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The Premier’s Teacher Scholarships program – an initiative of the NSW Premier’s Department and administered by the NSW Department of Education – provides funding for a 5-week study tour to explore best practice in a recipient’s chosen focus area. The program aims to deliver outcomes for recipients, students, teacher colleagues and school communities. 
This report was completed following scholarship study tour activities. It captures the highlights of the many observations and learnings gained, which are to be further shared through future educational opportunities. The report is produced by the author in their capacity as a scholarship recipient and may not represent the views of the NSW government, employing authority or sponsoring organisation.
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Introduction
This scholarship provides the opportunity to study ‘creativity and innovation in teaching and learning within any curriculum area’. My starting point was the recognition that since only a proportion of students take traditionally ‘creative’ subjects beyond Stage 4 (Music, Drama, Visual Arts, Dance, Design and Technology, etc.), a broad understanding of creativity across the curriculum was important. I proposed to visit schools and universities in Australia and England to consider how ‘cultures of creativity’ might develop within institutions to enhance skills in creative thinking in all subjects, to better prepare students for a world in which OECD economies ‘are increasingly driven by innovation’ (Vincent-Lancrin et al., 2019, p. 18). 
According to research from the Lego Foundation, ‘creativity arises not exclusively in individuals, or in culture, but in the interaction between the two’. In this sense, schools should aim to both support ‘the imaginative individual, who originates new ideas’, and develop a ‘stimulating, supportive culture which both inspires those ideas and helps them to flourish’. Culture assists schools in ‘scaffolding’ ideas by providing ‘a shared language so that other people can appreciate, use or change them’ (Gauntlett and Thomsen, 2013, p. 5). 
The Australian Curriculum has detailed descriptions of Critical and Creative Thinking, including rubrics (2018). The NSW Curriculum references Capabilities as ‘emerging authentically from content’ rather than being ‘an additional layer of the curriculum’ (2023). From my conversations with academics in both Australia and England and my observations of English schools, frameworks such as those developed by the University of Winchester’s Centre for Real World Learning assist teachers to surface authentic connections between subject knowledge and meaningful capabilities. This, in turn, helps students prepare for their future studies, work and life. 
Focus of Study
I framed five areas of investigation:
1. Culture of Creativity (Gauntlett and Thomsen, 2013, p. 5): How is a culture of creativity encouraged at X school/university and why is it considered to be an important learning goal? 
2. Creativity Within and Across Disciplines (James et al., 2019, p. 62): How is creativity and creative thinking developed in X school/university both within individual subjects and across the wider curriculum? 
3. Creativity and Subject English (Middleton and Curwood, 2020, p. 174-175): How is creativity encouraged within the subject of English at X school? What wider role does the department play in the school’s culture of creativity? 
4. The Balancing Act: Pedagogies for Creativity and Subject Knowledge (Lucas, 2022, p. 3): What pedagogical practices work best in school/university X to help teach creativity and creative thinking? How are these practices balanced with traditional discipline-based teaching and knowledge? 
5. Creative Thinking in the Age of AI (Vincent-Lancrin et al., 2019, p. 18): What are some of the key tensions between the goal to develop human creativity and the possibility of AI to (now) ‘automate’ creative and critical thinking? 
Significant Learning
‘Make no mistake. I frown upon books about creativity’ – from Philippe Petit’s book, Creativity, The Perfect Crime.
In this section, I summarise my site visits and initial conclusions on the question of how institutions can develop a Culture of Creativity to enhance creative thinking across the curriculum. 
Universities with a transdisciplinary or interdisciplinary approach 
Transdisciplinary and interdisciplinary learning[footnoteRef:1] enhance creative thinking by combining scholarship from different disciplines. The International Baccalaureate (IB) supports transdisciplinary approaches in its Primary Years Programme (PYP), and in Finland, at least one module per year must be interdisciplinary in nature (Lucas, 2022, 10, p. 17). The conscious valuing of learning dispositions alongside subject domain knowledge often uses ‘real-world assignments [which] … inevitably end up being interdisciplinary’ (Lucas et al., 2021, p. 11).  [1:  A summary of the differences between the approaches is that ‘interdisciplinarity analyses, synthesises and harmonises links between disciplines into a coordinated and coherent whole’, whereas ‘transdisciplinarity integrates the [disciplines] ….and transcends their traditional boundaries’ (Choi & Pak, 2006).] 

My visit to the University of Technology Sydney (UTS) was coordinated by Paul Brown, Associate Professor at the Transdisciplinary School (TD School). The TD School aims to be a place where ‘different disciplines come together to explore ideas that improve the way we live and work in the world’, with an emphasis on collaboration across disciplines to enhance creative thinking, innovation and problem solving (n.d.). Our first stop was the UTS Startups space. Creativity and entrepreneurship share such attributes as agency and the creation of novelty and value (Okpara, 2007). This is one area that schools can explore beyond traditional subjects. Following this visit, we held a round table discussion about creativity. Participants included academics with an interest in computer science, business, design thinking, a visual artist, creative writer and a poet. Paul recalled a previous collaborative effort where sustainability was the basis of a shared problem, in which ‘we sat around shared our stories.’ This anecdote illustrates how creative thinking is enriched when individuals from different fields come together to solve problems or articulate shared visions. The act of storytelling becomes a way to bridge gaps between disciplines, fostering both understanding and innovation. 
A comparable approach is the interdisciplinary programs offered by University College London (UCL). I met Clare Lewis, Convenor for the Bachelor of Arts and Sciences program, who described key aspects of her teaching methodology, including how she helps the students move from rather rigid subject disciplines at school. Exploration and self-directed learning are critical. Removing reading lists and promoting individual interests helps students engage with open-ended problems. Students write an interdisciplinary dissertation in their final year, facilitating an original perspective. I also met Dr Tim Beasley-Murray, Director of BA Creative Arts and Humanities program, which ‘blends theory with practice, giving [candidates] crucial narrative and communication skills to apply to real-world problems’ (2025). Tim explained that a culture of creativity was enhanced by ‘fostering a space of trust for experiment, where students feel empowered to take intellectual and imaginative risks.’ The program includes a collaboration module, where students work with external organisations to address real-world challenges. Transcending traditional boundaries is encouraged, blending creative impulses with analytical thinking. 
The Organisation for Economic Co-operation and Development (OECD) Directorate for Education and Skills (Paris)
The OECD Directorate for Education and Skills plays an important role supporting governments in designing, managing, and reforming education and skills systems. My host was Cassie Hague, an OECD Analyst who worked on the Fostering Creativity and Critical Thinking project. Cassie outlined work the OECD has been doing on developing Creativity and Critical Thinking (see 2019 report) and more recently, a focus on Professional Learning to support this endeavour (2025). Australia’s high performance on the PISA 2022 Creative Thinking Assessment (ranked fourth) is encouraging, particularly in that the result was ‘4.5 points higher than expected … after accounting for [its] mathematical performance’ (2024, p. 24). I joined a discussion on the question of how AI can enhance (or limit) human creativity and the educational implications. Mutlu Cukurova, Professor of Learning and Artificial Intelligence at UCL, discussed his research on ‘human-AI complementarity in education’ and the challenge of preparing people for a future with AI systems. I met Jan Maarse, a policy analyst on the New Professionalism and the Future of Teaching taskforce. A reimagined future teaching profession includes greater flexibility to attract and retain teachers, and conditions to support autonomy and creativity. This last point resonates with anecdotal evidence from creative schools in the UK, where Cultures of Creativity meant empowering teachers to be more creative practitioners and where staff turnover was lower than in the system. 
‘Inspire’ Conference on Innovation in Schools (Learnlife Barcelona)
Learnlife was founded in Barcelona in 2017 with the mission to ‘inspire all people to love learning and flourish in life’. Former Northern Beaches Christian School Principal Stephen Harris is one of the founders and plays an ongoing role in developing the pedagogy. The conference focused on leading and inspiring innovation in schools. Attendees toured each of the three ‘hubs’: Learnlife Barcelona (secondary), Learnlife Eco (primary) and Village Hub (middle school). Some examples of changed language include teachers as ‘learning guides’, while subjects are referred to as ‘building blocks’ which include classes within stages of learning (for example, Catalan literature). Students have a choice of other labs which run across age groups (cooking, music, filmmaking, etc). One of the most impressive parts of the program is the LV (Learning Vitae), an online platform which captures learning artifacts, reflections on learning and self-assessment. Both competencies and projects requiring completion before students can progress to the next stage of learning, ensuring academic rigour (Learnlife, 2025). 
Schools (primary and secondary, public/state, independent)
Cultures of creativity
The three schools to be discussed have developed cultures of creativity through independent means, led by visionary leadership and a desire to meet the needs of the school community. In each case, I spent a significant amount of time with the school principal / head teacher. 
The International Grammar School (IGS) is a secular, co-educational independent (fee-paying) school located in the Sydney inner-city suburb of Ultimo. Principal Shauna Colnan spoke about the creative legacy of the school’s foundation, which shaped the values and ethos of the school. The concept of the exhibition of learning is a significant aspect of IGS's approach to creativity. The school is seen as a living art gallery, with ongoing artworks being exhibited throughout the campus. While strong disciplinary knowledge is the foundation, the unique SAGE program provides students with a rich, interdisciplinary experience. SAGE stands for Student Choice, Authentic, Global relevance, and Exhibitions of learning. Interestingly, two of the four programs are strongly based in English (Shakespeare and creative writing). According to Shauna, the creative process for teachers involves translating deep content knowledge into engaging learning experiences for students. Shauna emphasised the importance of creating an environment where students feel comfortable expressing their ideas and taking risks. 
Prince of Wales School is a non-fee-paying Pre K to 4 school in Dorchester. I spent a day with Head Teacher Gary Spracklen, a most creative thinker. A culture of creativity emerges from a habit that Gary has of saying ‘yes’ to opportunities and an entrepreneurial approach to enhancing imaginative experiences for children. A boat donated to the school grounds has been transformed into the Crystal of the Sea reading space. A thatched dwelling styled in the ancient Celtic tradition provides a rite-of-passage site for a sleepover for the Year 4 students. The library includes a water feature, the sounds of nature and the smell of trees. There are active gardens, a chicken coop, and stimulating play areas outside of each classroom where teachers notice and encourage learning behaviours through a rubric displayed outside. The knowledge-based UK curriculum is supported by such creative ideas as #InspiredToLearn Mastermind cards, and rich learning experiences. The learner model includes key learner attributes, inspired by Guy Claxton’s ‘Building Learning Power’.
The Brit School in Croydon (Greater London) is a non-fee-paying, Performing and Creative Arts School with 1400 students, and two entry levels – Year 10 (GCSE) and Year 12 (A Levels). Headteacher Stuart Worden has a theatre-director background, a discipline that brings with it both big-picture thinking and planning, and skills in improvisation. Stuart introduced me to students working independently on set design, applied theatre, and an ensemble working on a piece of original musical theatre, with no teacher in sight. It's a busy place. Stuart told me that they host 250 shows a year. ‘The premise of the school is that people do stuff rather than talk about it. So, it's busy.’ Due to the strength of the British music, film and theatre industries, there is strong confidence in the vocational courses provided as alternatives to traditional GCSE courses, with the school’s mission including a focus on opportunity post-school: ‘To train and educate young people for future careers in Performance and Creative Arts and related industries.’ 
Creative collaboratives (UK)
The first recommendation of the Durham Commission on Creativity and Education was the formation of a national network of Creative Collaboratives to sustain ‘the conditions required for nurturing creativity in the classroom, across the curriculum’ (James et al., 2019, p. 18). These schools each have clear frameworks to support teaching creativity across the curriculum.   
Barton Farm Primary Academy is a non-fee-paying Winchester Trust school, located in a semi-rural setting. A key aim of the school is to ‘nurture curiosity’. Creative Lead Rebecca Hellings explained that ‘teaching creatively isn’t about the teacher coming up with some whizzy, exciting lesson’ but creating opportunities to engage active learners. We discussed the co-construction of the framework, which aimed to distil creativity research and draw together key threads in a model for schools. We discussed the Navigator Planning Tool which includes the creative process (explore, ideate, evaluate) and creative habits (inquisitive, imaginative, persistent, collaborative and disciplined) as well as practices that might encourage creative thinking (including open-ended tasks, meaningful problems, etc.). ‘Explore and Learn’ sessions were in progress during my visit, where students select activities from a range of options, working independently or in small groups, while the teacher works with guided groups. 
Droxford Junior School is a village school located in Southampton. Creative Lead Amy Jones shared units of work developed with the purpose of enhancing creative thinking, using the same Navigator Planning Tool as Barton Farm. Amy spoke about how the subject of Design and Technology had lacked real creativity until a redesign process led to the development of open-ended tasks. For example, a Key Stage 2 unit where students investigate healthy foods and respond to the ‘hook’ of designing the contents of an Ancient Greek lunchbox (interdisciplinary learning). Another Design and Technology challenge involves boat building connected to learning about the Vikings and Anglo-Saxon periods of English history. The boats are tested in the river and time is given for redesign and retesting, helping to develop learners who are more tenacious – a key outcome (habit) for Headteacher Matthew Dampier. Matthew was equally passionate about using the outdoor spaces as part of the learning for the children. The vision of the school is ‘Equipping our children with the knowledge and skills to navigate life successfully.’ 
The Thomas Tallis School (Kidbrooke, Greater London) is a non-fee-paying London Comprehensive with a strong tradition in supporting creativity across the curriculum. The School vision is to ‘Understand the World and Change it for the Better’, supported by ethical leadership, the Tallis Habits and the Tallis Character. During my visit, I met with Headteacher, Steve Parsons, and Deputy Headteacher, Katherine Walsh, who showed me around the school. The Tallis framework is designed to nurture metacognitive awareness and creative learning. These habits are rooted in research by Lucas and Spencer, and Claxton, and include five core dispositions: inquisitive, collaborative, persistent, disciplined, and imaginative. While wider discussions about skills versus knowledge go on externally, at Thomas Tallis the two aren’t seen to be in tension. Synergy is achieved through a combination of cross-discipline habits, and subject-specific threshold concepts. Examples include: ‘Drama may look like real life but it’s always artificial’ (Drama #1); ‘Context transforms meaning’ (English #4); ‘Linguists look for patterns’ (Languages #6). Approaching knowledge through subject disciplines is energised when students think like historians (History) or like critics and writers (English). 
St Marylebone Church of England School is a comprehensive (non-fee-paying) school with excellent academic outcomes. It is also a very creative school, with a strong reputation in the arts. The school leads the London Creativity Collaborative, working with 13 schools, and I spent a full day Creative Lead, Rachel Burton. Like Thomas Tallis School, whole school approaches are balanced by work within departments. For example, the ‘Marylebone 5 Creative Approaches to Learning’ are designed to develop students who are curious, responsive, compassionate, imaginative, and courageous. Along with a universal description, separate descriptors and posters have been developed for each subject. In English, curious students ‘test out interpretations by looking back at a text’, while in Dance, curious students ‘try new movements or choreographic ideas.’ The current professional learning focuses action research on the provocation ‘Visible Challenge for All’ and encourages a creative thinking within subject disciplines.
Learning labs
ScotsX is part of The Scots College, an Independent (fee-paying) school in Sydney’s eastern suburbs. This learning lab works along the lines of a ‘school within a school’, one of the key ideas for transformation advocated by Professor Yong Zhao. Three strands organise learning: Mastery Training (focused on literacy and numeracy); Quests (collaborative work on real-world projects with an interdisciplinary focus) and Coaching (developing leadership and lifelong learning skills). I observed coaching through explicit recognition of displays of key learning attributes (curiosity, perseverance, etc.) through ‘shoutouts’. This was followed by presentation in which students interviewed a guest speaker. The current Quest explores Truth, and within the Science strand, Associate Professor Chen spoke about his work as a biomedical researcher. My guide for the visit was Dr Hugh Chilton, Head of Scots X. Hugh explained that while he believes it is crucial for students to build discipline-specific knowledge, the Quest approach helps students to see the connections between different subjects, enhancing creative thinking and helping to prepare students for the complexities of real-world problem-solving. 
University centres focused on developing creativity 
My school visits were bookended by visits to two centres within universities dedicated to enhancing creativity in schools and other allied sectors, such as health settings. 
The University of Sydney CREATE Centre is ‘dedicated to transforming lives and learning through Creativity and the Arts’. The multidisciplinary team includes researchers from ‘education, performance studies, medicine and health, literature, architecture, music, business, and the visual arts’ (n.d.). Michael Anderson is Professor of Creativity and Co-Director of the CREATE Centre. In our conversation, Michael argued that when it came to leading creativity in schools, ‘creativity should be embedded in the DNA of the institution rather than relying solely on hero leaders.’ Paradoxically, ‘The leader … is key to making that happen.’ Regarding pedagogies for teaching creativity, Michael favours the use of contextually applied frameworks that work across disciplines. Collaboration among teachers and structural changes in schools are both crucial for implementing creative pedagogies. Successful schools often involve deep contextually applied professional learning and structural adjustments to support creative practices[footnoteRef:2].  [2:  The research-based texts Transforming Schools and Transforming Organisations are a valuable resource, as well as the consultancy-based 4C Transformative Learning partnership. 
] 

After visiting the local Creative Collaborative schools with Professor Paul Sowden and Dr Marnie Seymour from the University of Winchester, I met Professor Bill Lucas, Director of the Centre of Real-World Learning (CRL) and Senior Research, Dr Ellen Spencer. Bill and Ellen stressed the critical relationship between teaching subject knowledge and developing student capabilities, advocating for a blended model where creativity is rigorously tracked and embedded across disciplines. Bill highlighted the value of frameworks like the ‘5 Dimensions of Creativity’ for mapping creativity against general capabilities and national educational priorities. This message aligns with the Australian approach but provides an implied challenge. Elsewhere Lucas has written, ‘embedding creative thinking in schools is not an alternative to more traditional approaches but a complement to them; subject disciplines and real-world contexts both matter’ (2022, p. 3). It was a great privilege to spend a few hours with leaders whose work has played a pivotal role in developing frameworks for teaching and assessing creativity in schools, which in turn influenced the OECD's international studies and the inclusion of creative thinking in the PISA assessments. 
Conclusion
Based on the observations made during visits to schools, universities, and institutions renowned for their strong cultures of creativity, several significant conclusions could be drawn regarding the essential factors that foster and sustain innovation within these environments.
Interdisciplinary and transdisciplinary learning approaches can facilitate creative thinking across the curriculum through act of storytelling to bridge gaps between disciplines, fostering both understanding, innovation and creative thinking. This approach can be seen in such leading universities as UTS (Sydney) and UCL (London), as well as being a fundamental part of the IB PYP Program. The Finnish requirement of one module per year as interdisciplinary seems obtainable at a school level with sufficient professional learning and release time.   
Creative leadership can help create cultures of creativity through modelling thoughtful processes of inquiry and learner-focused innovation. Creative leadership activates teachers to be imaginative and creative practitioners. Lucas, Spencer and Stoll’s paper provide an excellent discussion of this area (2021), also a focus of current OECD work in creativity and education. 
While pedagogies for creativity might be part of the repertoire of individual teachers, schoolwide approaches through research-based frameworks are likely to enhance overall outcomes. I was able to see evidence of this in four schools involved in Creative Collaboratives, where a framework to distil complex research into a workable model. ‘Creative Leads’ as a focused position within schools, and evidence-based support from universities support schools in the UK to support UK schools to enhance creativity across the curriculum.   
Primary and secondary contexts differ in how teaching frameworks might be applied to the curriculum. While primary teachers can make ready connections across subjects, most secondary departments work in silos, encouraged by the rigours of curriculum requirements and (ultimately) high stakes examinations like the HSC. The secondary schools in the UK who were part of the Creative Collaboratives achieved distributed (creative) leadership through department-based versions of whole school habits, attributes or capabilities, supporting strong disciplinary teaching. 
‘Subject disciplines and real-world contexts both matter’ (Luca, 2022, p. 3). Creativity and Critical Thinking, as one of the NSW Capabilities and Priorities ‘are developed through the relevant subject-specific content’. Focused disciplinary knowledge is critical since ‘the development of creativity in any subject requires deep subject knowledge …’ (James et al, 2019, p. 14). At the same time, frameworks such as the work of the Centre for Real World Learning, the OECD and the Lego Foundation can help surface creative thinking across the curriculum. Such models might strengthen the teaching of capabilities, which are described in NSW as ‘[emerging] authentically from content’ (2023).  
Learning labs allow schools to explore alternative approaches to both learning and assessment. The focus on capabilities within these hubs when supported by ongoing research and development can help schools and school systems to become more innovative, creative places of learning and work. Encouraging creativity in teachers is one of the strategies for a reimagined future teaching profession (OECD) and an argument for developing cultures of creativity within individual schools. 
[bookmark: _gjdgxs]My individual reflection of observations for each site visit is published on Substack, available here.
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