nancy Bates and Allara | “I Belong: As I Walk On My Country” | Boneyard Sessions (from 0:52–2:13) and gently sing or hum the melody, to warm-up your voice for singing. 
Reflect on the lyrics and sing the words of the song together as a class along with the recording.
Reflection 
Sit together in a circle. In your group, consider the lyrics and their meaning, including the lyrics in Paakintyi.
As a class, discuss:
how ‘I Belong’ communicates a Cultural understanding of Place or Country
the use of Paakintyi Language in the song and the meaning that comes from the inclusion of Language in this song
how listening to Nancy and this song makes you feel about Country.
[bookmark: _Toc223964074]Activity 1.1b – Acknowledgement of Country
Teacher note: Explain that an Acknowledgement of Country is ‘a beautiful, respectful pause of thanks’ to name the Traditional Custodians, thank them for caring for Country and honour Elders; it must be sincere and personal, never rote. Clarify the distinction between a Welcome to Country and an Acknowledgement – a Welcome is a formal ceremony performed only by a Traditional Owner, while an Acknowledgement can be spoken by anyone to show respect at the start of any gathering. 
Play Nancy Bates and Allara Briggs’ song ‘I Belong: As I Walk on My Country’ as a musical model of Acknowledgement. Nancy (Barkindji) and Allara (Yorta Yorta) weave their rivers and Languages into song, continuing ancient songlines and expressing personal thanks to Country. Frame the lesson as both cultural learning and personal voice: students learn from Aboriginal artists and craft their own short, heartfelt Acknowledgement, speaking from the heart rather than aiming for perfect words. The PowerPoint, podcast, student booklet and teacher resource booklet support this activity.
Considerations for your local context: support students in understanding which Country they are on and how they can find that information. Encourage them to learn about the local Aboriginal community and any resources available for this purpose. If possible, draw on insights from a local Knowledge Holder or community member to contextualise the discussion.
As a class, listen to the segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 13:41–14:59) where Nancy explains what Acknowledgement of Country means to her. 
Listen again to Nancy Bates and Allara | “I Belong: As I Walk On My Country” | Boneyard Sessions (5:41), reading the lyrics as the video is played.
Reflection question How does Nancy’s song Acknowledge Country?
Access the video on delivering an Acknowledgement of Country. Deliver an Acknowledgement of Country that really means something | Shelley Reys | TEDxSydney (8:58).
Reflection questions
What is the difference between a Welcome to Country and an Acknowledgement of Country? 
Consider where you hear an Acknowledgement of Country. Where do you hear it in our school? Do you know who we Acknowledge at our school?
Access the student booklet. Use the Map of Indigenous Australia to research the Country you are on or come from and write your own personal Acknowledgement of Country. Practise speaking it to a classmate.
[bookmark: _Toc223964075]Activity 1.2 – perform ‘I Belong: As I Walk On My Country’ (Barkindji)
Teacher note: this lesson uses ukulele to deepen musical engagement rather than to develop ukulele skills. Invite each student to contribute at their own pace with instructions such as, if you feel comfortable with a chord, play it; if not, hold or rest until the next change. Emphasise listening, timing and supporting one another over technical perfection. The PowerPoint, score booklet, teacher resource booklet and student booklet support this activity. There are 3 scores available for ‘I Belong’ in the score booklet; the lead sheet, choral score or Moorambilla full score arrangement. You will need the lead sheet for this activity, however the additional scores may also be used in your school context.
As a class, listen to the segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 19:21–30:16) where Nancy discusses the Cultural Protocols she followed to write this song and the permission and protocols she would like you to consider when listening to, performing and composing music inspired by her song.
Reflection question 
What are some protocols and ethical choices we can make about performing this song?
As you listen, fill out the first column of the table in your student booklet.
Consider what Nancy has said about the protocols she followed and would like you to follow and make a list of the ethical choices you think you should make when engaging with this song in the middle column. 
As a class, discuss what ethical choices you need to make when performing this song. You may like to consider:
Language: Do we have permission to sing this Language? Is it ok to sing this Language on this Country? How do I make sure I am pronouncing these words correctly? What do these words in Paakintyi mean? 
instruments: What instruments can we use?
style: What styles would be appropriate for a classroom arrangement? 
performing for an audience: What would we need to consider if performing for an audience? What ICIP should be acknowledged? 
Make some choices as a class and note these in the final column of the table in your student booklet.
Access the following ukulele videos to revise or learn about playing the ukulele:
How To Hold The Ukulele – Ukulele School (4:20)
[bookmark: _Hlt213329424]HOW TO Strum A Ukulele for Beginners - Ukulele Strumming Challenge | DAY 1 of 5 (6:30)
Access ‘I Belong – lead sheet’ in the score booklet. 
Your teacher will demonstrate how to play the chords on the ukulele using the correct technique. This will include how to hold the ukulele, hand positions and fingering.
Rehearse the song in 2 groups. Group A sings, while Group B plays the chords, practising switching chords in time with the lyrics, and then swap.
Access and rehearse with the ‘I Belong: As I Walk on My Country' – Play Along Video (5:40).
Sing while strumming the chords you are comfortable with. You may wish to play all 4 chords or only play for the chords you know, using the time in between to switch chords.
Perform the entire song together, focusing on timing, clear vocals and supporting one another.
As you rehearse and perform, be mindful that this song includes Aboriginal Language and Cultural Knowledge. Be sure you are following the respectful and ethical choices you listed at the start when using and sharing this music.
Suggested differentiation and adjustments: provide printed chord charts for G, C, Em and D so learners can check finger positions quickly. Begin with 2-chord practise (G and C) and introduce Em and D in separate practise runs once confidence grows.
These chords could also be taught on keyboard or guitar, depending on school resources.
[bookmark: _Toc223964076]Activity 1.3 – writing the third verse
Teacher note: use the scaffolded task in the student booklet and PowerPoint to guide students in writing a new verse about a place that is meaningful to them. Encourage them to use respectful, sensory-rich language that expresses their personal sense of belonging to that place. Discussion guides in the teacher resource booklet also support this activity.
Considerations for your local context: throughout the unit, students will be supported to reflect deeply on whose Country they are on and to explore their own connection to Place, culture and identity through these ideas.
Begin by listening to the first 43 seconds of Nancy Bates and Allara | “I Belong: As I Walk On My Country” | Boneyard Sessions (5:41).
Close your eyes and imagine a place you walk often. Focus on different senses you experience there. Sight, sound, smell, touch or taste.
In Activity 1.3 of the student booklet, write down a single sensory detail that stood out and explain why it matters to you. 
In pairs, share that detail and its significance.
As a class listen to the segment of the podcast Creative Cast: Bigger than the song – Nancy Bates (from 30:16–32:36) where Nancy gives you an instruction for writing a third verse for her song. Consider what this means for you and the place that you thought about and/or live on. 
Read through the ‘Activity 1.3 – writing the third verse’ slides and draft an 8-line verse about your connection to place.
Form groups of 3 to 5 and take turns reading aloud.
Offer one positive comment to your peers using a sentence starter such as: ‘I love how you …’ and one suggestion for making it even stronger with a sentence starter such as: ‘One way to make it more vivid is …’
In your group, select your favourite lines to create a unified verse, then perform it to the verse melody of ‘I Belong’.
Listen for the shared feeling of belonging and connection to Country in every performance.
Suggested differentiation and adjustments: provide a sensory word bank and sentence starters (‘I see …’, ‘I feel …’, ‘I hear …’) to scaffold the initial brainstorming. Pair students with a buddy for sharing ideas and co-drafting their lines. Challenge advanced writers to deepen their imagery, explore metaphor or trial alternative rhyme schemes.
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[bookmark: _Toc223964078]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 4 – Stage 4 content – Learning sequence 2 – Emma Donovan (Gumbaynggirr)
	Performing
	Listening
	Composing

	Music in practice
Develop vocal and/or instrument skills individually and in groups
Perform music in a range of musical styles to communicate musical ideas
Perform own compositions and those of others
Improvise on a given musical stimulus to develop musical ideas
Music in context
Apply the protocols and responsibilities of working safely and respectfully with others
Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
Elements of music
Use the elements of music when improvising and performing to communicate musical ideas
	Music in practice
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Use listening skills to reflect on own live or recorded performances and compositions
Music in context
Make connections between pieces of music
Describe the stylistic, historical or geographical origins of pieces of music
Recognise the purpose of a piece of music
Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
Discuss how identity can be reflected in music
Identify cultural and social protocols in relation to repertoire
Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus
Improvise and experiment to communicate musical ideas
Music in context
Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible 
Adapt pieces of music or their features for new purposes
Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP)
Apply the protocols and responsibilities of working safely and respectfully with others
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing


Duration: 2.5–3 hours
Table 5 – Learning sequence 2 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand how Aboriginal and Torres Strait Islander artists use music to communicate connection to Country, memory and community
collaborate respectfully to an arrangement and safe songwriting spaces
engage with the music of Aboriginal and Torres Strait Islander Peoples to re-create an instrumental track through aural learning.
	We can:
describe how Emma Donovan’s music reflects Aboriginal People's experiences of Country, protest and collaboration
work together to create a respectful performance that shows understanding of safe cultural practice
listen and learn to perform with confident timing and rhythmic accuracy.


[bookmark: _Toc223964079]Aboriginal pedagogies
Table 6 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	2.1 – ‘Mob March’ 
	Symbols and Images
	Students respond to protest slogans as powerful symbolic phrases.

	2.2 – ‘Warrell Creek’ yarning circle
	Story Sharing
	Students engage in a reflective, collaborative space to interpret the personal and cultural meanings of song lyrics.

	2.3 – class instrumental arrangement 
	Deconstruct Reconstruct
	Students create an instrumental arrangement by listening, analysing and rebuilding song elements into a respectful performance.




Evidence of learning
Yarning circle reflections on Emma Donovan’s music
Participation in class arrangement
[bookmark: _Toc223964080]Activity 2.1 – ‘Mob March’ 
[bookmark: _Activity_2.2_–]Teacher note: introduce Emma Donovan’s ‘Mob March’ as an example of music as protest. Explain that the phrase ‘Always Was, Always Will Be, Aboriginal Land’ is a powerful assertion of Aboriginal sovereignty and land rights. As a class, talk about how ending the song with this phrase makes the message feel stronger. Remind students that their discussion is a shared story, everyone’s ideas matter. Encourage students to speak honestly about what the phrase means, but to keep language respectful. The PowerPoint, podcast and teacher resource booklet support this activity. 
Considerations for connecting to your local context: ensure students know that discussions about activism may evoke personal or emotional responses and that it is OK to step aside or seek support if needed. 
This activity includes topics that might be considered controversial or sensitive. Teachers are to respect the diverse views and experiences of all students and approach discussions in a manner that is impartial, free from harassment and discrimination, supportive of students’ wellbeing needs and aligned with the department’s Code of ethics and conduct, Anti-racism policy, Controversial issues in schools procedures and Values in NSW public schools. Teachers should facilitate rational discourse and objective study while tailoring the content to meet the unique needs of their students. Where possible, teachers should consult with the school’s wellbeing team before using contexts that might be sensitive for some students.
Together, listen to Emma Donovan & The Putbacks, ‘Mob March’ (5:44).
As a class, listen to the segment of the podcast Creative Cast: Bigger than the song – Emma Donovan (from 9:05–11:47) where Emma discusses what inspired this song.
Emma says she was inspired by Mavis Staples, an American rhythm and blues and gospel singer and civil rights activist and wanted to ‘write a big song about people just takin’ to the streets. Access the song Freedom Highway (2:55) by The Staple Singers. 
Discuss how ‘Freedom Highway’ might have influenced Emma in providing inspiration for ‘Mob March’.
Access the article Always Was, Always Will Be, Aboriginal Land – The Australian Museum. 
Consider what you have learned about the phrase ‘Always Was, Always Will Be, Aboriginal Land’. What does this say about Country and Community?
Listen to the outro of Emma Donovan & The Putbacks, ‘Mob March’ (from 4:13–5:44). How does the use of the protest chants and the phrase ‘Always Was, Always Will Be’ communicate Aboriginal People’s connection to Country? How does this also reflect The Staple Singers’ ‘Freedom Highway’ and the repetition of ‘I won’t turn around’ and ‘March for Freedom’s Highway’?
Reflection question 
How does ‘Mob March’ reflect Emma’s identity as an Aboriginal woman and her connection to Community and Country?
Suggested differentiation and adjustments: students with prior instrument experience may choose to play the outro on an instrument they already know (for example, a violin, a saxophone, a guitar or drums). Others can simplify the keyboard part to root notes only or focus solely on singing the chant to ensure full participation. Students could be extended by learning other parts of the song using the materials in the score booklet. A classroom arrangement is also provided in the score booklet.
[bookmark: _Toc223964081]Activity 2.2 – ‘Warrell Creek’ yarning circle
Teacher note: this activity will use a story-sharing circle (yarning circle) to unpack the meaning behind Emma Donovan’s song ‘Warrell Creek’. Encourage diverse interpretations and make it clear there are no right or wrong answers. Use this as an opportunity to model deep listening and respectful discussion, reminding students of safe sharing protocols (one voice at a time, active listening, no pressure to speak). The PowerPoint, student booklet, teacher resource booklet and podcast support this activity. 
Considerations for connecting to your local context: ensure students know that discussions about Country may evoke personal or emotional responses and that it is OK to step aside or seek support if needed. Where possible, link the discussion to your local context, mentioning nearby sites of significance to ground the topic in students’ own experiences.
Access Warrell Creek Song | Emma Donovan | TedxSydney (4:05) and ‘Activity 2.2 – “Warrell Creek” worksheet’ in the student booklet and complete the following activities. 
Think about the mood and emotions in the song.
Read the lyrics on the slide and quietly think about this lyric: ‘Hurting at Warrell Creek was I … in the massive smoke.’ What do you think ‘massive smoke’ represents?
In a circle, take turns sharing one idea you had while listening to this song and/or thinking about the lyrics. You might begin with ‘I think the smoke means …’, ‘It reminds me of …’, or ‘It made me feel …’
As others speak, listen respectfully. Notice what stories, emotions or symbols are shared.
As a class, discuss what this line tells us about Country, memory and how music can carry culture and pain. Make some notes about this reflection in your student booklet.
As a class, listen to a segment of the podcast Creative Cast: Bigger than the song – Emma Donovan (from 11:47–16:46) where Emma discusses her connections with this song and her intentions for making her own version of the song. 
Listen to Emma’s soul version of the song Emma Donovan, The Putbacks - Warrell Creek Song (5:38).
As a class, discuss how this version of ‘Warrell Creek’ is both similar and different to the TEDxSydney performance. Write these ideas in your student booklet.
Discuss what protocols and ethical choices Emma made in creating this version of the song with The Putbacks and make some notes about this in your own student booklet.
Write a paragraph in your student booklet about your own personal response to these performances. Be sure to take into consideration:
what this song tells us about Country, memory and how music can carry Culture and pain
the connections between the 2 pieces of music
the Cultural and social protocols that exist when performing or arranging this repertoire.
[bookmark: _Toc223964082]Activity 2.3 – class instrumental arrangement
Teacher note: in this activity students will be guided to make ethical choices around recreating an instrumental track for one of Emma’s songs. Guide students to deconstruct and reconstruct the piece through listening, to learn their individual parts on classroom instruments. Refer to scores as necessary, but the emphasis should be on aural/oral passing down of knowledge through demonstration rather than reading scores. Once students have learned their parts, rehearse sections together, then spend time polishing the phrasing and working on ensemble cohesion. The process involves learning the chords, bass and percussion parts, bringing them together into a class arrangement. Access the score booklet for lead sheets and parts scores. Facilitate a classroom discussion and arrangement that respects the stories shared by Emma Donovan in the podcast. Supporting material is available in the teacher resource booklet and student booklet. 
Considerations for connecting to your local context: discuss ethical choices and protocols shared by Emma in the podcast. Make ethical choices that will honour both Gumbaynggirr Country (Warrell Creek) and the Country on which your school stands.
‘Warrell Creek’ uses the Language of the Gumbaynggirr People. Although Emma has given permission for her song to be taught in classrooms across the state, teachers must also seek permission and advice from their local Aboriginal Community for singing this song on the Country that they are on. If permission is not granted, sing an open vowel or find a song that reflects the local Aboriginal Community.
Access Creative Cast: Bigger than the song – Emma Donovan (from 16:46–26:14) where Emma discusses her collaboration with The Putbacks and the permissions and protocols she gives to guide students in NSW performing and arranging her songs. 
Access the ‘Activity 2.3 – class instrumental arrangement worksheet’ in the student booklet. As you listen, fill out the first column of the table in your student refection booklet. 
Consider what Emma has said about the protocols she followed and would like you to follow and make a list of the ethical choices you think you should make when engaging with her songs in the second column of the table in your student booklet. 
Access the article 'For our people': Emma Donovan on writing a NAIDOC anthem with The Putbacks | SBS NITV and consider what is meant by creating a safe space for collaboration. 
As a class, discuss what ethical choices you need to make to create a safe space when performing or arranging these songs. You may like to consider:
Language: Do we have permission to sing this Language? Is it ok to sing this Language on this Country? How do we make sure we are pronouncing the words correctly? What do these words in Gumbaynggirr mean?
instruments: What instruments can we use?
style: What styles would be appropriate for a classroom arrangement?
performing for an audience: What would we need to consider if performing for an audience? What ICIP should be Acknowledged?
recording the performance: Would it be appropriate to record our arrangement? What risks and protocols related to information, identity and intellectual property when sharing compositions or other material on public or private forums should be considered?
Complete the third column in your table noting the ethical choices made by the class. 
Listen to ‘Warrell Creek’ and ‘Mob March’.
Emma Donovan, The Putbacks - Warrell Creek Song (5:38)
Emma Donovan & The Putbacks, ‘Mob March’ (5:44)
Considering your learning and the ethical choices you have made as a class, work together to decide on which song you would like to learn as an instrumental classroom arrangement.
Once decided, listen to the song again, noting the bass line, chord changes and percussive parts. Through listening and guidance from your teacher, begin to learn your individual parts. 
Rehearse individual sections before combining into a class arrangement. Decide on an introduction (for example, a spoken Acknowledgement of Country), entry points for each layer, dynamic shaping and a clear ending.
Run the instrumental arrangement several times, refining balance, timing and dynamics.
Use a final rehearsal to focus on ensemble cohesion.

[bookmark: _Toc223964083]Learning sequence 3 – ‘Ngarra Badhu’ and ‘Yanma Ngurrawa’ (Dharug)
[bookmark: _Toc223964084]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 7 – Stage 4 content – Learning sequence 3 – ‘Ngarra Badhu’ and ‘Yanma Ngurrawa’
	Performing
	Listening
	Composing

	Music in practice
Sing demonstrating melodic and/or harmonic awareness
Develop vocal and/or instrument skills individually and in groups
Demonstrate safe vocal and instrumental practices including correct posture, warm-up and technique
Music in context
Apply the protocols and responsibilities of working safely and respectfully with others
Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
	Music in practice
Listen to live and recorded music and identify musical features and ideas
Music in context
Describe music in relation to a particular time period, culture, genre or style
Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
Discuss how identity can be reflected in music
Identify cultural and social protocols in relation to repertoire
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus
Improvise and experiment to communicate musical ideas
Music in context
Apply the protocols and responsibilities of working safely and respectfully with others


Duration: 2 hours 
Table 8 – Learning sequence 3 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
sing songs in Dharug Language with accurate pronunciation, musical expression and Cultural respect
understand how ‘Ngarra Badhu’ and ‘Yanma Ngurrawa’ express connection to Country and support Language Revitalisation
work together to create and perform a classroom arrangement that honours the meaning and feeling of the original songs.
	We can:
sing the melodies of ‘Ngarra Badhu’ and ‘Yanma Ngurrawa’ with correct phrasing, pitch and respectful pronunciation
explain how the songs reflect Cultural identity, Language and connection to Country
perform in a group arrangement that balances voice, rhythm and harmony to communicate the songs’ emotional and cultural messages.


[bookmark: _Toc223964085]Aboriginal pedagogies
Table 9 – Learning sequence 3 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	3.1 – ‘Ngarra Badhu’ singing
	Non-verbal
	Through non-verbal learning, students observe and repeat Dharug lyrics, guided by listening and modelling rather than direct instruction, strengthening connection to Language and culture through song.

	3.2 – ‘Yanma Ngurrawa’ arrangement
	Symbols and Images
	Students interpret lyrics and musical ideas as metaphors for walking gently on Country.


Evidence of learning
Class singing of ‘Ngarra Badhu’ using Dharug lyrics and melody from the score
Group arrangement of ‘Yanma Ngurrawa’ with melody, bass and rhythmic parts
Think-pair-share reflection on connection to Country and the role of Language Revitalisation in song
[bookmark: _Toc223964086]Activity 3.1 – ‘Ngarra Badhu’
Teacher note: ensure you have access to the score, audio recording and lyric translations before beginning this activity. The podcast, PowerPoint, score booklet and teacher resource booklet support this activity. 
Considerations for connecting to your local context: when using Language from different Aboriginal Nations, ensure students approach it with respect. Any use of Language, including singing or recitation, must have permission from the relevant artist or community custodians in line with Indigenous Cultural and ICIP principles to protect Aboriginal Knowledge and rights. You must also engage with local Knowledge Holders for guidance and remain sensitive to your community’s feelings about Language use to ensure respectful and appropriate engagement.
As you rehearse and perform, be mindful that this song includes Aboriginal Language and Cultural Knowledge. Make respectful and ethical choices when using and sharing this music.
Access Creative Cast: Bigger than the song – Bayala Aboriginal Corporation (from 13:39–16:31) to learn about the Bayala Aboriginal Corporation and their work in Language Revitalisation and why learning these songs in Dharug Language is important. 
Reflection question
Why is it important to learn these songs in class? 
Access Dharug sounds (03:03) to learn how to pronounce words in Dharug Language.
As a class, listen to Ngarra Badhu - Listen to Water (2:37) by Jasmine Seymour.
Listen again, this time gently singing along on an open vowel to begin learning the vocal melody and to warm up the voice.
Access Creative Cast: Bigger than the song – Bayala Aboriginal Corporation (from 27:48–29:29) to learn how to pronounce the Dharug Language from Jasmine Seymour.
Using the lyrics and translations provided in the score booklet, read through the words focusing on pronunciation and then sing through the piece together as a class along with the recording.
Extension: students who are confident may wish to explore and sing the harmonies included in the score and recording.
[bookmark: _Toc223964087]Activity 3.2 – ‘Yanma Ngurrawa’
Teacher note: students will begin by singing ‘Yanma Ngurrawa’ to experience the melody and emotion of the song. The class will then unpack the meaning of the lyrics and the Cultural significance of the piece before working collaboratively to create a classroom arrangement. The podcast, PowerPoint, teacher resource booklet and score booklet support this activity.
Considerations for connecting to your local context: when using Language from different Aboriginal Nations, ensure students approach it with respect. Any use of Language, including singing or recitation, must have permission from the relevant artist or community custodians in line with ICIP principles to protect Aboriginal Knowledge and rights. You must also engage with local Knowledge Holders for guidance and remain sensitive to your community’s feelings about Language use to ensure respectful and appropriate engagement.
As you rehearse and perform, be mindful that this song includes Aboriginal Language and Cultural Knowledge. Make respectful and ethical choices when using and sharing this music.
As a class, access the video for Yanma Ngurrawa – Walk on Country (1:34)
Practise humming or singing along on open vowels.
Learn the melody through call and response, focusing on phrasing, expression and vocal unity.
Learn the Dharug lyrics of the song. As a class, discuss the meaning of Dharug words ‘Yanma’ (walk) and ‘Ngurrawa’ (Country).
Sing through the full song together with the video.
Think-pair-share
Think: How does singing this song help you understand connection to Country?
Pair: discuss your thoughts with a partner
Share: offer one idea from your partner and one of your own reflections
Access Creative Cast: Bigger than the song – Bayala Aboriginal Corporation (from 22:36–24:48) to understand the permissions and protocols The Bayala Aboriginal Corporation would like you to consider when performing and arranging these songs.
Discuss these guidelines as a class and decide on how you would approach a classroom arrangement of this piece.
In 3 groups, select a musical role based on available instruments and abilities:
Group A sings the melody with clarity and feeling
Group B creates a simple bass line on keyboard, bass guitar or tuned percussion to reinforce tonality
Group C adds a gentle rhythmic layer.
Rehearse individual parts, listening for cohesion and considering how each role supports the song’s feeling.
Combine all parts to rehearse the full arrangement, deciding collaboratively how to start, the order of entries, any dynamic build-up and the ending.
Perform the arrangement together, focusing on unity, balance and emotional expression. Record or share if possible.
Reflect on the experience by discussing what was learned about Dharug Culture or Language through the song, how the arrangement expressed walking softly on Country and notable aspects of collaboration.


[bookmark: _Toc223964088]Learning sequence 4 – ‘Yanada’ (Dharug)
[bookmark: _Toc223964089]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 10 – Stage 4 content – Learning sequence 4 – Yanada (Dharug)
	Performing
	Listening
	Composing

	Music in practice
Experiment with technologies to explore creative possibilities
Music in context
Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
	Music in practice
Listen to live and recorded music and identify musical features and ideas
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Music in context
Discuss music from the perspectives of composer, performer and audience
	Music in context
Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP)


Duration: 2 hours
Table 11 – Learning sequence 4 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand the importance of Indigenous Cultural and Intellectual Property (ICIP) when working with Aboriginal and Torres Strait Islander music and stories
explore how respectful collaboration is shown through ‘Yanada’ by The Preatures and Jacinta Tobin
use digital tools to reflect on and share ideas through podcasting.
	We can:
explain how ICIP protects Aboriginal and Torres Strait Islander stories, Languages and music, and why permission matters
describe how ‘Yanada’ was created through respectful collaboration with the Dharug community
record and edit a clear, respectful podcast using DAW software to reflect on ICIP and musical collaboration.
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Table 12 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	4.1 – ‘Yanada’ and ICIP
	Community Links
	Students explore how music is created in respectful partnership with Aboriginal Communities, modelling ethical practice.


Evidence of learning
Class discussion responses on ICIP and respectful collaboration in ‘Yanada’
Podcast script explaining ICIP and the collaborative process behind the song
Podcast recording using scaffolded prompts to reflect on Cultural Protocols and creative partnership
[bookmark: _Toc223964091]Activity 4.1 – ‘Yanada’ and Indigenous Cultural Intellectual Property (ICIP)
Teacher note: in this activity, introduce students to respectful artistic collaboration by exploring how ‘Yanada’ was created in consultation with Dharug Song Woman, Dr Jacinta Tobin. This activity also introduces the concept of Indigenous Cultural Intellectual Property (ICIP). The PowerPoint, podcast, teacher resource booklet and student booklet support this activity. 
Considerations for connecting to your local context: this activity invites reflection on the importance of Cultural responsibility when working with Aboriginal and/or Torres Strait Islander Knowledges. You might connect this with any local examples of cultural collaboration relevant to your community.
Access The Preatures: Making Yanada, a story of Indigenous collaboration – The Feed (8:18).
Listen to The Preatures - Yanada (4:48)
Reflection questions
Reflecting quietly, write down key words or quotes that answer each of the following questions:
How did The Preatures consult Jacinta Tobin and the Dharug community?
What did Isabella Manfredi do when she realised she was telling a story that belonged to Aboriginal People?
Why is it important to seek permission and follow Cultural Protocols with Aboriginal stories, Language or music?
Share reflections in a small group. Begin with, ‘I noticed they consulted by …’, ‘Isabella showed respect when …’, or ‘permission matters because …’ Listen deeply while others speak.
Access Creative Cast: Bigger than the song – Jacinta Tobin (from 10:17–13:54) where Dr Aunty Jacinta Tobin discusses ICIP and how Cultural Knowledge is shared in Aboriginal Culture. 
As a class, discuss what this teaches us about ICIP and respectful Aboriginal/non-Indigenous partnerships.
Write a reflection about what ICIP means and what protocols or ethical choices you feel you should follow when performing or composing music including Indigenous Cultural Intellectual Property. 
[bookmark: _Toc223964092]Activity 4.2 – Indigenous Cultural Intellectual Property (ICIP) podcast
Teacher note: this activity is designed for students to learn how to use a Digital Audio Workstation (DAW) (such as BandLab For Education) to create a podcast for their assessment task and may be used as a formative assessment. Students work in pairs to plan and record a 1 to 2-minute podcast reflecting on The Preatures’ collaboration with Jacinta Tobin and why ICIP is important. The PowerPoint, student booklet and BandLab tutorial video support this activity. 
Note: while support materials and examples have been provided for BandLab for Education, this is a suggestion only and implies no endorsement by the New South Wales Department of Education, of any author, publisher or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
Considerations for connecting to your local context: encourage students to reflect on how respectful collaboration and ICIP might apply to local stories, Language or community Knowledge. Where appropriate, connect the task to local Aboriginal perspectives or projects and remind students that Cultural Knowledge shared by community members should always be treated with respect and permission.
Think back to how The Preatures worked with Jacinta Tobin on ‘Yanada’ and what ICIP means.
Use the script template in the student reflection booklet to create a script for a podcast. 
Work in pairs. Use the following prompts to write your script:
‘Hello – we are [names] and today’s podcast is about “Yanada’s” collaboration.’
‘The Preatures worked with Jacinta Tobin by [brief summary].’
‘ICIP means [one-sentence definition].’
‘Artists can collaborate respectfully by [one suggestion].’
Practise reading your script aloud with clear pacing and expression.
Access the ‘How to Podcast’ tutorial video (7:52) and use a DAW such as BandLab for Education to record and edit your own short podcast reflecting on ICIP and respectful collaboration.
Submit your podcast to the teacher for feedback/marking.
Suggested differentiation and adjustments: students who need support using BandLab for Education can follow a visual step-by-step guide or work with a peer. 


[bookmark: _Toc223964093]Learning sequence 5 – storytelling in hip-hop
[bookmark: _Toc223964094]Outcomes and syllabus content
A student:
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 13 – Stage 4 content – Learning sequence 5 – storytelling in hip-hop
	Performing
	Listening
	Composing

	Music in practice
Develop vocal and/or instrumental skills individually and in groups
Perform own compositions and those of others
Improvise on a given musical stimulus to develop musical ideas
Music in context
Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
	Music in practice
Listen to live and recorded music and identify musical features and ideas
Listen to and explore a range of repertoire to compare pieces of music
Identify and describe the use of technologies in repertoire
Use listening skills and memory to clap, sing or play musical patterns
Music in context
Describe music in relation to a particular time period, culture, genre or style 
Make connections between pieces of music 
Describe the stylistic, historical or geographical origins of pieces of music
Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages 
Reflect on aesthetic qualities of music in personal responses to repertoire
Discuss how identity can be reflected in music 
Describe how music is adapted or arranged 
Compare versions of a piece of music to explore different responses and interpretations over time
Describe the influences on a piece of music, using written form and appropriate music terminology
	Music in practice
Improvise and experiment to communicate musical ideas 
Document musical ideas using notations appropriate to the style
Music in context
Create musical ideas reflective of a genre or style
Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible
Apply the protocols and responsibilities of working safely and respectfully with others


Duration: 2.5 hours 
Table 14 – Learning sequence 5 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand how hip-hop artists like BARKAA and DOBBY use music to tell personal and Cultural stories
explore sound, rhythm and language as tools for expressing identity and connection to Country
create and perform original musical ideas using spoken word, rap and rhythmic accompaniment.
	We can:
describe how BARKAA and DOBBY communicate themes like strength, identity and land through lyrics and sound
re-create rhythmic and melodic patterns from ‘Water’ and compose a short rap or sound piece inspired by Cultural themes
collaborate to write and perform a class rap that tells a clear story and uses rhythm, rhyme and expressive language.


Aboriginal pedagogies
Table 15 – Learning sequence 5 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	5.1 – hip-hop history
	Story Sharing
	Students analyse lyrics that tell lived experiences and historical truths from Aboriginal perspectives.

	5.2 – playing ‘Water’ by DOBBY
	Non-verbal
	Students internalise rhythm and pitch by listening, moving and recreating sound before any written notation.

	5.3 – random rap with Dobby
	Non-Linear
	Students co-create lyrics, rhythm and structure in a fluid, responsive process guided by collaborative improvisation.


Evidence of learning
Group discussion responses to themes in ‘Ngamaka’ and ‘Water’ focusing on identity, strength and connection to land
Short original rap, spoken word or sound piece inspired by Aboriginal and/or Torres Strait Islander hip-hop
Keyboard performance of the bassline from ‘Water’ by DOBBY, played in time with the track
[bookmark: _Toc223964095]Activity 5.1 – hip-hop history
Teacher note: this lesson explores the development of hip-hop within the Australian context. Watch the videos and listen to the songs provided to support discussions about hip-hop as a global music culture and its evolution in Australia. Teachers are encouraged to guide students through active listening and aural exploration with a focus on how hip-hop can communicate story and Cultural identity. This activity supports future learning experiences engaging with DOBBY’s creative process and workshop material. Refer to the teacher resource booklet for discussion prompts, additional listening and further reading. The PowerPoint and student booklet support this activity.
Access Rap and Hip Hop: Crash Course Black American History #47 (from 0:00–5:00).
As a class, answer the following questions:
Where and when did hip-hop begin?
What are the 4 elements of hip-hop?
Why is hip-hop more than just music?
Access Who is South West Syndicate? (SWS TV – Episode 1) (2:44) to learn about one of Australia’s first hip-hop bands.
Access the article From the Meanjin Archive: the New Corroboree by Tony Mitchell (2005) and complete a jigsaw activity to read and summarise the article as a class. To complete the activity, break into groups of 3 to 4 students, with each group taking one section of the article to read and summarise and report back to the class.
Discuss as a class:
Why did hip-hop connect with Aboriginal and/or Torres Strait Islander Communities?
Why is it important for Australian hip-hop artists to perform with their own accents and for Aboriginal hip-hop artists to incorporate their own Aboriginal Language?
How does hip-hop reflect a Global music culture that supports Indigenous artists around the world to tell their story?
Engage with the PowerPoint to learn about Uncle Archie Roach and Briggs.
Compare the following songs by Uncle Archie Roach and Briggs:
Archie Roach – Took The Children Away (Official Music Video) (5:22)
Briggs – The Children Came Back ft. Gurrumul & Dewayne Everettsmith (Official Video) (3:50)
Access the ‘Activity 5.1 – hip-hop history worksheet’ in the student booklet and complete the listening comparison activity.
As a class discuss:
How do these pieces of music, which are from different times and styles, reflect the identity of Aboriginal and Torres Strait Islander Peoples?
Engage with the PowerPoint to learn about BARKAA and Leroy Johnson. 
Listen to ‘Ngamaka’ and ‘Nhaampa Buka’ as a class.
Barkaa – Ngamaka (feat. Leroy Johnson) ft. Leroy Johnson (3:38)
Nhaampa Buka – Leroy Johnson and The SYO Big West Orchestra (4:23)
Access Ngamaka – Bad Apples Music to learn about the story behind these 2 songs and the collaboration between BARKAA and Uncle Leroy Johnson.
Access the ‘Activity 5.1 – hip-hop history worksheet’ in the student booklet and complete the comparison activity between the 2 pieces.
In small groups, discuss the connections between ‘Ngamaka’ and ‘Nhaampa Buka’ and how BARKAA honours the original piece while adding her own story to it. Use the prompts below to guide your discussion:
How are the moods of the 2 songs different? 
How does combining these songs create a conversation or dialogue in ‘Ngamaka’?
How do the lyrics, instruments and style of each song help communicate their meaning?
What happens when you reflect on both songs together – what bigger story or message comes through?
Suggested differentiation and adjustments: students with lower levels of literacy may be provided with a summary of the article that outlines key influences, styles and genres explored. 
[bookmark: _Toc223964096]Activity 5.2 – playing 'Water’
Teacher note: students will require access to the audio recordings of ‘Water’ by DOBBY. Teachers are encouraged to guide students through focused listening using a scaffolded approach that includes attentive, engaged and enactive listening strategies, as outlined in World Music Pedagogy, Volume III: Secondary School Innovations. This means students will first listen for specific elements (attentive listening), participate through movement or vocalisation (engaged listening) and then re-create the bass line aurally using keyboards (enactive listening). This process deepens students’ musical understanding and supports respectful exploration of how sound can communicate story, identity and Cultural memory. The activity prepares students for further engagement with DOBBY’s creative process in subsequent lessons. The PowerPoint and teacher resource booklet support this activity. 
Access DOBBY – it's bigger than the song (8:19) on the department’s webpage.
As a class, discuss what DOBBY says about:
the links between the 4 elements of hip-hop culture and the 4 elements of Aboriginal Culture
telling your own stories through music.
Access DOBBY - The Making of 'Warrangu; River Story' (from 4:05–8:34)
Discuss the meaning behind this album. What story is DOBBY telling in the album?
Listen to Water (2:17) by DOBBY focusing on its layers of sound.
Think-pair-share
Think: What sounds do you notice in the song? Consider voices, instruments, environmental sounds or percussion.
Pair: discuss why those sounds might be included and how they contribute to the song’s message.
Share: offer one example of a sound you heard and explain its purpose in communicating the song’s meaning.
Listen to the song again and complete the following performing task:
1. Identify and tap a steady beat on your lap or stomp your feet to feel the pulse.
Listen again to 0:14 to 0:27 and isolate the bass line, the low repeated groove.
Hum the bass line together using a simple ‘mm’ or ‘doom’ sound to internalise its pitch and rhythm.
Explore the keyboard individually or in pairs, matching the bass notes by ear. Begin with the first note and gradually build the entire pattern.
Practise playing the bass line on keyboards, first slowly and then at full speed, ensuring a steady pulse.
Play along with ‘Water’ as a class, each student playing the bass line on keyboards and tapping or stomping the beat to lock in the groove.
Suggested differentiation and adjustments: students can match bass notes using a simplified fingering guide or focus on playing only every second note. Confident students may add a simple harmonic accompaniment or create additional percussion to enrich the groove.
[bookmark: _Toc223964097]Activity 5.3 – random rap with DOBBY
Teacher note: in this activity, students will co-construct a random rap as a class. This has been modelled in the Bigger than the Song – On Country excursion and composition project with Tempe High School video with hip-hop artist DOBBY. It is important for the teacher to act as a facilitator of this workshop, supporting the students to write their random rap. Start by showing the DOBBY workshop video as a model, then let the brainstorming and lyric-building unfold naturally. Follow the students’ energy, guiding the process rather than scripting every step. Be ready to adapt the flow, capturing their ideas on the board and shaping them into a class rap over the beat they choose. The PowerPoint supports this activity.
Considerations for connecting to your local context: if possible, consider connecting with a local Aboriginal or Torres Strait Islander musician or hip-hop artist to assist in this process through workshop facilitation.
Access the clip of DOBBY and Tempe High School students writing a rap to see the process in action – Bigger than the Song – Tempe High School (from 11:30–13:11 and from 13:30–19:00).
Your teacher will facilitate a rap workshop like what you saw in the DOBBY workshop. 
As a class, develop lyrics, rhymes, story and message to create different verse, chorus and bridge sections to rap over the provided beat. Complete your own random rap as a class by following the following steps:
1. As a class, decide on a beat from the following copyright-free rap beat playlist No Copyright RAP BEATS !
1. As you listen to the beat, suggest words that come to mind. Your teacher will write these on the board.
1. Generate rhyming words for the word list, including perfect rhymes and near rhymes.
1. Use the alphabet to spark more word ideas or find rhymes (for example, think of words starting with each letter that might fit the theme).
1. Explore multisyllabic rhymes by combining syllables (for example, ‘onomatopoeia’ rhymes with ‘water at the pier’).
1. Connect the rhyming ideas into a cohesive story or theme as the rap takes shape.
1. Introduce rhythmic symbols (. , /) to indicate breaths, rests, kick and snare patterns, and anacrusis placement within lines.
1. Discuss similes and metaphors to deepen imagery and help generate more vivid ideas for each verse.


[bookmark: _Toc223964098]Learning sequence 6 – ‘Names Mean Nothing’ – Tempe High School
[bookmark: _Toc223964099]Outcomes and syllabus content
A student:
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 16 – Stage 4 content – Learning sequence 6 – ‘Names Mean Nothing’ – Tempe High School
	Listening
	Composing

	Music in practice
Listen to live and recorded music and identify musical features and ideas
Identify and describe the use of technologies in repertoire
Music in context
Discuss how identity can be reflected in music
Identify cultural and social protocols in relation to repertoire
Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
Describe the influences on a piece of music, using written form and appropriate music terminology
	Music in practice
Use a range of sound sources, sound production methods, timbres and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record musical ideas
Document musical ideas using notations appropriate to the style
Music in context
Create musical ideas reflective of a genre or style
Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing


Duration: 2 hours
Table 17 – Learning sequence 6 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
understand how personal and Cultural experiences can be turned into music through collaborative songwriting
explore how music and identity are connected by analysing the creative process behind ‘Names Mean Nothing’
use digital tools to re-create and layer music, following ethical and creative protocols.
	We can:
describe how the ‘Names Mean Nothing’ project reflects real student experiences and shared creative ideas
reflect on how lyrics and musical choices communicate identity, place or social messages
re-create parts of the ‘Names Mean Nothing’ beat in BandLab for Education, layering sounds and making creative decisions in line with the tutorial.


[bookmark: _Toc223964100]Aboriginal pedagogies
Table 18 – Learning sequence 6 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	6.1 – ‘Names Mean Nothing’ – Tempe High School
	Story Sharing
	Students reflect on how identity and lived experiences are expressed through collaborative songwriting.

	6.2 – ‘Names Mean Nothing’ – re-creation
	Deconstruct Reconstruct
	Students reverse engineer a student-created track to understand and re-create its components in a DAW.


Evidence of learning
Written or verbal reflection on the DOBBY workshop, highlighting the connection between experience, identity and lyric writing
Re-creation of ‘Names Mean Nothing’ beat using BandLab for Education tutorial videos and layering techniques
[bookmark: _Toc223964101]Activity 6.1 – ‘Names Mean Nothing’ 
Teacher note: in this activity, students view a workshop video featuring DOBBY working with students to develop lyrics and musical ideas for a song based on an excursion. The video documents the collaborative process from discussion to lyric creation and performance. This activity builds students' understanding of how personal and collective experiences can be transformed into musical content. This lesson sets the foundation for students’ own creative responses in later activities, including re-creating and responding to ‘Names Mean Nothing’. The PowerPoint and teacher resource booklet support this activity.
Listen to the audio track of ‘Names Mean Nothing’ (2:42) by students at Tempe High School.
As a class, access Bigger than the Song – On Country excursion and composition project with Tempe High School (33:09) which follows the collaborative development of a song inspired by a student excursion. Access the following excerpts:
On Country excursion (from 0:00–6:44 and from 8:08–9:00)
Songwriting workshop (from 19:20–22:07 and from 23:42–24:52)
Performance (from 25:35–26:34)
BBQ and sharing (from 26:53–30:16 and from 32:07–32:30)
Discussion questions
As a class, discuss the following questions:
What was the purpose of the excursion?
How did students use what they saw, heard or felt to generate lyrics?
What role did DOBBY play in supporting the creative process?
What themes or ideas emerged from the group writing process?
Pause briefly at key moments to discuss:
how students chose certain words or phrases
how cultural, social or personal perspectives influenced the lyrics
how music and message were combined.
Optional reflection task
Respond in written or verbal form to one of the following prompts:
What lyric or idea stood out to you and why?
How would you describe the mood or tone of the piece created in the workshop?
What would you include in a song based on one of your own school or cultural experiences?
Differentiation and adjustments: reflections can be verbal, written or shared in small groups. Students who require additional scaffolding may use a sentence starter scaffold to respond to the workshop.

Extension: teachers may wish to support understanding by replaying specific segments or providing guiding questions in advance. 
[bookmark: _Toc223964102]Activity 6.2 – ‘Names Mean Nothing’ – beat re-creation
Teacher note: in this activity, students will engage with the tutorial videos that demonstrate how ‘Names Mean Nothing’ was created by Year 7 students at Tempe High School. The tutorials serve as a live walkthrough of the creative process, guiding students step by step in re-creating the track. Each student will work independently through the video content at their own pace using headphones and suitable devices. Teachers may choose to model specific sections of the track or provide guidance as needed. Ensure students have access to the necessary software or instruments used in the tutorial. This activity supports student learning in layering, sequencing, digital music production and creative decision-making. The PowerPoint supports this activity.
Note: while support materials and examples have been provided for BandLab for Education, this is a suggestion only and implies no endorsement by the New South Wales Department of Education, of any author, publisher or book title. School principals and teachers are best placed to assess the suitability of resources that would complement the curriculum and reflect the needs and interests of their students.
Access the Names Mean Nothing tutorial video (7:16) and follow the steps in the video to re-create the ‘Names Mean Nothing’ track.
Download the ‘Names Mean Nothing’ audio stems linked below and import them into BandLab to begin working on the re-creation. You may wish to re-create the track from scratch or work on individual sections. 
Audio samples:
	Piano high
	Piano chords
	Organ

	Kick
	Hihat
	Guitar

	FX 
	Bass
	Names Mean Nothing VOX only 


Use headphones to ensure you can hear all parts of the project.


[bookmark: _Toc223964103]Learning sequence 7 – On Country excursion and lyric development
[bookmark: _Toc223964104]Outcomes and syllabus content
MU4-PER-01 uses performance skills to demonstrate understanding of the elements of music and communicate musical ideas
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 19 – Stage 4 content – Learning sequence 7 – On Country excursion and lyric development
	Performing
	Listening
	Composing

	Music in context
Make ethical choices about how music is used in performance, including use of Indigenous Cultural and Intellectual Property (ICIP) protocols
Demonstrate understanding of risks and protocols related to information and identity
	Music in context
Describe music in relation to a particular time period, culture, genre or style
Describe the stylistic, historical or geographical origins of pieces of music
Recognise the purpose of a piece of music
Describe how music of Aboriginal and Torres Strait Islander Peoples can communicate Cultural understanding of Place, Country or Languages
Discuss how identity can be reflected in music
Identify cultural and social protocols in relation to repertoire
Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
Describe the influences on a piece of music, using written form and appropriate music terminology
	Music in practice
Document musical ideas using notations appropriate to the style
Reflect on and document in writing compositional choices and processes
Music in context
Explore how conventions of different styles and media can be used to create meaning
Create musical ideas reflective of a genre or style
Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible
Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP)
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing


Duration: 3–4 hours 
Table 20 – Learning sequence 7 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
engage respectfully with Aboriginal Knowledge Holders through an On Country experience to deepen our understanding of Place and Story
develop original lyrics that reflect Cultural knowledge, personal insights and themes shared during the excursion
collaborate to shape and perform verses that honour the voices, values and experiences encountered On Country.
	We can:
describe and reflect on the Cultural knowledge shared during the excursion, showing understanding of Country and identity
create lyrics in small groups that are respectful, meaningful and connected to stories heard from Knowledge Holders
share our verses with the class using rhythm, voice or music, ensuring our performance communicates the message with care and intent.
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Table 21 – Learning sequence 7 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	7.1 – On Country excursion
	Community and Land Links
	Students engage directly with local Knowledge Holders and Country, building Cultural understanding in a real-world context.

	7.3 – developing lyrics in small groups
	Community and Land Links
	Students collaborate respectfully to build verses that honour Cultural stories shared on Country.


Evidence of learning
Reflection of On Country experience through group discussion and shared class brainstorm
Whole-class collaborative lyric writing activity using key phrases and themes from the excursion
Small group original 4-line verse presented through spoken word, rhythm or song
[bookmark: _Toc223964106]Activity 7.1 – On Country excursion
Teacher note: students will participate in an On Country experience guided by a local Aboriginal Knowledge Holder. The purpose is to engage students in deep listening and learning through yarning near a local water source (to connect to the songs explored in this unit) or at a specific location suggested by Knowledge Holders. Teachers should organise the excursion in consultation with local Community members and ensure all permissions and risk assessments are complete. Students are expected to show respect by listening, asking thoughtful questions when invited and participating with care and focus. Guidance on the excursion organisation can be found in the teacher resource booklet and an example is shown in the Bigger than the Song – On Country excursion and composition project with Tempe High School video (33:09).
Considerations for connecting to your local context: the excursion outlined in this unit is based on a process developed in consultation between Local Knowledge Holders and Tempe High School. The resources serve as a guide to support schools in developing their own culturally responsive programs. It is important to engage in respectful dialogue with Local Knowledge Holders to determine the most appropriate location for the excursion, the Knowledge they wish to share and the intended learning outcomes for students. This collaborative approach ensures that the program is tailored to reflect the local Culture, Community and context of each school.
Participate in an On Country excursion organised by your teacher.
Consider the ethical choices and protocols that you have learned about in the unit so far and apply these to your interactions with your local Aboriginal Knowledge Holders. The most important protocol is to listen with respect. 
During the excursion, listen to the stories shared by your local Aboriginal Knowledge Holders. Do not interrupt. Ask questions when invited to.
Connect to the Country you are on through considering the stories shared, listening, being respectful and present. 
In small groups, use butcher’s paper or individual whiteboards to write down key words and ideas that come to you throughout the excursion and create a large group brainstorm poster. Be sure to check your ideas with your Aboriginal Knowledge Holders to ensure you know what Knowledges can and cannot to be shared in your song. Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP).
[bookmark: _Toc223964107]Activity 7.2 – writing lyrics as a class
Teacher note: this activity builds on the ideas gathered during the class excursion and encourages students to engage in collaborative lyric writing informed by the stories and Knowledges shared by Local Aboriginal Knowledge Holders. Before the lesson, display the butcher’s paper or individual whiteboards of student notes from the excursion and the large group brainstorm posters to make ideas visible and accessible. Encourage and guide respectful discussions, assist in grouping related themes, and support the development of lyric rhythm and phrasing. This process should be inclusive, collaborative and grounded in what was genuinely shared and understood during the excursion experience. Use the example shown in the Bigger than the Song – On Country excursion and composition project with Tempe High School video (33:09)as a guide. The PowerPoint supports this activity.
Considerations for connecting to your local context: Cultural Protocols are dynamic and can vary between Aboriginal and/or Torres Strait Islander Communities. It is essential to acknowledge this and approach this learning with respect, openness and a willingness to adapt. When composing, students must not mimic or copy the sound of music by Aboriginal and/or Torres Strait Islander artists, unless explicit permission has been given. Instead, guide students to perform and compose in their own voice and to be inspired by the themes, meanings and intentions behind the songs studied and from the excursion to create their compositions in their own voice. This approach honours ICIP and avoids Cultural appropriation. Be explicit with students about why these boundaries exist, to uphold Cultural respect and safety. Model respect for ICIP by checking with the Knowledge Holder about what Knowledges students can share in the lyric development, acknowledging custodianship and avoiding the reproduction of traditional sounds, songs or Cultural content without appropriate context and consent.
Refer to the butcher’s paper or individual whiteboards which show everyone’s individual and group reflections. Take time to re-read the key ideas, themes and quotes shared by the Local Knowledge Holders during the excursion.
As a class, compare these ideas and notice any strong links between the group discussions. These insights will form the foundation of your song lyrics.
Think back to specific moments, quotes or powerful phrases from the excursion and share them with your peers. Your teacher will write each suggestion on butcher’s paper or on a slide or online document for everyone to see.
Categorise similar ideas into groups. These could become verses or lines of the song. Each group of ideas will be clearly labelled.
Tap a steady beat or consider playing a beat from No Copyright RAP BEATS ! and speak some of the lines in rhythm. Echo the lines back to test how they flow. Focus on the pulse and how the words fit the beat.
If you have a better way to say something – maybe with rhyme or a different phrasing – share it. All ideas will be added to the shared display.
Check together that every lyric is accurate and respectful. Make sure it honours the Knowledge Holders’ voices and stories.
As a class, choose the best lines, finalise the order and rhythm, and shape a strong 4-line verse. Practise saying it aloud in time until everyone feels confident.
The final verse will be pinned up or projected to guide your songwriting and rehearsals moving forward.
Suggested differentiation and adjustments: provide sentence starters or key word banks for students needing extra support. Encourage more confident writers to experiment with varied rhyme schemes or complex rhythmic phrasing and invite them to model for peers. Adjust pacing, use think-aloud modelling or mix ability levels to ensure all voices contribute and learn from one another.
[bookmark: _Toc223964108]Activity 7.3 – developing lyrics in small groups
Teacher note: this activity builds on earlier tasks where students explored storytelling through music and co-created lyric ideas based on the excursion. Respectful inclusion of the stories and knowledge shared by Knowledge Holders must be consistently modelled. Students will now work in small groups to craft their own 4-line verses. Circulate among groups to offer guidance, prompt discussion and help shape emerging ideas. Emphasise creativity, collaboration and respectful interpretation of the Cultural Knowledge they encountered. The PowerPoint supports this activity. 
Connecting to your local context: Cultural Protocols are dynamic and can vary between Aboriginal and/or Torres Strait Islander Communities. It is essential to acknowledge this and approach this learning with respect, openness and a willingness to adapt. When composing, students must not mimic or copy the sound of music by Aboriginal and/or Torres Strait Islander artists, unless explicit permission has been given. Instead, guide students to perform and compose in their own voice and to be inspired by the themes, meanings and intentions behind the songs studied and from the excursion to create their compositions in their own voice. This approach honours ICIP and avoids cultural appropriation. Be explicit with students about why these boundaries exist, to uphold Cultural respect and safety. Model respect for ICIP by checking with the Knowledge Holder about what Knowledges students can share in the lyric development, acknowledging custodianship and avoiding the reproduction of traditional sounds, songs or Cultural content without appropriate context and consent.
In this activity you will work in small groups to create your own 4-line verse using the following steps:
1. Divide into groups of 2 to 3 and move to a workspace in the classroom or nearby area.
1. Revisit your butcher’s paper or individual whiteboard, showing ideas and quotes you wrote during the excursion. As a group, choose whether you want to draw inspiration from this, the class’s shared story or from a different theme or moment that stood out to you.
1. Work together to write a 4-line verse that reflects your chosen ideas. Think carefully about word choice, rhythm and phrasing. Make sure your lyrics respect and honour the voices of the Knowledge Holders.
1. Once your group has finalised the verse, return to the full class and get ready to share.
1. Present your verse in a way that feels right for your group – this could be reading it aloud, speaking it in rhythm or even rapping or singing if you feel confident.
1. Each group will have a chance to share. After each performance, show encouragement and offer positive feedback to celebrate everyone’s contributions.
Suggested differentiation and adjustments: provide sentence starters or thematic word banks for students needing extra support. Allow students to sketch or storyboard their ideas first before translating into lyrics. Encourage more confident writers to experiment with varied rhyme schemes or melodic phrasing and invite them to mentor peers during the sharing process. Adjust group composition to mix ability levels and ensure all voices are heard. For extension, students may use a DAW to create or select a beat and rap their verse along to that backing track.
[bookmark: _Toc223964109]Learning sequence 8 – developing compositions
[bookmark: _Toc223964110]Outcomes and syllabus content
A student:
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 22 – Stage 4 content – Learning sequence 8 – developing projects and beat-making
	Listening
	Composing

	Music in practice
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Use listening skills to reflect on own live or recorded performances and compositions
Music in context
Describe music in relation to a particular time period, culture, genre or style
Discuss music from the perspectives of composer, performer and audience
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus
Music in context
Explore how conventions of different styles and media can be used to create meaning
Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible
Apply the protocols and responsibilities of working safely and respectfully with others
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing


Duration: 2.5 hours 
Table 23 – Learning sequence 8 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
choose a story, message or mood to guide the creation of an original composition
use BandLab to build a music project using loops, samples and digital audio tools
make musical decisions that reflect the emotion, style and structure of our chosen theme.
	We can:
devise a one-sentence project theme and mood selection with style and tempo identified
create a BandLab project file showing use of loops, recorded sounds or musical layers aligned to story or emotion
explain how musical choices support the intended theme or message.
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Table 24 – learning sequence 8 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	8.2 – building a track
	Non-Linear
	Students navigate between skills, sounds and effects in an exploratory way, shaping songs through experimentation.




Evidence of learning
One-sentence project theme and mood selection with style and tempo identified
BandLab project file showing use of loops, recorded sounds or musical layers aligned to story or emotion
Short explanation of how musical choices support the intended theme or message
[bookmark: _Toc223964112]Activity 8.1 – composition and podcast assessment task
Teacher note: in this activity students will be provided with information on the composition and podcast assessment, including what to prepare and how they will be assessed. The task involves students creating an original composition and podcast based on their learnings in the unit and engagement with local Aboriginal Knowledge Holders. The PowerPoint, student booklet and sample assessment task support this activity.
Your teacher will take you through the sample assessment task so you have a clear understanding of what is expected for the task. Access the ‘Activity 8.1 – composition and podcast assessment task’ worksheet which contains a Composition planning and reflection section to complete.
You will be assessed as a group on how well you demonstrate:
composition skills by creating an original piece inspired by the respectful use of shared Cultural Knowledge
listening skills by describing musical influences and decisions using the elements of music through a podcast
listening skills to describe music in relation to stylistic, cultural, historical or social contexts.
You will be given class time to complete this task. Your teacher will provide feedback on your progress, along with advice on how to improve.
[bookmark: _Toc223964113]Activity 8.2 – building a track
Teacher note: in this activity, students work in pairs or small groups to choose a theme, story or moment that will form the basis of their original composition. This activity supports translating meaningful experiences into musical expression and provides a clear starting point for collaborative composition work. Encourage students to make respectful, purposeful choices that connect to their learning and any shared Cultural experiences including the On Country excursion. Students can use the Composition planning and reflection worksheet from the student booklet. The teacher resource booklet and the BandLab tutorial videos in the PowerPoint support this activity. 
As a class, discuss the idea that every song tells a story. Discuss:
What kinds of stories have we heard in the songs we have studied in this unit?
What kinds of songs have we heard during this unit?
Can a beat or sound express emotion even before we add lyrics? How?
What resonated most with me?
In pairs, choose a story or moment to focus on in your composition. This might be something personal, something from the excursion or a feeling or message you care about. 
Write a one-sentence description of your song’s theme or story, then select 2 or 3 mood words that capture the feeling you want your song to have. 
Decide on a musical style such as hip-hop, folk, ambient or pop and agree on an approximate tempo (slow medium or fast).
Next, open your DAW (such as BandLab) and create a new project.
Begin experimenting with the sounds to create your song.
You may like to follow the steps in the videos listed below:
How to make your first beat using BandLab’s free web Studio (BandLab Tutorial) (10:42)
Composing your own music using BandLab’s free web Studio (BandLab Tutorial) (10:11)
Loops Tutorial (7:16)
Smart Chords (3:35)
Suggested differentiation and adjustments: provide a mood word bank to support students who may find it difficult to describe or select a mood. Allow pairs who need more time to focus on just one musical element, either developing the beat or crafting a melody or lyric idea, while working alongside a confident peer or the teacher for support with the other element. For students ready for extension, encourage them to experiment with layering, adjust mood or genre settings, explore panning or effects in BandLab or draft a basic song structure (for example, intro, verse, chorus) to prepare for the next lesson.
For students confident on instruments, they may prefer to complete the composition process using instruments rather than a DAW.


[bookmark: _Toc223964114]Learning sequence 9 – finishing and sharing projects
[bookmark: _Toc223964115]Outcomes and syllabus content
A student:
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 25 – Stage 4 content – Learning sequence 9 – finishing and sharing projects
	Listening
	Composing

	Music in practice
Identify and describe the use of technologies in repertoire
Use listening skills to reflect on own live or recorded performances and compositions
Music in context
Describe music in relation to a particular time period, culture, genre or style 
Discuss music from the perspectives of composer, performer and audience
	Music in practice
Improvise and creatively explore musical ideas in response to a stimulus 
Use a range of sound sources, sound production methods, timbres and digital technologies to improvise, generate, compose, manipulate, arrange, notate and record musical ideas
Document musical ideas using notations appropriate to the style
Music in context
Explore how conventions of different styles and media can be used to create meaning
Create musical ideas reflective of a genre or style
Compose music inspired and influenced by Australian works, including Aboriginal music within appropriate local contexts, while working with local Community Knowledge Holders where possible
Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP)
Apply the protocols and responsibilities of working safely and respectfully with others
Demonstrate understanding of risks and protocols related to information, identity and intellectual property when sharing compositions or other material on public or private forums
Elements of music
Explore how the elements of music can be used and combined to create and communicate musical ideas through improvising and composing
Reflect on the use of the elements of music in own compositions and the compositions of others


Duration: 2.5 hours
Table 26 – Learning sequence 9 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
record original sounds, samples and instrumental layers to build our music projects in BandLab
capture and edit vocal tracks that match the mood and message of our compositions
share our finished music respectfully with Community members, acknowledging the stories and Cultural learning that inspired our work.
	We can:
use BandLab to record and layer environmental sounds, instruments or body percussion and organise them effectively in our project timeline
record, trim and align vocals to fit our song, adjusting volume and experimenting with tone or effects to match the emotion of the track
present our finished piece at a class or community event, introduce our creative process and acknowledge the influence of Knowledge Holders and Cultural learning in our work.
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Table 27 – Learning sequence 9 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	9.1 – using samples and effects
	Land Links
	Students incorporate sounds from their excursion and surroundings, connecting musical texture with environmental context.

	9.3 – sharing back with community
	Community Links
	Students present their work to Knowledge Holders and the school community as a form of respectful cultural reciprocity.


Evidence of learning
Recorded samples and instrumental or vocal tracks layered into a BandLab project
Edited and arranged final composition demonstrating structure, mood, and clarity
Presentation of completed track at school event, with a verbal or written explanation of the creative process and connection to cultural learning
[bookmark: _Toc223964117]Activity 9.1 – using samples and effects
Teacher note: before the lesson, ensure every student has access to a device with a DAW such as BandLab open, headphones plugged in and their project ready to go. Students will need access to the tutorial video on how to use the Sampler tool to record and edit their own sounds. Most students can record directly into their laptops or use their headphone mic; no external microphone is required. Set up one or more mobile recording stations with audio interfaces and classroom instruments (for example, keyboard, ukulele, bass, percussion) for students who want to record live instrument parts to use in their project. The PowerPoint supports this activity.
During this lesson, you will learn how to use samples and effects in your composition through the following steps:
1. Open your DAW, such as BandLab, and use the Sampler tool to record your own sound. 
Watch the Using samples tutorial video (4:13) in the PowerPoint to learn how to capture a sample. This could be a sound from your excursion, a vocal sample or anything you want to say or play. The video will also show how to edit, rename and trim your sample.
1. Work in your pairs or small groups to create at least one original sound to add to your song. Once recorded, label it clearly and arrange it in a section where it supports your track. For example, the intro, section A or a transition section.
1. Think about how your sound incorporates texture, character or meaning to your music. Your teacher will be available to help with recording setups, troubleshoot any issues and offer creative ideas for how to use your sample effectively.
Remember the mood, story and emotion you are trying to create. As you work, your teacher will be checking in to help with recording setups, fix any input issues and give ideas for creative ways to use your samples.
As you develop your track, ask yourself:
Where does this sound fit best and why?
How does it help tell the story I want my music to express?
Suggested differentiation and adjustments: provide a step-by-step checklist outlining the recording and editing process in the Sampler tool to support students further. Encourage students to collaborate and share ideas when capturing or editing their sounds. Invite more confident students to experiment with creative effects such as reverb, delay or pitch shifting and to demonstrate these techniques to others if appropriate. For extension, students can layer multiple samples or create a soundscape-style intro that adds mood and atmosphere to the beginning of their composition. Students may also wish to record directly into their project using their instruments.
[bookmark: _Toc223964118]Activity 9.2 – recording vocals
Teacher note: in this activity, students will record their vocal tracks in a DAW such as BandLab, over their existing backing track. Ensure each pair or small group has their lyrics prepared and devices set up with working microphones and headphones. Students can refer back to the earlier How to Podcast BandLab Tutorial video (7:52) if they need support in setting up a voice/mic track, checking input levels or reviewing their recording. Remind them to speak into the mic to check levels before recording and to stop the recording cleanly. 
Use the following steps to record a vocal track for your composition.
1. Open your BandLab project and add a voice/mic track.
Label it clearly. For example, Verse Vox or Chorus 1. If you need extra support, you can rewatch the vocal track setup in the earlier podcast tutorial.
Check your mic input by speaking and watching the meter. Adjust the levels so your voice is clear but not too loud.
Press Record and perform a vocal idea. Press Record or space bar again to stop. Play it back to check that it has recorded correctly.
Trim the clip to remove background noise or mistakes and drag it into place so it lines up with your other tracks. 
Use the gain control to balance the volume in the mix.
Record a few takes if you need to and choose your best one.
Think about your vocal tone and delivery – use a softer voice for calm or emotional moments and more power for intense or energetic sections. Make sure your performance supports the mood and story of your music.
Extension: students can add a simple harmony line (singing a third or octave above or below the main melody) or a subtle ad-lib during the chorus to enrich the texture. They can also experiment with BandLab vocal effects (such as AutoPitch, reverb or echo) to enhance the emotional character of their recording.
Activity 9.3 – reciprocity – sharing back with community
Teacher note: this final activity highlights reciprocity, a foundational value when working with Aboriginal and Torres Strait Islander Communities. Arrange an informal school event such as an outdoor BBQ, a covered learning space gathering or a classroom afternoon tea with refreshments. Invite Knowledge Holders, community members and staff members as honoured guests and set up speakers so student compositions can be played throughout the event.
Begin with an Acknowledgement of Country. You may like to consider one of the personalised Acknowledgements of Country you wrote in Activity 1.1b or even consider performing your verses from ‘I Belong: As I Walk on My Country’.
Choose class representatives to thank the Knowledge Holders, present a gift or handwritten card and share one thing they learnt through the process.
As you present your song to the Knowledge Holders, introduce your creative process, explain how your composition connects to the excursion and Cultural learning. Be sure to provide the Knowledge Holders with a short voice memo or written description for each song in a program or display.
Throughout the event be sure to apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP) as you have learned in this unit.
If a Knowledge Holder is willing, offer an opportunity for them to share a few words or reflections. 
Create space for reflection and Community connection so everyone can celebrate the learning journey and the Cultural exchange it honours.
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A student:
MU4-LIS-01 uses listening skills to describe music in relation to stylistic, cultural, historical or social contexts and the elements of music
MU4-COM-01 improvises, arranges or composes using the elements of music to create musical ideas
Table 28 – Stage 4 content – Learning sequence 10 – podcasting
	Listening 
	Composing

	Music in practice
Identify and describe the use of technologies in repertoire
Use appropriate musical terminology to describe and discuss music
Use written, verbal and multimodal forms to describe how musical ideas are communicated
Use listening skills to reflect on own, live or recorded performances and compositions
Music in context
Describe music in relation to a particular time period, culture, genre or style
Recognise the purpose of a piece of music
Discuss music from the perspectives of composer, performer and audience
Discuss how identity can be reflected in music
Identify cultural and social protocols in relation to repertoire
Identify processes to support ethical choices when engaging with Aboriginal and Torres Strait Islander music
Describe the influences on a piece of music, using written form and appropriate music terminology
Elements of music
Describe how composers use the elements of music to communicate musical ideas in repertoire
	Music in practice
Reflect on and document in writing compositional choices and processes
Music in context
Research cultural, historical and social influences to inform own compositions
Apply protocols with respect for Aboriginal and Torres Strait Islander musicians, Communities and Cultural Knowledges, as well as Indigenous Cultural and Intellectual Property (ICIP)
Elements of music
Reflect on the use of the elements of music in own compositions and the compositions of others


Duration: 2.5 hours
Table 29 – Learning sequence 10 – learning intentions and success criteria
	Learning intentions
	Success criteria

	We are learning to:
plan and script a podcast that clearly explains our composition process, acknowledges Cultural knowledge and demonstrates respect for ICIP
use tone, pacing and vocal delivery to create an engaging and reflective podcast
finalise, export and share our podcast using digital tools and contribute to a positive listening and feedback session.
	We can:
complete a podcast script that includes an introduction, ICIP acknowledgement, creative breakdown, contributor roles and a personal reflection
record our podcast with a confident and expressive delivery using appropriate tone and pacing
export and upload our final podcast and provide thoughtful peer feedback during the listening session.


[bookmark: _Toc223964121]Aboriginal pedagogies
Table 30 – Learning sequence 10 – Aboriginal pedagogies – activity, pedagogy and explanation
	Activity
	Aboriginal pedagogies
	Explanation

	10.1 – podcast planning
	Learning Map
	Students create a learning map of the knowledge, skills and understanding they have gained through the repertoire studied in this unit.

	10.2 – podcast recording
	Story Sharing
	Students use voice to retell their learning journey, expressing personal and collective stories.


Evidence of learning
Completed podcast script scaffold including introduction, ICIP acknowledgement, creative breakdown and contributor roles
Podcast recording demonstrating clear delivery, expressive tone and appropriate pacing
Final audio file uploaded and shared, with class listening and peer feedback activities
[bookmark: _Toc223964122]Activity 10.1 – podcast planning
Teacher note: access the student booklet, PowerPoint and assessment task for this activity. Before the lesson, ensure every student can access the ‘Activity 10.1 – podcast planning worksheet’ that can be found in the student booklet. Support students to incorporate Cultural Knowledge and stories shared on the excursion, with personal reflection and technical detail to engaging deeply on how their learning from the unit has informed their projects. Teachers may also like to refer to Learning map – Working with Aboriginal and/or Torres Strait Islander content in Creative Arts to support this activity.
Consider all of the things you have learnt in this unit and how this has influenced your composition. Create a learning map that reflects the knowledge, skills and understanding you have developed throughout this learning. Access the sample learning maps from Playbuilding with Aboriginal Pedagogies as a guide. 
Access the ‘Activity 10.1 – podcast planning worksheet’ in your student booklet to support the development of your podcast. Work individually or with a partner to begin drafting your podcast using the podcast planning scaffold. 
Your teacher will walk you through each section of the podcast planning scaffold, including:
Acknowledgement of Country
Introduction
Cultural understanding
ICIP protocols
Creative breakdown
Comparison
Conclusion
Once your podcast planning scaffold is complete, swap with another pair or classmate. Give each other feedback on:
clarity
engagement
Cultural respect.
After receiving feedback, refine your script and make note of any sound effects or music cues you plan to include in your final recording.
[bookmark: _Toc223964123]Activity 10.2 – recording the podcast
Teacher note: this activity helps students turn their podcast planning scaffold into a natural, engaging podcast delivery. Focus on phrasing, tone and pacing and encourage students to speak as if they are chatting with a friend rather than reading an essay. The PowerPoint supports this activity.
Choose 2 or 3 lines from your storyboard scaffold that resonate most. This could be a lyric you wrote, a reflection on the excursion or a point about ICIP or collaboration.
Practise those lines in 3 different ways:
read them exactly as written without any expression to hear the flat version
imagine you are telling the same lines to a close friend over lunch and make the delivery relaxed, expressive and authentic
deliver them as a podcast host on your favourite platform with confidence warmth and clear pacing.
Record each version on your device in BandLab then listen back and compare how tone, expression and pacing change the listener’s experience.
Suggested differentiation and adjustments: pair learners so they can give each other feedback on which version feels most engaging. Invite students to experiment with subtle background ambience or light music underscoring their final recording. Encourage early finishers to script and record a brief introduction and outro using their preferred style.
[bookmark: _Toc223964124]Activity 10.3 – finalising and submitting
Teacher note: confirm the submission process and platform and prepare a quick demonstration of exporting audio and uploading via instructions from the teacher.
Remind students of file format quality and naming conventions.
Start by finishing your edit and export your final podcast file.
Upload your file to the agreed platform (for example post your BandLab share link or email the MP3/WAV to the teacher).
If you are comfortable sharing your work, you teacher may ask for volunteers to play their episodes for the class.
As a class, host a listening party with reaction cards or emoji prompts so listeners can note favourite moments, surprising sound choices or questions they would ask the host.
After each clip, invite brief peer feedback or applause to celebrate everyone’s efforts.
Suggested differentiation and adjustments: provide a printed upload checklist and pair learners together during export and upload. Allow students to share in small groups rather than to the whole class. Invite early finishers to create simple cover art or show-notes slides. Consider turning the listening session into a relaxed break with snacks and short playback sessions.
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